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MOTTO 

 

“Learning another language is not only learning different words for the same 

things, but learning another way to think about things.”  

–Flora Lewis 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Flora Lewis. Available at 

https://www.brainyquote.com/quotes/quotes/f/floralewis192058.html 
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SUMMARY 

 

The Tomlinson’s Principles-Based Assessment of the Textbook 

“Pathway to English” for the Twelfth Grade Students at Senior High 

Schools; Khusnul Lia Fatmawati; 130210401002; 2017; English Education 

Study Program of Language and Arts Education Department, the Faculty of 

Teacher Training and Education, Jember. 

The present research was done to know whether or not the materials in 

textbook “Pathway to English” for the twelfth grade students met Tomlinson‟s 

(2011) principles. In Indonesia, textbook becomes one of the most popular 

learning materials used in English Language Teaching (ELT). But at some points, 

the use of textbook has problems. First, textbook developers sometimes develop 

the textbook based on commercial purposes only. Second, the textbooks are not 

always appropriate with classroom condition. Therefore, assessing textbook is 

necessary to be done to know the value of the textbook. 

In assessing the materials, the researcher used ten principles of the sixteen 

principles that did not require any direct observation of the implementation of the 

materials. The principles were: (1) materials should require & facilitate learners‟ 

self-investment (2) materials should expose learners to language in authentic use 

(3) the learners‟ attention should be drawn to linguistic features of the input (4) 

materials should provide learners with opportunities to use target language to 

achieve communicative purposes (5) materials should take into account that the 

positive effects of instruction are usually delayed (6) materials should take in 

account that learners differ in learning style (7) materials should take in account 

that learners differ in affective attitudes (8) materials should permit a silent period 

at the beginning of instruction.” (9) Materials should not rely too much on 

controlled practice (10) materials should provide opportunities for outcome 

feedback, especially feedback on the effectiveness of use of language rather than 

accuracy of language.  

The findings showed that chapter 9 met the ten Tomlinson‟s (2011) 

principles. The fifth principle was met as the chapter consisted of various learning 

activities, small project and involved the students to find supplementary materials. 

It met the seventh principle as it provided authentic, rich and varied materials. The 
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chapter met the eighth principle because it applied form focus approach that 

required the students to focus on the texts before moving to the language feature 

of the text. The chapter met the ninth principles by providing information gap 

activity, post reading and creative writing for the students. It met the tenth 

principle because it exposed the students with many learning activities before 

asking the students to produce language. The chapter applied the eleventh 

principle because it contained many types of learning activities for visual, 

auditory and kinaesthetic learners. It also met the twelfth principle since the 

chapter exposed the students with many texts and provided them with stimulating 

activities. The thirteenth principle met because the materials in the chapter 9, 

beginning with comprehension activity and also introducing the students with new 

structures and vocabularies usually used in news. The chapter met the fifteenth 

principle as it did not provide much controlled practice. It also met the sixteenth 

principle since it provided activities that enabled the students to gain feedback. 

Based on the findings, it can be concluded that the materials in the 

textbook, especially chapter 9, met the principles of material development of 

Tomlinson (2011).  It confirms that the textbook was not developed based on 

commercial purposes only since it was theoretically appropriate with the 

principles of material development from Tomlinson (2011). The textbook can be a 

useful learning source for the students to help them learn English. 
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CHAPTER I 

INTRODUCTION 

This chapter consists of some points related to the introduction of the 

study. It covers background of the study, research problem, the research objective, 

and the research contribution. 

1.1 Background of the Study 

In terms of learning English, the existence of instructional materials 

becomes one aspect that supports the teaching and learning activities. Materials 

can be anything that help learners in learning a language. As one of the most 

popular instructional materials used, English textbooks have a crucial role in the 

teaching and learning process in EFL context since it takes part in determining 

students‟ success or failure (Mukundan, Hajimohammadi, & Nimehchisalem, 

2011). It helps to facilitate the students in learning English and provides guidance 

for the teachers in conducting teaching and learning process, especially for 

beginning teacher (Mohammadi & Abdi, 2014). By using textbooks, teachers do 

not have to spend a lot of their time to select, adopt or adapt the materials for   

instructional process (Sahirudin, 2013).   

However, there are some problems relating to the use of textbooks in ELT. 

The first problem is  the textbooks are usually intended for commercial purposes 

only. As cited in Tomlinson (2013), Masuhara (2008), and Tomlinson and 

Masuhara (2013) conclude that six currently used global coursebooks “are not 

typically driven by principled frameworks”. The materials developers focus on 

how to make money rather than on how to provide materials that can facilitate the 

learners in acquiring the language (Tomlinson, 2003a cited in Tomlinson, 2008). 

According to Tomlinson‟s research project in 2008 in twelve countries throughout 

the worlds, 85 per cent of ELT textbooks were chosen by the administrators and 

15 per cent by the teachers. None of the textbook was chosen based on the 

learners‟ consideration.  

 The second problem is textbooks are not always suitable with the 

condition of the classroom (Indriyati and Sa‟jaun 2009).  Textbooks can be 
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inappropriate for the students‟ level that can mislead them in learning language 

(Anshar, Emilia, Damayanti, 2014). However, there are many teachers that 

consider textbook as the primary materials in the classroom. According to 

Tomlinson (2008), many teachers select best-selling textbooks to reduce the time 

in preparing the lesson. The teachers are not willing to spend their time to find the 

supplementary materials.  

Based on the above discussion and considerations, the researcher is 

interested in assessing textbook. The textbook being analysed is textbook 

“Pathway to English” for the twelfth grade students. There are some reasons that 

make researcher is interested in assessing the textbook. The first reason is that it is 

published by well-known publisher in Indonesia, Erlangga. The second reason is 

that it is claimed to become the Top Brand for Teens from 2013 until 2015. Since 

it has good remark, the content of the textbook is supposed to be good enough to 

help the students in the third grade of senior high school in learning English.  

 The researcher chooses a chapter in textbook “Pathway to English” to be 

assessed as the sample. The textbook has twelve chapters which are similar in 

layout. All of them consist of materials for listening, speaking, reading and 

writing. However, most of the chapters do not provide the materials for grammar 

and vocabulary. Thus, the researcher selects a representative chapter, chapter 9, 

which has the most complete aspects. Selecting the most complete chapter can 

enable the researcher to check the whole components of materials in the textbook.  

 In doing the assessment, the researcher uses the principles of material 

development from Tomlinson (2011) as the guiding framework. As this study 

focuses on assessing the manuscript of the textbook “Pathway to English”, the 

researcher only uses ten principles out of the sixteen principles that do not require 

direct observation of the implementation of the materials. Therefore, the present 

research is entitled “The Tomlinson‟s (2011) Principles-Based Assessment of the 

Textbook “Pathway to English” for the Twelfth Grade Students at Senior High 

Schools”. 
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1.2 Research Problem 

Based on the background of this study, the research problem is formulated below: 

- Do the materials in the textbook “Pathway to English” for grade twelve of 

Senior High School meet Tomlinson‟s principles of materials development? 

 

1.3 The Research Objective 

This research is conducted in order to know whether or not the materials in the 

textbook “Pathway to English” for grade twelve of Senior High School meet 

Tomlinson‟s principles of materials development.   

 

1.4 Research Contribution 

1. Empirical Contribution 

This research is expected to give a model for conducting further research for 

the future researchers focusing on the other learning materials and using the 

other principles different from the current research.  

2. Practical Contribution 

This research provides the information dealing with the strength(s) of the 

textbook to give feedback to the English teachers to use the textbook as a 

source of learning materials.  
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CHAPTER II 

LITERATURE REVIEW 

 

 This chapter reviews some points related to the research topic. The points 

consist of theoretical framework, conceptual review and previous research review.  

 

2.1 Theoretical framework 

 This section contains of the explanation about instructional materials in 

English Language Teaching (ELT), material evaluation and development, and 

Tomlinson‟s (2011) principles of material development.  

 

2.1.1 Instructional Materials in English Language Teaching (ELT) 

 According to Tomlinson (2014), materials in ELT refer to anything that 

helps the students learn a language. Tomlinson (1998) argues that most people 

refer the term of “language learning materials” to course-books only. However the 

materials can also be “videos, DVDs, emails, YouTube, dictionaries, grammar 

books, workbooks or photocopied exercises” (Tomlinson, 1998:2). Tomlinson 

(2011) also says that language learning materials can refer to the other things as 

well such as newspapers, food packages, photographs, teacher‟s instructions, and 

written tasks on cards.  

 According to Tomlinson (2012), there are four functions of materials. The 

materials can be “instructional” which means the materials can inform the learners 

about the language. It can be “experiential” which means the materials provide 

experience for the learners about the language in use. The materials are eliciting 

or in other words they encourage the learners to use the language and the last, the 

function of materials is “exploratory” or encourage the learners to find discoveries 

about language use.  

 

2.1.2 Material Evaluation and Development   

  According to Tomlinson (2011:2), materials development deals with “a 

field of study and a practical undertaken.” As a field of study, it is about the 
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principles and procedures in designing, implementing and evaluating language 

materials. As a practical undertaking, material development refers to all the 

processes done by practitioners in producing or using materials for language 

learning. Then, material evaluation can be defined as an attempt to measure the 

value of materials (Tomlinson, 2011). Doing material evaluation includes the 

process of analysis which is usually done in an impressionistic and subjective 

way. According to Tomlinson (2014), there are three types of material evaluation; 

pre-use, whilst-use and post-use evaluations. Pre-use evaluation is done before the 

materials are used, whilst-use evaluation is done while the materials are being 

used while post-use evaluation is done after the materials are used.  

 The present study can be considered as a pre-use evaluation. It focuses on 

assessing the manuscript of textbook “Pathway to English” before knowing about 

the implementation of the materials in the classroom. This study uses Tomlinson‟s 

principles about material development as the guiding framework. Tomlinson‟s 

principles consist of sixteen principles in total. The principles of materials 

development (PMD) represent the criteria for the appropriate ELT materials that 

are useful for materials developers in developing materials. The principles are a 

compilation of learning principles and the principles recommended by most SLA 

researchers as well as   Tomlinson‟s summary of his own experience in English 

Language Teaching. 

 

2.1.3 The Principles of Material Development by Brian Tomlinson (2011) 

 The following explanation contains the information of the sixteen 

principles of material development by Tomlinson (2011). The present research 

focuses only on ten principles as the guidelines in assessing the materials in the 

textbook as they do not require any direct observation of the implementation of 

the materials. Since the researcher does not use all the sixteen principles to assess 

the textbook, there is further information dealing with the reason why some 

principles (PMD 1, 2, 3, 4, 6 and 14) are excluded.  
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 PMD 1: “Materials should achieve impact.”  

 Impact can be seen when the materials can show noticeable effect that the 

learners feel curious, interested and pay attention to the materials they learn 

(Tomlinson, 2011). However, impact can be varied from one class to another 

(Tomlinson, 2011). Different class can have different impact although the 

materials used are the same. When the impact is gained, it can prove that the 

students understand about the materials (Tomlinson, 2011). 

 Based on the suggested way from Tomlinson (2011), the first principle 

suggests that materials should be interesting for the students to achieve impact. 

When the materials are interesting, the students can feel attracted to the materials. 

The word interesting does not only refer to the appearance but also the content 

and the tasks of the textbook itself. Tomlinson (2011) provides explanation about 

types of materials that can achieve impact. In terms of the appearance, the 

textbook should have appealing presentation by using attractive colour, providing 

lots of white space, or using photographs. In terms of content, the materials should 

provide unique and new topics for the students, and engaging stories. In terms of 

task, it should challenge the learners to make use of their brain but still 

appropriate with their level. 

 The first principle is excluded because it relates to the implementation of 

the materials. It has been explained that the impact itself is visible when the 

learners feel attracted to the materials. In that case, direct observation of the 

implementation of the materials is required. The observation is needed to know 

whether or not the materials are really interesting for the students. Then, it also 

will ensure whether or not the materials can achieve impact.  

 PMD 2: “Materials should help learners to feel at ease.”  

 Helping learners to feel at ease can be defined as an activity to make the 

learners feel comfortable and relaxed in learning activities. Feeling at ease is 

indicated when the learners can enjoy and follow the teaching and learning 

activities well. According to Tomlinson (2011) when the learners are able to feel 

at ease, they can get benefit in language learning or in other words they can 

understand about the materials taught. However, when the students feel anxious, 
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stress or under pressure, they tend to lose opportunities in the process of learning 

the language because they cannot focus in joining the lesson. Beside the teacher‟s 

effort, learning materials also take part in helping the learners to feel at ease 

because the materials itself are used directly by the students in learning the target 

language.  

The second principle relates to how the materials can make the students 

feel comfortable and relaxed in learning the language (Tomlinson, 2011). 

According to Tomlinson (2011), the learners can feel comfortable with the 

materials that have a lot of white space rather than combining many activities on 

one page. They can be relaxed with the materials that provide texts and 

illustrations. The content of the materials and the activities should enable the 

learners to participate in teaching and learning activities. Tomlinson (2011) also 

suggests some other ways such as using active rather than passive voice, and 

providing examples about how to do the task to the learners.  

The second principle is not included in assessing the materials in the 

textbook. The reason is that it needs further investigation about the 

implementation of the materials in the classroom to know the students‟ reaction 

toward the materials: whether or not they enjoy learning the materials. Thus, to 

identify the availability of this principle, it is not enough to look at the manuscript 

only but it needs observation about the implementation of the materials in the 

classroom as well. 

PMD 3:  “Materials should help learners to develop confidence.” 

Confidence in language learning can be defined as cognitive human 

perception that takes a great role in creating basic human requirements like 

happiness and success (Tuncel, 2015). It plays a great role especially in language 

learning because it affects the students‟ success in learning the language. The 

students who have high confidence can increase their chance to succeed in 

learning a language because they are brave to challenge themselves to 

communicate using the language. However, the ones who lack of confidence can 

be failed in the process of learning the target language. The reasons are that they 

tend to have negative feelings such as feeling afraid of making mistakes, fear of 
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failure, fear of humiliation and fear towards the teacher and the lesson while 

practicing the target language (Tuncel, 2015, Du, 2009).  

In reality, there are many materials developers develop learners‟ 

confidence in inappropriate ways (Tomlinson, 2011). They try to help the learners 

by making simplification which refers to the use of simple language to make the 

learners do the tasks easily (Tomlinson, 2011). The materials developers provide 

tend to give the easy tasks for the learners such as completion, filling in the 

blanks, or writing simple sentences. Based on Tomlinson‟s (2011) argument, 

those matters can reduce the learners‟ confidence because the learners cannot 

challenge their ability to do the tasks.  

Dealing with the third principle, developing learners‟ confidence has 

relation with the learning activities. It can be done through the activities that try to 

„push‟ the learners slightly beyond their ability which means the materials should 

provide the activities in the form of challenging tasks but still achievable 

(Tomlinson, 2011). The tasks also can be in the form of extra-linguistic skill that 

require them to be imaginative, creative or analytical (Tomlinson, 2011).  

In this research, the third principle is left out. As it has been stated by 

Tomlinson (2011), developing learners‟ confidence can be done by providing 

challenging activities that are a bit higher than the learners‟ proficiency. The third 

principle requires a direct observation to know about their current proficiency in 

order to find out whether or not the learning activities in the instructional 

materials are challenging and achievable.  Thus the third principle is not included 

in determining the criteria for the assessment. 

PMD 4: “What is being taught should be perceived by learners as relevant 

and useful.”  

The fourth principle deals with how the materials in the textbook should 

be relevant and useful for the students. Relevance can be gained when the 

materials provide the content that is familiar to the learners. Utility is achieved 

when the learners can practice the materials not only in the classroom but also in 

the real life. Once the learners think that the materials are relevant and useful for 
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them, it can increase their motivation to learn the language as well as engage their 

participation in the teaching and learning process (Howard, 2004).  

This principle has more relation with ESP context. In his explanation 

dealing with the fourth principle, Tomlinson (2011) says that in order to create the 

relevant and useful materials for the ESP learners, materials developers should 

relate the teaching points to challenging classroom tasks, present the tasks based 

on the students‟ want or provide type of project they want in the teaching and 

learning activities (Tomlinson, 2011). Then for materials of general English 

textbook, Tomlinson (2011).states that having a choice of topic and activities can 

make the students think that the materials are useful and relevant for them. 

 The fourth principle is left out. The reason is that in order to know whether 

or not the materials are useful and relevant to the students, the researcher needs to 

know the implementation of the materials in the classroom and conduct 

observation of it. However, this study focuses on the manuscript of the textbook, 

thus this principle is excluded as it requires more investigation of the 

implementation of the materials in the classroom. 

  PMD 5:  “Materials should require & facilitate learners’ self-

investment.”  

  Learners‟ self- investment relates to how the learners can invest their 

attention, interest, and effort to the materials in the instructional process. When 

the learners can invest those in the process of learning target language, they can 

learn more range of symbolic and materials resources (Norton, 2000). In relation 

to the fifth principle, Tomlinson (2011) suggests some ways to facilitate learners‟ 

self-investment. The first way is by providing choices of focus and activity. The 

second way is by involving them in small projects. The last way is by asking them 

to find additional materials from other resources to support the main materials 

they learn as well as offering opportunities to the learners to choose text and how 

to use them. 

  PMD 6: “Learners must be ready to acquire the points being taught.”  

Learners‟ readiness has a great role in language learning. The learners 

cannot perform well in the instructional process when they are not ready. 
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According to Dulay, Burt and Krashen, (1982) cited in Tomlinson (2011), “certain 

structures are acquired only when learners are mentally ready for them”. In line 

with them, Pienemann (1985) in Tomlinson (2011) also says that the process of 

teaching and learning can facilitate natural acquisition of the target language when 

the learners are ready. The learners can understand what they learn when they are 

ready.  

In order to achieve readiness, the materials should be comprehensible. It 

should move from the simplest to the complex. As suggested by Tomlinson 

(2011) that the materials should materials should present some features that are a 

little above the learners‟ present proficiency.  It should create situation that vary 

from the previous materials taught and ensure that the learners have understood 

the previous features before moving on to the new one. Another way is through 

providing new features of the target language that can attract their focus in the 

materials.  

In this research, the sixth principle is excluded. The reason is that based on 

the suggested way from Tomlinson (2011): the materials should be slightly above 

the learners‟ current ability and should ensure that the students get new materials 

and master the previous materials, requires the researcher to conduct an 

observation. The observation is needed to know about the learners‟ current 

proficiency and to know whether or not the textbook fulfils the sixth principle of 

material development. Thus the sixth principle is not included in this research. 

PMD 7: “Materials should expose learners to language in authentic use.”  

Authentic use of a language deals with the use of the language in the real 

life. Some researchers think that experiencing the authentic use of the target 

language is important (Tomlinson, 2011) even it is not enough for acquiring the 

language. On the other hand, there are some others who think that having 

comprehensible input is crucial and enough for the process of acquiring target 

language. From those two arguments, it can be concluded that showing the actual 

use of target language can support the process of acquiring the target language 

besides noticing about how it is used and how to use it in communication 

(Tomlinson, 2011). 

Digital Repository Universitas JemberDigital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


11 

 

 
 

Dealing with the seventh principle, Tomlinson (2011) suggests language 

materials should contain many types of authentic materials in order to expose the 

learners to the authentic use of a language. Authentic materials are materials that 

are not designed for educational purposes, such as articles in newspaper or in 

news site, recipe, manuals and song as well. Authentic materials can help the 

students to know how the language is typically used in the real life. The authentic 

materials for the learners should have variation in style, mode (either spoken or 

written form), media (e.g. newspaper, recipe, magazine and advertisement) and 

purpose (e.g. informing the readers and convincing someone to buy something) 

(Tomlinson, 2011).  

PMD 8: “The learners’ attention should be drawn to linguistic features of 

the input.”  

Linguistic features in English relate to the use of sentence construction, 

grammar, and mechanical aspects of writing (Budiharso, 2006). Linguistic feature 

in this case focuses to the salient feature of the input. Exposing the learners to the 

salient features of the authentic input can help the learners to acquire some of the 

features (Tomlinson, 2011). The eighth principle does not refer back to grammar 

movement because the linguistic features are not the main concern in language 

learning (Tomlinson, 2011). An effective way to draw students‟ attention to the 

salient feature of the input is by using experiential discoveries where the students 

are lead to respond to the content of a text first and make discoveries by 

themselves about the form and function of a certain feature (Tomlinson, 2013). 

Another way is by using a form focused approach; the learners focus first on the 

meaning of a text then move on to the form and function of a particular feature in 

the text through instruction (Tomlinson, 2013) 

PMD 9:  “Materials should provide learners with opportunities to use 

target language to achieve communicative purposes.” 

According to Tomlinson (2011) using language in communication is an 

attempt to achieve a purpose in a situation where the contents, strategies, and 

expressions are from the learners themselves.  The ninth principle means that the 

materials in the textbook should provide opportunities to make the learners use the 
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target language for communication rather than just use it in situations controlled 

by the teachers or the materials (Tomlinson, 2011). It can help the learners to push 

themselves slightly above their current proficiency because the situation in real 

communication is different from the situation that is usually controlled by the 

teachers. It also enables the learners to pick the new input and to become an 

informative source of input (Sharwood-Smith, 1980 in Tomlinson, 2011). 

In order to provide opportunities for the learners to achieve 

communicative purposes, there are some ways that can be done. The first way is 

through information or opinion gap activities (e.g. finding out kind of food and 

drink of people in the class party). In this activity, the learners are required to 

communicate with their peers or their teacher to complete the information 

(Tomlinson, 2011). The second way can be done through post-listening and post-

reading activities (Tomlinson, 2011) where the learners are required to use 

information from the text to gain the communicative purpose, for example writing 

a review about a movie or a novel. The third one is through creative writing and 

creative speaking like composing a story or having classroom drama activity. 

PMD 10: “Materials should take into account that the positive effects of 

instruction are usually delayed” 

Positive effects refer to the learners‟ ability in using the language for 

communication. According to Tomlinson (2011), learners usually get right to a 

new feature being taught but then they get it wrong in the following meeting 

because they do not have enough time to practice. It happens because the process 

of acquiring language is gradual instead of happening immediately (Tomlinson, 

2011). The learners cannot learn a new feature and be able to use it effectively in 

the same time. They can still produce the language right after they learn it or when 

the materials are prompted by the teachers but they may forget it after a while. In 

this case, it is not a process of acquiring the language (Tomlinson, 2011).  

In relation to the tenth principle, the learning materials in the textbook 

should be rich of exposure to achieve the positive effects of instruction. The 

materials should not provide the tests right after the instruction because it can lead 

to the learners‟ failure (Tomlinson, 2011). Tomlinson (2011) suggests that “the 
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learners cannot be forced into premature production of the instructed materials 

because they will get them wrong”. Therefore, the materials developers should 

provide frequent and plenty of tasks for the students to practice in order to prepare 

them before producing the language or having test. 

PMD 11: “Materials should take in account that learners differ in 

learning style.”  

Learning styles deal with the preferred way(s) of the learners in learning a 

language (Tomlinson, 1998).  Each learner may have different learning style 

(Tomlinson, 2011). According to Tomlinson (2011), there are some types of 

learning styles as follows: 

a. Visual (e.g. learners prefer to see the language written down) 

b. Auditory (e.g. learners prefer to hear the language)   

c. Kinaesthetic (e.g. learners prefer to do something physical, such as following 

instruction for a game) 

d. Studial (e.g. learners like to play conscious attention to the linguistic features of 

the language and want to be correct) 

e. Experiential (e.g. learners like to use the language and are more concerned with 

communication than with the correctness) 

f. Analytic (e.g. learners prefer to focus on discrete bits of the language and learn 

them one by one) 

g. Global (e.g. learners are happy to respond to whole chunks of language at a time 

and to pick up from whether language they can)   

h. Dependent (e.g. learners prefer to learn from a teacher and from a book) 

i. Independent (e.g. learners are happy to learn from their own experience of the 

language and to use autonomous learning strategies) (Tomlinson, 2011). 

 

According to Reid (1987) and Tuan (2011), students from Asian cultures 

often prefer to be visual learners. However, the students may prefer a certain 

learning style depending on “what is being taught, where it is being learned, 

whom it is being learned and what it is being learned for” (Tomlinson,2011). In 

this case, gives materials developers should be aware of the students‟ preferred 

learning styles (Tomlinson, 2011). The activity in a textbook should be flexible in 

terms of learning activities. It should expose the learners to different kinds of 

activities, tasks, and projects to accommodate the different learning styles of the 

learners (Tomlinson, 2013).  
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PMD 12: “Materials should take in account that learners differ in 

affective attitudes.”  

The term affective refers to someone emotions and feelings (Baker, 1988 

in Hosseini, 2013). In term of instructional process, it usually relates to learners‟ 

motivation and positive feelings towards the target language, their teachers, their 

peers, and the materials themselves. Each group of learners has different positive 

feelings. Then, it is obvious that there is no material developer that can keep the 

positive feeling towards those variables. The most important thing is that the 

materials developers can be aware of the different attitude of the learners.  

Dealing with the twelfth principle, Tomlinson (2011) suggests diversifying 

the materials. In other words, the materials in the textbook should be varied by 

having different types of texts. The materials should have different types of 

learning tasks and offer opportunities to the learners to share their attitude and 

their feelings towards the course and the materials.  

PMD 13: “Materials should permit a silent period at the beginning of 

instruction.”  

Silent period refers to Krashen‟s concept (1982) of a period when a new 

English language learner is not willing to produce words in the target language 

orally (Cunningham & Shagoury, 2016). When they are silent, they are still 

learning through listening to others; conversation, understanding what they hear, 

and observing what happens in the interaction. The silent period enables the 

learners to have sufficient exposure and confident before starting to speak in the 

target language (Tomlinson, 2011). Although there is a critic that the students can 

use the silent period to avoid learning the language, Tomlinson thinks researchers 

mostly agree that forcing the learners to have immediate production of target 

language can ruin the affective and linguistic aspects of the reluctant speakers. 

Based on this principle, the materials should not force the students to 

produce language at the beginning of the lesson Tomlinson (2011). It should 

present activities which require the students to comprehend first, such as listening 

comprehension and reading comprehension. It also includes introducing new 
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vocabulary and structures through stories which can be responded by the students 

by using their first language.  

PMD 14: “Materials should maximise learning potential by encouraging 

intellectual, aesthetic & emotional involvement which stimulates both right and 

left brain activities.” 

Based on this principle, the content of the materials need to enable the 

learners to make use of their thought and feeling (Tomlinson, 2011). The 

materials should not be “trivial or banal” (Tomlinson, 2011:21). The materials can 

be in the form of controversial and provocative texts. The activities should be 

challenging to make use of the learners‟ previous experience and their brains 

(Tomlinson, 2011). Tomlinson (2011) adds his explanation about the left- and 

right- brain activities that is based on Lozanov‟s principles of Suggestopedia. The 

activities can be in the form of reciting a dialogue, dancing to instructions, singing 

a song and writing a story (Tomlinson, 2011). 

The fourteenth principle is left out after referring to the statement from 

Tomlinson (2011) in his explanation that the materials should not be too simple or 

trivial for the students. In order to decide whether or not the materials too simple 

for the students, it requires direct observation to know the students‟ proficiency. 

Thus the fourteenth principle is excluded in this study. 

PMD 15: “Materials should not rely too much on controlled practice.” 

Controlled practices deal with dialogue practice, grammar practice, 

listening drills and repeating dialogues (Tomlinson, 2011). Practice activities are 

designed to give opportunities for the learners to practice their ability in using the 

target language in appropriate way (Tomlinson, 2008). However, it can be wasting 

of time because the controlled practices have little contribution to the students‟ 

language development. The reason is that the learners only follow the situation 

created without trying to create their own situation. But nowadays, controlled 

grammar practice activities and dialogue practice still become popular features in 

textbook materials. They are considered to be useful by many teachers and 

learners (Tomlinson, 2011). Based on the fifteenth principle, Tomlinson (2011) 

suggests reducing the frequency of having controlled practice such as controlled 
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grammar practice, drills and listening, and repeating dialogues in the learning 

materials. Having too much controlled practice can make the learners get 

confused when they have to communicate in the real life situation using the 

language.  

PMD 16: “Materials should provide opportunities for outcome feedback, 

especially feedback on the effectiveness of use of language rather than accuracy 

of language.” 

Feedback can be considered as information produced by an agent such as 

teacher, peer, book, parent, self or experience dealing with the aspect of 

someone‟s performance or understanding (Hattie & Timperley, 2007). According 

to Nunan (1991), there are two types of feedback which are positive feedback that 

consists of short interjection like “good”, and “nice” then negative feedback that 

can be in the form of teacher‟s repetition of the student‟s performance in rising 

intonation. Positive feedback is much more useful to change learners‟ behaviour. 

There are two main functions of feedback such as to let the learners know that 

they do the right thing and to encourage their motivation in learning the language.  

Based on the sixteenth principle, materials should provide a lot of 

opportunities for the learners in order to gain feedback.  In this case, the 

opportunities deal with the learners‟ attempts in using the target language in 

communication (Tomlinson, 2008, 2011). The feedback should focus first on the 

effectiveness of the output produces by the learners (i.e. does it achieve the 

learning objective?). It should not focus too much on the accuracy of the language 

such as grammar, vocabulary, pronunciation and fluency.  
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2.2 Conceptual Review 

 This section is about the information of textbooks in English Language 

Teaching (ELT), Tomlinson‟s principles based assessment. English textbook 

“Pathway to English”, and the review of the previous research. 

 

2.2.1 Textbooks in English Language Teaching (ELT) 

  Textbook is a part of the instructional materials used in the classroom. It 

can be considered as a book that is designed for a certain course. The terms 

textbook and course-book are used interchangeably. A textbook is usually 

composed by one or more teachers, professors, or the experts in a certain field of 

study. Textbook can take part in affecting students‟ success or failure in the 

learning process. Textbooks provide sequence learning activities for teachers that 

can help the teachers when they are lack of ideas for the instructional process.  

 

2.2.2 Tomlinson’s Principles-Based Assessment 

 This research focuses on analysing the manuscript of textbook “Pathway to 

English” for the third grade senior high school students based on Tomlinson‟s 

(2011) principles of material development. It focuses only on the principles that 

do not demand any survey of the result of the implementation of the materials of 

the textbook. There were 10 of the Tomlinson‟s (2011) principles used to assess 

the textbook. They included some suggested aspects such as learners‟ self-

investment (PMD 5), authentic use of the language (PMD 7), linguistic features of 

the input (PMD 8), language interaction (PMD 9), exposures (PMD 10), students‟ 

learning styles (PMD 11), learners‟ affective attitude (PMD 12), silent period 

(PMD 13), controlled practice (PMD 15), and outcome feedback (PMD 16). 

 The above aspects suggested by Tomlinson‟s (2011) in the principles were 

operationally defined as follows. The aspect of learners‟ self-investment (PMD 5) 

focuses on how the materials in the textbook should provide various learning 

activities, involve the students in mini project and in finding supplementary 

materials. Authentic use of the language (PMD 7) deals with how the materials 

can expose the students in the actual use of the language in the form of providing 
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authentic, rich and varied materials. The aspect of linguistic features of the input 

(PMD 8) refers to the way the materials in the textbook in presenting the material 

for grammar. Language interaction (PMD 9) aspect deals with how the materials 

should stimulate the learners‟ interaction in the form of information or opinion 

gap activity, post listening/reading activity, creative writing/ speaking. The aspect 

of positive effects of instruction (PMD 10) deals with how the materials should 

provide frequent tasks for the students to gain more experience before asking 

them to produce language. Students‟ learning style (PMD 11) becomes the next 

aspect in which focuses on the textbook should vary the learning activities for 

various learning styles. Learners‟ affective attitude (PMD 12) aspect focuses on 

the various text type to engage students affectively, various learning tasks and 

stimulating activities. Silent period (PMD 13) aspect deals with the materials 

should give the students some time at the beginning of the lesson by providing 

comprehension activities and new vocab as well as new structure. Controlled 

practice (PMD 15) aspect refers to the number of language practice that limits the 

students to practice their target language in certain ways. Outcome feedback 

(PMD 16) aspect refers to how the learning activities can assist the students to 

produce language as the learning objective. The operational definition of the 

suggested aspects used to assess the content of the chapter in this research.  

 

2.2.3 English Textbook “Pathway to English” 

 The English textbook, Pathway to English, is developed for the XII grade 

students of Senior High School for the general program. It is based on the recent 

curriculum in Indonesia that is curriculum 2013. The textbook is published by a 

well-known publisher in Indonesia, Erlangga, in 2015. It is written by Theresia M. 

Sudarwati and Eudia Grace. The English textbook offers some features. From 12 

chapters provided, each chapter presents five stages of learning process as 

suggested in 2013 curriculum such as observing, questioning, exploring, 

associating, and communicating.  

In doing the analysis, the researcher only focuses on chapter 9. The reason 

is that the chapter is considered to be representative and it consists of the most 
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complete components of materials in the textbook than the other chapters. It 

provides the materials for listening, speaking, reading, writing, grammar and 

vocabulary. By analysing the most complete chapter, it enables the researcher to 

check the whole components of materials in the textbook. 

 

2.3 Previous Research Review 

The researcher also looks at some research findings dealing with materials 

evaluation. Based on the research findings in Iswidiyanti‟s (2014) work on the 

textbook analysis show that the writing materials in the textbook “The Bridge 

English Competence” published by Yudhistira are not exactly relevant with the 

standard and basic competences in the School-Based curriculum. The next one 

was from Wahyuningsih (2012) in her research notes that the reading materials in 

the textbook “English in Focus” do not fulfill all the points dealing with the aspect 

of content, aspect of presentation, aspect of readability, and aspect of relation 

between chapters suggested by Pusat Perbukuan, Ministry of National Education.  

Further, Novianti‟s (2014) work on textbook analysis that showed the English 

textbook “Bright” for the seventh grade students fulfilled twelve principles out of 

the sixteen principles Tomlinson (1998) 

 The present research was more similar to the third previous study since the 

focus is the same, analyzing material in English textbook by using Tomlinson‟s 

principles. However, there were also some differences in terms of the principles 

used and the textbook being analyzed. The present study used ten principles as the 

guideline in doing the analysis that did not demand any direct observation of the 

implementation of the materials while the previous study used all the sixteen 

principles. Further, the present study tried to assess one chapter of the textbook 

“Pathway to English” for the twelfth grade students of senior high school while 

the previous study analyzed the whole chapters of the textbook “Bright” for the 

seventh grade students at junior high school. 
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CHAPTER III 

THE STUDY 

 

This chapter presents some points related to the research methodology of 

this research. The points are covered research design, research object, data 

collection method, data analysis method and operational definition of terms 

3.1 Research Design 

This study used qualitative research design that applies content analysis 

method. According to Fraenkel, Wallen & Hyun, (2012 pp. 478), “content 

analysis is a technique that enables researchers to study human behaviour in an 

indirect way, through an analysis of their communication”. Content analysis is 

commonly used to analyse data in the form of text (Wahyuni, 2015). The text data 

can be in the form of verbal, print or electronic that can be from narrative 

responses, open-ended survey questions, interviews, focus group, observations, or 

print media like articles, books, or manuals (Kondracki and Wellman 2002 in 

Wahyuni 2015).  

 

3.2 Research Context 

This study focused on assessing the manuscript of textbook “Pathway to 

English”. The textbook was developed for students in English as a Foreign 

Language (EFL) context as it was widely used in Indonesia and became the “Top 

Brand for Teens”. The textbook was developed by Sudarwati and Grace (2015) 

for grade XII students of senior high school for general program and was 

published by Erlangga.  

In this research, the researcher focused on assessing chapter nine of the 

textbook. The reason was that due to the idea that analysing one chapter only was 

considered representative, seeing the fact that each chapter consisted of similar 

aspects and only the topic was different. Because each chapter of the twelve 

chapters were similar in aspects of layout and learning tasks, the researcher 

selected the chapter which contains of the most complete aspects. In the chapter 
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selected, the topic was about delivering information about events of the day and 

newsworthy events to audience. The text type was news item. For the vocabulary 

materials, it was about eye-catching words used in the news. Materials for 

grammar focused on passive voice, and headline news. 

 

3.3 Data Collection Method 

The method for collecting data was through documentation. The document 

was the English textbook “Pathway to English”. According to Arikunto (2006, pp. 

231), documentation is a method in collecting data in the form of notes, 

transcripts, books, newspaper, magazine, and so on. Arikunto considers 

documentation is not really complicated compared to the other data collection 

methods. The reason is that when there is something wrong in the process of data 

collection, the data will not be changed.   

In this study, the research instrument was a qualitative codebook. 

According to Creswell (2014), a qualitative codebook is a table containing a list of 

codes that are designed beforehand for coding the data. Besides having a list of 

codes, a codebook can also have a code label for each code, a brief definition of it, 

a full definition of the codes, information about the time to use the codes, and an 

example of a quote illustrating the code. This codebook can be changed based on 

the information gained during the process of analysing the data (Creswell, 2014).     

 

3.4 Data Analysis Method 

 The method of data analysis in this research was based on Miles and 

Huberman (1994) approach as cited in Punch (2009) that consisted of three 

components; data reduction, data display, and drawing and verifying conclusion. 

The first component, data reduction, happens throughout the analysis. It consisted 

of three stages. In the early stage, it was about segmenting and summarizing. 

Since the data was in the form of textbook that had twelve chapters as a whole, the 

researcher only selected one chapter to be analysed as the sample. Then, the data 

were segmented into three aspects language skills/ components, learning 

activities, and input. Then, the second stage was coding and memoing. Coding 
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itself was a process of giving label for assigning meaning to chunks of data 

(Fraenkel, Wallen and Hyun (2012). In this research, the codes were derived from 

Tomlinson‟s (2011) principles of materials development. They were included in 

the qualitative codebook as the main instrument for this study.  The last stage of 

data reduction was explaining. The second component, data display, was about 

organizing the data into some categories. This component was essential since it 

became the basis for further analysis. In this research, the data were tabulated in 

the form of table. After displaying the data, the researcher described the result of 

the analysis. The last component was drawing and verifying conclusion. The 

conclusion was in the form of proportions that was finalized when the data are in 

and have been analysed. 
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CHAPTER 5 

CONCLUSION AND SUGGESTIONS 

This chapter presents conclusion of the research and suggestions. The 

conclusion is derived from the result of the analysis presented in the previous 

chapter. The suggestions are addressed for the textbook developers and future 

researchers.  

5.1 Conclusion 

 This study was conducted to assess the content of textbook “Pathway to 

English” especially the content of chapter nine by using some principles of 

material development by Tomlinson‟s (2011). From the result of the analysis, it 

can be concluded that the materials in chapter 9 met the ten principles of material 

development from Tomlinson (2011). The chapter being analysed could be a 

useful source of learning materials as it met the suggested aspects from Tomlinson 

(2011).  

The fifth principle was met as the materials provided various learning 

activities, small project and involved the students to find supplementary materials. 

It met the seventh principle as it provided authentic, rich and varied materials. The 

chapter met the eighth principle as it required the students to focus on the texts 

before moving to the language feature of the text. The chapter met the ninth 

principles since it provided information gap activity, post reading and creative 

writing for the students. It met the tenth principle as it had many types of learning 

activities before asking the students to produce language. The chapter met the 

eleventh principle because it contained many types of learning activities that fit 

visual, auditory and kinaesthetic learners. It exposed the students with many texts 

and provided them with stimulating activities as suggested in the twelfth principle. 

The materials in the chapter 9 began with comprehension activity and also 

introduced the students with new structures and vocabularies usually used in news 

as stated in the thirteenth principle. It met the fifteenth principle as it did not 

provide much controlled practice. It also met the sixteenth principle since it 

provided activities that enabled the students to gain feedback. 
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5.2 Suggestions  

1. For Textbook Developers 

Considering of the weaknesses found after assessing the materials in chapter 

nine of the textbook, the textbook developers should provide follow up activity 

for listening as well. Besides that, the materials provided in the chapter should 

represent the one stated in the map of the book.  

 

2. For Future Researchers 

The result of the present study showed that the textbook developers did not 

develop the materials in the textbook based on commercial purposes only. The 

textbook was theoretically appropriate with the principles of material development 

from Tomlinson (2011). However, further investigation is still needed to confirm 

the idea whether or not the materials of the textbook fit the classroom condition. 

The future study should involve direct observation as well about the 

implementation of the materials in the classroom.  
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Appendix A 

RESEARCH MATRIX 

Title Research 

Problem 

Variable Indicators Data 

Resources 

Research Method 

The 

Tomlinson‟s 

(2011) 

Principles 

Based 

Evaluation of 

The 

Textbook 

“Pathway to 

English” for 

the Twelfth 

Grade 

Students at 

Senior High 

Schools 

Do the 

materials in the 

textbook 

“Pathway to 

English” for 

grade twelve of 

senior high 

school meet 

Tomlinson‟s 

principles of 

material 

development? 

Textbook 

“Pathway 

to 

English” 

 

 Materials should require & facilitate learners‟ self-

investment 

 Materials should expose learners to language in authentic use 

 The learners‟ attention should be drawn to linguistic 

features of the input 

 Materials should provide learners with opportunities to use 

target language to achieve communicative purposes 

 Materials should take into account that the positive effects 

of instruction are usually delayed 

 Materials should take in account that learners differ in 

learning style 

 Materials should take in account that learners differ in 

affective attitudes 

 Materials should permit a silent period at the beginning of 

instruction 

 Materials should not rely too much on controlled practice 

 Materials should provide opportunities for outcome 

feedback, especially feedback on the effectiveness of use 

of language rather than accuracy of language 

Documentation: 

The English 

textbook 

“Pathway to 

English” 

 Research Design: 

Qualitative Content 

Analysis 

 

 Research Subject: 

Textbook “Pathway 

to English” chapter 

9  

 

 Data collection 

method in the form 

of documentation 

 

 Data Analysis using 

codes to organize 

content and to have 

narrative 

description 
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Appendix B 

 

THE CONTENT MAPPING OF THE TEXTBOOK 

Document Identity 

Title   : Pathway to English 

Authors  : Th. M. Sudarwati and Eudia Grace 

Publisher  : Erlangga 

Year of Published : 2015 

Place of Published : Jakarta 

Pages   : 220 

Chapters  : 12 

 

Theme Listening Speaking Reading Writing Grammar Vocabulary 

Chapter 1 

I Can Assist 

You with 

That 

 Improving 

pronunciation and 

intonation from a 

model dialogue 

 Getting the gist of 

dialogs 

 Listening to make a 

prediction 

 

 Offering to do 

something 

 Accepting and 

refusing an offer 

 

 Reading for a specific 

information 

 Reading for detailed 

information 

 Reading between lines 

 

 Rewriting a 

model letter 

with some 

alterations 

  Words 

related to 

parts of 

cars 

 

Chapter 2 

Surprise! 

 Improving 

pronunciation and 

intonation from a 

model  

 Telling surprising 

news or 

information 

politely in 

 Reading for specific 

information 

 Reading for 

 Writing 

surprising 

news or 

information 

  Words 

related to 

parts of a 

car 
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Theme Listening Speaking Reading Writing Grammar Vocabulary 

 Dialogue transactional and 

interpersonal dialogs 

 

detailed information    

Chapter 3 

May I have 

your 

attention, 

please? 

 Listening to a 

dialogue to identify 

a picture 

 Listening to a 

monolog to identify 

the situation 

 

 Asking someone‟s 

attention 

 

 Reading attention signs 

for getting specific 

information 

 Reading attention signs 

for getting detailed 

information 

 

 Creating a 

dialog 

 

  

Chapter 4 

I hope I 

might be 

granted an 

interview 

 Improving 

pronunciation and 

intonation from a 

model monolog 

 

 Announcing a job 

vacancy 

 

 Reading for the main 

idea of a text 

 Reading for detailed 

information  

 Reading aloud 

 

 Writing a 

good 

application 

letter 

 

  

Chapter 5 

A picture is 

worth a 

thousand 

words 

 Listening to a 

monolog to identify 

suitable pictures 

 Presenting the 

result of a 

discussion 

 

 Reading some photo 

captions to get specific 

information 

Reading some photo 

captions for detailed 

information 

 Writing 

photo 

captions 

 

  

Chapter 6 

What is it? 

 Improving 

pronunciation and 

intonation from 

model monologs 

 Completing tables 

 Describing living 

and non-living 

things, natural, and 

social phenomena 

orally 

 Reading for main ideas 

 Reading for specific 

information 

 Reading for detailed 

information 

 Writing a 

factual 

report 

 

 Types of 

verbs 
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Theme Listening Speaking Reading Writing Grammar Vocabulary 

 while listening to 

monologs 

     

Chapter 7 

You‟re 

supposed 

to… 

 Improving 

pronunciation and 

intonation from a 

model dialog 

 Getting the gist of 

short talks 

 

 Asking and 

telling about 

obligations using 

„be supposed to‟ 

 

 Reading for specific 

information 

 

 Writing 

sentences 

to tell about 

obligations 

using „be 

supposed 

to‟ 

 

 Be 

supposed 

to 

 Be to 

 

 

Chapter 8 

I think it‟s 

an excellent 

story 

 Listening for 

specific information 

 Listening to the gist 

of dialogs and 

monologs 

 Talking about 

artwork 

 

 Reading for specific 

information 

 Reading for detailed 

information 

 Writing 

opinions and 

facts 

 

 I think… 

 I assume… 

 

 

Chapter 9 

What‟s the 

news today? 

 Improving 

pronunciation and 

intonation from a 

model dialog 

 Getting the gist of 

news broadcast or 

aired 

 Completing a text 

based on a spoken 

monolog 

 

 

 Reading news 

 Reporting 

newsworthy 

Events 

 Reading for specific 

information Reading 

for detailed information 

 Reading between lines 

 

 Reporting 

newsworthy 

events 

 Passive 

voice  

Headline 

news 

 Direct 

speech 

 Indirect 

speech 

 

Eye-catching 

words in 

news 
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Theme Listening Speaking Reading Writing Grammar Vocabulary 

Chapter 10 

If you want 

to relax, join 

us! 

 Listening to 

specific information 

 Listening to gist of 

dialogs 

 Listening to 

identify pictures 

 

 Give instructions 

or suggestions 

using „if‟ clause 

 

 Reading for specific 

information 

 Reading for detailed 

information 

 

 Writing 

instructions 

or 

suggestions 

using „if‟ 

clause 

 

 If clause 

 Unless 

 Imperative 

using “Why 

don‟t…?” 

 

 

Chapter 11 

I‟ll show 

you how to 

make it 

 Repeating words 

with proper 

pronunciation and 

intonation 

Completing texts 

based on audios 

 Getting the gist of 

monologs 

 

Telling how to make 

favorite food 

 Reading for specific 

information 

 Reading for detailed 

information  

 Reading between lines 

 Writing a 

favorite 

recipe 

 

 Words that 

deal with 

cooking, 

kitchen, 

utensils, 

spices, etc. 

 Adjectives 

 Order of 

adjectives 

 Imperatives 

 Collective 

nouns 

 Sentence 

connectors 

Chapter 12 

Singing for 

a better life 

 Memorizing 

expressions of likes 

and dislikes 

 Completing gaps 

based on an audio 

 Speaking with 

correct 

pronunciation 

 Memorizing 

expressions to ask 

for opinions 

 Expressing 

appreciation of 

songs as works of 

art 

 

 Reading for specific 

information 

 Reading for the main 

ideas of a text 

 Reading to find 

synonyms of words 

from contextual clues 

 Reading for detailed 

information 

 Reading between lines 

 Reading for inference 

 Writing 

favorite 

English song 

lyrics 

 Completing 

texts 

 Writing a 

message 
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Appendix C 

RESEARCH INSTRUMENT: QUALITATIVE CODEBOOK 

No. Tomlinson’s (2011) 

Principles 

Indicators Notes 

1. PMD 5: Materials should 

require & facilitate 

learners‟ self-investment 

 Various 

activities 

 Small project 

 Supplementary 

materials 

 Various activities refer to many types of learning activities 

provided in the textbook 

 Small project is related to group work activity 

 Supplementary materials are materials from other resources and it 

enables  the learners to choose the materials and how to use them 

2. PMD 7: Materials should 

expose learners to 

language in authentic use 

 Authentic 

materials 

 Rich and varied  

 Authentic materials refer to any materials that are not intended for 

educational purposes 

 Rich and varied input relates to the authentic materials that vary in 

style, mode (spoken or written form), media (the source e.g. 

newspaper, magazine and advertisement) and purpose (e.g. 

informing the readers and convincing someone to buy something) 

3. PMD 8: The learners‟ 

attention should be 

drawn to linguistic 

features of the input 

 Form focused 

approach 

 The students are led to focus on the meaning of the text then move 

to a certain feature in the text 

 

 

4. PMD 9: Materials should 

provide learners with 

opportunities to use 

target language to 

achieve communicative 

purposes 

 Information or 

opinion gap 

activities 

 Post listening 

and post reading 

activities 

 The activities are in the form of information or opinion gap 

activities 

 Post listening and post reading activities deal with the follow up 

activities to make use of the information gained from listening and 

reading activities 
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No. Tomlinson’s (2011) 

Principles 

Indicators Notes 

   Creative writing 

and creative 

speaking 

 Creative writing and creative speaking activities refer to some 

activities that enable learners to express their feeling, thoughts or 

ideas in an imaginative way through writing or speaking 

5. PMD 10: Materials 

should take into account 

that the positive effects 

of instruction are usually 

delayed 

 Rich of 

exposure 

 Language 

production 

 Rich of exposures deals with the textbook that has frequent task 

before giving test to the students. 

 Language production refers to the activity in which the students are 

asked to produce language in spoken or written form that usually 

requires certain assessment e.g. writing a story and performing a 

dialogue 

6. PMD 11: Materials 

should take in account 

that learners differ in 

learning style 

 Variety of 

activities 

 The activities are varied for visual, audio and kinaesthetic learners 

7. PMD 12: Materials 

should take in account 

that learners differ in 

affective attitudes 

 Text type 

 Learning tasks 

 Stimulating 

activities 

 Textbook has different types of texts 

 It has varied learning tasks 

 The activities motivate the learners to share their thought and 

feeling 

8. PMD 13: Materials 

should permit a silent 

period at the beginning 

of instruction 

 Comprehension 

activities 

 New vocabulary 

and structures 

 Comprehension activities require the learners to comprehend first 

rather than to produce language 

 New vocabulary and structures are introduced through stories  

 

9. PMD 15: Materials 

should not rely too much 

on controlled practice 

 Limited 

controlled 

practice 

  

 Controlled practice refers to activities which follow certain 

framework to strengthen the students‟ understanding about the 

materials through drilling, repeating dialogue, and grammar 

practice. 
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No. Tomlinson’s (2011) 

Principles 

Indicators Notes 

10. PMD 16: Materials 

should provide 

opportunities for 

outcome feedback, 

especially feedback on 

the effectiveness of use 

of language rather than 

accuracy of language 

 Language 

production 

 Outcome 

feedback 

 The learning activities provide opportunities for the students to 

produce language to gain feedback 

 The activities achieve the learning objectives  
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Appendix D 

DATA REDUCTION: SEGMENTING 

Textbook 

Components 

Learning Activities Input 

Observing 

(Listening and 

Reading) 

Activity 1: Listen to the recording and repeat the words correctly. 

Activity 2: Listen to the news and complete the following text with the words you hear. 

Activity 3: Discuss with your friends. Then, present the results of the discussion in front 

of the class. 

 

Activity 4: Listen to a radio broadcaster hosting a radio program 

Activity 5: Complete the table below with the information from the monolog 

Activity 6: Listen to the recording again and imitate the radio broadcaster reading the 

news. Remember! // is for a pause and / for a short pause  

 

Activity 7: Analyze whether these two headlines have fulfilled the elements of what, who, 

where, when, why and how. 

Recording 

 

 

 

 

 

News radio 

recording 

completed with the 

script 

 

News headlines 

 

Questioning 

(Reading Based 

Discussion)  

Activity 8: Read the following news 

Activity 9: Discuss the following questions with your friends 

a. Find and read news in Bahasa Indonesia 

b. Find the similarities and the differences between news in English and news in 

Bahasa Indonesia 

c. Do they have the same organizations of text? 

d. Has the news answered 5WH questions? 

 

 

Text taken from 

The Jakarta Post 

entitled “Traffic 

Jams Cost Jakarta 

$3B Annually" 
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Textbook 

Components 

Learning Activities Input 

Exploring 

(Listening, 

Reading and 

Questions) 

Activity 10: Listen to radio broadcasters read some news. Which picture best describes the 

news? 

Activity 11: Which of the following headlines doesn‟t belong to ceremonial news 

 

Activity 12: The following text tells us about the attitude of a certain community in 

Yogyakarta towards pollution and global warming. Read it and then answer the questions. 

Activity 13: Discuss the following questions with your friends 

a. Suppose that you were a mayor of a city, what activities would you design to 

reduce pollution and slow down global warming? 

b. Look at your friend‟s activity. Are they the same as yours? What are the 

differences? 

c. If you find several different activities, as for his/ her explanation of the activities. 

 

Activity 14: Which of the following headlines doesn‟t belong to crime news? 

 

Activity 15: In pairs, complete the following table either the acts of crimes or the 

criminals 

 

Activity 16: Read the news below.  

a. State whether the statements are true (T), false (F), or not mentioned (NM) 

b. Which paragraph has the following main ideas? 

Activity 17: Discuss with your friend. What would you do to avoid theft or robbery in 

your neighbourhood? List your ideas and then see your friend‟s ideas. Are they the same? 

 

Activity 18: Look at these pictures and answer the questions. 

Recording and 

pictures 

Ceremonial news 

 

Text taken from 

The Jakarta Post 

entitled 

“Yogyakarta 

promotes 

Commuting by 

Bike” 

 

 

Crime news 

 

Vocabulary about 

crimes and criminals 

 

Text entitled 

“Robbers Get 

Away with 

Rp700M in Bekasi” 

 

 

Pictures of natural 

disasters 

Digital Repository Universitas JemberDigital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


 
 

 

Textbook 

Components 

Learning Activities Input 

 Activity 19: Read the following news and answer the questions. 

a. Find the synonyms of these words or phrases in the text 

b. Complete the sentences with the information from the news above. 

 

 

 

 

Activity 20: people say that accidents can happen to anyone in an instant. Read these 

pieces of news. Tell your friend what happened to them and what caused the accidents. 

 

Activity 21: read the following news and answer the questions. 

Activity 22: When an accident occurs, first aid should be given to help the victim. With 

your friend, check how good your knowledge of first aid is. 

a. What to do if a person is chocking? 

b. What to do if a person gets first degree burns? 

Text taken from the 

Jakarta Post entitled 

“Floods, High 

Wind Destroy 

homes in Gunung 

Toar” 

 

Pieces of news 

 

 

 

Text entitled “22 

Killed in Thai Bus 

Accident 

Associating 

(Grammar and 

Writing Practice) 

Activity 23: Work in pairs. Write the normal sentences of the following headlines. One 

has been done for you as an example. 

Activity 24: Arrange the following into eye-catching headlines. The italics will be the first 

word. One has been done for you as an example 

 

Activity 25: Work in pairs. Write what the following headlines mean in ordinary. One has 

been done for you as an example. 

Activity 26: Choose a piece of news from the newspaper. Attach it to your book. Find the 

newspaper words and their meaning. 

Activity 27: Note the underlined sentences in the article above. Then, complete the 

following table. 

Grammar Focus: 

Newspaper 

Headlines 

 

 

Newspaper 

language 

 

 

Passive Voice 

 

Digital Repository Universitas JemberDigital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


 
 

 

Textbook 

Components 

Learning Activities Input 

 Activity 28: Answer the following questions based your analysis.  

Activity 29: How to change an active sentence into a passive one? 

 

 Activity 30: Change the following sentences into the passive ones. 

 

Activity 31: Practice writing attributions with your partner. Use the correct punctuation. 

Activity 32: With your partner, provide attribution as in the example given to you. 

 

Activity 33: Let‟s create newsworthy events from the following information 

Activity 34: Let‟s observe the chronology of the following news story 

Activity 35: Based on the previous text, complete this timetable. 

 

Activity 36: With your friend, rearrange the background event into the correct order. 

Activity 37: In pairs, write the reasons behind an event based on this information 

The source of news 

(attribution) 

 

Newsworthy 

Events 

 

 

Creating a 

background event  

chronologically 

Communicating  

(Speaking and 

Writing) 

Activity 38: Perform a dialogue based on one of the following situations. 

 

 

Activity 39: Rewrite these jumbled paragraphs so that they can make coherent news. 

Activity 40:  Rewrite those jumbled paragraphs so that they can make coherent news. 

Supply it with the best title. 

 

Activity 41: Write a newsworthy event into news. 

Dialogue situations 

 

 

Jumbled paragraphs 

 

 

 

Students‟ own 

experience 
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Appendix E 

DATA DISPLAY: FINDING 

No PMD Indicators Availability Criteria 

1 PMD 5 Various activities 

Discovery learning 

Small project 

Additional materials 

A 

A 

A 

A 

Meet PMD 5 

2 PMD 7 Authentic 

Rich and various 

A 

A 

Meet PMD 7 

3 PMD 8 Form focused approach A Meet PMD 8 

4 PMD 9 Information/ opinion gap 

activity 

Post listening and post 

reading 

Creative writing and speaking 

A 

A 

A 

 

A 

Meet PMD 9 

5 PMD 10 Frequent tasks 

Prepared language production 

A 

A 

Meet PMD 10 

6 PMD 11 Variety of tasks A Meet PMD 11 

7 PMD 12 Text type 

Learning tasks 

Stimulating activities 

A 

A 

A 

Meet PMD 12 

8 PMD 13 Comprehension activities 

New vocabulary and structure 

A 

A 

Meet PMD 13 

9 PMD 15 Limited controlled practice A Meet PMD 15 

10 PMD 16 Language practice 

Feedback 

A 

A 

Meet PMD 16 

 

Note:  A = Available  

 NA= Not Available 
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Appendix F 

The Availability of the Indicators of PMD 5 

 

 

 

Small project 

Discovery 

learning 
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Additional 

materials 
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Appendix G 

The Availability of the Indicators of PMD 7 

  

Authentic 

Material (text) 

Rich of 

feature 

Varied mode 

(audio and 

text) 
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Appendix H 

The Availability of the Indicators of PMD 8 

  

 

Form 

focused 

approach 

(PMD 8) 
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Appendix I 

The Availability of the Indicators of PMD 9 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Post reading activity 

Information gap 

activity 
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Creative writing activity  
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Appendix J 

The Availability of the Indicators of PMD 11 

   

Activity for 

auditory 

learners 
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Activity 

for visual 

learners 

Activity for 

kinaesthetic 

learners 
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Appendix K 

The Availability of the Indicators of PMD 13 

  

  

New 

vocabulary 

New structure 
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Appendix L 

The Availability of the Indicators of PMD 15 

   

Controlled 

Practice 
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Appendix M 

The Availability of the Indicators of PMD 16 

  

  

Language 

Production 

Feedback 

Opportunity 

for gaining 

feedback 
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