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Encouraging extensive reading to improve academic literacy in the EFL Class 

Sugeng Ariyanto, Jember University, Indonesia 

 

 

Summary 

In his paper, Sugeng Ariyanto addresses the effort to encourage ER to improve academic literacy 

in an EFL class. This attempt seems to be problematic due to lack of written English exposure 

(e.g., English medium resources). The tradition of ER ever developed by autonomous learners in 

EFL contexts is not any longer popular. It has gradually got lost since EFL learners are given 

many alternatives of the TL exposure through sophisticated technology (i.e., online videos). The 

tradition can somehow be regained if EFL teachers attempt to improve academic literacy by 

encouraging ER. In doing so, ER should be integrated into in-class intensive reading activities 

and be implemented in self access learning (SAL) centers. 
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 1. Introduction 

Building reading habits is always an interesting issue although it has for many years been 

discussed in EFL contexts. Since the late 1980s, many theses at the Faculty of teacher Training 

and Education in Jember University, Indonesia, for example, have discussed reading as the main 

issue of English literacy in EFL contexts. Assigned to teach content-based subjects at the 

university, I am still confronted with the uncertain behaviors of reluctant learners (some teacher 

trainees at the above faculty) who tend to procrastinate doing the assignments that require ER for 

academic purposes. Examples include extending the due date to submit the summary 

assignments of journal articles for second language acquisition (SLA) classes. Different from the 

previous content-based subject classes in 1990s, many of such learners nowadays are not quite 

determined to visit the university library and read books there to find further readings on SLA 

theories. Even worse, some enthusiastic learners frequently fail to find reference books on SLA 

because of the limited copies in the library or the technical problems with computer systems.  In 

other words, there is a threat of discouraging the tradition of ER that might distract the academic 

atmosphere where I have been teaching. Given such an academic atmosphere, it is imperative for 

language teachers and language teacher educators to foster ER in EFL contexts, such as in 

Indonesia in order to improve academic literacy in English. 

Overall, this article describes how ER can promote academic literacy in an EFL Class 

where the only TL exposure is through printed documents (i.e., magazines). First, it provides a 

brief account on what constitutes academic literacy in EFL contexts and on how it differs from 

that in the native context of English (e.g., in USA). The article, then, describes ER as the lost 

tradition of what autonomous learners did to acquire the TL in the past that turned out to be the 

natural modeling of ER tradition. It, then, discusses why ER tradition gradually fades away 

resulting from the sophisticated technological pitfall that endangers EFL learners’ ER tradition to 

acquire the TL by which they can also improve their academic literacy. Last, the article 

addresses the effort of encouraging ER to regain the lost tradition to improve academic literacy 

by reflecting critically on Day and Bamford’s (2002: 137-139) Ten Principles. The ultimate goal 

of encouraging ER is to improve EFL students’ academic literacy in both acquiring the TL and 

understanding the theoretical concepts of content-based subjects using the TL. 
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2. Academic Literacy in EFL Contexts 

Academic literacy is much talked than defined, and I share Carrell and Carson’s (1997: 47) 

support to the statement of Anderson et al. (1990:11) that "there is no single image of academic 

literacy within the university." In this article, academic literacy addresses the state of being 

knowledgeable in academic assignments that are “shaped by individual disciplines, courses, 

professors and students” (Carrell and Carson (1997: 47). It is much concerned with EFL 

learners’ academic ability to know the TL and use it to comprehend some theoretical concepts 

relating to their field of study. 

Academic literacy in EFL contexts relatively differs from that in ESL contexts (i.e., in the 

USA). Although Taiwanese students are recognized as a member of ESL speaking societies, 

some of them, as observed by Widodo (2008) may survive developing their academic literacy by 

reading more English books or references since the exposure of academic atmosphere in the 

USA enables them to acquire more English medium resources. ESL learners may certainly 

acquire academic literacy in English faster in the USA than they do in their home country where 

they may experience what Renandya (2007: 133) remarks as “lack of opportunity to use the TL” 

and where the TL input they may get is so defective that they cannot acquire it. This occurs 

because the threat of experiencing fossilization and the cessation of acquiring the TL owing to 

the defective input and affective filter (see Brown 1987, Krashen 1982) does not much affect 

some Taiwanese’s chance to acquire English as their TL. Although ER might have been 

developed in their home country, and it could prevent “the fossilization of inter-language 

structures” (Green 2005: 306- 311), their ER performance may not be as good as that when ESL 

learners learn in English speaking countries (e.g., the USA). This shows that developing ER in 

EFL contexts requires a greater chance for EFL learners to get access into acquiring English in 

an informal setting where much exposure to English-medium resources is available.  

Thus, ER is one way to promote the TL acquisition in EFL contexts although the 

community members, say Taiwanese students are not exposed to the TL speaking community, 

and they have to make a close contact with the members of the TL speaking society, say the 

Americans. Through ER, ESL students can integrate them socially and psychologically with 
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native English speaking writers (see acculturation by Schumann 1978). Their frequent interactive 

contact with the TL native speaking writers through extensive reading promotes their academic 

literacy and their ability in what Green (2005: 311) notes as “the negotiation of meanings in 

texts”. Even, through ER, they are given contexts in which they can “encounter and debate ideas, 

and analyze and practice language features found in the texts” (Green 2005: 311). 

Although ER sounds promising for the improvement of academic literacy, the limited TL 

exposure in EFL contexts, such as in Indonesia indicates that ER seems to be difficult, but 

possible to develop academic literacy for two main reasons. First, many non-academic factors, 

such as “lack of input” (Renandya 2007: 133) may negatively influence students’ interest in 

reading English medium resources (e.g., books, magazines, newspapers). The economical factor 

could be one reason why EFL learners cannot afford to read English textbooks on academic 

references that are relatively costly, and even the library where most books are written in the 

languages other than the TL does not help much to develop academic literacy in the TL. As a 

result, EFL learners might be less motivated to develop their own academic literacy in English. 

Indeed, many cheap, but limited copies of references available in school libraries do not 

optimally enrich ER activities because all the copies might be off the shelf, and are not yet 

returned while many students need them. Therefore, students might change their ER orientation 

or stop ER activities, and this violates rather than promotes their effort to meet their academic 

needs. The disorientation upon seeking for academic references and the cessation of doing ER 

itself aggravates the extended delay of their work submission for their assignments. Further, the 

returned copies of the above limited references might be kept unread, and this certainly prevents 

rather than accelerates the development of academic literacy itself regarding time for ER itself 

that “Reading speed is usually faster rather than slower” Day and Bamford (2002: 139).  

Second, the TL exposure varies in different places, and it depends on the willingness of 

EFL learners as readers who live in such different places. This means that the need for greater 

exposure that provides greater chance for ER might happen in not only urban areas but also in 

rural areas. In both different areas, enthusiastic and strongly motivated readers may subscribe 

English newspapers (i.e., “The Jakarta Post”) to maintain their contact with both English native 

writers and non- native speakers, but near native writers.  In contrast, the reluctant readers of non 
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native community, though living in urban areas, such as in Jakarta might fail to build the 

tradition of ER as one way to enrich their academic literacy. 

 

3. Extensive Reading: The Lost Tradition 

In our era of globalization, ER in the TL must ideally be of great importance in the development 

of academic literacy worldwide, in especially EFL contexts. It is the extended tradition since 

modern computerized technology provides the wider range of the TL uses. However, this is not 

always in line with what really happens at schools or universities in EFL contexts. The 

sophisticated technology of audio visual media provides more extensive listening than reading, 

and this could divert the tradition of ER itself. Newsweek magazines, for example have for many 

decades been exhibited at newsagents of bookshops in metropolitan public places, such as 

Jakarta and they have been used as the main reading resources in these urban areas. 

Long before using modern technology in EFL contexts, some other magazines and 

newspapers, such as the Strait Times or the Jakarta Post provide EFL learners the access of 

getting more information in the TL through ER as it was the only way they could do in the past. 

However, the tradition of having it changes and the schools’ focus of building academic literacy 

is much on providing computerized facilities by which EFL learners can operate and get 

information with not only reading but also listening. They are certainly able to read written 

messages on the computer screen, but they may experience technical difficulties with time and 

computer system management. For example, when trying to browse internets, they may find that 

the message on the computer screen often says “time out” to mean you cannot use it rather than 

you have to stop. This negatively affects their effort to maintain their ER tradition because they 

start to lose their enjoyment, satisfaction and above all the tradition itself. Their lost tradition 

does not result from their teacher’s questions in the classroom as also worried by Nuttall (1982: 

187) in her statement “When I was a student, I hated having my leisure reading interfered with 

by teacher’s questions”. Rather, it is caused by the computerized technology itself in the case of 

either the problem of getting the expected reading selections or the misled enjoyment on the 

internet social networking: “Friendster” or messenger chatting. 
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Since most internationally social and academic issues can be rapidly transferred through 

computers, reading might become a less popular skill. The most recent news can be lively 

broadcasted on television (TV) channels by which EFL learners can receive the information by 

just listening to the TV news programs. In this case, they do not need to read magazines or 

newspapers for the information of the same kind. Even worse, academic reading selections 

become scarce since the rise of e-books (electronic books) starts mushrooming nowadays. This 

results a very serious problem among the learners who are not quite familiar with such a facility; 

for it is relatively premature in most parts of the country such as Indonesia; for many schools or 

universities have not got any access of such a facility; or to get free download of learning 

materials through books is relatively costly. Therefore, the tradition of ER that happened in the 

past may decrease sharply due to the rapid change of the technological system of providing 

information. 

The lost tradition of ER does not result from lack of reading resources, such as e- book 

reading systems. Rather, it is the result of the fact that e-book system as the modern ER 

resources requires special skills of EFL learners as readers to operate computers, or the system 

does not work properly because the provision of the vitally computerized facilities at the schools 

might not be optimally managed. In EFL contexts, such as Indonesian rural areas, the above 

problem of computerized facilities is still vulnerable to the unexpected electricity blackouts that 

still happen during the effective working and school hours. Thus, ER might not be effective if the 

schools rely merely on what Renandya (2007: 133) notes as inappropriate teaching methodology 

by for example providing e-book learning facilities for “unmotivated learners” with “lack of 

opportunity to use the TL”. However, it might remain promising if printed documents, such as 

the updated course books, journals, magazines are provided again to regain the tradition. 

Hence, the technological pitfall can be alleviated if EFL teachers can optimally use the 

online and in-print reading materials to show how these reading materials positively affect the 

success of acquiring academic literacy in English in two ways. First, EFL teachers should 

encourage their students to in-print reading materials by developing more various reading 

selections that attract their interest in doing ER. Second, they should demonstrate when and how  

their students make use of ER facilities, such as when and how operate computers and browse 

the online e-book or reading materials to do ER for improving their academic literacy. 
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4. Encouraging ER: The Tradition Regained 

Encouraging ER is to regain the lost tradition of developing the academic literacy of which the 

purpose is twofold: to improve the TL acquisition and to understand the theoretical concepts of 

content based subjects. 

4.1. To improve the TL acquisition 

 As discussed before, the TL exposure is insufficient in EFL contexts in the sense that EFL 

learners get the access of the TL only by indirect rather than direct contact with the TL speaking 

society through printed materials and sophisticated technology, such as computers. As a result, 

the TL input is only limited to how well EFL learners get the access of acquiring the TL.  In 

doing so, ER should be integrated into in-class ER reading activities and be implemented in self 

access learning (SAL) centers. 

The best alternative to alleviate the crisis of the lost tradition of ER in EFL contexts is to 

encourage ER itself as the basis of developing academic literacy in English. In doing so, I 

propose some points to consider for encouraging ER as follows; 

1) the provision of the TL reading resources in EFL contexts 

2) the existing academic atmosphere in EFL schools or universities 

3) the accessibility of English reading texts on both social and academic issues 

4) the text types for building up the tradition of ER 

Further, to make sense of encouraging ER, I confirm that EFL teachers should give their 

students assignments by using the existing printed although outdated reading selections or by 

producing more printed documents that contain updated texts of academic and social issues.  

What I mean by the provision of the TL reading resources in EFL contexts certainly includes 

printed books of which the contents can meet their readers’ (EFL learners’) pleasure, as implied 

in the Mason and Krashen’s findings below. 

“Extensive reading allowed "reluctant" students of EFL to catch up to traditional students, 

and worked in a variety of EFL situations. When we add these results to those already 

published in second language acquisition, and to the massive support free reading has in first 

language development, the case for self-selected reading for pleasure is overwhelming”( 

Mason – Krashen 1997: 101) 
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However, many different factors also determine the positive effect of ER, such as the 

academic atmosphere, the accessibility of reading texts and the text types. Reluctant learners of 

EFL may change their behaviors to become aware of the importance of ER for their academic 

purposes. Although it takes time to improve and develop their grammatical mastery of the TL, 

their commitment of enriching their knowledge about the content of the passage they have read 

might be greater when they have got the access of reading the reference books they need. In 

other words, their being reluctant in ER might result from the fact that the existing academic 

atmosphere and the accessibility of reading texts are relatively discouraging. 

To encourage ER in EFL contexts, the top ten principles to consider as presented by Day 

and Bamford (2002) are also used here as the basic consideration when looking at the existing 

academic atmosphere in EFL contexts, such as in Jember, Indonesia. On this point, I would 

rather take the slogans of the principles and share ideas about how they work in EFL contexts. 

Day and Bamford propose ten principles or slogans, as listed below. 

1. the reading material is easy.  

2. a variety of reading material on a wide range of topics must be available. 

3. learners choose what they want to read. 

4. learners read as much as possible. 

5. the purpose of reading is usually related to pleasure, information and general 

understanding.  

6. reading is its own reward. 

7. reading speed is usually faster rather than slower. 

8. reading is individual and silent. 

9. teachers orient and guide their students.  

10.  the teacher is a role model of a reader  

 

Given the above ten slogans, I propose some arguments for the practicability of these 

slogans or principles with respect to EFL contexts. As regards the first slogan “The reading is 

easy”, I can see that the slogan strongly suggests that ER passages enable EFL readers or 

students to arrive at their contents with easy process of reading, and it cannot certainly tolerate 

the difficult reading process that might happen. I appreciate the idea in the slogan with the 

condition that its meaning is signified by the passage readers, not the writers’ or the experts’ of 

reading theories. EFL teachers might not realize who can say “the reading is easy”. They tend to 

reflect on their own language competence to claim the statement rather than their students’ 

language competence. On this point, I note that through making questions or what Smith (1985: 
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78-79) notes as “predictions” of their own (not their teacher’s), EFL learners might comprehend 

the reading text and say that it is easy. In other words, EFL teachers have to remember what 

Lyons (1977: 33) notes as what they mean “communicative” (or meaningful to them) is not 

always “informative” or meaningful to their students as extensive readers. Therefore, to make 

sense of ER, EFL teachers have to concentrate on what is informative (understood) rather than 

what is communicative (supposed to be understood) or what Nuttall (1996: 229) notes as 

“reading is caught, not taught”. So, encouraging ER for EFL readers is also to provide the ER 

assessment record of which the data about what they can or cannot understand can be used as a 

reference to update the existing reading selections. 

The second slogan “A variety of reading material on a wide range of topics must be 

available.” sounds more challenging in the sense of time and energy needed to develop reading 

selections. The fact that various learner readers have their own learning needs and purposes for 

reading, regular updating should be done to keep the first slogan effective for different reading 

purposes. In other words, providing various reading selections is one way to encourage ER in 

EFL contexts. It agrees what Rodrigo et al. (2007: 106) note as “reading in great amounts for the 

purpose of a general understanding of the text or for the enjoyment of the reading experience”. 

Similarly, the above fifth slogan confirms that “the purpose of reading is usually related to 

pleasure, information and general understanding”. In this case, I note that every student has 

his/her own taste of pleasure and information when doing ER. Some students might think that 

they read novels for pleasure or enjoyment, but others who study literature might have novels for 

information rather just enjoyment. Therefore, I propose EFL teachers to encourage their 

students’ ER activities by focusing on at least reading for pleasure, such as English short stories 

or novels and for academic information, such as books or references or for non-academic 

information, such as brochures and newspapers. 

On this point, EFL learner readers with high autonomy or the so called SAL approach (see 

Gardner – Miller 1999: 8) can meet the requirements as stated in especially the above third and 

fourth slogan, and this is what Pigada and Schmitt (2006: 2) notes as an efficient approach of ER 

for vocabulary acquisition and reading itself as follows: 

“There are several reasons why it is so attractive to develop language knowledge (and more 

specifically vocabulary) through extensive reading. To mention a few, it is considered … 

approach, as two activities – vocabulary acquisition and reading – occur at the same time. This 
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approach facilitates learner autonomy, can be very pleasant and motivating” (Pigada – Schmitt 

2006: 2)   

 

The above ER approach promotes the learners’ ability to do the activity as expected in the 

third slogan, but how to make them read and choose what they want to read as the third slogan 

reads is not that simple. It requires the understanding of the EFL readers’ learning approach that 

is not always autonomous; the teacher assisted learning approach by which the EFL learner 

readers might not read unless they are instructed to do so. Let alone reading more books as 

expected in the fourth slogan “Learners read as much as possible”, they might even have no idea 

to enrich their vocabulary or get more information by getting more books to read extensively. 

Therefore, many reading selections in for example self access learning centre in Jember 

University, Indonesia might turn out to be unread because some of the EFL readers rely merely 

on formal instructions as also usually provided on reading tasks kits. Thus far, encouraging ER 

should find a way how to make teacher dependent learners read as much as possible. 

The integration between autonomous learning and classroom learning activities can 

ideally be helpful in the sense that EFL learner readers will read if the definite reading 

orientation related to their teacher’s task evaluation is clearly stated in the school curriculum. On 

this point, the process based evaluation in ER might greatly help EFL teachers encourage ER 

itself. The ninth slogan “Teachers orient and guide their students” can be conducted in the 

integration between the above two learning approaches; the autonomous and teacher-assisted 

learning. Although it could be time and energy consuming for EFL teachers, the above 

integration definitely facilitates great opportunities for their students to enrich their vocabularies 

as confirmed by Pigada and Schmitt (2006) in the previous discussion. Similarly, the tenth 

slogan “The teacher is a role model of a reader” is indeed in line with what is highly 

recommended in the school- based curriculum in Indonesia where the TL is not informally used. 

Modeling active readers done by EFL teachers in the TL definitely provides more convincing 

features of reading procedures and strategies, and therefore useful for encouraging ER. 

 

In EFL classrooms, silent reading as also recommended in the eighth slogan “Reading is 

individual and silent” has been theoretically understood for many years, but for classroom 

management or pronunciation practice reasons, EFL teachers at secondary schools may ask their 
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learners to read aloud rather than to read silently. Meanwhile, extensive reading requires 

autonomous learners to read, and such learners are not quite easy to find since what frequently 

happens is the fact that they tend to perform passive unless their teacher “orient and guide” them 

(see Slogan 9 above). This means that ER in EFL contexts might be impracticable without 

teachers’ guidance.  

 

Therefore, the best way for EFL teachers to encourage ER in EFL contexts is to reflect on 

at least the above ten slogans or Day – Bamford’s (2002: 137-139) principles. In this way, their 

ER programs in both the classroom and the SAL center might be fruitful. In addition to this, they 

should “introduce ER within the purposeful and interactive framework of the task-based 

language curriculum” (Green, 2005: 311) and develop the existing SAL centers that, I think have 

been established for years in EFL contexts. In this way, the ER promoting tasks can be 

developed by giving learners freedom to meet their enjoyment and pleasure. Indeed, they might 

be mentally disturbed by their teacher’s questions, but their reading comprehension can be 

measured by asking questions or what Smith (1985: 78) notes as “predictions”. On this point, 

they can freely make their own questions if they do not have to answer their teacher’s questions. 

In short, I think to reflect on Day – Bamford’s (2002: 137-139) principles of ER and to integrate 

ER into classroom intensive reading activities are one way to make encouraging ER in EFL 

contexts fruitful.  

 

4.2. To Understand the Theoretical Concepts of Content- Based Subjects 

 

Developing the existing ER in self access learning (SAL) centers is another way of encouraging 

ER in EFL contexts to improve academic literacy of which the target is to understand the 

theoretical concepts of content based subjects. The SAL center in Jember University, Indonesia, 

for example, has been developed since the mid 1980s for the university students (learners) to 

learn and practice all the TL skills independently that include ER. Unlike a library, this center is 

the place for reading not only books and journals but also some modified types of reading 

selections completed with many graded reading comprehension exercises. A self access system 

of how to get the access of reading selections and how to encourage ER for SAL has been 
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established in the center. Moreover, the center has developed both intensive and extensive 

reading facilities for almost three decades, but the progress of developing such facilities is still 

vulnerable to lack of the TL language exposure outside the center. 

 

On this point, I propose some steps of developing SAL and highlight some aspects for 

EFL teachers to make use of the SAL center to improve academic literacy in the TL through ER 

based on the following framework. 

Step 1:  Survey the existing facilities, such as the library to see if they provide the TL exposure 

through its materials collection for ER. 

Step 2:  Negotiate with the existing library or SAL center manager if a regular schedule for your 

students to come in groups can be made. 

Step 3:   Assign your students to work on particular topics, such as SLA that can be easily found 

in reference books and ready for use individually or in groups. 

Step 4: Recommend or produce more reading materials tasks and exercises completed with 

answer keys or model answers. This requires your coordination with the SAL center 

staff or the librarians.   

Step 5:  Provide SAL kits, such as the SAL record form for ER progress evaluation. 

Step 6:  Ask and answer: regarding the result of ER activities, EFL teachers should analyze their 

students’ reading needs. 

Step 7:  Encouragement: EFL teachers have to encourage their students to implement ER by 

assigning them to work on interesting topics based on their field of study. Further 

presentation of the first draft is highly recommended. 

Stop 8:  Reflection of using SAL center:  EFL students and their teacher should think of aspects 

to consider when using SAL center as can be seen in the following table (see table 1). 

 

Table 1. Aspects to consider when using the SAL centre 

 ASPECTS TO CONSIDER WHEN USING SAL CENTER 

ASPECTS FOR TEACHER AS A TUTOR FOR STUDENTS AS READERS 

Resources Provide various reading materials Find reading materials based on the 

assignments given in the classroom 

System Organize ER facilities, such as SAL worksheet Prepare report draft for the assignments 

Management Monitor ER activities Share reading selections 

Assessment provide SAL record Filling in the form of SAL record 
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Materials 

development 

Provide more various reading materials Read and request more reading selections 

 

The above steps of how to develop SAL and some aspects to consider when using SAL center 

are certainly open to any possible changes of SAL development concepts in the sense that 

different teachers might have different ideas about developing SAL although they share the same 

category of EFL contexts. Further, I confirm that ER should be integrated into intensive reading 

activities in the classroom and be implemented in SAL centers, and the link between two 

different situations, the classroom and the SAL center can be seen in the following figure.  

 

 

   

Figure 1: The Roles of EFL Students and Their Teacher in the Classroom and the SAL Center in 

Integrating ER into Intensive Reading Activity 

 

Figure 1 describes the roles of EFL students and their teacher in the two different places; the 

classroom and the SAL center. The teacher in the classroom presents and explains reading tasks 

to the students and plays the role as a tutor ready to help rather than to teach in the SAL. The 
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students may work on intensive reading for their assignment based on their teacher’s instructions 

in the classroom, but they as autonomous readers freely develop what they have discussed so far 

through ER in the SAL center. Their assignment in the classroom determines the selected ER 

materials in the SAL center. The double headed arrows that link the two areas show the 

integration of intensive reading and ER activities in the sense that both activities can be 

conducted in both areas. In this case I note that SAL center represents the wider ecology outside 

the EFL classroom that provides the TL exposure. 

 

 

 

5. Some Constraints of Encouraging ER in EFL Contexts 

 

The TL exposure and technological pitfall might spell the constraints of encouraging ER in EFL 

contexts. The mismatch in the aspect of the TL exposure between the SAL center and the wider 

ecology outside the center is of serious concern in EFL contexts.  Inside SAL center or the 

classroom, EFL learners’ active performance in ER is relatively higher than it is outside. In other 

words, they become powerless outside the SAL center or classroom in the sense that they are not 

always exposed to printed documents, such as books written in the TL. Similarly, if EFL learners 

rely on sophisticated technology, such as computers, they might be tempted to stray away from 

their main target of ER because of their uncontrolled excitement with another computer program, 

such as social networking. This technological pitfall might endanger their effort to improve their 

academic literacy in understanding the theoretical aspects of content- based subjects.       

 

 

6. Conclusion 

 

ER in EFL contexts has long been the tradition for autonomous learners when the reading skill is 

the only way for them to acquire the TL. The work of the tradition is not because they are 

exposed to the TL speaking society or sophisticated technology by which they can use the TL. 

Rather, they get no other choice to survive their academic literacy using it. However, the 

advancement of technology might distract the role of printed documents, such as magazines 
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since the EFL learners can get the information in the TL without reading, and since then they 

have lost the tradition. To regain the tradition, EFL teachers attempt to encourage ER to improve 

academic literacy in EFL contexts. The target of improving academic literacy is twofold, that is 

the TL acquisition itself and understanding theoretical concepts of content based subjects. To 

improve the TL itself, EFL teachers should consider the provision of reading selections, the 

academic atmosphere and Day and Bamford’s (2002) slogans. The SAL center and its system 

provide ER facilities to understand theoretical concepts of content based subjects. More 

important, the integration between classroom activities and those in the SAL center suggests that 

encouraging ER to improve academic literacy in EFL contexts can mitigate the threat of lacking 

the TL language exposure and the technological pitfall itself. 
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