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MOTTO

Jyotir yacchanti saviteva bahii
‘Mereka, bagaikan sinar matahari, menyebarkan terang (pengetahuan)’

(Rgveda VII. 79. 2)

“Anyone who has never made a mistake has never tried anything new”

(Albert Einstein)
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ABSTRACT

Ni Nyoman Ina Rosatiana. 2006. A Descriptive Study of Intonation Errors in
Reading English Sentences Aloud of the Second Year Students of SMP
Negeri 4 Jember in the 2005/2006 Academic Year.

Thesis, English Education Program, Language and Arts Department, Faculty of
Teacher Training and Education, Jember University.

Consultants: 1). Drs. Annur Rofiq, MA MSc.
2). Dra. Siti Sundari, MA

Keywords : Intonation Error, Reading English Sentences Aloud

This research was meant to describe the intonation errors in reading
English sentences aloud of the second year students of SMP Negeri 4 Jember in
the 2005/ 2006 academic year. The total number of the population was 240
students, 24 students or 10% as the samples were taken by proportional random
sampling by lottery. The main data were obtained from intonation test, while the
supporting data were obtained from interview and documentation. The collected
main data were analyzed by using the percentage formula. Then, they were
described qualitatively based on the classification of the error grade. From the 24
data resources, there were 282 intonation deviations or errors. From the main data
obtained, it could be concluded that the students made falling tune errors
containing 144 errors or 51.07% in the high category, while rising tune errors
containing 138 errors or 48.93% in the fair category. Specifically, the falling tune
errors made by the respondents were on: 1) statements contain 40 errors or
27.78% categorized as fair, 2) WH questions contain 47 errors or 32.64%,
categorized as fair, 3) commands contain 39 errors or 27.08%, categorized as Jfair
and 4) the last alternative in alternative questions contain 18 errors or 12.5 %,
categorized as low. While the rising tune errors made by the respondents were on:
1) the preceding alternative in alternative questions contain 31 errors or 22.45%
categorized as /ow, 2) yes/no questions contain 48 errors or 34.79, categorized as
Jfair, 3) the first part of sentences contain 42 errors or 30.44%, categorized as fair
and 4) two or more non-final groups contain 17 errors or 12.32%, categorized as
low. The findings are hopefully useful for the SMP English teachers to reduce or
eliminate intonation errors produced by the students so that they will be able to
produce more accurate stress and intonation in reading the sentences both in
reading texts and dialogs. Besides, future researchers can help students to improve
their stress and intonation accuracy by conducting a classroom action research by
paying attention to the biggest errors the students made.

X1l
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and intonation. It provides the stress and intonation practice that can be used for

making meaning. In conclusion, intonation is an important aspect of successful
reading since it provides the bridge to comprehension.

According to National Reading Panel Team (2000), fluent readers are the
readers who are able to read the text accurately, rapidly and efficiently, with
appropriate expression and intonation. It is also stated that for teaching purposes,
repeated reading and guided oral reading are two main instructional approaches to
teaching fluency effectively. It means that reading aloud as a pronunciation
practice demands the reader’s fluency. This research focuses on successful
reading aloud dealing with pronunciation practice especially intonation.

Lewis and Hill (1985:26) point out that for teaching purposes, there are
three particular ways of how the language can be seen. These involve vocabulary
and structures (what is said); pronunciation, stress and intonation (how it is said)
and function (why it is said). Harbord (2002) underlies an emphasis on reading
aloud as a step to oral proficiency where the system intonation and stress work
together to contribute making the readers understand. They use intonation to show
how they perceive and send the messages in order to be clearly intelligible with
others.

Teaching English intonation is necessary to be taught to foreign learners.
Kenworthy (1987:19) states that intonation is important for intelligibility because
it 1s used to express intentions. Listeners can get certain information from the
pitch of the voice and speakers/readers send information using pitch variation. A
speaker/ a reader can show that he or she is asking for information, confirmation
or seeking agreement through his/ her intonation. Intonation error or the use of
inappropriate intonation pattern may result in judgments about the attitudes,
character, and ways of behaving of a particular speaker / reader.

There are two basic patterns of English intonation that are falling tune and
rising tune. Haycraﬁ (1971: 10) states that the sentence has a falling tune if the
last tone glides down. On the other hand, the sentence has a rising tune if the last
tone glides up. These tunes occur only on a stressed syllable that reflects the mood

and intention of the speakers in their utterances.



http://repository.unej.ac.id/
http://repository.unej.ac.id/

Regarding the preliminary study conducted through an interview with the
English teacher in SMP 4 Jember, it could be reported that the teaching of
intonation is conducted integrated with other language skills, especially reading
and speaking. It was given by applying reading the text aloud and reading the
dialogue aloud. As stated in the 2004 English curriculum, the students are given
an opportunity to read the text aloud with the correct stress and intonation. This
research dealt with reading the sentences aloud. This activity can be used
successfully to test oral proficiency because reading the sentences aloud may be
the beginning of awareness raising activities to improve stress and intonation
(Anonymous, 2002). Besides, the research in the field of phonology, especially
intonation has not been conducted by the students of the English Education
Program.

Based on the phenomena above, the research entitled A Descriptive Study
of Intonation Errors in Reading English Sentences Aloud of the Second Year
Students of SMP Negeri 4 Jember in the 2005/2006 Academic Year was
conducted.

1.2 The Problems of the Research
The research problem is an essential thing to be solved or answered

through research activities (McMillan, 1992:25). In conducting a research, a

researcher has to define and discover not only the problem area, but also the

specific problem within the chosen area. In this research, the problems are
classified into two, namely general and specific problems.

a. General Problems

In general, the problems are:

1. to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make falling tune errors in reading English
sentences aloud?

2. to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make rising tune errors in reading English sentences
aloud?
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b.

Specific Problems
Based on the general problems, the specific problems are formulated as

follows:

1.

1.3

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make falling tune errors in reading statements?

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make falling tune errors in reading WH questions?
to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make falling tune errors in reading commands?

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make falling tune errors in reading the last
alternative in alternative questions?

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make rising tune errors in reading the preceding
alternative in alternative questions?

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make rising tune errors in reading yes/no questions?
to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make rising tune errors in reading the first part of
sentences?

to what extent do the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year make rising tune errors in reading two or more non-

final groups?

The Operational Definition of the Terms
The terms that need to be defined operationally are Intonation Errors,

Reading Aloud and English Sentences.
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1.3.1 Intonation Errors

[ntonation errors are the misuses between low pitch anc high pitch on the

particular English sentences that happen either in the stressed and unstressed

syllables which affect the intonation pattern, sentence type or function. The errors

cover falling tune errors and rising tune errors. Falling tune refers to the voice

pitch of the last stressed syllable in a sentence that is moving down. While rising

tune refers to the voice pitch of the last stressed syllable in a sentence that 1s

moving up. For example:

a. Falling tune errors in the last alternative in alternative question

Shall we drive or shall we go by train?
o @&

Ed )

e/ G M

instead of

Shall we drive or shall we go by train?

b. The rising tune errors in first part of sentence
If it succeeds, | shall make a fortune.

€
-7
@
™ o e '\
instead of

If it succeeds, | shall make a fortune.

Intonation errors also mean the misplacement of stress or stress error that

is applied to certain syllables in sentences which affects the intonation pattern. For

example:
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a. The falling tune errors in WH question
Who were you talking to? instead of Who were you talking to?

. B, i

b. The rising tune errors in the preceding alternative in alternative question

Do you like tea or coffee or cocoa?

® Q
o ./ e .\
Do you like tea or coffee or cocoa?

'c/'o'-.\l

instead of

1.3.2 Reading
In this research, reading means reading the English sentences aloud once

in a voice loud enough to be heard and to be recorded by the researcher.

1.3.3 English Sentences

In this research, English sentences based on the purpose are declarative
sentences (statements), interrogative sentences (questions) and imperative
sentences (commands). Meanwhile, English sentences based on the form or
structure are simple sentences and complex sentences. The English sentences were
taken from English 900 Book Two by English Language Services, Inc. They were
selected because they contain the type of sentences and sub-themes and themes

that have been leamnt by the students i.e. they confirm with the curniculum.
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1.4 Limitation of the Study
There are two limitations of this study. They are intonation errors and

English sentences. Each of them is explained below.

1.4.1 Intonation Errors

Although intonation errors are dependent on the stress errors, this research
does not discuss the stress error itself but only the intonation errors (falling tune
errors and rising tune errors) as the result of the stress errors. Besides,
phonological errors are neglected under one condition that they do not influence

the number of syllables in sentences.

1.4.2 English Sentences

English sentences in this research have neutral meaning (normal form) so
the mood and intention of the readers are not truly concerned. English sentences
consist of 14 items. The items are made based on the use of tunes and the English
curriculum. Based on the form or structure of sentences, the sentences are 1)
simple sentences which consist of two statements; two WH questions; two
commands; two alternative questions; two yes/no questions; and two sentences
contains two/more non final groups and 2) two complex sentences which consist

of two sentences that contain an independent clause and one subordinate clause.

1.5  Objectives of the Study
Based on the problems of the research, there are two objectives of this
study. They are general objectives and specific objectives. Each of them is

explained below.

1.5.1 The General Objectives
The general objectives of this study are:
1. to describe the falling tune errors made by the second year students of SMP 4

Jember in the 2005/2006 academic year in reading English sentences aloud
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to describe the rising tune errors made by the second year students of SMP 4

Jember in the 2005/2006 academic year in reading £nglish sentences aloud.

1.5.2 The Specific Objectives

1.

1.6

Related to the specific problems, the specific objectives are as follows:
to descnbe the falling tune errors made by second year students of SMP 4
Jember in the 2005/2006 academic year in reading statements;
to describe the falling tune errors made by second year students of SMP 4
Jember in the 2005/2006 academic year in reading WH questions;
to describe the falling tune errors made by second year students of SMP 4
Jember 1n the 2005/2006 academic year in reading commands;
to describe the falling tune errors made by second year students of SMP 4
Jember in the 2005/2006 academic year in reading the last alternative in
alternative questions;
to describe the rising tune errors made by second year students of SMP 4
Jember 1n the 2005/2006 academic year in reading the preceding alternative in
alternative questions;
to describe the rising tune errors made by second year students of SMP 4
Jember in the 2005/2006 academic year in reading yes/no questions;
to describe the rising tune errors made by second year students of SMP 4
Jember in the 2005/2006 academic year in reading the first part of sentences;
to descnibe the rising tune errors made by second year students of SMP 4

Jember in the 2005/2006 academic year in reading two or more non-final

groups.

The Significance of the Study

The research results are to give contribution to English teachers, English

students and other researchers.
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1. English Teachers

The results of this study are hoped to give input to English teachers in
order to give more attention to the students’ intonation errors in reading English
sentences. Therefore, they can train the students the different tunes as indivisible
‘wholes’ — the meaning of the tune is discussed and its production is practiced in
dnlls and exercises. Hopefully, it will make the students aware of committing
intonation errors, so they will leam much more about intonation and practice

progressively in reading the English sentences.

2. The Other Researchers

The results of this study can be used as information if other researchers
want to conduct a further research on this matter by a) using the same design in
situational context like reading paragraph or dialogue taken from authentic
materials such as news, story, brochures, recipe, poem, etc, b) using a different
design, such as a classroom action research for improving the students’ ability in

using intonation in reading English sentences by the teaching of intonation.
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II. THE REVIEW OF RELATED LITERATURE

This chapter highlights the discussion of some literature related to the
variables of the research. They are the basic concept of error, mistakes and errors,
intonation, intonation error, reading, English sentences and error analysis and its

significances.

2.1  The Basic Concept of Error

Tarigan and Tarigan (1988:140) state that most students have committed
errors during the process of learning. Teachers also cannot avoid making errors
even the experienced ones. Although they have tried so hard to keep themselves
away from errors, errors always come out in the process of learning. In other
words, making errors is something common and natural.

In terms of error, Dulay et al. (1982:139) define that errors are deviations
from selected norms of language performance regardless of what causes the
deviations. Meanwhile, Corder (1981:19-24) is much interested in identifying
errors rather than defining it. Errors are divided into 1) systematic errors or
competence errors that are caused by lack of knowledge to construct the rule of
the language system consistently, and 2) nonsystematic errors or performance
errors that are caused by memory lapses, physical states, such as tiredness,

fatigue; or psychological condition, such as strong emotion.

2.2  Mistakes and Errors

Mistakes and errors are linguistically quite different. However, people
might think that mistake is error and vice versa. Those two terms negatively affect
the students’ performance in using the target language. Both of them refer to the
incorrect use of language so distinguishing the concepts of mistakes and errors is
quite necessary in o-rder to avoid readers’ misunderstanding.

A mistake refers to deviation that is caused by the failure to utilize a
known system correctly (Brown, 2000:217). Similarly, Dulay (1982: 139) notes
that mistakes deal with the problem of performance that are not systematically

VY -

o [ gy
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made. The deviations might result from the lapses such as slip of the tongue,
physical condition such as tiredness and physical condition like strong emotion.

On the other hand, errors happen because of lack of knowledge about the
rules of language that are systematically made. Dulay et al. (1982:139) define
errors as any deviation from a selected norm of language performance, no matter
what the characteristics or causes of the deviation might be. This is supported by
Brown (2000:217) that errors reveal a portion of the leamer’s competence in the
target language.

Table 1 below is Tarigan and Tarigan’s idea about the differences between

mistakes and errors.

Table 1. The Comparison between Mistakes and Errors

No. Point of View Mistakes Errors |
1 Resources performance competence 1
2 Characteristic non-systematic systematic |
: Linguistic system | has been mastered not yet mastered
4 Result deviation deviation ;
5 Reduction student self-correction | assisted by language |
teachers through
drilling and remedial
teaching |
6. Duration temporary rather long

(Tarigan and Tarigan, 1988:76)

Based on the table above, errors are systematic and are deviations about the
competence of the learners. Error results from the learners who have not mastered
the linguistic system yet. In case of improvement and duration, error consumes
more time than mistake does and a learner needs a partner (language teacher) to
assist him in improving the language ability. Moreover, error needs remedial

while mistake does not.

11
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Furthermore, Haycraft (1971:9) says that intonation depends on stress, changes in

the stress pattern at once affect the intonation pattern, changes in the tune occur
only on a stressed syllable. She also affirms that intonation must be taught with
stress since the wrong stress may confuse or alter the meaning of a sentence, while
the wrong intonation will convey the wrong mood or attitude.

The meaning of the utterances conveyed by the speaker determines the use
of stress in sentence (Gordon and Wong, 1961:45). The differences in stress even
in the same sentences are possible to make different result in intonation patterns.

From the above opinions, it can be assumed that intonation and stress
should really be considered as a whole for they are connected elements in
pronunciation. Sentence stress and intonation work together to help speakers send
the precise message they want to send. Variations of intonation in speech reflect

the mood and intention of the speaker.

2.3.2 Intonation Pattern

Jones (1995:149) defines ‘patterns’ or ‘tunes’ or ‘contours’ as the variation
of intonation produced by the changing of pitch (rising and falling). Gordon and
Wong (1961:45) state that it seems difficult to lay specific rules for the intonation
patterns of English. Nevertheless, there are certain intonation patterns in common
usage.

In ordinary speech the pitch of the voice is continually changing. When the
pitch of the voice rises, it is called a rising intonation; when it falls it is called
falling intonation; when it remains on one note for an appreciable time, it is called
level intonation (Jones, 1975: 275).

Jones (1995:150) clarifies that a good way of representing intonation for
practical teaching purposes is a system of dots. Thus, this research much dealt
with those symbols. Dots represent approximately level pitches while rising or
falling lines represént syllables in which a rising and falling pitch is clearly
perceptible. These marks were put on a stave two lines, the upper and lower lines

representing the upper and lower limits of the voice. This was conveniently done
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by indicating the strongly stressed syllables by large dots and they were small
when the syllables were weakly stressed.

Jones (1975:279) also distinguishes the tunes into two; they are generally
known as ‘Tune 1 or falling intonation’ and ‘Tune 2 or rising intonation’. Their

particular features are shown by the following graphical illustrations:

Tune 1 ® .
Qe .
@

® o 0 .’.\.’_

Tune 2 @, .

s L J
™ ]

" P
® e 0 !

2.3.2.1 Tune 1 (normal form)

Falling intonation generally denotes finality. It is accordingly used in
complete statements, questions containing a specific interrogative word,
commands, the last alternative in alternative questions and the non-final groups
expresses reservation. The following are examples:

(1) statement

¢ ooe ..\L

He was about the only intelligent man in the country.

(2) question containing a special interrogative word
e,

aih

Who were you talking to?

(3) command

@ .

i

Go and open the window!

14
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(4) the last alternative in alternative question

e e

Shall we drive or shall we go by train?

(5) non-final groups expresses reservation

N

I'll look for one if you like.
Further, Jones (1975:282) presents the characteristics of features of an

unmodified Tune 1 as follows:

ki

Initial unstressed syllables are rather low, and when there are two or more,
they are all said on about the same pitch.

The stressed syllables form a descending sequence of notes, the first being on
a rather high level pitch and the last have a falling intonation

When there is more than one stressed syllable, the fall of the last stressed
syllable generally begins at a pitch near to that of the initial unstressed
syllables, and falls to the lower limit of the voice range.

Unstressed syllables between stressed syllables have the same pitch as the
preceding stressed syllable, except in the case of unstressed syllables
immediately preceding the last of the stressed syllables. The last unstressed
syllable is somewhat lower than the preceding stressed syllable.

Final unstressed syllables are said with low level pitch.

2.3.2.2 Tune 2 (normal form)

Rising intonation is generally employed in sense groups (the smaller

sequences as the division of sentences which pauses may be made) which are not

final or the first part of sentence, the statement that implies a continuation, two or

more non final groups, the preceding alternatives in alternative questions, and

questions requiring the answer ‘yes’ or ‘no’. The following are examples:
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(1) first part of sentence

ot

If it succeeds, I shall make a fortune.

(2) statement that implies a continuation

s

It won''t take me long. (So you may expect to see me back soon)

(3) two or more non-final groups

. L1y

He took his hat, ran downstairs, and hurried out into the street.

(4) the preceding alternatives in alternative question

../.....\i

Do you like tea or coffee or cocoa?

(5) question requiring the answer ‘yes’ or ‘no’

But was he the only intelligent man in the country?

There are four characteristics of tune 2 reported by Jones (1975:285). They

are as follows:

1. Initial unstressed syllables are rather low, as in the case of Tune 1.
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2. When there is more than one stressed syllable, the first has rather a high pitch
and the last has a low pitch. The intervening syllables (both stressed and
unstressed) are said on a descending sequence of notes.

3. Unstressed syllables following the last stressed syllable are said on an
ascending sequence of notes. When there are no such unstressed syllables, this
rising intonation is put on to the last stressed syllable.

4. The pitch of the last stressed syllable (or its initial pitch if it has a nse) is
generally lower than that of the initial unstressed syllables.

23.3 Emphasis

Jones (1975:297) states that in giving an emphasis to a particular word in a
sentence, that word has to be said with greater prominence than usual. Intonation
is believed to be the most affected of prominence which is combined with extra
strong stress on the emphatic word.

There are two kinds of emphasis proposed by Jones (1975:298) which may

be termed emphasis for contrast and emphasis for intensity. Those are as follows:

2.3.3.1 Emphasis for Contrast
Emphasis for contrast is used to show 1) the contrast between a word with
another word which are implied or previously expressed or 2) a word which

introduces a new and unexpected idea.

e Modification of Tune 1(the emphatic rise-fall; implies surprise)

I thought he was going to London.
(The other speaker having just said that his friend was going to Edinburgh.)

17
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e Modification of Tune 2 (the emphatic fall-rise; the continuation is implied)
(1) no stress preceding the emphatic word '

b o

leco e

John doesn't care about it.

(implying ‘though other people may’)

(2) with one or more stress preceding the emphatic word

T

That'’s not what I meant.

(implying ‘though it may be what you intended’)

2.3.3.2 Emphasis for Intensity
Emphasis for intensity is used to express a high degree of quality which a
word expresses, for example the words insertion such as very, extremely, and a

great deal of.
e Modification of Tune 1(rise-fall)

: 0..../0.,.\

The whole thing was a tremendous success.

2.3.4 The Functions of Intonation
The functions of intonation proposed by Kenworthy (1987:88-89) are to
show how a speaker aware of the particular message in particular situation. They
are as follows:
1. Foregrounding
This means that intonation is used to put certain words in the foreground.
Basically, the speaker uses two ways to give words stress. Firstly, by making a
word much higher in pitch than others and secondly, by using varying pitch,

rising or falling sharply or ‘wavering’ in pitch to make a word stand out.
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3

4

Backgrounding
Low pitch is used to put things in the background and to treat something as

old or shared information.

Intonation is used to signal ends and beginnings.

For example, when a speaker is listing things, it is easy t0 tell when the
last item has been reached because the voice pitch usually drops. It is vital in
conversations. If you start speaking when your conversational partner’s voice
is still ‘up’, then this will be counted as an interruption.

Intonation is used to show whether the situation is basically ‘open’ or ‘closed’.
It may be unresolved, or incomplete, or ‘open for negotiation’ or

‘confirmation’, in which case a high or rising pitch is usually used. "Closed’

situations are usually indicated by falling pitch, hence the use of falling pitch

for answers to questions, strongly affirmative statements, and some types of
comments.

Intonation is used to show involvement
If the listener says ‘yes...yes...ah...” with very low pitch, this may

indicate anything from utter boredom to moderate contentedness (‘I’m happy

to listen to you’). Noises made on quite high or even high rising pitch usually
show more involvement.

Intonation is used to show expectation
For example tag questions ‘He doesn’t know, does he?”” with a falling

pitch on the tag, this shows we expect the answer to be:’ No, he doesn’t’, that

is confirmation or agreement. Generally, strong expectations are shown by low
falling pitch, lack of any expectations are shown by high or rising pitch.

Intonation is used that one speaker respects or cares about the other. This can

be shown in two ways:

a. Through the use of very conventional politeness pattern. A classic
example 1s ihe pattern English people use when accosting someone, or as a
prelude to a request ("Excuse me’).

b. Through the use of ‘mitigation” pitch patterns. Mitigation is an attempt t0
soften the blow. The verbal equivalent is the frequent use of: “Yes, but...’
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by English people in discussions or arguments. The intonation used is

often a fall, and then a rise.
8. Intonation is used to show relationship between the parts of a speaker’s

message. Here is an example”

(The speaker is describing a recent argument)

‘It was just silly, really embarrassing-a total mess.’
‘Just silly’ gives one point of information and will be said with falling
intonation. ‘Really embarrassing’ gives another point so falling intonation is
used again. But ‘a total mess’ may be said on a much lower pitch, because it is
viewed by the speaker as a kind of summary. So, the graphical illustration of

the statement is as follows:

el Lt

It was just silly, really embarrassing-a total mess.

2.4  Intonation Error

Intonation error is the deviant of intonation pattern which i1s against the
linguistic rule. The deviations are shown in these following examples reported by
Jones (1975:319):
1. The incorrect forms of intonation used by French people give the effect of

emphasis to the final unstressed syllables.

instead of

XN Epat

['ve got two tennis balls. ['ve got two tennis balls.

2. Germans are liable to make intonation errors attributed to incorrect stress or

stress error.
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.. instead of ..
- &

°° '0../

Shall we go to Richmond Park? Shall we go to Richmond Park?

3. Norwegians substitute very high pitch in the low pitch of the final unstressed
syllables. They find Tune 1 difficult like the following example:

@ ( BN lIlStCad Of . H

i & s 9200

It was quite impossible. It was quite impossible

From examples above, it can be concluded that most foreign leamners have
great difficulty to produce the correct intonation. It may be in the form of
substituting the tune used in a particular syllable of sentences or it may result from
the incorrect stress applied in certain syllables. Haycraft (1971:77) states that
certain stress and intonation patterns must be firmly established in the students’
mind. Therefore, those errors concern with the relation between stress and
intonation.

If the sentence stress is pronounced correctly, the intonation must be right.
Haycraft (1971:9-10) describes that stress decides the correct comprehension of
utterance. Although the individual sounds and grammatical structure are
acceptable, the utterance will not be easily understood if the speaker stresses the
words in the wrong syllables. In particular utterances, the speaker may stress on
the words which she/he considers important to convey the meaning by using
intonation (Allen, 1954:1). For this reason, stress error will lead to the intonation

€ITOr.

25  Reading

The National Reading Panel and the Reading First Law (2002) define
reading as:
1. the skills and knowledge to understand how phonemes, or speech sounds, are

connected to print;
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2. the ability to decode unfamiliar words;

3. the ability to read fluently;

4. sufficient background information and vocabulary to foster reading
comprehension,;

5. the development of appropriate active strategies to construct meaning from
print; and

6. the development and maintenance of a motivation to read.

This research focused much on the third definition, which 1s the ability to read

fluently. It means that the students must be able to read with accuracy and proper

expression since fluent readers read in phrases and apply intonation approprately.

For this reason, reading aloud becomes an aid to assess students’ intonation.

Buehl (1997) states the advantages of reading aloud include:

1. students practice their oral fluency with material that may be better understood
if they hear it as well as read it.

2. students are involved in relatively non-threatening and supportive oral reading
experiences.

3. read-alouds involve interaction between students and a dialogue about what is
being learned.

4. a wide range of content materials, both fiction and non-fiction, are approprate

for classroom read-alouds.

Reading aloud gives an opportunity for the students to practice their oral
reading fluency. Trelease (1989 in Buehl, 1997) suggests the teacher to read aloud
or to read with expression, so that through the teacher’s intonation, pauses, and
phrasing, students can “hear” the meaning of the sentences in the passage or
dialogue. Besides, through reading aloud, teacher can exaggerate intonation styles
and to get the students to copy him/her. In conclusion, reading aloud can be used

to do quick remedial work and to work on intonation in an English way.
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2.6  English Sentences
According to Hornby (1995:375), sentence means (1) group of words that

express a statement, a question, etc; (2) punishment given by a law court. In this
research, sentences are a group of words that express a statement, a question, etc.

A sentence may be classified into some classifications. Meade et al (1961
234) classify a sentence into two; they are (a) according to its purpose and (b)
according to its form or structure.

According to the purpose of the writer, sentences may make a statement,
ask a question, give a command, or express strong or sudden feeling. For
example:

1. Declarative sentence (a statement)
Example: We shall go.

2. Interrogative sentence (a question)
Example: Have they gone?

3. Imperative sentence (a command)
Example: Take that book to the library!

4. Exclamatory sentence (an exclamation)
Example: How cold it is!

Sentences may also be classified, according to their form or structure, as
simple, compound, complex, or compound-complex.
1. Simple Sentence

A simple sentence has one subject and one predicate, either or both of
which may be compound. A simple sentence expresses a complete thought.
Example:

1. Margaret worked during her vacation.
subject verb

(One subject and one predicate)

2. Margaret and Philip worked during their vacation.
subject subject  verb

(Compound subject and one predicate)
3. Margaret worked and played during her vacation.

subject verb verb

(One subject and compound predicate)

29



http://repository.unej.ac.id/
http://repository.unej.ac.id/

4. Margaret and Philip worked and played during their vacation.

subject subject  verb verb
(Compound subject and compound predicate)

2. Compound Sentence

A compound sentence consists of two or more independent clauses closely
related in thought and joined by a coordinate conjunction or separated by a
semicolon. The coordinate conjunctions commonly used are and, but, for, or, and
nor, which are usually preceded by a comma.
Example:
1. We heard the noise in the car, but we couldn’t find the rattle.
2. John plays the saxophone, and Betty plays the violin.

3. Complex Sentence

A complex sentence is one that contains an independent clause and one or
more subordinate clauses. There are three kinds of subordinate clauses; they are
adjective, adverb, and noun.
a. The Adjective Clause

An adjective clause is a clause which modifies a noun or pronoun; that is,
it does the work of an adjective by describing or limiting a noun or pronoun.
Example: The price which he paid for the ticket was too much. (Which he paid
for the ticket 1s an adjective clause that limits the noun price.)
b. The Adverb Clause

An adverb clause works as an adverb; it may modify a verb, an adverb, or
an adjective in the independent clause.
Example: If father decides to buy a new car, we shall drive north this summer (/f
father decides to buy a new car is an adverb clause modifying the verb shall drive
in the independent clause.)
¢. The Noun Clause

A noun clause is a clause that is used as a noun.
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Example: What your answer states is tight. (What your answer states is a noun

clause used as the subject of is. The writer might have used as a single noun as the

subject of is, for example: Your answer is right.)

4. Compound-Complex Sentence

Hirsch et al. (2002) defines a compound-complex sentence as a sentence
that contains at least two independent clauses and at least one dependent clause.
For example: Queen Elizabeth I was called a redhead (independent clause), but
no one knew her hair color for sure (independent clause) because she always
wore a wig (dependent clause). Because she always wore a wig is a dependent
clause starting with the subordinating conjunction because. Similarly, Silvester
(1999) states that a compound-complex sentence is a sentence composed of two or
more independent clauses (simple sentences) and at least one dependent clause
(joined to one of the independent clauses by a subordinating conjunction).
Example that could be reported from Mcllvain (2003) 1s:

Compound: This must be distinctly understood, or nothing wonderful can come
of the story.

Complex: Nothing wonderful can come of the story I am going to relate.

Compound- complex: This must be distinctly understood, or nothing wonderful

can come come of the story 1 am going to relate.

This research only used three kinds of sentences based on the purpose of
the writer as described above, they were: (1) declarative sentence ( a statement),
(2) interrogative sentence (a question), and (3) imperative sentence (a command).
Besides, the English sentences presented based on their form or structure were (1)
simple sentences and (2) complex sentences. They were chosen because they were
common applied in texts (based on the 2004 English curriculum) and based on the
use of the tunes that were investigated in this research. Moreover, the students had
learnt those maten'éls from the first grade of Junior High School, and even they
were considered as the English speaking materials and reading matenals that were

taught in the second vear of Junior High School.
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2.7  Error Analysis and Its Significances

According to Brown (2000:218), error analysis is the study of the learner’s
errors that can be observed, analyzed, and classified. In other words, the students’
errors are measurable.

In terms of the significances of error analysis, Corder (1981:10-11) has
proved that there are three advantages of knowing the learners’ errors. First,
teachers will know the learner’s progress that has been achieved concerning the
goal of the teaching and learning process. Second, the researchers can get the
input of how the second or foreign language is leammed and acquired and what
strategies or procedures they use in teaching and learning activities. Third,
knowing the errors provides the opportunity for the leamers to improve their
capability in mastering the target language.

It can be concluded that studying learners’ errors will be useful for
teachers and learners themselves. Hopefully, by studying the learners’ errors the
teachers are expected to be able to select an appropriate teaching materials and
methods in order to help the learners to get the feedback concerning with the
improvement of the target language mastery in teaching learning process.

In this research, error analysis is valuable for (1) the teachers to judge the
effectiveness of certain methods in language teaching, and (2) the learners to get

feedback and improve their mastery of the target language they learn.
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IIIl. RESEARCH METHODOLOGY

This chapter presents the research methods that were used 1n this study.
They covered research design, area determination method, respondent

determination method, data collection methods, and data analysis method.

3.1 Research Design
Research design is a plan for conducting a research. Based on the research
objective that is to describe the falling and rising tune errors made by the second
year students in the 2005/2006 academic year in reading English sentences, this
research design was a descriptive study. As a descriptive study, this research was
not intended to prove a hypothesis, but to describe the students’ intonation errors
in reading English sentences. Arikunto (1996: 291) states that the characteristics
of a descriptive research are: 1) it does not need the experimental group that
undergoes a treatment and the control group, 2) it does not need to prove a
hypothesis, but it describes what is being seen, faced, observed and known, and 3)
the researcher works objectively and systematically to describe the variables of
the study.
The procedures of the present research design were as follows:
1. Determining the research area by purposive method
2. Analyzing the pre-test (English formative test) to know the homogeneity of the
population
3. Determining the respondents of the research by using proportional random
sampling by lottery
4. Constructing the research instrument in the form of intonation test
5. Conducting the try- out test to the non-research respondents
6. Analyzing the results of the try-out test (time allotted and instruction of the
instrument) ;
7. Administering the intonation test by reading aloud
8. Transcribing the results of the intonation test

9. Collecting the primary data in the form of the students’ intonation errors
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10. Classifying the data based on the types of intonation errors in sentences

11. Analyzing the collected primary data quantitatively in the percentage.
12. Analyzing the results of data analysis descriptively.
13. Collecting the supporting data through interview and documentation.

14. Concluding the results of the research to answer the research problems.

3.2  Area Determination Method

In this research, the area or location of the research was determined by
applying purposive method. According to Arikunto (1996:117), purposive method
was employed by the researcher to decide the research area because of a certain
purpose or reason. In this research, SMP Negeri 4 Jember was chosen as the
research area. This school was chosen based on the consideration that the
researcher was one of the university students who joined teaching practice (PPL)
at that school, so the researcher was not doubt in getting the data of the research as
the condition and the situation of the research area had been known well. Besides,
although reading skill is taught regularly to the students of that school, the English
teacher, however, has never conducted a research to find out the students’
intonation errors in reading the sentences aloud. Moreover, the researcher has

been given permission to conduct the research in this school.

3.3 Respondent Determination Method

A respondent is a person who responses or answers the questions either in
oral form or written form given by the researcher (Arikunto, 1996:122). This
means that the respondent provides data to the researcher. In this research, the
respondents were the second year students of SMP Negeri 4 Jember in the
2005/2006 academic year. The population of the research was the second year
students of SMP Negeri 4 Jember in the 2005/2006 academic year consisting of
240 students. They -were divided into 5 parallel classes (II A to II E). Arikunto
(1998:120) states that the whole population can be taken as respondents if they are
less than 100 persons. However. if the respondents are more than 100 persons, it

is allowed to take 10% or more of the population as the respondents. Regarding
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the data collection method, proportional random sampling by lottery was applied

in this research by taking 10% of the respondents. There were 24 students from 5
parallel classes (I A to II E) who became the respondents of this research. Before
taking the respondents, the homogeneity test of population was done. Then, the
results of the students’ English formative test were analyzed by using ANOVA
formula proposed by Butler (1995:130) to know the homogeneity of the

population.

3.4 Data Collection Methods

Fraenkel and Wallen (2000:15) state that data collection methods are
systematic standard procedures to get the data needed or collected by applying
appropriate methods. The data of this research consisted of primary data and
supporting data. The primary data dealt with the students’ intonation errors in
reading the English sentences aloud given by the examiner. Then, the supporting
data were collected through interview and documentation. The methods applied in

this research are discussed in the following parts.

3.4.1 Test

In this research, test was administered to collect the main data, dealing
with the students’ intonation errors in reading the English sentences aloud given
by the examiner. Arikunto (1998:139) defines test as a set of questions, exercises
or the means of equipment to measure skill, knowledge, intelligent, ability or
talent of individual or groups. It means test is a kind of instrument to gain
information about the students’ ability or competence in a particular skill.

Regarding the purpose of test administration, test can be classified into
four kinds, namely proficiency test, achievement test, diagnostic test and
placement test (Hughes, 1989:9-14). Proficiency test is a test designed to measure
people’s ability 1n .a language regardless of any training they may have in that
language. In contrast to proficiency test, achievement test is directly related to
language courses to establish the success of students in achieving the objectives.

Diagnostic test is used to identify students’ strength and weaknesses, while
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placement test is intended to provide information which will help to place the

students at the stage of teaching program most appropriate to their abilities. Based
on this idea, diagnostic test was administered in this research. It is also supported
by Djiwandono (1996:18) that diagnostic test results the errors that show learning
difficulties to ascertain what further teaching is necessary. In this research,
diagnostic test was done to find the useful data about the students’ intonation
errors in reading English sentences.

Dealing with the person who constructs the test, test can be categorized
into two kinds, namely standardized test and teacher-made test (Djiwandono,
1996: 22-23). Standardized test is a test that is constructed by an institution and its
validity and reliability have been evaluated. While teacher-made test is
constructed by a teacher with certain procedures. In this research, a teacher-made
test was administered because the test of intonation through reading aloud was
constructed by the researcher.

In relation to the administration of a teacher-made test, validity and
reliability should be considered as important things. Fraenkel and Wallen
(2000:129) clarify that test will be valid if the test measures what it is supposed to
measure. Further, McMillan (1992:100) defines validity as the appropriateness,
meaningfulness, and usefulness of the specific inferences made from the test. It
can be concluded that test is considered valid if it is constructed based on the
indicators to be measured and its content has representative samples of the
language skill or component taught in the class. According to Hughes (1989:22), a
test 1s said to be valid if its content has representative samples of the language
skills or structure and so on with which it is meant to be concerned. Based on the
ideas above, this test was considered valid since its content was constructed with
particular topics and problems based on the research indicators and the 2004
English curriculum used.

A valid test ﬁlust be reliable because it gives consistent results (Fraenkel
and Wallen, 2000:128). In this case, McMillan (1992:104) explains that reliability
refers to a consistency of scores or the extent to which measures are free from

error. According to Hughes (1989:29) test is reliable if it has the same result when
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it is given at other time. He (1989:42) also clarifies that a valid test must be
reliable. However, a reliable test may not be valid at all. In conclusion, reliability
deals with the consistency of the test results. Based on the statements above, this
test was considered reliable since it is valid based on its content.

Dealing with the test format, test can be classified into three,namely
subjective test (essay), completion test, and multiple choice test (Djiwandono,
1996:26-27). In this research, objective test was administered to get the data of the
students’ intonation errors by asking the students to read the English sentences
aloud one by one. The test consisted of 14 sentences that represent the different
uses of falling and rising tunes in sentences. The sentences were taken from
English 900 Book Two. They were selected based on the type of sentences and
themes/ sub-themes given to the second year students. Besides, that book provides
the intonation pattern in each sentence. In this research, the time was allotted
approximately one minute to read the sentences aloud for each student. In
administering the test, tape recorder was used to record the students’ voices, and
then the results of the recorded materials were transcribed to get the data of their
intonation errors.

In this research, the try out test was administered to the second year
students (II A to I E) of SMP 4 Jember in the 2005/2006 academic year by taking
10% of the non- research respondents using proportional random sampling by
lottery. Arikunto (1998:212) said that try out test will be useful for managerial and
substantial purposes. It is necessary to know the depth of understanding of
respondents to answer the problems, to provide the experience for the researcher
in collecting data, to identify the problems faced by the researcher and to know
how long the test should be administered. In this research, the try out test was
done to know the depth of understanding of the respondents about the instruction
of the test and to know how long the test should be administered.

3.4.2 Interview

Interview is a form of data collection method in which the questions are

asked orally. Arikunto (1998:231) states that there are two kinds of interview
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guide that are unstructured interview and structured interview. She also suggests

semi-structured interview is mostly used by researchers. In this research, semi-
structured interview was used in which a list of interview questions were prepared
in advance and the questions were developed to get the information needed. In
this interview type, the questions were open-ended but they were still specific in
intent and allow the individual’s responses. The researcher also <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>