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SUMMARY

The Use of Real Things to Improve Junior High School Students’ Writing Achievement;
Puput Mira Wati, 130210401044; 2013; English Language Study Program, Language and
Arts Education Department, the Faculty of Teacher Training and Education, Jember

University.

This classroom action research was intended to improve the VII-A students’ active
participation and their descriptive text writing achievement by using real things at SMPN 1
Arjasa, Jember in the 2017/2018 academic year. Based on the result of the preliminary study
which was done before conducting this research, only 9 students (30% of the students)
getting score > 75 while 21 students (70% of the students) getting score less than 75 in
writing. According to the English teacher, only 50% of the students were active during the
teaching and learning process of writing. Besides, based on the result of the informal
interview with the English teacher, most students had difficulty in starting writing, organizing
ideas, and choosing appropriate words.

To overcome those problems, the researcher proposed real things as the instructional
media in teaching writing. Ruis et al. (2009:7) state that real things are objects (coins, tools,
plants, animals, or collection of artifacts) which the teachers can bring into the classroom to
illustrate the meaning of teaching materials to be clearer, meaningful and memorable. They
enable students to be motivated in learning English, because real things enable them to see,
feel, hear and even smell the objects being observed (Jordan and Herrell, 2007:24). In other
words, real things will help teachers make students focus and interested in writing class since
they are watchable, touchable and observeable. Those are the reasons why the researcher
believed that real things could improve students’ active participation in the classroom and
solve their problems in writing.

The design of this research is classroom action research by adapting Lewin’s model as
it is quoted by Elliot (1991:70) with a sequence of steps. They are planning of the action,
implementing of the action, classroom observation and evaluation, and reflection of the
action. The research area was SMPN 1 Arjasa, Jember and the research participants were the
VII-A students in 2017/2018 academic year. In this research, the data were obtained by doing
classroom observation in every meeting and administering the writing test in the third
meeting. The success criteria in this research were: 1) at least 70% of the students actively

participated during the teaching and learning process of writing by using real things, 2) at

Xi
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least 70% of the students getting score > 75 in the writing test. Further, the researcher did this
research collaboratively with the English teacher.

Moreover, by interviewing the English teacher, it was known that the percentage of
VII-A students who were active during the teaching and learning process was 50%. After the
actions in first cycle were implemented, the result of the classroom oservation showed that
the VII-A students’ active participation improved to 76.66% in the first meeting and 90% in
the second meeting. And the average was 83.33%. It meant that the students’ active
participation achieved the success criteria of this research. Therefore, the cycle was stopped.

Besides that, the result of writing test showed that the students’ writing achievement
was improved. The data from the preliminary study showed that only 30% of the students
getting score > 75. After the actions were implemented in the first cycle, the result of the
writing test was 80% of the students getting score > 75. That number of percentage indicated
that there was improvement on the students’ descriptive text writing achievement. Since it
fulfilled the success criteria of this research, the action was stopped.

Finally, it can be summarized that the use of real things could improve the VII-A
students’ active participation and their descriptive text writing achievement at SMPN 1

Arjasa, Jember in the 2017/2018 academic year.

Xii
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CHAPTER I. INTRODUCTION

This research is a classroom action research using real things as media in writing skill.
The objective of the research is to improve the students’ writing achievement and their active
participation in Junior High School. There are three points to be discussed in this chapter

which cover research background, research problems and research contributions.

1.1 Research Background
The objective of teaching English in Junior High School is to enable students to

communicate English both in spoken and written forms. From that reason, the students have
to master the language skills and the language components of English. There are four
important language skills which have to be mastered by the students, they are: listening,
speaking, reading, and writing. Besides those skills, grammar, vocabulary, and pronunciation
are the important language components which have to be mastered by the students.
Therefore, mastering the language skills is the objective of English teaching in Junior High
School based on the Curriculum 2013.

Writing is one of the skills which has to be mastered by the students. By writing,
students are able to share their ideas in the form of words. It enables them to communicate
with others in written form. Wingersky et al. (1999:2) state, “writing is a way to gain control
our ideas and get them down on paper.” By writing, we are able to share ideas, arouse
feelings, persuade and convince other people (White and Arndt, 1991 :1). It means that we
are able to convey everything what we are thinking of and make other people agree with us
by persuading and making them sure about our ideas through our writing.

Most students regard that writing is a difficult skill to be mastered as it needs a
complex process to write well. As stated by Langan (2008:8), “writing is, in fact, a process. It
does not in one easy step but in a series of step, and seldom at one sitting”. It means that
students have to master writing with hard work. And more practice is badly needed by the
students in order to get a good writing. Therefore, writing is considered as a difficult skill to
master.

Based on the preliminary study conducted in Junior High School by doing an
interview with the English teacher, it was found that the students still got difficulties in
learning English, especially in writing skill. The problem was in organizing ideas. Although
the teacher had given them certain topics or themes, the students still got difficulty to start
writing. Further, they had actually a lot of words, but they could not choose the words

appropriately. The students’ difficulties in writing skill were shown by the students’ previous

1
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scores of class VII-A in writing that was only 9 students (30% of the students) getting score
75 while 21 students (70% of the students) getting the writing score less than 75. In writing
class, the teacher only used a textbook and pictures as the teaching media. Sometimes, the
English teacher asked the students to visit the school library to get the material being
discussed. The way the teacher delivered the material made the students sleepy. In other
words, they felt bored with the way to learn writing skill in the classroom. One of the
possible reasons was that the teacher used inappropriate teaching media in teaching writing.
As a result, the students were passive; only 50% of students were active in the classroom.
When the teacher asked them to write, the students preferred chatting with their friends than
doing the task. From that reason, the researcher concluded that the students needed
appropriate media which made the classroom more alive, such as real things. By using real
things, it was easy for the students in getting ideas to write a good writing, because they
could be able to see, touch and smell, even taste the object being observed.

In this case, real things are one of the best way to overcome the students’ problem in
writing skill, because they can help students understand the materials being taught easily by
making teaching and learning process more alive, interesting and memorable. Real things are
real objects which are brought into the classroom as teaching media. Ruis et al. (2009:7) state
that real things are objects (coins, tools, plants, animals, or collection of artifacts) which the
teachers can bring into the classroom to ilustrate the meaning of teaching materials to be
clearer, meaningful and memorable. They enable students to be motivated in learning
English, because real things enable them to see, feel, hear and even smell the objects being
observed (Jordan and Herrell, 2007:24). In other words, real things can help teachers make
students focus and feel interested in writing class since they are watchable, touchable and
observeable.

Based on the explanation above, the researcher was interested in conducting a
classroom action research entitled “The Use of Real Things to Improve Junior High

School Students’ Writing Achievement.”
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1.2 Research Problems
Based on the research background above, the researcher formulated two research

problems as follows:
1. how can the use of real things improve Junior High School students’ active
participation in learning writing?
2. how can the use of real things improve Junior High School students’ writing

achievement?

1.3 Scope of the Research

The purpose of this research was to improve Junior High School students’ active
participation and their achievement in writing descriptive text. The participants of the
research were the VII-A students of SMPN 1 Arjasa, Jember in the 2017/2018 academic

year.

1.4 Research Contributions
1. Empirical Contribution
This research is expected to give information as a reference to future
researchers in conducting a further research by using real things in teaching writing
or teaching different English skills and English components since real things can be
used to teach all language skills and almost any subjects.
2. Practical Contribution
Hopefully, the results of this research can be useful for English teachers as
information about how to use real things as media in teaching writing skill. The
teacher can use real things as appropriate media in improving students’ writing skill,
because real things are able to make teaching and learning process in the classroom to

be clearer, interesting and memorable.
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CHAPTER Il. RELATED LITERATURE REVIEW

This chapter is intended to explain several theories related to this research. It consists
of theoretical framework, conceptual review and the research of previous studies. The

complete explanation is described as follows.

2.1 Theoretical Framework
2.1.1 Students’ Writing Ahievement

There are several definitions about writing based on some experts. Nunan (2003:88)
states, “Writing is the mental work of inventing ideas, thinking about how to express them,
and organizing them into statements and paragraph that will be clear to a reader.” When we
write, we intend to interact with the readers using written language (Bram, 1995:25). In short,
writing is a way for people to express their ideas and thoughts in the form of words. It
includes paragraphs or a text, also some processes in developing and organizing the ideas so
that it will be easy for the readers to understand what the writer intends to convey.

Most students regard that writing belongs to a difficult skill to be mastered as it needs
a complex process to write well. As stated by Langan (2008:8), “writing is, in fact, a process.
It does not in one easy step but in a series of step, and seldom at one sitting”. It means that
students have to master writing with hard work. And then, more practice is badly needed by
the students in order to get a good writing. Therefore, writing is considered as a difficult skill
to master.

Achievement is defined as how much the students comprehend the subject that is
measured by using a test. This statement is supported by Hughes (1989:10) that achievement
is related to the test which is done to discover how successful students have achieved the
objective of a course. Thus, it can be concluded that students’ writing achievement is the
students’ ability in conveying their ideas through writing which can be measured by using a

test.

2.1.2 Aspects of Writing

In creating a good writing, it is a must for the students to pay more attention about
five aspects of writing. The aspects support each other in order to make a good and readable
writing, they are: grammar, vocabulary, mechanic, content and organization.

According to Fairbairn and Winch (1996:108), “grammar is a set of rules used as a

guidance to help the writer to construct sentences, which make sense and are in acceptable
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English.” In this research, the researcher will use simple present tense in writing descriptive
text.

Vocabulary means a group of words or a list of words in a language which have
meanings (Hornby, 1995 in Algahtani, 2015:24). Thornbury (2002:3) divides words into
eight different word classes, they are: nouns, pronouns, verbs, adjectives, adverbs,
preposotions, conjunctions, and determiners.

Mechanics deal with spelling, punctuation, and capitalization. By using correct
mechanics, it will help the writer to avoid ambiguous sentences, so the reader will be easy to
understand our writing. Spelling is often found as a problem for the students, because they
need to have a good ability in understanding the sounds and the written form of the words,
also how to choose the proper words which can be put together to create sentences and
paragraphs on the paper. According to Fairbairn and Winch (1996:81), punctuation is many
kinds of device used to help readers to understand the meaning of writing, such as: periods
(), question marks (?), exclamation point (!), commas (,), apostrophes (“), quotation marks
(“”), semi-colons (;), and colons (:). They also add that Capitalization deals with capital
letters or ‘upper-case’. The letter (A,B,C,D, etc.) are used at the beginning of sentences.
Capitals are also used as the names of people, orgaizations, days of the week, months of the
year and for titles.

Content is the aspect of writing that is a part where the writers express their ideas. As
said by Camp (2001:290), “the content of composition must have clarity, conciseness, and
completeness”. Clarity means that all writing must be clear. Conciseness means that writer
express their ideas clearly by using appropriate words needed. Then, completeness means that
the writer should give enough information in order to give the reader a clear picture or full
discussion of main idea, such as more details and examples (Wingersky et al., 1999 : 36).
Thus, a good writing has to contain all those aspects.

Organization in writing is the aspect dealing with the students’ ability in arranging
ideas or details of sentences in order to construct a good paragraph. Wingersky at al.
(1996:36) affirm that a well-organized paragraph must have unity and coherence. Unity
means that all supporting sentences have to explain the main idea or the topic sentence. And
then, Wong (1999:369) argues that coherence means the ideas and the sentences smoothly

flow in a logical and organized manner.
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2.1.3 Text Types of Writing in Junior High School Curriculum

The Curriculum of 2013 for Junior High School states that there are six genres of text
that Junior High School students should master. They are descriptive, narrative, procedure,
recount, anecdote, and report. However, this research focused on writing a descriptive text.

A descriptive text is a text which is used to describe particular thing, person, animal
and place. This idea is in line with Wong (1999:373), a descriptive text is used to describe a
person, a place, or an object so precisely that the reader “sees” the item clearly in his or her
imagination. It means that the writer should be familiar with the object being described.

The purpose of descriptive text is to share the writer experiences about an object,
place, scene, people, or animal through description. As affirmed by Stanley et al. (1992:152),
the aim of description is to convey the readers what something looks like; it attepts to paint a
picture with words. In other words, when someone describe something through description,
the reader would have a picture about something being described.

There are two generic structures of descriptive text. They are identification and
description. Identification is a part which identifies the phenomenon to be described. And
description is a part which describes parts of things, such as physical appearance or
characteristic (Kemdikbud:2016).

The example of a descriptive text:

My Dictionary

This is my lovely dictionary. My father bought it for me two months
ago. | usually bring it to school in English class.

My dictionary has blue and orange colours. The shape is rectangular.
It is about two centimeters thick. And it has about ten centimeters long. This
dictionary is very light, because it has small size. | always use it to find some
difficult words in studying English. 1 like it so much.

(written by: the researcher)
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Those paragraphs above are the example of simple descriptive text. The first

paragraph belongs to identification. And the second paragraph belongs to description.

2.1.4 Teaching Media in English Language Teaching

The use of media in English language teaching is badly needed to attract students’
attention and to make teaching and learning activities more effective and interesting. The use
of media in teaching learning process has many advantages. As stated by Hamalik (1986 in
Arshad, 1997:15), media are able to raise the students’ interest of the lesson, media are
important to raise the students’ motivation in learning process, and also media bring the
psycology effect in students’ learning. It means, by using media, students are going to have
experiences of learning and directly involve in the learning process. Moreover, what they
have acquired in the classroom will be saved in their long term memory.

English teaching media are very important to help students in increasing the students’
understanding about the materials being taught. According to Ruis et al. (2009) there are
eight kinds of media which can be used by the teachers in learning English. One of them is
Real Things.

Real things are the real objects which can be brought into the classroom as teaching
media in teaching English. Ruis et al. (2009:7) state that real things are objects (coins, tools,
plants, animals, or collection of artifacts) which the teachers can bring into the classroom to
ilustrate the meaning of teaching materials to be more clearer, meaningful and memorable.
They enable students to be motivated in learning English, because real things enable them to
see, feel, hear and even smell the objects being observed (Jordan and Herrell, 2007:24). In
other words, real things will help the teacher make students more interested and focus in

writing class since they are watchable, touchable and observeable.

2.1.5 Real Things as Instructional Media in Teaching Writing

Real things are appropriate media to be used in teaching writing, because they make
teaching and learning process in the classroom effective and enjoyable. As stated by Heaton
(1979) in Smith (1997) that real things help to make English language input as
comprehensible as possible and to build an associative bridge between the classroom and the
world. By using real things in the classroom, students are able to develop their multi-sensor
function by experiencing the learning through seeing, touching, hearing and manipulating
objects (Rivers, 1983 in Smith, 1997). Thus, the students will be easy to achieve the learning

purpose since they enjoy the class.
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Real things help classroom teaching more interesting by making teaching and learning
process more alive. As affirmed by Soulier (1981:9) that real things are real. They are not
merely representations of reality, but they are real. It means that students are able to bring
real objects taken from their environment. These objects might be the center of interest in
teaching and learning process. By using these objects, students are able to directly explore the
objects they have brought into the classroom. That can make the teaching and learning
process more interesting, because students do not merely get the abstract things like pictures
and descriptions, but they also have the concrete objects to observe. Thus, it will increase the
students’ interest in writing class.

In writing descriptive text, real things are helpful for the students to provide several
ideas about an object they are going to write. This argument is supported by Soames (2010)
that using real things will stimulate the students’ mind, and it is one way of encouraging their
creativity by involving the senses. By using real things, it will be easier for the students to
describe the object directly based on the colour, shape, weight, smell, material and so on.
Therefore, by using real things which the students can see, touch, taste, smell, feel the object
directly, the researcher believes that it can help teachers to motivate the students in writing a
good descriptive text.

Soulier (1981:9) states that real things are quite easy to be used in a classroom. They
are readily available in the students’ environment. There are several kinds of things in the
environment which the teachers can use in the classroom as teaching media, such as: dolls,
puppets, key rings, scissors, folded paper, toothpaste, toothbrushes, combs, stuffed and toy
animals, wall clocks, ballons, candles, glue, chalk, rulers, paper clips, slasses, bowls,
umbrellas, wallets, furniture, stones, plants, sand, clay, jars, coffee cans, hats and many others
(Gebhard, 2006:104). In this case, real things provided students an excellent opportunity for
learning through their collections. With individual collections, it enabled students to have a
lasting reminder of what they had learnt in the classroom.

Jordan and Herrel (2007:25) add several kinds of real things the teachers can use as
teaching media, such as: household items (eating utensils, kitchen appliances, miniatures such
as household furniture, old-fashioned items no longer commonly seen), food (fruit,
vegetables, plastic food items are available for classroom use), clothing (different kinds of
hats, sweaters, jackets, gloves, boots, etc.), flowers and plants (large sunflowers, pumpkins,
any flowers and plants being discussed), animals (classroom pets, house pets, zoo animals,
bird), crafts (knitting, crocheting, tatting, sculpting clay, potter’s wheel, spinning wheel,

loom), literacy materials (books, magazines, newspapers,, etc.), farm or occupational items
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(rakes, plows, baskets, tools, hay, nails, silos, etc.), and ethnic items (tea sets, clothing,
tortilla press, chopsticks, and others).

According to Soames (2010), there are seven advantages of using real things in the
classroom, as follows: (1) real things increase students’ new vocabulary, (2) they make
English lesson memorable by creating a link between the objects and the words, (3) they can
be used to teach almost any subject, (4) they stimulate the mind and encourage creativity by
involving the senses, (5) students have more experiences to touch, smell, even taste the object
(not always), (6) they gain the students’ attention and concentration in the classroom, (7) they
make the situation of teaching and learning process more realistic.

Besides those advantages above, Soulier (1981:10-11) mentions four disadvantages of
using real things and the way to solve those problems. First, not all real things are able to
bring into the classroom. While it might be useful to examine an insect in the classroom, it is
impossible to fully understand the coloration and structure of many insects without seeing
them in their natural environment. It is better for the teacher to make any effort to bring as
much of the environment as possible with the object.

Second, some real things are simply dangerous to be handled by a class of students. It
is impossible to bring live animals, such as: lion, tiger, cat, elephant, etc. into the classroom,
because they will be badly harmed to the students. It will be better for the teacher to bring
manipulation of the animals that will not distract the students’ attention and safety. It is also
possible for the teacher to use a replica such as a model, a semiconcrete object such as a
photograph or ilustration if the real things are not available or it might be impossible to be
brought into the classroom (Jordan and Herrell, 2007:24).

Third, some real things are inappropriate for classroom use because of the size. Some
objects are too large and awkward. They will cause disruption in the class. In other hand,
some objects are too small to see. To solve this problem, it is necessary for the teacher to
bring real things which are easy to observe. It means that the real things should be large or
big enough for group use, so the students will be easy to observe them.

And the last, some real things are complex, because we can not see inside of them. A
highly complex motor can be explained better through simplified one than bringing the actual
engine into the classroom. To overcome this problem, the teacher considered supplementing
the instruction with additional objects such as the simplification forms of the object. Thus, all

disadvantages above could actually be solved.
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2.1.6 The Steps of Teaching Writing by Using Real Things

The use of real things in teaching writing refer to media to overcome the problems
which are often faced by most students. Real things are kinds of teaching aids which expected
to help students in constructing a good writing.

Soulier (1981:11) explains the steps of implementing real things in the classroom that
have been used by successful teachers are as follows.

1. Clearly define purposes/rationale.

2. Precisely state behavioral objectives/goals.

3. Select insructional materials which achieve pre-determined objectives and are
appropriate to anticipate audience.

4. Think trough the lesson plan so that it builds concepts logically and helps the lesson
flow smoothly.

5. Do a well-executed presentation in which students involvement is central and
combined media aprroach is achieved.

6. Engage in follow-up activities which build and countinuously refer the students back
to the knowledge gained through the use of the real things.

7. Evaluate both student and teacher.

According to the steps designed by Soulier (1981:11), the researcher implemented the
steps by making some adaptations based on the needs of the research. The implementation of
using real things in the classroom started from the planning of the action. In this case, the
researcher constructed lesson plans in which the materials used were suitable with the
Curriculum 2013. After constructing the lesson plans, the researcher collected the real things
needed to teach descriptive writing in the classroom.

Then, in the implementation of the action, the researcher showed some real things and
asked the students to observe them. After that, it was followed by doing some tasks about real
things prepared by the researcher. Further, the researcher asked the students to write their
own descriptive texts about real things they got. The last, the researcher gave a test to the

students in writing descriptive text about real things they had learned.

2.2 Conceptual Review
Conceptual review is an important explanation about key terms used in this research.

It has to be written by the researcher in order to avoid misunderstanding and misinterpretation
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between the researcher and the readers dealing with the terms of the variables used in this
research.

In this research, students’ writing achievement indicated the students’ skill in writing
after joining the English teaching and learning process by using real things. The students’
writing achievement in this research was indicated by the students’ writing achievement
scores in writing descriptive text as the material. And then, the researcher scored the students’
writing by using analytical scoring method. Analytical scoring method is a method of scoring
which requires a separate score for each number of aspects of a task (Hughes, 1989:91). In
this case, there were five aspects that were scored in writing skill, they were: grammar
(language use), vocabulary, mechanics, organization and content (Heaton, 1988:135).

Real things as instructional media in this reserach referred to the real objects or
concrete objects found in our environment which could be brought into the classroom to
make the students interested in teaching and learning process. The real things used in this
research referred to the things which the students found in their daily life as media in teaching
writing descriptive text at SMPN 1 Arjasa, Jember. However, the researcher focused on
things found on the dining table and things in the bathroom. Things on the dining table used
were: a mug, a plate, a glass, a napkin, a knife, a cup, a spoon, a spoon holder, a bowl, a
lunch box. And things in the bathroom used were: a bucket, a bar of soap, a soap holder/soap
box, a piece of toilet paper, a shower cap, a towel, a water dipper/scoop, and a body puff.
These topics chosen were based on certain considerations, that is, the difficulty level of
vocabulary which was suitable with the students’ level of Junior High School and the topics

were stated in the curriculum 2013.

2.3 Previous Research Review

There were five previous researches conducted by five researchers which showed the
success of using real things in teaching English. The first research was conducted by Khalala
(2016) entitled “Improving Students’ Achievement of Descriptive Text Writing by Using
Realia”. Khalala (2016) taught descriptive text by using realia for the seventh grade students
of MTs Sabilul Ulum Mayong, Jepara. The research design applied in his research was
Classroom Action Research which used purposive method. There were 39 students of class
VII-B as the participants. In his research, Khalala applied three cycles consisting two
meetings of each cycle. And each cycle was followed by conducting writing achievement

test. In the test, he asked the students to write a desccriptive text about fruits for 30 minutes.
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Before treating students by using realia, Khalala conducted pre-test to know the students’
ability in understanding text genre especially descriptive text. After treating the students by
using realia, the result of the mean score in Cycle 1 was only 55,5. The mean score in Cycle 2
was 66,1, and the mean score in Cycle 3 was 76,74. It means that the result in Cycle 1 was
not successful yet. And the result in Cycles 2 and 3 were successful. In conclusion, the result
of the action proved that the use of realia could improve the students achievement in writing
descriptive text.

The second research was conducted by Surbakti (2014) entitled “Improving the
Students’ Achievement in Writing Descriptive Text by Using Realia Strategy”. In the
research, Surbakti (2014) used realia to teach descriptive text for the eighth grade students of
Junior High School. The research design of the reserch was classroom action research using
purposive method. In this case, there were 30 students at SMPN 1 Salapian, Langkat, North
Sumatera as the participants. In her research, Surbakti applied two cycles consisting three
meetings in each cycle and followed by conducting writing achievement test in the third
meeting. After treating students by using realia, the result of the mean score in Cycle 1 was
only 70,36. It means that the result in Cycle 1 was not successful yet. And then, there was
improvement of the mean score in Cycle 2 that was 86,13. It means that Cycle 2 was
succesfully reached the standard score, that was 75. Those results proved that the application
realia successfully improved the students’ achievement in writing descriptive text.

The third research was conducted by Abid (2007) entitled “Using Realia for
Teaching Descriptive Writing at Primary Level”. In her research, Abid used experimental
research to teach descriptive writing for fifth grade students of Sultan Bahu High School,
Rawalpindi Cantt, Pakistan. There were 48 students participating in the experiment. They
were divided into two equal groups on the basis of random sampling. Both of the groups were
taught the topic given, but different methodologies were applied to them. However, the only
difference between both of the groups was that the member of experimental group using real
objects (person or place) they were going to describe. Contrary of this, realia were not used to
the member of contr