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The Higher Achiever Students’ Strategies in English Learning

Hairus Salikin?, Saidna Zulfiqar Bin-Tahirb, Christine Emeliaab
aEnglish Department, Faculty of Humanities, Universitas Jember, Jawa Timur, 68121, Indonesia
bEnglish Education Department, University of Iqra Buru, Maluku, 97571, Indonesia

Abstract

Learning strategies are one of the factors that are of importance in learning a foreign language. They
could affect the learners' achievement in the learning process which could be divided into the high
achiever and low achiever. The aims of this study are to know the learning strategies and its role in high
achiever students' achievement and what we can take advantages of their strategies. This study meets
mixed method research which is a combination between the quantitative method that refers to the
statistical analysis and qualitative method which refers to the descriptive analysis. The results of this
study show that high achiever students used all six categories of learning strategies style by Oxford
(1990). The frequency scale is in medium to the high category; this means that they used it sometimes or
always. Based on the frequency and popularity, metacognitive strategies are placed as most frequently
used (M=3.99), while memory strategies placed at the last with medium scale (M=3.10). It is also found
that learning strategies take a role in high achiever students' achievement by affecting their way of
thinking and motivation.

Keywords: Learning strategies, high achiever students

Introduction

Learning English cannot be avoided due to the fact that there are more people learning English either as a
second language or as a foreign language. In Indonesia, there are so many education agencies put English
as their mandatory lesson from elementary school until high school. The importance of English also put
English as one of the requirements in the workplace. Learning English means that learner must mastered
four skills in English before, such as listening, writing, speaking, and reading. This statement also in line
with Oxford (1990: 5) whose point out that learning English necessarily involves developing four
modalities in varying degrees and combinations: listening, reading, speaking, and writing. These
modalities are known as the four language skills. If we look into the dictionary, the term skill can be
simply explained as the ability, coming from one’s knowledge, practice, aptitude to do something well.

In the learning process, not all learners are able to develop their skill. Some learners face difficulties in a
learning process to develop their skill while other learners learn a new language more quickly and easily
than others although they studied and are guided by the same teacher. Based on their achievement,
learners are divided into high achiever and low achiever. Travers (1970: 447) stated that achievement is
the result of what an individual has learned from some educational experiences. A high achiever learner
is a person who knows what it takes to be successful in school and is willing to put in the time and effort.
They are also known as a good language learner. From the explanation, it can be assumed that learner
who is successful in school is likely to be a learner who gets a high score or passes the standard which is
determined by the school. Rubin (1975) claimed in her pioneer work that the “good language learner” has
a strong desire to communicate, is not afraid of making mistakes in order to learn and communicate, is an
accurate guesser, is looking for language patterns, creates opportunities for speaking, and monitors
his/her own learning.
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To be successful in understanding four major skills in learning language, learners need to take more
responsibilities for their own language learning and personal development. Learning strategy is one of
the factors that help determine how well the learner in learning a language. Oxford (1990: 1) considers
language learning strategies as the “steps taken by learners to enhance their own learning”, and later she
elaborates on the term by referring to “specific actions, behaviors, steps, or techniques, such as seeking
out conversation partners, or giving oneself encouragements tackle a difficult language task used by
students to enhance their own learning.” (Scarcella & Oxford, 1992: 63). The learning strategies will guide
the implementing of the methods and approaches (Bin-Tahir, 2012; Fatahuddin, et al, 2017). It is also to
determine the appropriate techniques and tactics to be used by the teachers in managing classroom
activities that consequently affect the success of the language teaching and increasing learners’
achievement (Tahir & Hanapi, 2017; Salikin, et al., 2017)

Based on the writer's observation to some students of English Department, Faculty of Humanities,
Universitas Jember, there are the high achiever and low achiever students and to study the strategies that
are used by high achiever students is quite interesting. In this case, the study involves high achiever
students of English Department Faculty of Humanities, Universitas Jember of the academic year 2014-
2015 who have already taken the reading, speaking, listening, and writing class.

This study is aiming at: a) Measuring what learning strategies that high achiever students apply when
learning English as foreign language, and; b) Exploring the way how learning strategies play roles in high
achiever students' four language skill achievement.

Nomenclature

A Abstract

B Keywords

C Introduction

D Literature Review

E Method

F Results and Discussion
G Conclusion

Review of Literature

Learning strategies concept is important in learning a language because they are tools for active, self-
directed involvement, which is essential for developing communicative competence (Oxford, 1990:1).
The basic term of strategy comes from the ancient Greek word strategia which means generalship or
action taken for the purpose of winning a war implies characteristics of planning, competition
manipulation, and movement toward a goal. Similarly, the strategy concept also can be interpreted as a
plan, step, and a conscious action toward the achievement of a goal in non-military context. While in
education, the warlike meaning of strategia has fortunately fallen away, but the control and goal
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directedness remain in the new world. This concept has taken on a new meaning and it has been
transformed into learning strategies (Oxford, 1990).

Around the 1970s, there are so many definitions of learning strategies, so that there is no single technical
definition of them. Griffiths (2008: 83), points out that “the concept of language learning strategy has been
difficult to define”. Although it is difficult to define, Rubin (1975:43) initiated language learning strategies
by defining it as “techniques or devices that a learner may use to acquire knowledge”. Furthermore,
Cohen (1998) points out that language learning strategies are “processes which are consciously selected
by learners and which may result in actions taken to enhance the learning or use of a second or foreign
language” (1998: 4).While according to Chamot (2005: 112), “strategies are most often conscious and the
goal has driven especially in the beginning stages of tackling an unfamiliar language task. Bin-Tahir
(2017: 74) defined the strategy as an internal cognitive or affective action taken by the learner or teacher to
learn both simple and complex material. Once a learning strategy becomes familiar through repeated use,
it may be used with some automaticity.” If we look closely to the definition of learning strategies concept,
we may find the general consistent feature like conscious, action, and goal. In summary, language
learning strategies can be assumed as conscious action towards the achievement of a goal.

Some experts classified learning strategies into some classification. Stern (1992) classifies language
learning strategies into five categories. There are management and planning, cognitive, communicative-
experiential, interpersonal, and affective strategy. In addition, O’'Malley and Chamot (1990) combines
three components in a language learning strategies model like metacognitive, cognitive, and socio-
affective. While this study uses Oxford's learning strategies types. Oxford’s (1990) model, as regarded by
Brown (1994), is one of the most useful manuals of learner strategy training that currently available
because her taxonomy which distinguishes between direct and indirect strategies is both comprehensive
and practical. Oxford’s (1990) model consist of two main strategies, they are direct and indirect strategies.
Direct strategies are the strategies that directly involve the target language. Direct strategies are further
divided into three categories which consist of memory related strategies, cognitive strategies, and
compensation strategies. While indirect strategies are those that support and manage language learning
without directly involving the target language which is also categorized into three categories that are
metacognitive strategies, affective strategies, and social strategies. There are six strategies which are
derived from these two strategies:

2.1. Memory strategies

Memory strategies, as suggested by Oxford (1990) reflects principles such as arranging things in order,
making associations, and reviewing, which all involve meaning, Memory strategies help learners
establish their mental by linking all the information through images, sound, words or numbers. Memory
strategies have a highly specific function like helping learners to store and retrieve new information.

The examples of memory strategies: Grouping, associating, placing new words into a context, using
imaginary, semantic mapping, using keywords, representing sounds in memory, structured reviewing,
using physical response or sensation, using mechanical techniques.

2.2. Cognitive strategies
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Cognitive strategies refer to the learner’s mental process to accomplish a certain goal for performing
specific tasks such as summarizing or reasoning deductively. It enables learners to understand and
produce new language by many different means.

The examples of cognitive strategies: repeating, formally practicing with sound and writing system,
recognizing and using formulas and patterns, recombining, practicing naturally, getting the idea quickly,
using resources for receiving and sending messages, reasoning deductively, analyzing expressions,
translating, transferring, taking notes, summarizing, and highlighting.

2.3. Compensation strategies

Compensation strategies indicate that learners know what they already knew and utilize their acquired
knowledge to fill in the gap of unknown information by guessing the clues from the context. The
examples of compensation strategies: using linguistic clues, using other clues, switching to the mother
tongue, getting help, using mime or gesture, avoiding communication partially or totally, selecting the
topic, adjusting and approximating the message, coining words, using a circumlocution or synonym.

2.4. Metacognitive strategies

Metacognitive strategies are actions which go beyond purely cognitive devices, and which provide a way
for learners to coordinate their own learning process (Oxford, 1990). Metacognitive strategies allow
learners to coordinate the learning process by using functions such as centering, arranging, planning, and
evaluating. It allows language learners to control their own cognition.

The examples of metacognitive strategies: over-viewing and linking with already known material, paying
attention, delaying speech production to focus on listening, finding out about language learning,
organizing, setting goals and objectives, identifying the purpose of a language task, planning for a
language task, seeking practice opportunities, self-monitoring, and self-evaluating.

2.5. Affective strategies

Affective strategies help learners to manage their emotions, motivations, and attitudes during the stages
of learning. Brown (1994) reveals that the affective refers to emotion or feelings both about oneself and
about others with whom they usually contact and communicate. The examples of affective strategies:
Lowering anxiety, encouraging yourself (such as making positive statements, taking risks wisely, and
rewarding yourself), using a checklist, writing a language learning diary, and discussing the feeling with
someone else.

2.6. Social strategies

Social strategies help learners to learn through interaction with others. Social strategies include the
actions which learners choose to take in order to interact or cooperate with other people and they are
important in language acquisition because language involves other people and is so heavily involved in
cooperation and asking questions for clarification (Oxford, 1990).The examples of social strategies: asking
for clarification or verification and correction, cooperating with proficient users of the new language,
developing cultural understanding, and becoming aware of others' thoughts and feelings.

Language Learning Strategies are used by high achiever students to get a high achievement. Language
learning achievement or proficiency has been consistently linked to strategy use, and the general pattern
is that increased success is linked to greater strategy use. It has been observed that some language
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learners are more successful than others in terms of language proficiency. Some individuals appear to be
more endowed with abilities to success while the others seem to lack those abilities (Dreyer and Oxford,
1996). Successful learners make use of learning strategies to learn and that the learning strategies they use
are different from less successful ones. Rubin (1975) asserts that good language learners are willing and
accurate guessers who have a strong desire to communicate, and will attempt to do so even at the risk of
appearing foolish. Good language learners are highly motivated to communicate and attend to form and
meaning. She distinguishes successful learners from the rest, stating while all learners use learning
strategies, successful learners learn how to use them effectively and are able to plan their learning
approach, monitor their success, and modify their approach as needed and that they recognize whether
their learning strategies are effective or not.

Learning process can’t be separated from students and their achievement. Evan, et al (1992) defines
achievement as “how well you have done”. Kaura & Sharma (2015: 504) also adds the explanation of
achievement as the students grasp of somebody of knowledge or proficiency in the certain skill. It means
that achievement can be interpreted as the result of the study. In Universitas Jember, the result of the
study is represented in the alphabet to classify how well they have done as it is presented in Table 1.

Table 1. The standardization of the assessment with the score (0-100)

Alphabet  Value Score scale Category
A 4 >80 Excellent
AB 3.5 75< AB <80 Very good
B 3 70<B<75 Good
BC 2.5 65<BC<70 Good enough
C 2 60<C <65 Enough
CD 1.5 55 < CD< 60

Poor
D 1 50<D <55
DE 0.5 45 <DE <50

Very Poor
E 0 <45

(Source: Buku Pedoman Akademik Fakultas Ilmu Budaya, Universitas Jember, 2016)

Method
This research uses a mixed method as it deals with quantitative and qualitative methods. Qualitative
research is the research that is based on descriptive data that does not make (regular) use of statistical
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procedures (Mackey and Gass, 2005:162), while quantitative is a type of research that uses quantification
data and some sort of numerical analysis (Mackey and Gass, 2005:2). For quantitative data, the
questionnaire is used in this study. The questionnaire is adopted from Oxford (1990) that is Strategy
Inventory for Language Learning (SILL) version 7.0 for EFL/ESL without any modification. Furthermore,
the qualitative data in this study is derived from the interview. SILL questionnaire is the most extensive
questionnaire for obtaining information on the language learning strategies of subjects and is frequently
used in studies worldwide (Ellis, 1994). SILL questionnaire consists of 6 parts which have 50 close-ended
statements eliciting the participant’'s frequencies of strategy use in learning English. The first part
includes 9 statements related to memory strategies. The second part includes 14 statements about
cognitive strategies. The third part consists of 6 statements about compensation strategies. The fourth part
has 9 statements about metacognitive strategies. The fifth part involves 6 statements of affective
strategies, and at the last, sixth part consists of 6 statements on social strategies. The questionnaire applies
a Likert type 5-choice response format: 1 (never or almost never true for me), 2 (usually not true for me), 3
(somewhat true for me), 4 (usually true for me), and 5 (always or almost always true for me).

All high achiever students from academic year 2014/2015 who have already completed Reading
Comprehension 04, Speaking 04, Listening Comprehension 04, and Writing 04 at English Department,
Faculty of Humanities, Universitas Jember participated in this research. High achiever students are the
students who have excellent scores or pass the standard with the highest value according to the school’s
standard. According to Buku Pedoman Akademik (2016) the Faculty of Humanities, Universitas Jember,
there are nine scores in the alphabet (A, AB, B, BC, C, CD, D, DE, E) which represent learner’s quality or
achievement in the learning process. The highest score in Universitas Jember is represented in alphabet A
or >80 in scale number and the highest Grade Point Average (GPA) in Universitas Jember is about 3.51-
4.00. Among 78 students, there are 9 students who fulfill the criteria to be the participant in this research:
7 females and 2 males.

First, data analysis was meant to answer the first question of the research about the kind of learning
strategies that high achievers apply when learning English. The data was derived from SILL version 7.0
questionnaire designed by Oxford (1990) which was distributed to all participants. The questionnaire was
collected after the participants had completed answering the questionnaire. The answer to the
questionnaire was analyzed using SPSS version 17 to find the mean score. The mean score which is
indicated above or equal to 2.50 were identified as the learning strategies that frequently used by high
achiever students.

After calculating and obtaining the result of the questionnaire, the next step is giving an interview for the
participants to get more information of their language learning strategy use in the learning process. Semi-
structured interview uses a list of questions to limit the conversation with the interviewee but some
questions can be added and these additional questions should maintain on the right track. Although the
interview seems formal because it needs the list of questions but the interviewer still can develop the
answer freely as stated by Dornyei (2009) that “the format of semi-structured is open-ended and the
interviewee is encouraged to elaborate the issue”. With this type of interview, the interviewer needs to
prepare the list of questions, while the interviewer is still possible to ask the question out of the list in the
process of the interview later. The advantage of the semi-structured interview is that the answers are
open-ended. By giving the interviewee a chance to speak more deeply could be very possible. The
interview is recorded in order to get the qualitative data, and then the record of the interview is
transcribed. The transcription of interviews analyzed and compared with the result of quantitative data
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to know whether the qualitative data support the quantitative data. This step helps to prove the existence
of learning strategies’ role in high achievers’” achievement. The last step is interpreting the whole data to
answer the research questions and representing the result of the analysis.

Results

The frequency of learning strategy can be directly determined through the total score of SILL from all
high achiever students who participated in this study. Oxford (1990) provides a score scale to measure
the frequency of strategy use from high frequency until low frequency, as presented in Table 2.

Table 2. Oxford’s Scale Showing the Frequencies of Strategy Use

Frequency Scale
High Always 4.5t05.0
Often 35to4.4
Medium Sometimes 25t034
Low Seldom 1.5to02.4
Never 10to14

Some examples of how your references should be listed are given at the end of this template in the
‘References’ section, which will allow you to assemble your reference list according to the correct format
and font size.

High usage is defined as a mean item score from 3.50 to 5.0, medium usage is defined as a mean item
score of 2.5 to 3.4, and low usage is defined as a mean item score of 2.4 and below.

The findings of this study show that high achiever students tend to use language learning strategies in
the learning process. Their frequency use of learning strategies is medium and high. The mean score of
each learning strategies are above or equal 2.50. The frequency used for high achiever students' learning
strategies used is shown in Table below:

Table 3. Mean of Overall Strategy Use across All Participants Ranked by Mean Usage

Learning Strategies Mean

Metacognitive 3.99
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Compensation 3.97
Cognitive 3.69
Social 3.47
Affective 3.18
Memory 3,

Overall use of learning strategies 3.56

Data from the current research participants (n = 9) have been statistically analyzed using SPSS software
version 14. The mean overall strategy use for all participants was 3.56. Metacognitive strategies had the
highest overall subscale mean usage (M=3.99), followed with compensation strategies (M = 3.97), and
cognitive strategies (M = 3.69). While, in medium frequency use there are social strategies (M=3.47),
affective strategies (M=3.18), and memory strategies with the lowest subscale mean (M=3.10) among six
learning strategies. Based on these result of the questionnaire, it is found that high achiever students use
all learning strategies proposed by Oxford (1990), at least medium frequency.

Discussion
The first discussion relates the learning strategies applied by high achiever students in learning process.
The discussion for each language learning strategies arranged in descending order.

5.1. Metacognitive strategies

The most frequently used strategy by high achiever is metacognitive strategies. Metacognitive strategies
are the actions which provide a way for the learner to coordinate their own learning process, as told by
Oxford (1990). The utilization of metacognitive shows in Table below.

Table 4. Frequency Distributions of Metacognitive Strategies

Item LLS descriptor Mean

number

32 I pay attention when someone is speaking English 4.56

31 I notice my English mistakes and use that information to 4.44
help me do better

38 I think about my progress in learning English 4.33

Vol. 7, Issue 11, November 2017 Page 86


http://repository.unej.ac.id/
http://repository.unej.ac.id/

Modern Journal of Language Teaching Methods ISSN: 2251-6204

36 I look for opportunities to read as much as possible in 4.11
English

30 I try to find as many ways as I can to use my English 4.00

33 I try to find out how to be a better learner of English 3.89

35 I'look for people I can talk to in English 3.78

37 I'have clear goals for improving my English skills 3.78

34 I plan my schedule so I will have enough time to study 3.11
English

Based on the mean of each strategy in metacognitive strategies, high achiever students admit that paying
attention is the strategy that they use regularly in the learning process. Most of the participants choose to
sit in the front seat to pay attention more than their friends. Sitting in the front seat gives students many
of advantages, like getting more information, motivating them to keep concentrate in the class, and can
be acknowledged by the lecture.

Followed in the second place, “I notice my English mistakes and use that information to help me do
better” is also frequently used. The result with mean 4.44 suggests that high achiever students learn from
their mistakes and make sure they do not redo the same mistake in the future. High achiever students are
willing to monitor and take note of any mistakes made in their learning process. While another very
popular metacognitive strategy is “I try to find as many ways as I can to use my English”. It actually
proves the definition of high achiever students proposed by Rubin (1975). High achiever students have a
strong desire to communicate and make a progress of their own learning. Based on the interview, some of
the participants recognized that it is hard to use their English. Despite they are studied in English
Department, they still regularly use Javanese to communicate with each other. For high achiever
students, doing a practice is really important to increase their skill so they try to find a lot of ways to
practice, like a monologue or taking a famous line from a movie or TV shows spoken in English. Another
way to practice is from reading which is also a popular strategy that chosen by high achiever students.

To be successful in understanding four skills in L2, learners need to take more responsibilities of their
own language learning and personal achievement. High achiever students take responsibilities of their
own personal achievement and find out how to be a better learner of English and look for the
opportunities to make use of their English.

High achiever students also point out that motivation is really needed in the learning process. It makes
them motivated to reach the goal of the learning process. When learners keep the goal of their learning,
they also keep an eye on the progress. For the learners, especially high achiever student, progress can be
an important thing to improve their skill. While planning a schedule placed as the strategy of

Vol. 7, Issue 11, November 2017 Page 87


http://repository.unej.ac.id/
http://repository.unej.ac.id/

Modern Journal of Language Teaching Methods ISSN: 2251-6204

metacognitive strategies is not too popular among high achiever students. Some of the participants point
out that making a schedule do not certify that they will follow the instruction in the schedule.

5.2. Compensation strategies

Compensation strategies take a place as the second frequently used strategy among high achiever
students in this study. Compensation strategies itself enable learners to use the new language for either
comprehension or production despite limitations in knowledge, which are intended to make up for an
inadequate repertoire of grammar, and especially of vocabulary (Oxford, 1990). The table below shows
the utilization of compensation strategies in this study.

Table 5. Frequency Distributions of Compensation Strategies

Item LLS Descriptor Mean
number
20 If I can’t think of an English word, I use a word or 4.78

phrase that means the same thing

24 To understand unfamiliar English words, I make 4.56
guesses
25 When I can’t think of a word during a conversation in 4.44

English, I use gestures

27 I read English without looking up every new word 3.78
28 I try to guess what the other person will say next in 3.44
English
26 I make up new words if I do not know the right ones 3
in English

Based on the table above, high achiever chooses to use circumlocution or synonym if they cannot think of
an English word. This substituting strategy is really useful even in the first language communication.
Using circumlocution or synonym means that learners must have a lot of English vocabulary. Although
this was a good substituting, not all learners can use it. Placed below this strategy is guessing strategy.
Here, high achiever students may pretend that they understand what is being said by another person in
English, while at the same time learner will guess from the overall context. It is also a quite useful
strategy because at the same time learners will achieve new words indirectly. Besides the use of
circumlocution and guesses, another very popular strategy in compensation strategies is “When I can’t
think of a word during a conversation in English, I use gestures”. This statement suggests that using a
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gesture or body language is a one of very useful strategy, especially in communication (speaking skill).
Learners usually use gestures to freely express themselves in speaking English when they do not have a
choice to express the forgotten word. For high achiever students, this strategy is the third option to
express the unfamiliar word or forgotten word.

At the last rank of the compensation strategies are to making up the new words if they do not know the
right ones in English. At this point of view, high achiever learners are afraid about the consequence of
making up new words. They admit that making up a new word is not really a good strategy since it can
trigger misunderstanding in communication. The other reason, making up a new word can make them
shy if another person knows that they are making up a word because of the lack of knowledge.

5.3. Cognitive strategies
Cognitive strategies are one of the strategies that highly frequently used by high achiever in this study.
The utilization of cognitive strategies can be seen in Table below.

Table 6. Frequency Distributions of Cognitive Strategies

Item LLS Descriptor Mean
number
15 I watch English language TV shows spoken in English or 4.78

go to movie spoken in English

12 I practice the sound of English 4.33
17 I'write notes, messages, letters, or reports in English 422
18 I first skim an English passage (read over the passage 4

quickly) then go back and read carefully

22 I try not to translate word-for-word 4

11 I try to talk like native English speakers 3.78
16 I'read for pleasure in English 3.78
10 I'say or write new English words several times 3.56
13 I use the English words I know in different ways 3.44
21 I find the meaning of an English word by dividing it into 3.44

parts that I understand
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14 I start conversations in English 3.33

19 I look for words in my own language that are similar to 3.11
new words in English

20 I try to find patterns in English 3.11
23 I make summaries of information that I hear or read in 2.89
English

Following the table above, the most popular cognitive strategy was watching English language TV shows
or going to the movie in which the dialogues are in English. This is not only popular among cognitive
strategy but also popular among all six types of strategies. All the participants in this study agreed that it
was the best strategy to learn English for all learners. Learning from the audio visual is fun and doesn't
need much time to do it. This does not only improve their listening skill but also practice the speaking
skill and add new vocabularies. They also add that listening English song also the way to practice their
listening and speaking skill like the movie. In the second position, high achiever students do practice the
sound of English. They admit if high achievement does not come instantly, it needs a lot of practice.
Taking notes, messages, letters, or reports in English also categorized as one of many ways to practice
their English. Indirectly, learning English makes they initially have a desire to write or speak English. The
last ranked strategy from cognitive strategy was making a summary. High achiever students do not
regularly make a summary of information that they hear or read in English, they usually are repeated by
themselves in memory. Making summaries is not really an effective strategy because it wastes the time.

5.4. Social strategies

As a social creature, the writer already expects that social strategies would be frequently used not only by
high achiever students but also by all learners. In this study, high achiever used social strategies at
medium scale and they do not always use it. High achiever students’ utilization of social strategies can be
seen in Table below

Table 7. Frequency Distributions of Social Strategies

Item LLS Descriptor Mea
number n

50 I try to learn about the culture of English speakers 433
45 If I do not understand something in English, I ask the 4.11

other person to slow down or say it again
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47 I practice English with other students 3.56
49 I ask questions in English 3.56
48 I ask for help from English speakers 2.78
46 I ask English speaker to correct me when I talk 2.67

The highest ranked strategy chosen by high achiever students was “I try to learn about the culture of
English speakers”. High achiever students assume that student who chooses English Department has an
interest in English. When someone is interested in something, they will learn about it. This situation also
happens when someone is interested in English; they will also learn the culture the language. This
strategy relates to the reason why watching movie spoken in English chosen as the best strategy so far.
The other strategy that regularly used by high achiever students was “If I do not understand something
in English, I ask the other person to slow down or say it again”. This strategy has a close relation with
compensation strategies such as guessing, particularly in regards to speaking and writing which as stated
earlier that guessing took the highest rank in compensation strategies. When high achiever students do
not understand something in English, they have two options to choose. In one hand, some of the
participants choose to guess the context, while the rest choose to ask. On another hand, some of the high
achiever students made use of both these guessing or asking strategies when they did not understand
something in a conversation. The answer was different depending on the situation and the person who
was speaking to them. Sometimes, it might be more appropriate to guess so that the conversation could
flow without interruption, while at other times it was better to ask in order not to have any
misunderstanding in conversation.

In the opposite, the strategy to ask helping and the correction from English speaker is not really popular
with mean 2.78 and 2.67. The reason is that high achiever students rarely meet the native speaker of
English in Jember, especially in the Faculty of Humanities, Universitas Jember. It seems impossible to ask
the help and correction from the native speaker. The other reason is, high achiever students do not have
this strategy as their option when communicating with the native speaker of English.

5.5. Affective strategies

In this study, high achiever students use affective strategies to manage their emotions, motivations, and
attitudes during the stages of learning. Affective strategies usually used to reduce any negative effects
caused by stress and anxiety. The frequency used for this strategies are in medium scale (M=3.18). The
frequency distributions of students’ utilization of affective strategies can be shown in Table below.

Table 8. Frequency Distributions of Affective Strategies

Item LLS descriptor Mea
number n
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40 I encourage myself to speak English even when I am 4.11
afraid of making mistake

39 I try to relax whenever I feel afraid of using English 4

42 I notice if I am tense or nervous when I am studying or 3.11
using English

41 I give myself a reward to treat when I do well in English.  2.78

44 I talk to someone else about how I feel when I am learning 2.67
English

43 I write down my feeling in a language learning diary 244

High achiever students have a mindset that it is okay to do a mistake. Motivation is really needed if they
want to improve their skill. But, as a learner who learns English, high achiever students admit that they
feel anxious and stress when using English although they got a good achievement in the learning process.
So, encouraging is really needed if learners want to make a progress on their learning process. That is
why the top three strategies are encouraging themselves, relaxing, and noticing whether they are nervous
or not.

Giving a reward and talking to someone else about the feeling is a strategy with medium scale out of
affective strategy. High achiever assumed that they are not always rewarding themselves when they do
better than the expected. High achiever students do proud of themselves in several situations. They also
point out that they only talking about their feeling to someone else when they feel anxious.

The last ranked strategy among affective strategies is writing down the feeling in language learning
diary. High achiever students admit that they do not usually write a diary even in the first language.
Using diary is too old fashioned in this era of technology. People nowadays prefer to write down their
feeling or activities through social media rather than write it in the diary. In the interview section, only
one out of the total participants write the feeling in language learning diary. With language learning
diary, the learner can monitor the improvement or the progress in the learning process and this strategy
actually is very useful.

5.6. Memory strategies

In this study, high achiever students use memory strategies on the lowest scale. Even though memory
strategies placed last, the frequency of use is still medium with mean 3.10. High achiever students used
memory strategies to store new information in memory and retrieve it later, as can be shown in Table
below.

Table 9. Frequency Distributions of Memory Strategies
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Item LLS descriptor Mea
number n
1 I think of relationship between what I already know and 4.33

new things I learn in English

2 I use new English words in a sentence so I can remember 3.56
them

8 I review English lessons often 3.44

9 I remember new English words or phrases by remembering 3.44

their location on the age, on the board, or on a street sign

3 I connect the sound of a new English word and an image or 3.22
picture of the word to

4 I remember a new English word by making a mental 3.22
picture of a situation in which the word might be used

5 I use rhymes to remember new English words 3.22
7 I physically act out new English words 3.11
6 I use flashcards to remember new English words 1.22

The table above shows the frequency of distributions of the memory strategies used by high achiever
students. In term of the popularity of each LLS descriptor, the results show that the most frequently used
memory strategies are those related to associating and creating mental linkages, like ”I think of the
relationship between what I already know and new things I learn in English”. High achiever students try
to associating what they have with what they get in the learning process. While strategy “I use new
English words in a sentence so I can remember them” shows that high achiever use their knowledge
whenever they have a chance.

As mentioned before that progress is an important thing for high achiever students, reviewing can be one
of the ways to monitor the progress in the learning process. While to make a progress, high achievers do
connect the sound of a new English word and an image or the picture of the word to or try to remember a
new English word by making a mental picture of a situation in which the word might be used.
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Another memory strategy deemed unpopular is the use of flashcard. “I use flashcards to remember new
English words” strategy is not only being the lowest frequency used strategy among memory strategies
but also among all strategies. Refer to the answers in the interview section; it can be assumed that the
reason behind this less popular strategy is the lack of functionality for learners. High achiever students
do not find flashcards is useful for intermediate students.

To answer the second questions in this study, the researchers did an interview. In the interview section,
the writer also asked about learning strategies role in their high achievement. It is found that some of the
high achiever students admit that learning strategies take a big role in the learning process. When they
are asked further, they say that without learning strategies they might not get a high score. Learning
English in the environment where there were only a small number of people who speak English makes
learner does not have much chance to develop their skill. Therefore, to make and create a chance itself,
high achiever students need a strategy. Not only for high achiever students, it is possible for learners who
are not listening to the teacher in the class or do not taking a lot of notes in the learning process to get a
high score. There are many strategies to increase skill in English. With learning strategies, high achiever
students assumed that they can easily manage their achievement. Besides learning strategies, high
achiever students also point out that motivation is needed to make learners know and remember the goal
of their learning process.

Conclusion

Based on the data used (questionnaire and interview), this study is able to answer the two of research
questions in this study.

The first question is to know the learning strategies that high achiever students apply in the learning
process. The data are from the transcription of SILL questionnaire. Based on the result, high achiever
students use all learning strategies in medium scale until high scale which means that the frequency is
sometimes to always. The order of learning strategies’ frequency used in descending order are
metacognitive strategies (M=3.99), compensation strategies (M=3.97), cognitive strategies (M=3.69), social
strategies (M=3.47), affective strategies (M=3.18), and memory strategies (M=3.10). Based on the micro-
strategy for each category, the strategy that involves audio visual like movie, song, or news is the best
strategy to increase their four skills in English. In the opposite, strategy with using flash cards placed last.
High achievers admitted that flash cards are not really effective. Generally, flash cards only use one
vocabulary for one card, and it seems to be effective for children who start learning English, not for
intermediate students.

The second question relates to the first question, in which to know the role of learning strategies in four
English skills achievement. The data are from the transcription of the interview. Learning strategies
(memory strategies, cognitive strategies, compensation strategies, metacognitive strategies, affective
strategies, and social strategies) play a big role in the learning process. First, learning strategies are used
to manage the progress of goal achievement. Second, learning strategies are used to decrease the
difficulties in the learning process. At the last, learning strategies can increase the confidence of high
achiever students.
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