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SUMMARY

The Effect of Using Jazz Chants on the Eleventh Grade Students’ Pronunciation
Achievement at SMA Plus darul Hikmah Jember in the 2016/2017 Academic
Year; Moh. Rismala, 120210401009; 2016; 48 pages, English Education Study
Program, Language and Arts Department, Faculty of Teacher Training and
Education, Jember University.

The design used in this research was experimental research. The purpose
of conducting this research was to know whether or not there is a significant effect
of using Jazz Chants on the eleventh grade students’ pronunciation achievement at
SMA Plus Darul Hikmah Jember in the 2016/2017 academic year. The researcher
used Jazz Chants because the researcher believed that it could give effect to XI
IPS 1 students’ pronunciation achievement during the teaching and learning
process.

In this research, the researcher used Jazz Chants as media for teaching
pronunciation. Jazz Chants is a kind of songs that provide stress, rhythm, and
intonation of a natural spoken language. Besides, the researcher believe that Jazz
Chants could help the students to pronounce and to memorize vowel sounds (1, i:,
u:, 9, &), consonant sounds (s, [, 0, t[, dz), and diphthong sounds (er, €a, a1, ua, or1.
av, 19, au) in the English words.

This research was conducted on 5 August up to 20 august 2016. The result
of homogeneity test showed that the respondents were homogenous. That is why,
the researcher used lottery to decide the experimental group (XI IPS 1) and the
control group (XI IPS 2). The researcher gave the treatment, that was, using Jazz
Chants in teaching pronunciation to the experimental group. On the other hand,
there was no media used for the control group. The researcher taught those groups
in two meetings.

After the teaching and learning process, the researcher conducted a try-out
test to the other class that was not the experimental and the control. The researcher
gave 55 items in the form of isolated words for each student. The result of the try-
out test showed that there were 50 items considered as sufficient and 5 as difficult.
Therefore, the researcher omitted the 5 items and used the 50 items to be the
materials for the posttest for both the experimental and the control groups.
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Xiv

The result of the posttest showed that the significant value on the t-test
was 0.000 and it was less then 0.05. It indicated that the result of t-test analysis
was significant. So it proved that there was a significant mean difference between
the experimental group and control group. In general, the result of the research
showed that the students in the experimental group got better scores in
pronunciation achievement than those in the control group. It happened because
the students in the experimental group were taught by using Jazz Chants. Thus, it
could be concluded that there was a significant effect of using Jazz Chants on the
eleventh grade students’ pronunciation achievement at SMA Plus Darul Hikmah

Jember in the 2016/2017 academic year.
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CHAPTER
INTRODUCTION

This research is conducted to find out the effect of using Jazz Chants on
the eleventh grade students’ pronunciation achievement at SMA Plus Darul
Hikmah in 2016/2017 academic year. The researcher uses Jazz Chants as the
media because they provide a model of native speakers’ natural conversation such
as on stress and intonation. This chapter discusses about some aspects of the
research which refer to the background of the research, the research problem, the

research objective, and the significance of the research.

1.1 Research Background

The globalization era forces people to create a rapid development of
technology. Finding and exchanging information become easier. Recently, most
of the people around the world use it to access written, audio, or video
information through the internet connection. In this case, English has an important
role in spreading the information since it has been widely known as the global
language of communication. English is also used as the language of business,
tourism, diplomacy, education, science, computer, and printed electronic media
Boyanova (2011), in his website studyenglishtoday.net, reported that around 377
million people use English as the native language, 375 million people use it as the
second language, and 750 million people use it as the foreign language. From now
on, having a good mastery in English gives opportunities to take part in the global
world, for instance helping the speaker to get closer with people in other countries
or perhaps getting opportunitiesin expanding ajob.

Recognizing the importance of English, the Indonesian government states
that schools have to introduce English early. That is why, English in Indonesiais
taught in elementary schools and in junior high schools up to university level.
Based on the 2006 Institutional Based Curriculum, students at senior high schools
should master English with the four skills of language that are listening, speaking,
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reading, and writing. Besides, English has three language components, that are,
vocabulary, grammar, and pronunciation. The curriculum also states that the goal
of teaching English at senior high schools is to lead the students to obtain the
functional level for survival communication purpose. The communication ability
here covers the oral and written forms.

As one of the spoken language components, pronunciation is regarded as
the useful device to develop the students’ communication ability. Kenworthy
(1987:13) claims that pronouncing English words correctly is very important to
make intelligible communication. Intelligibility is the situation when a listener
understands our speaking. Pronunciation refers to the sound of speech which deals
with pitch, volume, stress and intonation in delivering the words. If a speaker does
not have good pronunciation, it will cause irritation since the listener does not
understand what is being said. The worst case, mispronunciation could create to
different meanings which mean the message said by the speaker and received by
listener is different. Therefore, in English classes, there are some benefits of
learning pronunciation for the students. Firstly, learning pronunciation can
improve the student’s accuracy in pronouncing English words as one of the
indicators in speaking test. Secondly, learning pronunciation will build students’
self-confidence in their oral performance. Thus, it can be concluded that students
have to enrich their knowledge of pronunciation aspects before mastering the skill
in general.

Pronunciation is usually considered difficult by learners. Many students
still have problems in speaking due to bad and inaccurate pronunciation. They
appear to know the vocabulary but seem did not understand how to pronounce it.
There may be several reasons regarding this problem. First, English has
inconsistent pronunciation for some words. The examples of inconsistency of the
pronunciation of English words are as follows.

(‘1 and ‘u’ sounds)
1. ‘This’ is pronounced as /015 instead of /da1s/
2. ‘First’ is pronounced as /fo:st/ instead of /fi:st/ or /farst/
3. ‘Thus’ is pronounced as /0ag instead of /dus/
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4. ‘Cruel’ is pronounced as /kru:ol/ instead of /kra:al/

Next reason, students might think that it is not a must for them to use the
language outside the teaching learning process because they know that the
environment rarely uses English in the daily lives. Therefore, it will make them
undesirable to learn English. In addition, when the students want to pronounce an
English word, they probably never use their dictionary to check the phonetic
transcriptions to make it accurate. According to those reasons, we can conclude
that the students have minimum practice and application of English. Thus, when
the students are asked to perform orally in the form of monolog or dialog, they
will be confused and get stuck.

Responding to the phenomena, the students have to familiarize with the
language, and continually practice to reach the goal of the teaching and learning
(TL). Teaching and Learning Process (TLP) is a system formed by some
components which are related to each other. Pratama et al. (2010) state that the
components of TLP are curriculum, teachers, students, materials, methods,
technique, media and assessment. For example, in deciding the materials which
are suitable with the standard competence, the teacher should use a technique or a
method that is supported by media. From the explanation above, in teaching
pronunciation especialy, kinds of repetitive materials can be good which can
make the students memorize the words more deeply. Besides, the teachers have to
build up an entertaining and not boring atmosphere. Therefore, Jazz Chants are
proposed by the researcher to help the students in gaining their pronunciation
achievement as the teachnique.

Graham (2006) in Zhang (2011:564) states that Jazz Chant is a rhythmic
expression of natural language which links the rhythms of spoken American
English to the rhythms of traditional American jazz. The rhythms, stress and
intonation pattern of the chant should be an exact replica of what the student
would hear from an educated native speaker in natural conversation.

Carolyn Graham discovered Jazz Chants only by accident while playing
the piano in one bar. Her friend came to her said severa words in which she could

feel exactly the music beat she was playing. That way she found the connection
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between traditional American jazz and spoken American English. The music for
chants is often taken from some traditional English songs so the children can
concentrate on the words and rhythm more.

Underlying the definition and the historical aspects of Jazz Chants, it is
concluded that it can help the students to improve their pronunciation by
containing area conversation of native speakers.

A study was conducted in relation of the use of Jazz Chants on student’s
pronunciation by Lucia Cocova (2013). This research paper aimed to find out
above al if Jazz Chants could help Czech elementary learners of English improve
their pronunciation of the phoneme /w/. She also reported that the learners showed
ahigh level of interest in Jazz Chants, they actively participated in the lesson. The
result showed that the success rate of pronunciation of the particular tested words
practised in Jazz Chants increased by 34% in average.

Based on the background and the rationale above a research entitled “The
Effect of Using Jazz Chants on the Eleventh Grade Students’ Pronunciation
Achievement at SMA Plus darul Hikmah Jember in the 2016/2017 Academic

Year” is conducted.

1.2 Research Problem

Based on the research background above, the problem of this research is
formulated as follows:

“Is there any significant effect of using jazz chants on the eleventh grade
students’ pronunciation achievement at SMA Plus Darul Hikmah Jember in the

2016/2017 Academic Year?”

1.3 Research Objective

In line with the research problem, the objective of this research is to know
whether or not there is a significant effect of using Jazz Chants on the eleventh
grade students’ pronunciation achievement at SMA Plus Darul Hikmah Jember in

the 2016/2017 academic year.
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1.4 Thesignificance of The Research
The result of the research is expected to be useful for the English teacher,

the students, and the future researchers.

141 TheEnglish Teacher

Hopefully the result of this research can be useful for the English teacher
as a reference to use Jazz Chants in teaching pronunciation because it can reduce
the students’ lack of confidence and create an interesting learning situation.
1.4.2 The Students

Through the activity conducted in this research, a new learning experience
can enhance the students’ pronunciation achievement through Jazz Chants. It is
expected to build up the students’ motivation, enthusiasm, and self-confidence in
learning pronunciation. The students will practice stress and intonation, are highly
motivating and encouraging. Besides, Jazz Chants also strengthen the students’
language structures and the ability to speak every day spoken English.
143 FutureResearchers

The result of this research will be useful for future researchers to conduct a
further research on similar topic that can be carried out in different research
designs for instance a classroom action research to improve the students’

pronunciation achievement by using Jazz Chants.
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CHAPTERI1
REVIEW OF RELATED LITERATURE

This chapter consists of the fundamental theory of pronunciation, teaching
English pronunciation, the application of Jazz Chants in teaching and learning
process, the procedures of using Jazz Chants in teaching pronunciation, the
advantages and disadvantages of using Jazz Chants for teaching pronunciation and

research hypothess.

2.1 The Fundamental Theory of Pronunciation
2.1.1 Definition of pronunciation

Generally, pronunciation refers to how pronouncing words correctly. It has
a unique system. The uniqueness makes people say that pronunciation of English
is difficult. According to Roring (2000), pronunciation is one of the most
important aspects that have to be mastered when learning English. Zaremba
(2010:15) states that pronunciation deals with the correct way to emphasize
syllables within aword.

Martinez, et al. (2008:475) state that pronunciation deals with how the
sound of the word to be said and which part of the word to be stressed. Milnar
(2008) claims that pronunciation is a complex synchronization of many muscles,
such as primary of those in the process of expiration and inspiration (lungs and
diaphragm), muscles of jaw, face, larynx, and tongue. When all speech organs are
in the right position, when air form lungs makes vocal cords producing which then
resonates, the sound will be produced. Therefore, we need to know how the
positions of our lips, teeth and tongue, and how to control our breath while saying
asound.

According to Lado (1964:70), pronunciation is the use of a sound system
in speaking and listening. The objective, actualy, is not to have the students talk
about the sounds of the language but to use them in utterances for communication.

Here, pronunciation is not aways treated as the act that happens in listening and
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speaking. Pronunciation is the act or manner of pronouncing words; utterance of
speech. In other words, it can also be said that it is a way of speaking a word, a
phrase, a sentence and a text, especially a way that is accepted or generally
understood. In this case, it requires the production and reception of sounds of
speech and the achievement of the meaning (Kristina and Rarasteja, 2006). From
the definitions above, pronunciation contains some important keys in the words

being pronounced which should be intelligible.

2.1.2 Definition of Phonology

According to Yule (2001:54), phonology is the study of the system, the
patterns and the use of sounds that occur in languages in this world. Kusuma
(1990:7) added that phonology is dealing with the phonemes and sequences of
phonemes. A phoneme is a class of sounds. Further, Y usuf (1998:19) states that it
Is an abstract alphabet unit that can be used for writing a language in a systematic
way, for instance, phonemes /p/ and /t/ in word pie and tie. Therefore, in order to
acquire a full understanding of the use of speech sounds in English, we should

study both the phonology and phonetics.

2.1.3 Déefinition of Phonetics

Sometimes when we are unfamiliar with the word, we are confused in how
we have to pronounce that word and make a mistake while forcibly trying. In
recovering the solution, phonetic is needed. Kusuma (1990:15) stated that the
study of the speech sounds, the production, the transmission and the reception is
the definition of phonetics. By having the definition of phonetics, we are going to
know the way where the sounds of languages are formed. It may detect and

correct the mistake that may occur in someone’s utterances.

2.1.4 Speech Sound Production
Based on Giegerich (1992), the most usual source of energy for our vocal
activity is provided by an air stream expelled from our lungs. Besides, the air

stream is responsible in producing the speech sounds. The production of speech
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sounds covers four processes such as initiation, phonation, oro-nasal, and

articulation.

a

Initiation Process

The initiation process or airstream mechanism is the process when the air
Is expelled from the lungs than it goes through the trachea to the oral -nasal
cavity. In English, speech sounds are the result of “a pulmonic egressive
airstream” (McMahon, 1992:25). Ambercrombie in Coutsougera (2004:2)
(http://punksinscience.org) says that the airstream provided the action of
some organs of speech that makes audible movements of other organs. In
the same journal, another expert, Catford (1994:4) states that the airstream
movements of organs during the organic phase act upon the air contained
within the vocal tract. They compress the air, or dilate it, and they set it
moving in various ways-in rapid puffs, in sudden bursts, in a smooth flow,
in arough, eddying, turbulent stream, and soon. There are three airstream
mechanisms used in world languages. pulmonic (involving lungs), velaric
(involving velum and tongue) and glottalic (involving glottis and larynx)
The Phonation Process

The phonation process occurs at the larynx. The larynx has two horizontal
folds of tissue in the passage of air; they the vocal folds. The gap between
the folds is named the glottis. When glottis is closed no air can pass. Or it
can have a narrow opening which can make the voca folds vibrate
producing “the voiced sounds”. The examples of voiced sounds are: [b],
[g]land al vowels. Finally, when the glottis can be wide opened, as in
normal breathing, thus the vibration of the voca folds is reduced,
producing “the voiceless sounds”, for instance plosive sounds such as [p],
[t], and [k]

Oro-nasal Process

After the air has gone through the larynx and pharynx, it can go into the
nasal or the oral cavity. Giegerich (1992:3-5) claims that the airstream can
go either into the nasal or ora activity after having passed the larynx and
the back of the throat (pharynx), and this process is called oro-nasal
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process. The velum is the part responsible for that selection. Through the
oro-nasal process, nasal consonants (/m/, /n/, In/) can be differentiated to
other sounds.

The Articulation Process

The final process is articulation. According to Trujillo (no year:2), the
articulation process takes place in the mouth and it is the process which
speech sounds are distinguished form one another in terms of the place
where and the manner how they are articulated. In other words, the people
can distinct the oral cavity which acts as a resonator, and the articulators
which can be active or passive: upper and lower lips, upper and lower
teeth, tongue (tip, blade, front, back) and roof of the mouth (alveolar ridge,
palate, and velum).

Based on the explanation above, this research focused on the articulation

speech sounds including pronunciation and word stress appear in the English

words

215

The Classification of Speech Sounds
There are many kinds of speech sounds that can be articulated. The three

kinds of speech sounds are vowels, diphthongs and consonants (Jones,1995:12).

According to Kenworthy (1987:46), the three kinds of speech sounds cause a

perception problem to the students. The vowels produced in which the air stream

can pass freely through the end out of mouth (Kusuma,1990:14). These sounds are

made in which there is no hindrance to the flow of air as it passes the larynx to the
lips. Based on Kelly (2000:31-33) English has twelve pure vowels. They are as

follows:

a. voweds
1. [i:] —shelfiz/
2. [1] — pick/pik/

3.

[€] —egg/eg/
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[ad — man/maa/

[3] — shirt/[st/

[a] — paper /peipa(r/
[a] — daft /da:ft/

[p] - dog /dog/

[a] - front /frant/

10. [u:] —food/fu:d/

11. [v] - book/buk/

12. [2:] —pour/po:(r)/

© © N o g &

b. diphthongs

The second category of speech sound is diphthongs. Kusuma (1990:15)
stated that a diphthong is a sound made by gliding from one vowel position into
another position. In other words, diphthong is a sound which consists of a
movement or glide from one vowel to another. It isaunion of two vowels such as:
fine /famn/, go/goul/, besides, Kely (2000:35-36) adds that there are eight
diphthongs as follows:

lall -crylkrai/

1. [e] —play/ple/ 5. [av/ -cow/cav/

2. /o1/ -boy/boi/ 6. /ua/ - poor /pua(r)/
3. 1o/ -deer /dia(r)/ 7. /ovl-showl/[au

4. /eo/ -bear /bea(r)/

C. consonants

The third category of speech sound is consonants. Based on Kusuma
(1990:14), consonants are speech sounds in which the air streams after having
passed the larynx is either stopped for a moment and released, the examples such
as: [pl, [t], [k/], [b], [d], [g] or driven through such a narrow opening that we hear a
friction. Haycraft (1980:160-161) states all of them are also voiced and voiceless

consonants, they are:
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[p] — pet /pet/
[b] — bad /basd/
[t] — tea/ti:/

[d] — day /der/
[K[ - keep /ki:p/
[g] — goat /gout/
[f] — for /fa(r)/
[v] — van lvea/

[s] —see/si:/

© 0o N o g b~ w D PF

10. [Z] — zoo /zu:/

11. [[] — shoe /fu:/

12. [3] - leisure /’leza(r)/
13. [tf] — chin /tfin/

14. [d3] — jump /dzamp/
15. [6] — thick /61k/

16. [9] — there /dea(r)/
17. [m] — make /merk/
18. [n] — not /not/

19. [n] — sing /siy/

20. [h] — hot /hot/

21. [1] — look /luk/
22.[r] —red /red/

23. [w] — water /wota(r)/
24.[j] —yes/jed

2.1.6 Aspectsof Pronunciation

According to Geyser (2009), helping students to improve their
pronunciation is very important. Therefore, there is little point for the students in
learning a new word, learning what it means and how to use it in a sentence. If no

one understands them when they say, it will be caused by poor pronunciation. In
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order to make it clear, take a look at this sentence to give illustration. The
sentence: “I don’t want to go there!” that will be examined in various aspects of
pronunciation. Kenworthy (1987:9-11) states that there are some aspects of

pronunciation such as follows.

1. Combinations of sounds

Sometimes sounds occur in groups. Two consonants occur at the end of
the word “want/wont/”. When this happens within a word, it is called a

consonants cluster.

2. Linkage of sounds

When English people speak, they generally do not pause between each, but
move smoothly form one word to the next. There are special ways to do this. For
instance, a speaker saying the sentence will move directly from the “t” of “don’t”

to the “w” of “want” and from “t” of “want” to the “t” of “to”. It can be something

like this “I don’ (t) wan (t) to go there! /ai/ /don/ /won/ /tu/ /gauvl 10ea(r)/”

3. Word Stress

When an English word has more than one syllable (a polysyllabic word)
one of these is made to stand out more than other(s). This is done by saying that
syllable dightly louder, holding the vowel a little longer and pronouncing the
consonants very clearly. These features combine to give the syllable prominence

or stress. In “don’t”, “want” and “there” the first syllables are stressed.

4. Rhythm

English speech resembles music in that it has beat. There are groups of
syllables, just like bars of music, and within each group there are stronger and
weaker beats. Thus, there is a tendency in English for the strong beats to fal on
nouns, verbs, adjectives and adverbs (words that carry alot of meanings) and for
the weak beats to fall on prepositions, articles, and pronouns (words within a

grammatical function.
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5. Sentence Stress

Have alook at the conversation below:

A :Mom, | have an exam tomorrow.

B : Oh, Redly? I do hope that you can do the exam correctly.

Speakers often decide that they want to give more or less prominence to a
particular word. A word may be given less weight because it has been said
already, or it may be given more weight because the speaker wants to highlight it.
B would probably give extra stress to “do” meaning: “There may be the boy can
do the exam, but the mom wants to point out that she really wants the boy to pass

it.” This aspect of pronunciation is called “Sentence Stress”.

6. Intonation

Speech is aso like music in that it uses changes in pitch, speakers can
change the pitch of their voice as they speak, making it higher or lower in pitch at
will. They can even jump up suddenly in pitch as singers do. Cook (2000:2) states
that the two basic melodies are rising and falling which are called as staircase
intonation. These can be very sudden and very gradual and can be put together in
various combinations (rise-fal-rise, fal-rise-fal). For example, imagine how you
would say the following if someone were about to touch a dangerous button or

switch:

You mustn’t touch that.
(Adapted from Cook, 2000:2)

Y our voice would probably start with a very high pitch and the changesin
pitch would be quite extreme. In less serious circumstances, your voice pitch
might be quite low and you would not use many changes in pitch. In a sentence,
stress and intonation work together to help speakers send the precise message they

want to send.
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Geyser (2009) states that teaching pronunciation for ESL students
especially for the beginners have more difficulties in four aspects of

pronunciation, such as sounds, word stress, sentence stress and intonation.

2.2 Teaching English Pronunciation

Murcia et al. (1996), in Hermansyah (2011) stated that the objective of
teaching pronunciation to the students is to be at ease intelligible. Intelligibility
means the condition that the listener understands the speaking. As a speaker, he
has to make his pronunciation correct and clear. It is proposed to avoid
misunderstanding and make comfortable situation in which the listener can catch
the meaning of the speaker’s utterances. As a listener, he should listen
comfortably in which he can understand what the speaker says without asking for
repetition from the speaker that may bother both the speaker and listener. In other
words, having a correct pronunciation is a key to have an effective
communication.

Based on Hornby (1974:670), pronunciation refers to the way in which a
language is spoken or the way in which a word is pronounced. Kusuma (1990:1)
stated that in speaking, the students face some difficulties in the matter of
pronunciation. They have to learn to memorize those foreign sounds with their
organ of speech.

According to Haycraft (1980:1), there are several ways in overcoming the
difficulties of pronunciation. The students themselves can solve their problem in
pronunciation by ear training in order to have successful speech, to recognize the
foreign sounds, to have ability in imitating the good speech. Besides, they will be
sensitive to the errors made by themselves and others. The second way is that
pronunciation practice can be helped by the teacher and some appropriate media
focusing on pronunciation accuracy. Kenworthy (1987:1-3) suggests that teaching
and learning pronunciation needs supports from both the teacher as well as the
students. In this case, the English teacher and the students are required in the

application of this technique in teaching and learning process. Besides, the teacher
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can provide a way to the students to produce sounds, give related media for
effective teaching, and give feedback for the students’ performance.

Based on the 2006 Senior High School curriculum, the students at senior
high school hopefully realize some goals in learning English. The main goal isto
survive and to solve the problem in daily communication by reaching the
functiona level of communication (2006:1). According to the goals, it can be
concluded that, in order to develop students’ communication ability, the students
should have good pronunciation to share the ideas to the listener. Therefore, the
teacher should creatively use media for teaching pronunciation. The suitable
media for pronunciation have some characteristics. One of them is using “Jazz
Chants” as the media to train the students to pronounce English words to produce
an effective communication in which the listener understands what the speaker
says.

According to the explanation above, pronouncing the English sounds

within the English words is very essential in order to make good communication.

2.2.1 Word Pronunciation
Mora (1999:1) states that pronunciation activities involve carefully
listening and then articulation of words and word pairs. Y oung learners especially
will probably be able to produce new sounds just by imitating what they heard,
but if the students seem to be unable to imitate, then the teacher’s guidance to the
students may help them to attain the sounds. Kenworthy (1987:69) notes that a
useful guidance to the students is one that can be followed, responded to,
understood and carried out, and controlled. He adds that there is a brief list to
postures and movements that people generally seem to find fairly easy to notice
and control. They are asfollows:
a. Lip position: whether the lips are pursed (as in whistling) or spread (asin a
smile) or wide apart (as when yawning).
b. Contact between the tongue and teeth: whether the sides of the tongue are
touching upper back teeth or whether the tip of the tongue is touching the
top or bottom front teeth.


http://repository.unej.ac.id/
http://repository.unej.ac.id/

16

c. Contact between the tongue and the roof of the mouth: whether the tip of
the tongue or the back of the tongue is touching a part of the roof of the
mouth.

Apart from what kind of instructions should be given to the students, the
teacher should start by pronouncing the words where the sound is at the beginning
of the word, then move on to words where it occurs at the end, then the middle
position (Kenworthy, 1987:70-71). It is usually easier for the students to produce
a new sound in the first position. This kind of exercises should also involve self
correction to individual learners where their problems lie and how to repair them.
In addition, along with recognition practice, such activity may be an essential part
of any language teaching as they make pronunciation an active element of the
learning process and focus learners in the language they are producing (Dalton,
1997:2).

Pronouncing words can be either a single syllable or a sequence of two or more
syllables, for instance:

a. Theexamplesof single syllables:
1. Bag /besg/

2. Soap /saupl
3. Feet Ifi:t/
4. Cat Ikedt/
5. Cup Ikap/

b. The examplestwo or more syllables
1. Biscuit  /’biskit/

Problem /’problem/

Cabbage /’kaebidz/

About /a’baut/

Window /’windoau/

o~ 0N
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2.2.2 Phrase Pronunciation

Chan (2009:1) states that drilling can improve the students’ sensitivity in
pronouncing short phrases. From this idea, in this research, pronouncing phrases
has an important role to improve the students’ pronunciation ability. According to
Hummingbird (2010:1), giving practice mouth movements to the students and to
produce English sounds, to pronounce words, phrases and practices mouth
movements also improves students’ voice quality, fluency, and conversation in
English. The examples of pronouncing phrases are as follows:

1. Theboy /e boi/

Guest star /gest sta:r/
Look back  /luk bask/
Cats eyes /kedz ais/
After rate /’a:ta(r) reit/

o o &~ w0 N

Pets enter /petz ‘enta(r)/

2.2.3 Sentence Pronunciation

According to Morley (1993:71), pronunciation (especially intonation) adds
meaning in two ways such as showing relationship of words within and between
sentences and telling something about the feelings of the speaker. Therefore, a
standard pronunciation will be useful to the foreign learner of English. The

examples of pronouncing sentences are as follows:

a  Sentences
1. Miss mills thinks it’s big /mis ,mils ‘Oingkz its ‘big/
2. That man ran after his hat /dzt ‘men ‘reen *a:ta(r) hiz ‘hat/
3. Hasdad had anap? /haz ‘deed had o ‘nap?/

b. Using wordsin contrast in the sentences
1. He shouldn’t have stood on that foot.
/hi: ‘fudnt haev stud bn dedt fut/
2. Thisweather is getting better.
[0is ‘weda(r) iz get’in ‘beta(r)/
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3. Weeat steak once aweek, these days.
Iwiz it steik wans or witk, di:z deld/
(Trager and Henderson, 1956:3-18)

According to the kinds of pronunciation above, there are word
pronunciation, phrase pronunciation, and sentence pronunciation. In this research,
the researcher will only focus on word pronunciations. The materials of
pronunciation will be taught to the students in this research are pronouncing
English words (individual words) containing vowel sounds, diphthong sounds,
and consonant sounds. Besides, the researcher also examines the students’
pronunciation on the stress. The objective of teaching pronunciation to the
students with those aspects is to overcome their difficulties by training their ears
to distinguish those sounds, placing the right time for the stress and the intonation,

and having the students imitate and produce a good speech.

2.3 The Application of Jazz Chantsin Teaching and L earning Process (TLP)

Songs are used to get the poetic effect, nursery rhymes, poem, and rapping
change the language and intonation; meanwhile jazz chants give more emphasize
on keeping the natural stress, rhythm, and intonation as having the main purpose
to provide a model of what students hear from the native speakers (Graham,
2006:1)

Jazz chants were discovered by Carolyn Graham only by chance while
playing the piano in one bar. Her friend came to her and said several words in
which she could feel exactly the music beat she was playing. That is why, she
found the connection between traditional American jazz and spoken American
English. This technique contains the systematic rhythms which can help the
students in strengthening the memory to acquire the language (Kretz, 2003:3).
Graham (2006:9) states that in accordance to the rhythm of traditional American
jazz, Jazz Chants have four-beat rhythm. Each rhythm is served as the stress

marking. Here is the example of jazz chants.
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Shoes and Socks

g ol

What do you wear on your head? A hat.

e ]

What do you wear on your hands? Gloves.

al

What do you wear on your feet? Socks.

[

Shoes and socks, shoes and socks. (all together)

7 a NV [] ]

What do you wear when it’s cold? Socks.

Shoes and socks. Shoes and socks

V| | |7

What do you wear when it’s warm? Socks

Sho&s and socks. Shoes and socks

L &Ny
Where do you wear your hat? Onmy h
] !—\

| N

Where do you wear your gloves? On my hands.

]

What do you wear on your feet? Socks

Shoes and socks. Shoes and socks
(Graham, 2006:1)

Notes: - the staircases represent the intonation

19

After we look at the chants above, the beat does not always fall at the first

syllable or word of the line as it falls on may be the second or the rest the syllable

Thus, Graham (2006:5) suggests that clapping, tapping, or banging a drum on
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every beat in order to make the students aware of the stressed word. Take alook at

the other example below.

“I feel so embarrassed”
_ 4’_1_\_

I’m frustrated! My computer’s been crashing all day.

o R gy

]

I’'m heartbroken I’ve been fighting with my girlfriend again.

e

onely [I’ve been living on my own for years.

N M

I'm conﬁdent I’ve been studying really hard.

’—, —\—I—\__‘
I’'m furious Someone’s been using my car.
m i I\ 17 gl
I’'m exhausted I’ve been running in the park for an hour.
suEB L | [ ] |
I’'m excited I’ve been thinking about my vacation.
N\ L [FlaesS— L
I’'m irritated He’s been playing that music for hours.

—

I’'m confused I’ve been trying to read this book.
e l

I’'m embarrassed I’ve been wearing my jacket inside out.

(Onestopenglish, 2003)
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In conclusion, the purpose of jazz chants is used as a powerful tool to
strengthen the students’” memory and to stimulate their sense by clapping or

tapping in which lead to an enjoyable teaching and learning process.

2.4 TheProcedure of Using Jazz Chantsin Teaching Pronunciation
The procedure of teaching pronunciation by using Jazz Chants uses the
steps as follows.
1. Distribute the lyric of the Jazz Chants
2. Ask the students to listen first and singing the Jazz Chants with the
students, stress the rhythm of the Jazz Chants by clapping
3. Ask the students about the difficult pronunciation, isolate them from the
rest of the text and practice it with the students only with some small
chunk of the text
4. Group the students: first of al the students try the chant as a whole class,
then the teacher can divide them into several groups in order to
practice different parts of it.
(Adapted from Graham, 2001:5)

2.5 The Advantages of Using Jazz Chantsfor Teaching Pronunciation

In this research, Jazz Chants are based on a combination of repetition and
learned response. Initially the students should repeat by the lines of the chant
following a model provided by the video, and then the teacher will demonstrate
how to practice it to the students. It is enabling students to move from the formal
structure of the chant to an informal classroom improvisation, that is, using what
they have learned in a situational context. According to Graham (2006), Jazz
Chants have some advantages as follows.

2.5.1 Rhythm and Intonation.
Chanting is a powerful aid to memory. Jazz Chants seem to speak directly
to the brain. Using rhythm to introduce new vocabulary offers students a

very fast track for learning. Because of the enjoyment in doing chanting, it
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IS possible to include multiple repetition or words and phrases without the
drudgery of repetitive drills. Thus, thisis also aids memorization.
2.5.2 Memorization

Jazz Chants is a useful technique for working on the sound system of
English, and in particular for developing and ear for the correct stress and
intonation patterns of the spoken language. In addition, Jazz Chant is not a poetic

distortion such as rapping or a nursery rhyme.

2.6 Hypothesis

Based on the problem and the review of the related literature above, the
research hypothesisis formulated: There isasignificant effect of using jazz chants
on the eleventh grade students’ pronunciation achievement at SMA Plus Darul

Hikmah Jember in the 2015/2016 Academic Y ear.
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CHAPTER 111
RESEARCH METHODS

This chapter presents the research methods applied in this research that
cover research design, area determination method, respondent determination
method, operational definitions of the terms, data collection methods, and data

analysis method.

3.1 Research Design

The research was using quasi experimental design as the aim to know
whether or not there was a significant effect of using Jazz Chants on the eleventh
grade students’ pronunciation achievement at SMA Plus Darul Hikmah.
Experimental research is a research that is endeavouring to influence a particular
variable, and when it is properly applied, it can be the best type to test the
hypothesis about cause — effect relationship (Fraenkel and Wallen. 2000:283).
This research focused on the eleventh grade students’ pronunciation achievement
by using Jazz Chants at SMA Plus Darul Hikmah Jember.

In this research, the researcher used quasi experimental group design with
Non-equivalent Group Post-test Only Design that involved two groups, that was,
the experimental and the control groups. The two groups were selected by
considering the result of homogeneity test on pronunciation. The experimental
group was given the treatment by using Jazz Chants, while the control group was
taught by using the technique usually used by the English teacher, that was, word
drilling. After the treatment, post test was given to both groups to know the
significant difference of the pronunciation achievement between those two

groups. The design pattern was as follows:

Group Treatment Posttest
A » X > O
B > O

23
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: Experimental Group
: Control Group
: Treatment
. Posttest
(McMilan, 1992:175)

The steps of the research were as follows.

1

Administering homogeneity test in the form of pronunciation to all the
eleventh grade students of SMA Plus Darul Hikmah to know the
homogeneity of the population.

Analysing the scores of homogeneity test by using ANOVA formula.
Deciding two classes for the experimental and the control groups.

Giving treatment to the experimental group, that was, teaching
pronunciation by using Jazz Chants; while the control group was taught by
using word drilling.

Giving post-test to both the experimental and the control groups to
measure the students’ pronunciation achievement after the treatments.
Analysing the result of the post-test by using t-test formula to compare the
mean scores of the two groups, whether the mean difference was
significant or not.

Drawing a conclusion based on the data analysis to answer the research

problem.

3.2 AreaDetermination Method

This research was conducted at SMA Plus Darul Hikmah Jember. This

school was determined purposively. There were severa reasons regarding with the

purpose. First, from the interview with the English teacher, it was revealed that

Jazz Chants had never been used to teach pronunciation. The second was that

there was no research conducted using Jazz chants in teaching pronunciation at
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this school. In addition, both the principal and the English teacher had given
permission to the researcher to conduct the experimental research at this school.

3.3 Respondent Determination Method

The population of this research was the eleventh grade students of SMA
Plus Darul Hikmah Jember in the 2015/2016 Academic Year consisting of 3
classes. Then Cluster Random Sampling was applied as the method in
determining the respondents of the research. Two classes were taken after
analysing the homogeneity test score using Anaysis of Homogeneity Test of
Variance. If the result of the score was significance, it means that the population is
heterogeneous, the researcher decided two classes as the experimental and the
control group based on the classes who had the closest mean scores. However, if
the result of the score was not significance which means that the groups are
homogenous, the experimental and the control groups among the population were

determined randomly by lottery.

3.4 Operational Definitions of the Terms
In this case, to avoid misunderstanding between the researcher and the
readers about the terms used, operational definition of Jazz Chants and

pronunciation achievement were described below.

3.4.1 Jazz Chants
In this research, the researcher will use Jazz Chants as a technique for
teaching pronunciation. Jazz Chants is a kind of songs that provide stress, rhythm,

and intonation of a natural spoken language.

3.4.2 Pronunciation Achievement

Pronunciation achievement, in this research, was the result of the test of
the students’ pronunciation ability in pronouncing the English words done after
the treatment. It could be manifested in the form of the students’ scores of

pronunciation test covering the material of pronouncing vowel sounds (1, iz, uz, 9,
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8, consonant sounds (s, [, 0, tf, d3), and diphthong sounds (e, €s, a1, ua, 21. &v, 19,

au) in the English words given.

3.5 DataCollection Methods

The researcher conducted pronunciation test to get the primary data. In
addition, interview and documentation was used by the researcher to get the
secondary data. The following parts discussed the methods that were used in this
research.

3.5.1 Pronunciation Test

To accomplish the data of the students’ pronunciation achievement,
pronunciation test was administered in the form of pronouncing isolated and
individual words as many as fifty items. Test is an instrument presented to each
subject a standard set of questions that requires the completion of cognitive task
(McMilan, 1992:114). Further, Arikunto (2006:150) states that test is a set of
questions or exercises or other instrument used to measure skill, knowledge,
intelligence, and aptitude of an individual or groups. According to Hughes
(2003:11), there are four types of test namely proficiency test, achievement test,
diagnostic test, and placement test.

1. Proficiency Test

This test is created to measure people’s proficiency in a language

regardless of any training they may have in that language. The content of a

proficiency test, therefore, is not based on the content or objectives of

language courses that people are taking the test that they may have

followed. Rather, it is based on a specification of what candidates have to

be able in the language in order to be considered proficient.

2. Achievement Test
This kind of test has relation with the language courses. Its purpose is to
measure how individual student, group of students, or the course

themselves in achieving the objectives.
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3. Diagnostic Test
To identify students’ strengths and weaknesses, diagnostic test will take
place. It isintended to ensure what further teaching is necessary.

4. Placement Test

This test is carried out to provide information which will help to place

students at the stage of the teaching program most appropriate with their

abilities.

Based on the purpose, an achievement test was conducted. Hughes
(2003:13) states that achievement test is designed to establish how successful
individual students, groups of students, or the course themselves have been in
achieving the objectives. The achievement test is given to the students when the
treatment has been administered. Besides, the achievement test is administered
with the consideration that the researcher wants to know the students’
pronunciation achievement. He adds that there are two kinds of test based on the
method of scoring; they are objective and subjective tests. If there is no judgment
from the ratter to the part of the scorer, the scoring is objective. In contrast, if
there is judgment and interpretation, the scoring is regarded as subjective. In this
research, objective type will be applied.

Concerning the person who constructs the test, test can be divided into two
kinds. Those are teacher-made-test and standardized test (Arikunto, 2006:223).
Teacher-made-test is a test made by the teacher with certain procedures.
Standardized test is a test created by testing institution and has been evaluated in
terms of its validity and reliability. According to Surakhmad (1990:214), unlike
standardized test, a teacher made test has to be tried out first to know to what
extend the test is valid and reliable. The researcher constructed a teacher-made-
test to measure the students’ pronunciation achievement. In this research, there
were two kinds of tests administered, homogeneity test and post-test with different

pUrposes.
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a. Homogeneity Test

Homogeneity test was administered to measure whether or not the
eleventh grade students’ pronunciation was homogenous. Homogeneity test was
administered to test whether or not the components in each category were equal in
responding something. The population of this research was the eleventh grade
students of SMA Plus Darul Hikmah Jember in the 2016/2017 Academic Y ear.

The homogeneity test was a teacher made test. The homogeneity test given
was pronouncing isolated words (individual words) consisting of 10 items and the
time alocation for doing the test was about 1 minutes for each students and took
about 55 minutes in every class. The total hours in conducting the homogeneity
test for al the students was about 3 hours administered in one day.

b. Post Test

The researcher administered a post-test which consists of 50 isolated and
individual words by inviting the students one by one to read the words provided
orally, and for each student took about 5 minutes. Time alocation in conducting
the oral test (post test) for both groups took approximately three hours. The value
of each test item was 2 points, if the word stress and pronunciation were correct.
When the student had only the wrong word stress but the pronunciation was
correct, the student got a half point, that was, 1 point. When the student’s
pronunciation was wrong and the word stress was correct, the students get 0 point.
The student got O (zero) point too, if both the word stress and pronunciation were
wrong. Therefore, the total score that the student had (without any
errors/mistakes) was 100. The qualification table in scoring the test items could be
seen in Table 3.1 below.
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Tabel 3.1 The Quallification of Scoring

Point Qualification

100 The total correct score

2 When the word stress and the pronunciation are correct

If the word stressiswrong, but the pronunciation is correct
When both the word stress and pronunciation are wrong or
when the pronunciation is wrong athough the stress is

correct

From the table above, in checking the students’ results of the posttest, the
researcher used some codes regarding with the values. First, for 2 points, the
researcher did not use any codes to represent the value. Second, point 1 was
represented by a tick (\ ). Third, the researcher used a cross code (X) in
representing zero points.

In another case, there was a difference that had to be highlighted in the
table of scoring. The pronunciation was given more weight rather than the stress.
The reason could be explained by looking at the table below.

Tabel. 3.2 The Pronunciation and The Stress Analysis 1

No. Words Correct Pronunciation Correct Pronunciation
and Correct Stress but Incorrect Stress
(CPCS) (CPIS)
Museum /mju'ziom/ ['mjuziom/
2. | Difficult ['difikalt/ [difr'kalt/
Ice Cream lais 'kri:m/ ['ais kri:m/

By looking at Table 3.2 above, we could say that CPIS column represented

correct pronunciations but incorrect stresses. In this case, even the stresses in
CPIS were incorrect, they had the same meanings and the listener could

understand what the speaker said. On the contrary, having incorrect pronunciation
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although the stress was correct could create misunderstanding. It would be
examined by three points of words on Table 3.3 below.

Tabe 3.3 The Pronunciation and The Stress Analysis 2

No. Words Correct Pronunciation Incorrect Pronunciation
and Correct Stress but Correct Stress
(CPCYS) (IPCS)
1. | Since /sins/ [seint/
2. | Author ['2:0a(r)/ /> akto(r)/
3. | Six [siks/ Isik/

According to the table, the IPCS column represented the incorrect
pronunciation but the correct stresses. If a speaker pronounced the words as stated
in the IPCS column, then the listener would have different things in his mind
because the pronunciations was incorrect. Thus, it could be concluded that
different pronunciation could create different meaning. On the contrary, incorrect
stress does not change the meaning of aword but it could only change the class of
aword. That is why, in the table of scoring above, the pronunciation aspect was
given more weight by the researcher.

Based on the main difference between them, in this research, the test
focused on word stress and pronunciation (sound produced) consisting of vowel
sounds (1, iz, Uz, 9, &), consonant sounds (s, [, 0, tf, d3), and diphthong sounds (e,
ai, o1, 19, ou) that became the target of this research.

Meanwhile, reading aloud was the technique constructed to test the
students’ pronunciation achievement. Here the students read the 50 items covering
words in isolation focusing on two aspects (word stress and pronunciation). To
analyse the students’ stress and pronunciation whether it was correct or not, the
researcher prepared different sheet from the students’. The students’ sheets
consisted of 50 words without phonetic transcription, while the researcher’s sheet
also consisted of 50 words with the phonetic transcription. The teacher recorded

their voice by using a mobile-phone or any other recording tools. The main
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function of the recording was to check and recheck the result of the students’
pronunciation in reading or pronouncing the words provided. In addition, the
result of the recording was used to transcribe the result of the students’
pronunciation after the test was over. Besides, that was used to anticipate the
difficulty the researcher might get in analysing the correct words stress and the
pronunciation when the students read the words. So, he could replay the recording
to analyse the students’ voice to get more accurate scores.

To investigate whether the teacher-made-test fulfils the qualification of
reliability and validity, the important step to do was piloting (trying out) the test
first. There was 50 items for conducting the try-out test. According to Arikunto
(2003:223), the purpose of establishing try out was to know: 1) the test validity, 2)
the test reliability coefficient, and 3) the difficulty index.

1) The Vadidity of the Test

McMilan (1992:100) states that validity refers to the appropriateness,
meaningfulness, and usefulness of the specific inferences made from the test
score. The emphasis is on judging the extent to which atest is valid or not. If the
test isvalid, then it must also be reliable. Moreover, he also defines reliability as a
consistency of score. In other words, the reliability of the test will be looked upon
that the test has likely the same result when it is given in different time or
occasion.

The test in this research was designed based on the materia stated in the
2006 Institutional Based Curriculum for the eleventh grade students of Senior
High School and the Jazz Chants given. After that, the test items were consulted
to both of the consultants.

2) The Coefficient Reliability of the Test

The reliability of the test in this research was measured by conducting the
try out and then anaysing it by using split half odd-even technique. The
procedures taken were adapted from Sudijono (1998:219) as follows.
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1. Conducting the try out of the test material and scoring each item achieved
by the students. The try out was done to the class that was not
experimental and control class, which had the closest mean difference with
the experimental and the control class.

2. Splitting the scores into two parts according to odd-even members.

3. Giving the sign (X) to the odd numbers and (Y) for the even numbers.

4. Analyzing the correlation between X and Y by using Product Moment

Formula as follows.

NYXY — (EX)EY)

T e T TINSA? - OTHNEY? — (2Y)?
Notes:
i = Reliability coefficient
Y xy = The number of odd items and even items
Y x = The number of odd items
>y = The number of even items
N = The number of respondents

(Sudijono, 1996:219)

5. Estimating the reliability index of the whole test using Spearman-Brown

formula.
2111
h /
rll_ 1+1"11/
Notes:
T4 = Reliability coefficient for the whole items
r = Reliability coefficient for the half of the test items

(Sudijono, 1996:219)

3) The Difficulty Index

According to Daryanto (1999:179), good test items were neither too
difficult nor too easy. If the test items were too easy, it would not stimulate the
students’ efforts to solve the test. In contrast, if the test items were too difficult, it
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would make the students feel discouraged and unenthusiastic to solve the test
items since they were beyond their comprehension. So, it was important to know
how easy or difficult the particular items provided in the test. The result of the try-
out was analysed by using the degree of test item difficulties using the following

formula.

FV = R

™
(Heaton, 1988:132)

Notes:
FV  =thedifficulty index
R = the number of correct answer
N = the number of students taking the test

The criteria of difficulty index asfollows:
FV:<020 =difficult
FV: 0.20-0.80 = sufficient
FV:>080 =easy
(Djiwandono, 1996:141)

After determining the try out to the piloting class, the test items were
categorized into the criteria of the difficulty index. This was in line with

Arikunto’s statement, stating that 0.30 up to 0.70 is considered moderate.

3.5.2 Interview

According to Arikunto (2006:155), there are three kinds of interview, they
are: unstructured interview, structured interview, and free structured interview.
First, unstructured interview is an interview which does not use a set of questions.
It means there is no set of question list used. The interviewer may ask everything
as long as they are relevant to the data that will be obtained. The second is
structured interview. In this case, the interviewer should prepare a set of
systematic questions to do the interview. The third, free structured interview is the

combination between unstructured interview and structured interview. It means
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that the interviewer can develop the questions as long as they are still related or
relevant with the topic or data that will be taken.

In this research, the interview that was administered was semi structured
interview in which a list of questions and details were developed to get the
information needed during the process of interview. The English teacher was
interviewed by the researcher using an interview guide in the form of informal
conversation. The interview with the English teacher was conducted to know the
English curriculum, the English books used, the techniques and the media used by

the teacher in teaching English, especially in teaching pronunciation.

3.5.3 Documentation

To support the data in this research, documentation was done. Arikunto
(2006:231) says that documentation is written documents, such as books,
magazines, documents, rules, etc. The data of documentation needed in this
research were the names of the students of the eleventh grade students of SMA

Plus darul Hikmah Jember covering the experimental and the control groups.

3.6 DataAnalysisMethod

Data analysis method referred to the way to analyse the data. After the
treatment was given, the data analysed from post-test was analysed by using
independent sample t-test formula to find whether or not there was a significant
effect of using Jazz Chants on the eleventh grade students’ pronunciation

achievement. The formula of t-test was as follows.

LX 41X
Ny+n,y,—2 nx ny

(Arikunto, 2006:311)

Notes:

t = t-test

M, =Mean of post-test on the experimental group
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= Mean of post-test on the control group

=Individual score deviation of M,

=Individual score deviation My

=The number of students in the experimental group
=The number of students in the control group.
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CHAPTER YV
CONCLUSION AND SUGGESTION

This chapter presents the conclusions of the findings and suggestions for
the English teachers, the students, and the other researchers.

51 Conclusion

Regarding the results of hypothesis verification and the discussion in the
previous chapter, it can be concluded that there was a significant effect of using
Jazz Chants on the eleventh grade students’ pronunciation achievement at SMA
Plus Darul Hikmah Jember in the 2016/2017 academic year.

52  Suggestions

Since there was a significant effect of using Jazz Chants on the eleventh
grade students’ pronunciation achievement, Jazz Chants can be used as the
teaching techniques in teaching English especialy not only for teaching
pronunciation but also for teaching vocabulary. Thus, the researcher proposes

some suggestions to the following people.

521 TheEnglish Teachers

The English teacher of SMA Plus Darul Hikmah Jember is expected to
use Jazz Chants to teach pronunciation to help the students master the
pronunciation well. As Jazz Chants are effective techniques to make the students
gain pronunciation mastery well in fun and interesting way. So, the students will
not be bored in learning and mastering English pronunciation.

5.2.2 The Students
It is suggested that the students of SMA Plus Darul Hikmah Jember use
Jazz Chants in mastering their pronunciation and improving their English skill

because Jazz Chants are interesting and memorable.

a7
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5.2.3 TheOther Researchers

The researcher hopes that the result of this research can be used as a
consideration for other researchers to conduct further researches dealing with a
similar topic by using different research area and research design such as a
classroom action research to improve the students’ pronunciation achievement by
using Jazz Chants.
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RESEARCH MATRIX

Title Problem Variables Indicators Data Resour ces Research M ethod Hypothesis
The Effect of | 1. Isthere Independent | Characteristics | - The subjects: | 1.Research Design: 1. Thereisa
Using Jazz any Variable: of jazz chants: | The eleventh Experimental Research using Nonequivalent | significant
Chants on The | significant The uze of I1 Using red g][ade studlents Earoupsi Pottest Only )Desi gn. effect cr)]f using
. jazz chantsin | language of SMA Plus McMilan, 1992:175 Jazz Chants on
Eleventh effect of USng | 4 hing 2 Flexiblein | Darul Hikmah in the dleventh
Grade Jazz chants on pronunciation | any class size the 2016/2017 2.Area Determination Method grade students’
Students’ theeleventh | achievement | 3. Not requiring | Academic year. | Purposive method pronunciation
Prounciation | grade any special achievement at
Achievement | students’ materials - Informant 3.Respondent Deter mination Method SMA Plus
at SMA Plus | pronunciation 4. Flexiblein and Cluster Random Sampling. Homogeneity is Darul Hikmah
darul Hikmah | achievement any ages r?ollab?rsia;tor: applied Jemb/er inthe
. 5. Not requiring | The Engli 2016/2017
Jember inthe | at SMA Plus musical ability | teacher of the academic year.
2016/2017 Darul Hikmah (Graham, 2006) | eleventh grade | 4. Data Collection Methods:
Academic Jember in the e Pronunciation test and observation to get
Year 2016/2017 The Students’ - Document: the primary data
Academic pronunciation 1.The names of e Interview and documentation to get the
Year? achievement the subjects secondary data
covering:
Dependent 1. Stress 2Thescoresof | 5 Data Analysis
Variable: 2. Intonation the eleventh Independent sampl e t-test will be done by
Theeleventh | (Louma, 2009) | grade students’ | g ng SPSS (statistical Package for Social
grade pronouncing pronunciation Science)
students’ words achievement test
pronunciation
achievement

T xipuaddy

Zs


http://repository.unej.ac.id/
http://repository.unej.ac.id/

Appendix 2

53

Supporting Data I nstruments

Interview Guide

Interviewee

SMA Plus Darul Hikmah

: Mr. Firdausir Rahman (The English Teacher of grade 11

NO | The Researcher’s Questions The English Teacher’s Answers
1 What curriculum do you use in | Ingtitutional Based Curriculum (KTSP)
teaching English? 2006 for Junior High School.
2 What books do you use in teaching | Actually, there is no handbook from
English? the school. In this case, | try to find an
e-book from the internet suitable with
the curriculum. I use the students’
handbook English Zone
3 What media do you use in teaching | | drill the students without any media.
pronunciation?
4 | What techniqgue do you use in | I uselecturing technique and question-

teaching pronunciation?

answer. | usualy measure the
students’ pronunciation while they are
reading. Besides, | do repetition
drilling in order to make the students

remember the pronunciation.

Have you ever used Jazz Chants in

teaching pronunciation? Why not?

| have never used such kinds of media
to teach the students pronunciation. |
just use lecturing to know the
students’ pronunciation. I try to drill
them by asking them to read a text
aloud. In addition, actually 1 do not
really understand about Jazz Chants
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and the use of for pronunciation.

Do you teach pronunciation

integrated with the other language
skills?

Yes, | teach pronunciation integrated
with reading, listening, and speaking.

Do

difficulties in

the students face some
learning

pronunciation?

They do. They have difficulties in
pronouncing the words. It seems that
they are lack of vocabulary and rarely
use dictionary to check the phonetic
transcription.

How is the students’ ability in

learning pronunciation?

Not really good. Their ability to

pronounce the words is still weak.

How do you measure the students’

pronunciation?

Whilein the class, | drill them and ask
them to read aloud. When they make a
mistake, |

pronunciation and ask the students to

will say the correct
repeat my words and find the correct
phonetic transcriptions from their

dictionary.
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Appendix 3

Homogeneity Test Scores

No XI'1PA XI'IPS1 X1 1PS2
1 60 40 30
2. 60 70 50
3. 50 80 30
4. 35 60 50
5. 45 50 35
6. 10 40 10
7. 40 60 60
8. 60 50 40
9. 60 40 50
10. 60 20 55
11. 50 50 40
12. 45 30 55
13. 50 30 50
14. 60 70 30
15. 50 70 40
16. 40 60 40
17. 70 60 60
18. 40 40 30
19. 50 60 60
20. - 40 50
Mean 49,21 43,25 51
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Appendix 4

LESSON PLAN 1

School : SMA Plus Darul Hikmah
Subject : English

Leve : Senior High School
Class/Semester : X112

Language Skill . Listening, Speaking
Language Component : Pronunciation

Time :2x40

1. Standard Competence

1. Memahami makna dalam percakapan transaksional dan interpersonal resmi
dan berlanjut (sustained) dalam konteks kehidupan sehari-hari

3. Mengungkapkan makna dalam teks percakapan transaksional dan
interpersonal resmi dan berlanjut (sustained) dalam konteks kehidupan sehari-
hari

2. Basic Competence

1.1 Merespon makna dalam percakapan transaksional (to get things done) dan
interpersonal (bersosialisasi) resmi dan berlanjut (sustained) secara akurat,
lancar, dan berterima yang menggunakan ragam bahasa lisan dalam konteks
kehidupan sehari-hari.

3.1 Mengungkapkan makna dalam percakapan transaksional (to get things
done) dan interpersonal (bersosialisasi) resmi dan berlanjut (sustained) dengan
menggunakan ragam bahasa lisan secara akurat, lancar dan berterima dalam
konteks kehidupan sehari-hari
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3. Indicators
Cognitive Product
3.1 Pronouncing individual and isolated words by using correct stress

and pronunciation.

Cognitive Process
3.1 Singing the Jazz Chants correctly.
3.2 Filling in the blank spaces from the words the students will hear.
3.3 Pronouncing the whole text.
3.4 Pronouncing the words in the forms of vowel sounds, consonant
sounds, and diphthong in the table provided.
3.5 Classifying the words based on the sounds on the table provided.

Affective
3.1 Showing confidence in classifying the words based on the sounds
on the table provided.

3.3 Showing responsibility in doing the exercises.

Psychomotor
3.1 Imitating the words pronounced by the teacher.
4. Learning Objectives
At the end of the lesson, the students are able to:
Cognitive Product
4.1 pronounce individual and isolated words by using correct stress

and pronunciation.

Cognitive Process
4.1 sing the Jazz Chants correctly.
4.2 fill in the blank spaces from the words the students will hear.
4.3 imitate the teacher’s pronunciation.
4.4to0 pronounce the words based on the vowel sounds, consonant
sounds, and diphthong.
4.5 classify the words based on the sounds on the table provided.
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Affective
4.1 show confidence in classifying the words on the sounds provided
on the table.

4.2 show responsibility in doing the exercises.

Psychomotor

4.1 imitate the words pronounced by the teacher.

5. Learning Material
Learning materials are enclosed
6. Teaching Approach and Method
Approach : Communicative Teaching Learning
Technique  : Teaching pronunciation through Jazz Chants.
1. Experimental Group : Lecturing, Question and Answer, Giving
exercises by using media, that is, Jazz Chants
2. Control Group . Lecturing, Question and Answer, Giving
exercises without media.
No. | Experimental Group | Time | No. | Control Group Time
1 Set Induction 1 Set Induction
11 Greeting I 1.1 | Greseting I
12 Giving leading 3’ 1.2 | Givingleading 3
guestions guestions
1.3 | Stating the learning I’ 1.3 | Statingthelearning | 1’
objectives objectives
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2. Main Activities 2. Main Activities

2.1 Distributing the lyric | 2’ 2.1 | Distributing atext 5’
of Jazz Chant “Shoes (lyrics of jazz chant)
and Socks” with “Shoes and Socks”
some blank spacesto with some blank
the students. spaces to the

students.

2.2 | Singing the Chant: 4 2.2 | Reading the text 5’
“Shoes and Socks”. (lyrics) of “Shoes

and Socks”.

2.3 | Whilesinging the Jazz | 4’ 2.3 | Whilereading the 4
Chant for the second text for the second
time, the teacher is time, the teacher is
asking the studentsto asking the students
fill in the blank to fill in the blank
spaces. spaces.

2.4 | Discussing the ¥ 2.4 | Discussing the 5’
answers of the answers of the
missing words. missing words.

25 | Asking the students 5’ 25 | Askingthe students | 4’
about the difficult about the difficult
pronunciation pronunciation
Dividing the students | 5’ 2.6 | Drilling the students | 7°

2.6 | into some groupsto in pronouncing the
sing each part of the text line by line.

Chant.

2.7 | Asking the students 4 2.7 | Askingthestudents | 4’
some leading some leading
guestions related to question related to
the second lyric the second lyric

2.8 Distributing the lyrics | 2’ 2.8 | Distributing thetext |2’
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“He’s Passed His “He’s Passed His
Driving Test” with Driving Test” with
some blank spacesto some blank spacesto
the students. the students.

2.9 Singing the chant of 4 2.9 | Reading thelyrics 4
“He’s passed his “Hi’s passed his
driving test”. driving test”

2.10 | While singing the 4 2.10 | Whilereading the 4
Jazz Chant for the text for the second
second time, asking time, asking the
the studentsto fill in studentsto fill in the
the blank spaces. blank spaces

2.11 | Discussing the 5’ 2.11 | Discussing the 4
answers of the answers of the
missing words. missing words.

2.12 | Asking the students 5 2.12 | Asking the students | 3’
about the difficult about the difficult
pronunciation pronunciation

2.13 | Inviting the students | 5’ 2.13 | Drilling the students | 4’

to sing the chant in pronouncing the
together. text line by line.

2.14 | Askingthe studentsto | 10’ 2.14 | Asking the students | 10’
classify the answers of to classify the

the missing words answers of the

based on the sounds missing words based

on the table provided. on the sounds on the
table provided.

2.15 | Asking the studentsto | 10’ 2.16 | Asking the students | 10
pronounce the words to pronounce the
based on the vowel words based on the
sounds, consonant vowel sounds,
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sounds, and consonants sounds,
diphthong. and diphthong.

2.17 | Givingthestudentsa | 3’ 2.17 | Giving the students | 3’
chance to ask chance to ask
guestion(s). guestion(s).

Closure Closure

3.1 | Leadingthestudents |2’ 3.1 | Leadingthe students | 2’
to draw conclusion. to draw conclusion

3.2 Leavetaking I 3.2 | Leavetaking I

7. Media and Sources
a. Media :

b. Sources

Picture of shoes and socks, Laptop and LCD, guitar (Experimental

Group)

Picture of shoes and socks, Laptop and LCD (Control Group)

. - Textbook : English Zone

- The lyrics taken from Holiday Jazz Chant and

Onestopenglish.com

8. Evaluation

Product Evaluation: Giving some exercises to both groups, control and

experimental

Jember, June ...th, 2016

The Researcher

Moh. Rismala

NIM. 120210401009
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LEARNING MATERIAL

(Experimental Group)

Leading Questions for “Shoes and Socks”

1

o &~ w0 DN

Showing apair of shoes.

Do you know what it is?

Before putting on your shoes, what do you usually wear?

Showing apair of socks.

Writing the title of a Jazz Chant by asking the students those two things
(Shoes and Socks)

Leading Questions for “He's Passed His Driving Test”

1
2.

If you get a perfect score, do you pass or do you fail?

Showing a picture of someone named Jones. Then, Jones got 100 for
English. Has he passed or has he failed?

Showing a picture of Jonesin a police station. Is he having adriving test?
Or is he speeding up?

Writing down the title of a Jazz Chant

Learning Materials

1) Fill the missing wordsfrom thelyricsof thesong | am goingto sing!

Shoes and Socks

iy N

What do you wear on your (1)...7 A hat.

What do you wear on your (2)....? Gloves.

T[]

What do you wear on your (3)....7 Socks.
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T

Shoes and (4)....., shoes and socks. (all together)

What do you wear when it’s (5)...? Socks.

Shoes and socks. (6)..... and socks

7 || |

What do you wear when it’s (7)...? Socks

Shoes and socks. Shoes and socks

/7| ,—\ [—,—\
Where do you wear your (8)...?7 On my head.
]

I
Where do you wear your (9)....? On my hands.

AN T

When do you wear your gloves? In January

e B N[

What do you wear on (10).... feet? Socks

,—\—\_‘,—\_‘—\

Shoes and socks. Shoes and socks
(Adapted from Graham, 2006:21)

He's Passed His Driving Test

BN

Upsst, (1)...,

[ T

I’m (2).... upset.
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I—

: L
’ve had an (3).......... with my boyfriend,

77

P

-

I’'m really upset.

-
i

:

I’m really relieved.

| | a |
Disappointed, (6)............... :

E

I’'m really disappointed,

:

—

I’ve failed my (7).... test,

E

I’'m really disappointed.

Thrilled, (8).......,

T
|

I’m really thrilled.
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F,_li

I’ve won the (9).....,

’_’—17

And now I’m(10)...!

(Onestopenglish, 2003)
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Answer key “Shoes and Socks

Head
Hands
Feet
Socks
Cold
Shoes
Warm
Hat

. Gloves
10. Your

© oo NSO A WDER

2

/hed/
/haendz/
[fi:t/
Isokz/
/kauld/
lfu:z/
Iwa:m/
/hedt/
lglavz/
ljo:(r)/

Answer key “He’s Passed His Driving Test”

Upset

Redly
Argument
Relieved
Wallet
Disappointed
Driving
Thrilled

. Lottery

10. Rich

©oOoONO Ok WWDNER

[ ap'set/
['rizali/
['agjumant/
Iri'lizvd/
['wolit/

/ disa'pornted/
['dravin/
/Or1ld/
['lotori/

Iritf

66
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“Shoes and Socks”

What do you wear on your (1) head? A hat.
What do you wear on your(2) _hands? Gloves.
What do you wear on your (2) feet? Socks.

Shoes and socks, shoes and (3) socks. (all together)
What do you wear when it’s (4) cold? Socks.
Shoes and socks. (5) Shoes and socks

What do you wear when it’s (6) warm? Socks
Shoes and socks. Shoes and socks

Where do your wear your (8) hat? On my head.
Where do you wear your (9) gloves? On my hands.
When do you wear your gloves? In January

What do you wear on (10) your feet? Socks

Shoes and short socks. Shoes and short socks
(Adapted from, Graham: 2006:21)

He's passed hisdriving Test

Upset, (1) upset,

I’'m (2) really upset.

I’ve had an (3) argument with my boyfriend,

I’'m really upset.

Relieved, (4) relieved,
I’m really relieved.
I’ve found my (5) wallet,

I’m really relieved.

Disappointed, (6) disappointed,
I’m really disappointed,
I’ve failed my (7) driving test,
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I’m really disappointed.

Thrilled, (8) thrilled,
I’'m really thrilled.

I’ve won the (9) lottery,
And now I’m (10) rich!
(Onestopenglish, 2003)

68
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Table Classification of Vowel, Diphthong, and Consonant

Vowels i: Feet /fi:t/

u: You /ju:/
Do /du:/

I It /it/

With /wid/

Relieved /rr'livd/
Disappointed /,disa'pointed/
Driving /drarviy/

Rich /ritf/

3 Redly /'rizali/
Lottery /'lotori/
Argument /‘azgjumont/

The /0a/
& Hat /hadt/
Hand /haand/
And /aand/
Diphthongs | o1 Disappointed / disa'pointed/
a Driving /drarvig/
My /mar/
el Failed /ferld/
av Found /favnd/
Now /nav/
Consonants | s Upset / ap'set/
Socks /sokz/
Test /test/

0 Thrilled /0r1ld/

I Shoes /fu:g/
Short /[o:t/

| Rich/rtf/

dz January /'dzenjuori/
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LEARNING MATERIAL
(Control Group)

Leading Questions for “Shoes and Socks”
1. Showing apair of shoes.
Do you know what it is?
Before putting on your shoes, what do you usually wear?
Showing apair of socks.
Writing the title of a Jazz Chant by asking the students those two things
(Shoes and Socks)

o W DN

Leading Questions for “He's Passed His Driving Test”
1. If you get a perfect score, do you pass or do you fail?
2. Showing apicture of someone named Jones. Then, Jones got 100 for
English. Has he passed or has he failed?
3. Showing apicture of Jonesin a police station. Is he having adriving test?
Or is he speeding up?
4. Writing down the title of a Jazz Chant

Learning Materials
1) Fill themissing wordsfrom what | am going to read!

Shoes and Socks

What do you wear on your (1) .....? A hat.

What do you wear on your (2) ....... ? Gloves.
What do you wear on your (3)........ ? Socks.
Shoes and socks, shoesand (4) ........ (al together)
What do you wear when it’s (5)......... ? Socks.
Shoes and socks. (5)........ and socks

What do you wear when it’s (6)....... ? Socks
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Shoes and socks Shoes and socks

Where do your wear your (8).......7 On my head.
Where do you wear your (9) ........ ? On my hands.
When do you wear your gloves? In January
What do you wear on (10)........ feet? Socks
Shoes and socks. Shoes and socks

(Adapted from Graham:2006:21)

“He's passed his driving test”

I’ve had an (3) ....... with my boyfriend,

I’'m really upset.

Relieved, relieved,
I’'m really (4) .......
I’ve found my (5) ....... ,

I’m really relieved.

Disappointed, disappointed,
I’m really (6) .......... ,

I’ve failed my (7) ........ test,
I’m really disappointed.

Thrilled, thrilled,

I’m really (8) .........
I’ve won the (9) ........ ,
And now I'm (10) .....!
(Onestopenglish, 2003)
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Answer key “Shoes and Socks

Head
Hands
Feet
Socks
Coald
Shoes
Warm
Hat
Gloves
10. Your

© oo NSO A WDER

2

/hed/
/haendz/
[fi:t/
Isokz/
/kauld/
lfu:z/
Iwa:m/
/hedt/
lglavz/
ljo:(r)/

Answer key “He’s Passed His Driving Test”

1. Upset Iap'set/

2. Redly ['rizali/

3. Argument /[‘azgjumont/
4. Relieved  /ri'lizvd/

5. Wadlet ['wolit/

6. Disappointed/ diso'pointed/
7. Driving ['dravin/

8. Thrilled /Orild/

9. Lottery ['lotori/

10. Rich Iratff

72
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“Shoes and Socks”

What do you wear onyour (1) head? A  hat.
What do you wear on your (2) hands? Gloves.
What do you wear on your (2) feet? Socks.
Shoes and socks, shoes and (3) socks. (all together)
What do you wear when it’s (4) cold? Socks.
Shoes and socks. (5) Shoes and socks

What do you wear when it’s (6) warm? Socks
Shoes and socks. Shoes and socks

Where do your wear your (8) hat? On my head.
Where do you wear you (9) gloves? On my hands.
When do you wear your gloves? In January

What do you wear on (10) your feet? Socks
Shoes and socks. Shoes and socks

(Adapted from Graham:2006:21)

“He's passed his driving test”

Upset, (1) upset,

I’'m (2) really upset.

I’ve had an (3) argument with my boyfriend,

I’'m really upset.

Relieved, relieved,
I’'m really (4) relieved.
I’ve found my (5) wallet,

I’m really relieved.

Disappointed, disappointed,
I’m really (6) disappointed,
I’ve failed my (7) driving test,
I’m really disappointed.
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Thrilled, thrilled,

I’'m redlly (8) thrilled.
I’ve won the (9) lottery,
And now I’m (10) rich!
(Onestopenglish, 2003)

74
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Table Classification of Vowel, Diphthong, and Consonant

Vowels i: Feet /fi:t/

u: You /ju:/
Do /du:/

I It /it/

With /wid/

Relieved /rr'livd/
Disappointed /,disa'pointed/
Driving /drarviy/

Rich /ritf/

3 Redly /'rizali/
Lottery /'lotori/
Argument /‘azgjumont/

The /0a/
& Hat /hadt/
Hand /haand/
And /aand/
Diphthongs | o1 Disappointed / disa'pointed/
a Driving /drarvig/
My /mar/
el Failed /ferld/
av Found /favnd/
Now /nav/
Consonants | s Upset /ap'set/
Socks /sokz/
Test /test/

0 Thrilled /0r1ld/

I Shoes /fu:g/
Short /[o:t/

| Rich/rtf/

dz January /'dzenjuori/
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LESSON PLAN 11
School : SMA Plus Darul Hikmah
Subject : English
Leve : Senior High School
Class/Semester : X112
Language Skill . Listening, Speaking
Language Component : Pronunciation
Time :2x40

1. Standard Competence

1. Memahami makna dalam percakapan transaksional dan interpersonal resmi
dan berlanjut (sustained) dalam konteks kehidupan sehari-hari

3. Mengungkapkan makna dalam teks percakapan transaksional dan
interpersonal resmi dan berlanjut (sustained) dalam konteks kehidupan sehari-
hari

2. Based Competence

1.1 Merespon makna dalam percakapan transaksional (to get things done) dan
interpersona (bersosialisasi) resmi dan berlanjut (sustained) secara akurat,
lancar, dan berterima yang menggunakan ragam bahasa lisan dalam konteks
kehidupan sehari-hari.

3.1 Mengungkapkan makna dalam percakapan transaksional (to get things
done) dan interpersonal (bersosialisasi) resmi dan berlanjut (sustained) dengan
menggunakan ragam bahasa lisan secara akurat, lancar dan berterima dalam
konteks kehidupan sehari-hari
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3. Indicators
Cognitive Product
1.1 Pronouncing individual and isolated words by using correct stress

and pronunciation.

Cognitive Process
3.1 Singing the Jazz Chants correctly.
3.2 Filling in the blank spaces from the words the students will hear.
3.3 Pronouncing the whole text.
3.4 Pronouncing the words in the forms of vowel sounds, consonant
sounds, and diphthong in the table provided.
3.5 Classifying the words based on the sounds on the table provided.

Affective
3.1 Showing confidence in classifying the words based on the sounds
on the table provided.

3.3 Showing responsibility in doing the exercises.

Psychomotor
3.1 Imitating the words pronounced by the teacher.
4. Learning Objectives
At the end of the lesson, the students are able to:
Cognitive Product
3.2 pronounce individual and isolated words by using correct stress

and pronunciation.

Cognitive Process
4.1 sing the Jazz Chants correctly.
4.2 fill in the blank spaces from the words the students will hear.
4.3 imitate the teacher’s pronunciation.
4.4to0 pronounce the words based on the vowel sounds, consonant
sounds, and diphthong.
4.5 classify the words based on the sounds on the table provided.
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Affective
4.1 show confidence in classifying the words on the sounds provided
on the table.

4.2 show responsibility in doing the exercises.

Psychomotor

4.1 imitate the words pronounced by the teacher.

4. Learning Material
Learning materials are enclosed.
5. Teaching Approach and Method
Approach : Communicative Teaching Learning
Technique  : Teaching pronunciation through Jazz Chants.
1. Experimental Group : Lecturing, Question and Answer, Giving
exercises by using media, that is, Jazz Chants
2. Control Group . Lecturing, Question and Answer, Giving
exercises without media
6. Teaching Learning Activities
No. | Experimental Group | Time | No. | Control Group Time
1 Set Induction 1 Set Induction
1.1 | Greeting I 1.1 | Greeting I
12 Giving leading 3’ 1.2 | Givingleading 3
guestions guestions
1.3 | Stating the learning I 1.3 | Statingthelearning | 1°
objectives objectives
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2. Main Activities 2. Main Activities

2.1 Distributing the lyric | 2’ 2.1 | Distributingthetext |5’
of aJazz Chant (lyrics of jazz chant)
“These are My Blue “Theseare My Blue
Jeans” with some Jeans” with some
blank spacesto the blank spacesto the
students. students.

2.2 | Singing the Jazz 4 2.2 | Reading the text 5’
Chant: “These are my (lyrics) of “These are
blue jeans”. my blue jeans”.

2.3 | Whilesinging the Jazz | 4’ 2.3 | Whilereading the 4
Chant for the second text for the second
time, the teacher is time, the teacher is
asking the studentsto asking the students
fill in the blank to fill in the blank
spaces. spaces.

2.4 | Discussing the ¥ 2.4 | Discussing the 5’
answers of the answers of the
missing words. missing words.

25 | Asking the students 5’ 25 | Askingthe students | 4’
about the difficult about the difficult
pronunciation pronunciation

2.6 Dividing the students | 5’ 2.6 | Drilling the students | 7°
into some groups to in pronouncing the
sing each part of the text line by line.

Chant.

2.7 | Asking the students 4 2.7 | Askingthestudents | 4’
some leading some leading
questions related the question related the
second lyric second text

2.8 Distributing the lyrics | 2’ 2.8 | Distributing the 2’
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“I Feel So lyrics “I Feel So
Embarrassed” with Embarrassed” with
some blank spaces to some blank spacesto
the students. the students.

2.9 Singing the chant of 4 2.9 | Reading thelyrics 4
“He’s pass his driving “Hi’s passed his
test”. driving test”

2.10 | While singing the 4 2.10 | Whilereading the 4
Jazz Chant for the text for the second
second time, asking time, asking the
the studentsto fill in studentsto fill in the
the blank spaces. blank spaces

2.11 | Discussing the 5’ 2.11 | Discussing the 4
answers of the answers of the
missing words. missing words.

2.12 | Asking the students 5 2.12 | Asking the students | 3’
about the difficult about the difficult
pronunciation pronunciation

2.13 | Inviting the students | 5’ 2.13 | Drilling the students | 4’
to sing the Jazz Chant in pronouncing the
together. text line by line.

2.14 | Askingthe studentsto | 10’ 2.14 | Asking the students | 10’
classify the answers of to classify the
missing words based answers of missing
on the sounds on the words based on the
table provided. sounds on the table

provided.

2.15 | Askingthe studentsto | 10’ 2.16 | Asking the students | 10
pronounce the words to pronounce the
based on the vowel words based on the
sounds, consonant vowel sounds,
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sounds, and consonants sounds,
diphthong. and diphthong.

2.17 | Givingthestudentsa | 3’ 2.17 | Giving the students | 3’
chance to ask chance to ask
guestion(s). guestion(s).

Closure Closure

3.1 | Leadingthestudents |2’ 3.1 | Leadingthe students | 2’
to draw conclusion. to draw conclusion

3.2 Leavetaking I 3.2 | Leavetaking I

7. Media and Sources
a Media

b. Sources

Picture of blue jeans, Laptop and

Group)

LCD, gquitar (Experimenta

Picture of blue jeans, Laptop and LCD (Control Group)

. - Textbook : English Zone

- The lyrics taken from Holiday Jazz Chant and

Onestopenglish.com

8. Evaluation

Product Evaluation: Giving some exercises to both groups, control and

experimental

Jember, June ...th, 2016

The Researcher

Moh. Rismala

NIM. 120210401009
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LEARNING MATERIAL

(Experimental Group)

L eading Questions for “These are My Blue Jeans”
1. Showing apicture of blue jeans.
2. Asking the students what the pictureis!
3. Showing a real thing of blue jeans by saying “These are My.........

Leading Questions for “I Feel so Embarrassed”
1. What is the English of “Malu”?
2. What isthe synonym of the word “shy” or “ashamed”?
3. If you call someone but he is not the one you want, how do you feel? Happy
or embarrassed?

Learning Materials

1) Fill themissing wordsfrom thelyrics of the song | am going to sing!

Thesearemy bluejeans
L

That’s my (1)....

s

This red shirt? No, that (2)..... shirt.

T

(3).... are my shoes.

e

These brown shoes? No, those (4)....shoes.
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This is my(5).....

!

T

That green jacket? No, this (6).... jacket.

%

That’s my t-shirt.

|

AET

This (7).....t-shirt? No, that red t-shirt.

ANE"

These are my (8)....

I

Those black jeans? No, these blue jeans.

Those are my(9).....

wibh [

(10)...green shorts? No, those white shorts

(Onestopenglish, 2003)
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| feel so embarrassed

e T

g

]

I'm (2)... . I’ve been fighting with my girlfriend again.

L

K

I’m (4)......... Pve been studying really hard.

I'm (5)........ Someone’s been using my car.

J_ll I_II_‘

I'm (3)......... I’ve been living on my own for years.

— 1 Y | LN

]

I'm (6).......... I’ve been running in the park for an hour.

,—\_17 | |

I'm (7)......... I’ve been thinking about my vacation.

W =

I’'m (8)......... He’s been playing that music for hours.

v\ Ul of ™ ab]

| S

I'm (9)......... I’ve been trying to read this book.

I'm (10)....... I’ve been wearing my jacket inside out.

(Onestopenglish, 2003)
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Answer Key “These are My Blue Jeans

1. Shirt [s3:t/
2. Brown /bravn/
3. Those /dauz/
4. Black /blak/
5. Jacket ['dgaekit/
6. Blue /blu:/
7. White Iwart/
8. Jeans /dzi:nz/
9. Shorts I[o:tz/
10. These [6i:z/

Answer Key “I Feel so Embarrassed”

1. Frustrated [fra'strerted/
2. Heartbroken /ha:t'brovkon/
3. Londy ['launli/

4, Confident ['konfidont/
5. Furious ['fjuarias/

6. Exhausted  /1g'zo:sted/
7. Excited /1k'sarted/

8. lrritated /ri'terted/

9. Confused /kan'fjuzzd/
10. Embarrassed /im'barasd/
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“These are my blue jeans”
That’s my (1) shirt.

Thisred shirt? No, that (2) brown shirt.

Those are my (3) shoes.

These brown shoes? No, those (4) black shoes.

Thisismy (5) jacket.

That green jacket? No, this (6) blue jacket.

That’s my t-shirt.

This (7) white t-shirt? No, that red t-shirt.

These are my (8) jeans.

Those black jeans? No, these blue jeans.

Those are my (9) shorts.
These (10) green shorts? No, those white shorts.
(Onestopenglish, 2003)
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“I feel so embarrassed”

I’'m (1) frustrated! My computer’s been crashing all day.

I’m (2) heartbroken. I’ve been fighting with my girlfriend again.
I’'m (3) lonely. I’ve been living on my own for years.

I’'m (4) confident. I’ve been studying really hard.

I’m (5) furious. Someone’s been using my car.

I’'m (6) exhausted. I’ve been running in the park for an hour.
I’'m (7) excited. I’ve been thinking about my vacation.

I’m (8) irritated. He’s been playing that music for hours.

I’'m (9) confused. I’ve been trying to read this book.

I’'m (10) embarrassed. I’ve been wearing my jacket inside out.

(Onestopenglish, 2003)
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Table Classification of Vowel, Diphthong, and Consonant

88

Vowels i These /0i:z/
Green /gri:n/
Jeans /d3i:nz/
Been /bi:n/

u: Blue /blu:/
Shoes /fu:z/
Confused /kon'fju:zd/

I Jacket /'dzgaskit/
Confident /'konfidant/
Exhausted /1g'zo:sted/
Excited /1k'saited/
Irritated /1r1'teited/
Embarrassed /im'barosd/

d Those /dauz/
Confident /'konfidont/
Confused /kon'fju:zd/

& Black /blask/

Jacket /'dzaekit/
Crashing /kragy/
Embarrassed /im'barasd/

Diphthongs | au Those /d0uvz/
Heartbroken /ha:t'brovkan/
Lonely /launli/

a Driving /drarvin/
My /mai/
e Failed /feild/
av Found /faund/
Now /nau/
Consonants | s Shirt /s3:t/
Frustrated /fra'strerted/

Furious /fjuarias/

0 Thinking /6mkin/
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LEARNING MATERIAL
(Control Group)

Leading Questions for “These are My Blue Jeans”
1. Showing apicture of blue jeans.
2. Asking the students what the pictureis!
3. Showing areal thing of blue jeans by saying “These are My .......... »

Leading Questions for “I Feel so Embarrassed”
1. What is the English of “Malu’?
2. What is the synonym of the word “shy” or “ashamed”?
3. If you call someone but he is not the one you want, how do you feel ?

Happy or embarrassed?

Learning Materials
1) Fill themissing wordsfrom what | am going to read!

Thesearemy bluejeans

That’s my (1).......

This red shirt? No, that (2) ..... shirt.

(3)..... are my shoes.

These brown shoes? No, those (4)...... shoes.
This is my (5)......

That green jacket? No, this (6)..... jacket.
That’s my t-shirt.

This (7)...... t-shirt? No, that red t-shirt.
These are my (8)......

Those black jeans? No, these blue jeans.
Those are my (9) ......

(10) ..... green shorts? No, those white shorts
(Onestopenglish, 2003)
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| feel so embarrassed

I'm(1)......... ! My computer’s been crashing all day.

I’'m (2).......... 've been fighting with my girlfriend again.
I'm (3)......... I’ve been living on my own for years.

I'm (4)......... I’ve been studying really hard.

I'm (5)........ Someone’s been using my car.

I'm (6).......... I’ve been running in the park for an hour.
I’m (7)......... ve been thinking about my vacation.

I’m (8)......... He’s been playing that music for hours.

I'm (9)......... I’ve been trying to read this book.

I'm (10)....... I’ve been wearing my jacket inside out.

(Onestopenglish, 2003)
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Answer key “These are My Blue Jeans”

1. Shirt [s3:t/
2. Brown /bravn/
3. Those /dauz/
4. Black /blak/
5. Jacket ['dgaekit/
6. Blue /blu:/
7. White Iwart/
8. Jeans /dzi:nz/
9. Shorts I[o:tz/
10. These [6i:z/

Answer key “I Feel so Embarrassed”

1. Frustrated [fra'strerted/
2. Heartbroken /ha:t'brovkon/
3. Londy ['launli/

4, Confident ['konfidont/
5. Furious ['fjuarias/

6. Exhausted  /1g'zo:sted/
7. Excited /1k'sarted/

8. lrritated /ri'terted/

9. Confused /kan'fjuzzd/
10. Embarrassed /im'barasd/
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Thesearemy bluejeans

That’s my (1) shirt

This red shirt? No, that (2) brown shirt.

(3) those are my shoes.

These brown shoes? No, those (4) black shoes.
Thisismy (5) jacket

That green jacket? No, this (6) blue jacket.
That’s my t-shirt.

This (7) white t-shirt? No, that red t-shirt.
These are my (8) jeans

Those black jeans? No, these blue jeans.
Those are my (9) shorts

(10) these green shorts? No, those white shorts
(Onestopenglish, 2003:1)

| feel so embarrassed

I'm (1) frustrated! My computer’s been crashing all day.

I’m (2) heartbroken I’ve been fighting with my girlfriend again.
I’'m (3) lonely I’ve been living on my own for years.

I’m (4) confident I’ve been studying really hard.

I’m (5) furious Someone’s been using my car.

I’'m (6) exhausted I’ve been running in the park for an hour.
I’'m (7) excited I’ve been thinking about my vacation.

I’m (8) irritated He’s been playing that music for hours.

I’m (9)_confused I’ve been trying to read this book.

I’'m (10) embarrassed I’ve been wearing my jacket inside out.
(Onestopenglish, 2003)


http://repository.unej.ac.id/
http://repository.unej.ac.id/

Appendix 5

93

Table Classification of Vowel, Diphthong, and Consonant

Vowels

These /6i:z/
Green /gri:n/
Jeans /d3i:nz/
Been /bi:n/

Blue /blu:/
Shoes /fu:z/
Confused /kon'fju:zd/

Jacket /'dzaekit/
Confident /'konfidant/
Exhausted /1g'zo:sted/
Excited /1k'saited/
Irritated /1r1'teited/
Embarrassed /im'barosd/

Those /dauz/
Confident /'konfidont/
Confused /kon'fju:zd/

Black /blask/

Jacket /'dzaekit/
Crashing /kragy/
Embarrassed /im'baerasd/

Diphthongs

Q0

Those /dauz/
Heartbroken /ha:t'brovkon/
Lonely /launli/

Driving /drarvin/
My /mai/

Failed /ferld/

Found /fasnd/
Now /nau/

Consonants

Shirt /s3:t/
Frustrated [fra'strerted/
Furious /fjuarias/

Thinking /6mkin/
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POST TEST

: Senior High School

1
1
1
1
- X :
1
1
: Pronunciation |

1

Read the words ONCE without reading the numbers!

94

No. Words No. Words
1 Argument 26 | Distraction
2 Answer 27 | Deception
3 Activity 28 | Certainty
4 Following 29 | Heaven

5 Fill 30 | Guess

6 I mprove 31 | Crowd

7 I nstruction 32 | Afraid

8 Talking 33 | Believe

9 Handle 34 | Resolve

10 | Program 35 | Special

11 | Beginning 36 | Relief

12 | Classmate 37 | Pain

13 | Authority 38 | Examination
14 | Scholarship 39 | Preview
15 | Suggestion 40 | Ignore

16 | Expert 41 | Suspicious
17 | Enough 42 | Survive

18 | Structure 43 | Autumn
19 | Advertisement 44 | Author

20 | Comfortable 45 | Event

21 | Qualify 46 | Response
22 | Obligation 47 | Fortune
23 | License 48 | Guidance
24 | Nevertheless 49 | Building
25 | Exchange 50 | Complaint
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Keysfor Pronunciation Test (Post Test)
Argument /'‘azgjumant/
Answer ['amsa(r)/
Activity /ak'tivati/
Following /'folouy/

Fill /fil/

Improve /im'pruzv/
Instruction /in'strak{n/
Talking /'to:kiy/
Handle /'haandl/

. Program /'praugraam/

. Beginning /br'giniy/

. Classmate /'kla:smert/

. Authority /o:'0prati/

. Scholarship /'skolafip/

. Suggestion /so'dzestfon/

. Expert /'ekspz:t/

. Enough /1'naf/

18. Structure /'straktfs(r)/

19. Advertisement /ad'va:tismont/

20. Comfortable /'kamftabl/

21. Qualify /'kwolifar/

22. Obligation / pblr'gerfn/

23. License /'laisng/

24. Nevertheless/ nevoda'los/

25. Exchange /ikstfeindz/

26. Distraction /distra(n/

27. Deception /di'sepfn/

28. Certainty /'ss:tnti/

29. Heaven /'hevn/

30. Guess /ged

31. Crowd /kravd/

32. Afraid /o'frerd/

33. Believe /br'li:v/

34. Resolve /ri'splv/

35. Special /'spefl/

36. Relief /rr'li:f/

37. Pain /pein/

38. Examination /1g’zeemr netfn/

©ooNoOORrODE

e e T o e =
NoOUDNWNRO
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39. Preview /'pri:vju:/
40. Ignore /ig'nox(r)/
41. Suspicious /sa'spifas/
42. Survive /sa’vaiv/
43. Autumn /’2:tom/
44, Author /°2:09(r)/
45. Event /r’vent/

46. Response /r1’spons/
47. Fortune /> fortfun/
48. Guidance /’gaidng/
49. Building /’bildim/

50. Complaint /kom’plemnt/
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Vowels

Believe/br'li:v/
Relief /ri'li:f/
Preview /'pri:vju:/

Improve /im'pru:v/
Fortune /> fo:tf u:n/

Fill /fil/

Beginning /br'giny/
Talking /’to:kim/
Enough /1'naf/
Deception /dr'sep[n/
Resolve /ri'solv/
Event /1’vent/
Response /r1’spons/
Building /’bildin/

Argument /‘azgjumont/
Answer ['amsa(r)/
Scholarship /'skolafip/
Suggestion /sa'dzestfan/
Structure /'strakt[s(r)/
Advertisement /ad'vs:tismont/
Comfortable o/'kamftobl/
Suspicious /sa'spifas/

Autumn /’2:tom/

Handle /'haendl/
Distraction /dr'trak|n/
Examination /1g’zemi’nerfn/

Diphthongs

Classmate /'kla:smert/
Obligation / pblr'gern/
Exchange /1kstfeindz/
Afraid /o'frerd/

Pain /pein/

Complaint /kam’pleint/

90

Following /'folouiy/
Program /'prougraam/

Qualify /'kwolifar/
License /'laisng/
Survive /sa’vaiv/
Guidance /’gaidnsg/

av

Crowd /kravd/

Consonant

Expert /'ekspa:t/
License/laisng/
Certainty /'s3:tnti/
Guess /ges/
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Authority /o:'0orati/
Author /°2:0a(r)/

Instruction /in'strak(n/
Scholarship /'skolafip/
Structure /'straktfa(r)/
Distraction /distraek(n/
Deception /dr'sep[n/
Special /'spefl/
Suspicious /sa'spifas/
Fortune /> fartfu:n/

1}

Children /'tfildron/
Suggestion /so'dzestfon/

Suggestion /so'dzestfon/
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Total
15
9

15
12
21

13
15

16
10

14
15
17
10
19

244

8

9

711112

4| 4113

8

41 4

11

5

10

ODD NUMBERS

11

2

11

9

12

8

911113151719 21|23|25|27|29|31|33|35|37|39|41|43|45|47|49|51|53]|55
1
1

7
0
0

5
1
0

13112 13

121 9

10
11
12
13
14
15
16
17
18
19
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Totd
12
9

12
19

10

13

12
12
21

12
17

203

9

5

5

4 (10| 4

91109 12| 9

7

9114 4

4

EVEN NUMBERS

4

8 110| 5

9

0

5

0
0

0
0
1
0
0
0
0
1
0
0
0
0
0
1
0
1
0

2141618 (10121416 (18|20(22|24|26|28|30|32|34|36|38|40|42|44|46|48|50|52|54|56|58]|60
1
1

1{0|0| O
1/1/0| 0

00|11

1{1|/0| 0

0/0|1|1

0(o0j0| O

0/0|0| 1

00|01

0/{0(0]| O

5|3|4]12 | 4

NO
1
2

3
4
5
6
7
8
9

10 (010|011

11 |0(1|1| 0

12 1010|011
13/0({0|0| O

14 10/0|0| 1

15/0|{0|1|1

16 |0|0|0| 1

17 {1/0|0| 1
181|001

19/0/0|1|1
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Appendix 9
The Division of Odd and Even Numbers

No Names Odd (X) | Even(Y) | X X? | Y Y? | 3XY
1 Alifil Irhastina 15 12 205 | 144 | 180
5 Amaliatul Jannah 9 9 81 81 81
3 ApriliaDwi Anggraini = 9 205 | 81 | 135
4 Cholilah Nurul Hidayah " 12 144 | 144 | 144
5 | Faiqotul Himmah y 19 | 441 | 361 | 399
6 Firda Ningrum 9 5 81 | &1 45
7 Indah Rofi Aini A 8 169 | 64 | 169
g | Indsh Winarsih 15 10 | 225 | 100 | 225
9 Laela Nur Faigoh A 4 16 | 16 16
10 | Nur Wanyun; g 13 | 256 | 169 | 208
11 Nurlaili Indah Sari Maulida f 9 100 | 81 100
12 | Qurotul Hasanah o 8 81 | 64 | 72
13 | Siti Holisa A 8 8l | &4 | 72
14 | Sulvial Husna Y, 12 | 196 | 144 | 168
15 | Wardatul Hasanah A 12 | 225 | 144 | 180
16 | Wasilatl Hayati 17 21 | 289 | 441 | 357
17 | Siti Nur Hanivah 10 12 | 100 | 144 | 120
1g | Siti Muyassaroh . 17 | 361 | 289 | 323
19 Dinda Aprilia lvanka o 6 81 | 36 54

Total 241 206 | 3377 | 2648 | 3048
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The Difficulty Index of Each Item and ItsInterpretation

No N R FVv Criteria
1 19 12 0,631579 Sufficient
2 19 5 0,263158 Sufficient
3 19 9 0,473684 Sufficient
4 19 3 0,157894 Difficult
5 19 13 0,684211 Sufficient
6 19 4 0,210526 Sufficient
7 19 15 0,831579 Sufficient
8 19 12 0,631579 Sufficient
9 19 2 0,105263 Difficult
10 19 4 0,421053 Sufficient
11 19 8 0,421053 Sufficient
12 19 5 0,263158 Sufficient
13 19 12 0,631579 Sufficient
14 19 3 0,157894 Difficult
15 19 9 0,473684 Sufficient
16 19 4 0,210526 Sufficient
17 19 11 0,578947 Sufficient
18 19 3 0,157894 Difficult
19 19 2 0,105263 Difficult
20 19 9 0,473684 Sufficient
21 19 11 0,578947 Sufficient
22 19 8 0,421053 Sufficient
23 19 4 0,210526 Sufficient
24 19 10 0,526316 Sufficient
25 19 9 0,473684 Sufficient
26 19 5 0,263158 Sufficient
27 19 4 0,210526 Sufficient
28 19 10 0,526316 Sufficient
29 19 4 0,210526 Sufficient
30 19 5 0,263158 Sufficient
31 19 9 0,473684 Sufficient
32 19 11 0,578947 Sufficient
33 19 4 0,210526 Sufficient
34 19 4 0,210526 Sufficient
35 19 4 0,210526 Sufficient
36 19 7 0,368421 Sufficient
37 19 8 0,421053 Sufficient
38 19 9 0.571429 Sufficient

To be Continued
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39 19 4 0,210526 Sufficient
40 19 10 0,526316 Sufficient
41 19 4 0,210526 Sufficient
42 19 9 0,473684 Sufficient
43 19 12 0,631579 Sufficient
44 19 7 0,368421 Sufficient
45 19 9 0,473684 Sufficient
46 19 11 0,578947 Sufficient
47 19 4 0,210526 Sufficient
48 19 10 0,526316 Sufficient
49 19 9 0,473684 Sufficient
50 19 4 0,210526 Sufficient
51 19 8 0,421053 Sufficient
B2 19 4 0,210526 Sufficient
53 19 5 0,263158 Sufficient
54 19 9 0,473684 Sufficient
55 19 2 0,105263 Difficult
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The Names of the Respondents
No. | Experimental Group (X1 IPS 1) Control Group (X1 IPS 2)
1. | ANT AW
2. |BA AR
3. |EwW AAKH
4, | EF AF
5. |ER APW
6. |FTJ AS
7. | FNS EFH
8. |Isy FB
9. |IMwW JLS
10. | KS MF
11. | NNF MJS
12. | PHDA MAWA
13. | Qs MH
14. | RAA MR
15. | RQ MSP
16. | RA MT
17. | sB MY
18. | SNSR YR
19. | SWH AFP
20. | FH LRAS
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Appendix 12
The Scores of Post Test
No. | Experimental Group Scores | Control Group Scor es
1| ANT 80 | AW 30
2 | BA 84| AR 40
3| EW 68 | AAKH 44
4| EF 86 | AF 28
5| ER 82 | APW 21
6| FTJ 78 | AS 18
7 | ENS 74 | EFH 39
8| ISY 86 | FB 43
9| IMW 88| JLS 44
10 | KS 88 | MF 58
11 | NNF 72 | MJS 24
12 | PHDA 82 | MAWA 52
13| QS 88 | MH 28
14 | RAA 82 | MR 34
15 | RQ 84 | MSP 52
16 | RA 80 | MT 20
17 | SB 78 | MY 64
18 | SNSR 78| YR 30
19 | SWH 84 | AFP 42
20| FH 80 | LRAS 40
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Appendix 13
POST TEST
P e S R e S S S S T
i Level : Senior High School ! El
i Class : XIIPS 1/ ;
; Test : Pronunciation :
1 3 1 '
DL I i N P (92)
Read the words ONCE without reading the numbers!’
No. Words No. Words
1 Argument /a:9jumaInt/| 26, | Distraction JArcaSn /
2 Answer /'ansa(r)/ |27 | Deception far s eelo/
| Activity ~ [RKVI/ |28 | Certainty J's®ikav /
4 Following E0VRUTN /|29 | Heaven ] aewn /
N | Fill /el / 30 | Guess joes/
W | Improve [im'PeaV/ | W | Crowd e ond/
7 Instruction Jinscrakin/| 32 | Afraid [2'scerd/
W __ | Talking /'telkin/ |33 | Believe Joi'liw]
9 Handle (‘neendl/ |34 | Resolve tey'selv/
10 | Program ['pravorazm/ 35 | Special 1'svefl/
11 | Beginning ['or’9tosn / |36 | Relief fro st/
12 | Classmate /Yelaismerk/| 37 | Pain /Pete/
M | Authority fovoriki/ | 3€ | Examination [ex'S&my'nalin/
14 | Scholarship (SeDIa R/ | 39 | Preview 7 7orvtviue /
P& | Suggzestion [$3'99e530/1 40 | Iznore /io'nn(r)/
16 | Expert J'exspaix/ |41 | Suspicious /635011125 /
17__| Enough /i'o A/ |42 | Survive [S3'ya1y /
18 | Structure Ferea¥elanf 43 | Autumn f'n:%3m /
W | Advertisement/atavavismonty / | 44 | Author ['2:0300) /
20 | Comfortable [“¢Antt@ol/ |38 | Event levan /
21 | Qualify [Mewplstar / |46 | Response Jeo'spoas/
2% | Obligation  /3wod1esfa/ [ | Fortune [‘toe(uin/
23 | License f"atsns / 48 | Guidance foaidns/
24 | Nevertheless /[nevada3'\3s/ | 49 Building foutldin/
25 | Exchange  /ty¢’tiervd s/ |50 | Complaint [¢anele(nt,
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Appendix 13
POST TEST
R S T A e e e e e S
| Level : Senior High School E E2
i Class : XIIPS 1/ E
i Test : Pronunciation '
i Name (Rart  Amotion .| @
Read the words ONCE without reading the numbers!
No. Words No. Words
1 | Argument '35 umonk /| 26 | Distraction  [dis’ beax San/
2 Answer ‘ansate)/ | 27 | Deception [as' sepln/
3 Activity [oex"vwati/| 2K | Certainty [reyziney/
4 Following Itovearsg/ [ 29 | Heaven ["heva/
5 | Fill [es\ [ 30 | Guess I oes/
6 Improve fim’Pruy | [ M | Crowd f¥rDd|
17 Instruction  fin’sXCARSs /|32 | Afraid [9/scetd/
8 Talking 'c2:¥19/ |33 | Believe o'\l /
9 Handle [*heeadl [ 34 | Resolve /er'soW/
10 | Program I'Pravare@m [/ | 35 | Special /'spef\/
11 | Beginning fo1'otainy/ | 36 | Relief fex' \ag/
12 | Classmate  [“e\aSmext / |37 | Pain IPern/
13 | Authority 15:'90wa%r / [ 38 | Examination [ 19'zoeny0en/
14 | Scholarship /'Se01253¢ / |39 | Preview ['Peyvsviug /
15 | Suggestion  [ca’d%est(on/ |40 | Ignore 119’00 () /
16 | Expert |'‘exspzit / [ 3 | Suspicious /eu'epiSian/
P | Enough 1009/ | | Survive (A2 ‘r1v/
¥ | Structure [sxroetf o) 43 | Autumn foikom/
“19 | Advertisement /od'w 3: t15wmant [ 3 | Author 7'3:92(¢)/
20 | Comfortable  /‘“enta€tavh / [ 45 | Event {1y ek /
21__| Qualify [“¥wTAS §2T/| 46 | Response [ri'sgong/
22 | Obligation oo\t oetn/| 47 | Fortune ]'fo:kCuo/
23 | License /'\aténs / |48 | Guidance /'9aidng/
2 | Nevertheless | nwav2\as/[ 49 | Building ['os\d1ny /
2% | Exchange leks t{nd 3/| 50 | Complaint [amipletor /
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Appendix 13
POST TEST
5 A i
! Level : Senior High School ! E3
i Class : XIIPS I/ :
i Test : Pronunciation E
i Name e © Jobi |
Read the words ONCE without reading the numbers!
No. Words No. Words
Y | Argument [Yariwmant/| 26 | Distraction Jdrexeng§an/
2 Answer ]‘a:nsatry) | 27 | Deception /A8 ‘sepsn /
3 Activity J X% 'vivaxy /| 28 | Certainty [ &y 300y /
4 Following JED1RVIN/ |29 | Heaven /T heyn /
' 13 [ F 181/ 30 | Guess =T
6 | Improve fiwmtoru:v/ [ | Crowd t¥rad/
7 Instruction [co' ocr Ao 3T | Afraid [2'treid/
8 | Talking ['e2¢ 1D/ 38 | Believe e’ v/
9 Handle I'haend\ [ |34 | Resolve frs'so\V/
10 | Program ['Pra oo 38 | Special I'speS\/
DL | Beginning Jorv YiniD / |36 | Relief Jeg'\ieg/
12 | Classmate I"'¥l\a:cmeitr/ [37 | Pain Jpe1n/
Y | Authority Jaakeriti/ [38 | Examination [15'2z2wm/aetin/
14 | Scholarship  ['S¥™25i0/ [39 | Preview [rpesviue /
™ Suggestion [se)esen( 40 | Ignore [19051(¢)/
16 | Expert ['exsD 3t [ 41 | Suspicious 82/ sps (ag /
17 | Enough fi'ant 42 | Survive /63 'vaiv/
18 | Structure [‘Sxeaet§aled /[ 43 | Autumn [* D kgm/
1 Advertisement fed'V areatsmant/| 4 | Author /' ywsatn)yY
20 | Comfortable (¢ penf tab\ [ 45 | Event [3'venk /
21 | Qualify ["ewowpat / |46 | Response lev’spons/
22 | Obligation {.ov\1'9etln/ | 3L | Fortune f oo Sue/
23 | License I"\atsns 7 | 3% | Guidance ! Sndens
24 | Nevertheless  /,neva®213s/| 49 | Building /Mox\d1n)
25 | Exchange 1 e¥s 'k {1083 )] 50 | Complaint [ 2 Dl-€1tn
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POST TEST
S e .
: Level : Senior High School E Cl
i Class : XIIPS 2/ E
1 Test : Pronunciation i
: Name : Farok Baidew i
Read the words ONCE without reading the numbers!
No. Words No. Words
1 Argument SA:Gumank| |26 | Distraction [ Ass " g% S /
¥ | Answer finsxe) / 27 | Deception /A1 'sepln /
3 Activity [od6var/ |28 | Certainty (' 3rER0% /
W | Following J'tvowi9/ |24 | Heaven frwe'n/
5 | Fil /E\/ 30 | Guess 19ec/
6 Improve Jiw'ev:v] [ M | Crowd [/ veav/
% | Instruction [insheovinf | 32 | Afraid /a'%kcerdt/
¥ _ | Talking Feneiny/ |33 | Believe foi'liwv/
9 | Handle Jheendy/ | 3 | Resolve [te’solv/
¥ | Program P'oroorem/ |35 | Special ['SpeS\/
11 | Beginning fos'owan/ |36 | Relief fre'iit/
£ | Classmate ['ecweis/ |34 | Pain Joal/
¥ | Authority fankdr it | 3. | Examination /%€ 'cews’ (u$n/
14 | Scholarship reeonefie/ |3 | Preview [ereviviv/
15 | Suggestion [so'd3ect{an/ [ 40 | Ionore fi9n2:(0)}
M. | Expert I*exsfer / |41 | Suspicious 753'sp1(as/
17 | Enough [t'ens [ #2 | Survive Jax eiv/
N | Structure ['SkrareX ey 3 | Autumn Jantw'm |
T} Advertisement [eo‘%m;mon\-) 4. | Author fauntde) /
M | Comfortable ["vowttory€edl/| 48 | Event (€van /

21 | Qualify I'ewolitat / | 46 | Response Jre'$pOMS /
22 | Obligation [Po\i’ges(n/ | 3% | Fortune ['e2kSuen /
23 | License [1290s/ ¥ | Guidance ["Surans/
M. | Nevertheless /nvade'\3s/| M | Building [Mould In [
94 | Exchange fesens/ |38 | Complaint [eom'pient /
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POST TEST
PN, ), (1125 i
; Level : Senior High School
1 Class : XLIPS 2/

1 Test : Pronunciation
i Name : Tree Fivefad, w

e N o e i v 5 o o

Read the words ONCE without reading the numbers!

109

C2

No. Words No. Words
¢ | Argument /'esglumany /) | 26 | Distraction A8 ke xCn /
HK | Answer I'gesstn) / 27 | Deception | A1septn /
3 Activity fopy'twaw / | 28 | Certainty [as s povi /
W~ | Following { £\ 1a) |29 | Heaven /"nevo/
| Fill KA\ 30 | Guess 1oec/
6 Improve 7t ey M. | Crowd Jerowd /
K| Instruction [inweaetn/ | 32 | Afraid 12'%kexrd|
| Talking 'so\¥iY)/ 133 | Believe Jos' b/
9 | Handle Nendal/ | 34 | Resolve fei'sOWN /
1% | Program ['peo9eeem/ | 3 | Special f'sapeliay /
M | Beginning foi'v\ein/ | ¥ | Relief fri'leg/
N | Classmate ' \Wmea/ |37 | Pain fpe 10/
K | Authority famaciti) | R | Examination | eecm3tin/
| DA, | Schelarship I'oxb'cns\e) | 3 | Preview /e viv: /
TR | Suggestion [se'dzesens 40 | Ignore ] 0'nnr(c)/
16 | Expert l'exspat / | K | Suspicious [sa'sptfias )
M. | Enough 1505/ | 4% | Survive 150’ tvev /
+£ | Structure ['sa2net5a0) 4K | Autumn 7 2ty |
19 | Advertisement {f2d'va:kyswant/ | HC | Author 7Auk Xe) /
3 | Comfortable [Med>mporiibid) | 4K | Event BEELRY
M | Qualify [teubitaT/ |46 | Response {es'spons/
22 | Obligation [oe\s 'oetin /| 47 | Fortune f6:tfun/
22 | License flensens( | 8. | Guidance /15Ut deng
28 | Nevertheless {oevaba'\as 49 | Building /et\dry)/
2% | Exchange fe¥ses / |50 | Complaint [ % 2w plexnc /
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Appendix 13

POST TEST
st i R A U S IO
! Level : Senior High School ! 3
i Class : XTIPS 2/ :
i Test : Pronunciation ;
i Name : Mohotvmed  Wopm )
Read the words ONCE without reading the numbers!
No. Words No. Words
1 Argument /'a:ayament /| 26 | Distraction [Ars cr ¥ in [
2 Answer l'awnsatey/ |27 | Deception tdy'sepin /
3 | Activity Jaev vvan/ |28 | Certainty fobivan /
4 Following fro\eotg/ |29 | Heaven Maeva /
5 Fill et/ 30 | Guess ] oes /
6 Improve fimtorwv/ | 3 | Crowd fecood /
7 Instruction Jin" Syeakin /| 32 | Afraid [a'€cerd/
¥ | Talking P'eaterf/ |33 | Believe Lo bV
9 Handle {meevdl/ |34 | Resolve fritsolf
‘S | Program Ppcoaraen /|35 | Special ['seef\ f
P | Beginning [wedanin/| 36 | Relief fre'lice/
»_ | Classmate J'qesmerx/ |37 | Pain /Pera/
13 | Authority / ',):ebfak{é 38 | Examination /[19°22mi’neslof
14 | Scholarship [‘exD\a( e/ |39 | Preview J'eciivjut/
15 | Suggestion {sa'dzectian/| 40 | Ignore /18'00:(0)
16 | Expert ['exsP3:%/ |[F& | Suspicious [s2’¢pe il
17 | Enough [1' oAt/ 42 | Survive JSa'vatv [
» | Structure [S Ot 44 | Autumn [':00m/
| Advertisement fon'vardicmany/ | 4. | Author 1'5102t))
30 | Comfortable ["vomEo:v<o\ [/ | 34 | Event [3ryen)
21 | Qualify fewo‘tay / | 36 | Response [ce'spons/
22 | Obligation fPo\t'0etfn/ |47 | Fortune 7€ 0k Cuin /
24, | License [ 'eténg/ A% | Guidance frondens /
2A_ | Nevertheless  /,0eveba’\2s/ [ 38 | Building "ousidiy /
25 | Exchange [1%5"%Se1nd> / [ 34 | Complaint [k om'Prepnt /
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Appendix 14

ELEPMENTERIAW RISET, TEEXHOLOGH, DAM PENDEDIECAN TIMNGGI
UNIVERSITAS JEMEBER
FAKLULTAS KEGERITAMN DAN TLMLU FENETDTRAN
Tal Kalisaintan 37 Bampas Buns Tegalbote: Kofak Pos 158 lomber 63121
Telepon {0331 1-320F24, 334267, 337422, 333 04T * Faximile (0351335009
Laman @ wwwoanej aeid

20 L 2016
oavenr 78260 UNZRLSILTSINE
Lampirn i A
Prarahal : Permohones Izin Penelitan

Wh. Kepala SklA M Darul Hikmah
Tembix 2

Dibentahukan dengan hormet, hehwas mezhasisaa FEIPF Universitas lembaer & bawah ini.

N : Muh, Risameha

M T 1202 1K

Jurusan : Pendidikan Bohzsa dan Seni
Frogram Sbadi : Fendidikan Daha=a Engpris

Berkennen denpen penyelesaion stndingan, mabasiswa tersehur bemmsbeod  evedakeanakan
Peoelitian dii Sckoloh yvang Soodera picnpin dengan judulz *The Bffect of Using Joez Chomis
am thi Elevienth Grade Susfenls’ Promunciaion Achiovement of SkA Ples Deml Hikmah in
he AELEI00E Acidimic e,

Svhubungan dengan had erzebul, mohon Soudars berkenen memberikom i dan sekndigns
mankinkan bimfuan infimmass yang diperskan.

Cremikinn amas perkenan des berjesama vang haik ks asmgaikan eima kisih,
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St YAYASAN PONDOK PESANTREN DARUL HIKMAH AL- GHAZAALIE
SMA PLUS DARUL HIKMAH

TERAKREDITASI: B

T ¥or Sudersa Na. 114 Sumbersari ~ Jember Telp, 0331 324639
Emalt: srraphrsdandhismahEydno.coid Jember 68132

- Wt veww. smapbsadarcdhdomai. sch.id

SURAT KETERANGAN
No. 250/SMA.DH/1/K/IX/2016

Yanv mmmwmimwmowmwm
Jember menerangkan bahwa;

Nama : MOH. RISMALA
NIM : 120210401009
Fakuitas : Fakuas Keguruan dan Iimu Kependidikan
Program Studi ¢ Bahasa Inggris

Telah mMMIMMMrWWWﬁM
awmmmu&mmmmwmwsmwzﬁ
Agusts 2016 dengan judul :

*THE EFFECT OF USING JAZZ CHANTS ON THE ELEVENTH GRADE STUDENTS'
PRONUNCIATION ACHIEVEMENT AT SMA PLUS DARUL HIKMAH JEMBER IN THE
201672017 ACADEMIC YEAR

mmww.mmmnmwm.
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SongsLyric

113

" Shoes and Socks'

What do you wear on your head?
A hat.

What do you wear on your hands?
Gloves.

What do you wear on your feet?
Socks.

Shoes and socks, shoes and socks.
(al together)

What do you wear when it’s cold?
Socks.

Shoes and socks. Shoes and socks

What do you wear when it’s warm?
Socks

Shoes and socks. Shoes and socks

Where do your wear your hat?

On my head.

Where do you wear you gloves?
On my hands.

When do you wear your gloves? In
January

What do you wear on your feet?
Socks

Shoes and socks. Shoes and socks

(Adapted from Graham: 2006:21)

"He's Passed His Driving Test"

Upset, upset,

I’'m really upset.

I’ve had an argument with my
boyfriend,

I’'m really upset.

Relieved, relieved,
I’m really relieved.

I’ve found my wallet,

I’'m really relieved.

Disappointed, disappointed,
I'm really disappointed,
I’ve failed my driving test,

I’m really disappointed.

Thrilled, thrilled,
I’m thrilled.
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I’ve won the lottery,

And now I’'m rich!

114

(Www.onestopenglish.com)

"Theseare My Blue Jeans'

That’s my shirt
Thisred shirt? No, that brown shirt.

Those are my shoes.
These brown shoes? No, those black
shoes.

Thisis my jacket
That green jacket? No, this blue
jacket.

That’s my t-shirt.
Thiswhite t-shirt? No, that red
t-shirt.

These are my jeans
Those black jeans? No, these blue

jeans.
Those are my shorts
These green shorts? No, those white

shorts

(Wwww.onestopenglish.com)

"] Feal So Embarrassed"

I’m frustrated! My computer’s been
crashing al day.

I’'m heartbroken I’ve been fighting
with my girlfriend again.

I’m lonely I’ve been living on my
own for years.

I’m confident I’ve been studying
really hard.

I’m furious someone’s been using

my car.

I’'m exhausted I’ve been running in
the park for an hour.

I’'m excited I’ve been thinking about
my vacation.

I’m irritated He’s been playing that

music for hours.
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Appendix 16
I’m confused I’ve been trying to read I’m embarrassed I’ve been wearing
this book. my jacket inside out.

(Www.onestopenglish.com)
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Appendix 17
The Schedule of Administering the Research
No | Activities Date
1 Homogeneity Test August, 2016
2 | Analysis of Homogeneity Test August, 2016
3 | Treatment to Experimental Class | August, 10", 16" 2016
4 | Teaching the Control Class August, 10", 13" 2016
5 | Try Out Test August, 11", 2016
6 | Analysisof Try Out August, 11", 12" 2016
7 | Post test for Experimental Group | August, 20" 2016
8 Post test for Control Group August, 171" 2016
8 | Analysisof Post Test August, 18" 2016
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