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ABSTRACT

Risa Optista P. 2007. Improving the VIII-B Students’ Listening Comprehension
Ability through Note Taking and Partial Dictation Techniques at SMPN 3 Jember in
the 2006/ 2007 Academic Year.

Thesis, English Education Program, Language and Arts Department, Faculty of
Teacher Training and Education, Jember University.

Consultant  : 1. Drs. Sudarsono, M. Pd
2. Dra. Musli Ariani, M. App. Ling

Key Words  : Listening Comprehension Ability
Text Dictation Techniques

Text dictation technique is one of interesting ways to improve the students’ listening
comprehension ability. In this action research, the technique was divided into note
taking and partial dictation. Those two techniques were used in each cycle to improve
the students’ listening comprehension ability. There were two cycles in this action
research. In the first cycle the action was teaching listening through text dictation
techniques; note taking and partial dictation. In the second cycle the action was
teaching listening through text dictation techniques; note taking and partial dictation,
by giving more vocal variety, heightening the volume, and giving more gestures. The
action research was carried out to improve the VIII-B students’ listening
comprehension ability after being taught by using text dictation techniques at SMPN
3 Jember in the 2006/ 2007 academic year. The respondents were the VIII-B students
of SMPN 3 Jember. The primary data were collected from the result of students’
listening test. Meanwhile, observation, interview, documentation were done to get the
supporting data. The primary data were analyzed quantitatively by using the mean
score formula, and the supporting data were analyzed based on the real conditions.
The result of listening test in cycle one was 73.4. It means that the action of teaching
listening through text dictation techniques in cycle one could not improve the
students” listening comprehension ability. On the other side, the result of listening test
in cycle two was 81.7. This means that the action of teaching listening through text
dictation techniques by giving more vocal variety, heightening the volume, and
giving more gestures in cycle two could improve the students’ listening
comprehension ability. That is why, the English teachers are suggested to use note
taking and partial dictation in teaching listening comprehension, as they are two of
the techniques of dictation. It could be the variety in teaching listening
comprehension.

X1l
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rg’i‘s,
L INTRODUCTL)

This chapter presented the background of the study, the research problem,

operational definition of the variables, objectives of the study, and significances of

the study.

1.1 Background of The Study

As an international language, English is taught in Indonesian schools, from
Junior High School until University or College, and even it is taught in Elementary
School. However, the teaching-learning English still faces some problems since most
of the students are afraid of using English. They think that English is very difficult to
study. We have to help them to solve the problem, so that the purpose of getting
success in teaching learning English can be achieved.

Achieving the success in teaching and learning English can be performed or
accomplished through a simple condition. It is just how far the students can use
English in teaching learning process. If all of the students can understand and master
the language taught by the teacher, and the students can use it in a real
communication, it means that the teaching learning process runs successfully. As we
know that the emphasis of language teaching is no longer the form, but more the use
of language itself, especially for listening, speaking, reading, and writing.

As a language skill, listening is certainly not less important than the three
other skills. It plays an important role in second language acquisition, although its
role is often underemphasized not only in acquiring the foreign language, but also in
learning other languages. Listening makes sense of what one heard. It can be seen
when he/ she wants to be able to use foreign language, he/ she may have the ability to
grasp ideas as quickly as they heard by making fast association between the

utterances and meaning they represented.
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Tarigan (1990:2) says that listening is the primary skill, because children learn
listening skill unconsciously and naturally before they learn the other skills. This
means children learned to listen before they learned to talk. The development of skill
in listening had its beginning before the child enters schools.

School children today are expected to listen in many various situations. The
advent of sound films, radio, recordings, and television has called for extra hours of
listening. When they listen for something, they should comprehend the sound so that
they will understand what they listen to, and it was usually called listening
comprehension. According to Vandergrift (1999:168), listening comprehension is an
interactive, interpretive process where listeners use both prior knowledge and
linguistics knowledge in understanding messages. This means that it was a complex,
active process in which the listener might discriminate between sounds, understood
vocabulary and grammatical structures, and interpreted stress and intonation.

Based on Thirumalai (2002:6) there are several kinds of listening
comprehension exercises, one of them is called cloze dictation. This takes the form of
asking the students to listen to a paragraph and write the missing word. Lighfoot also
says in her articles (2005:1) that dictation refers to a person reading some text aloud
so that the listener(s) can write down what is being said. Indeed, some research in the
classroom showed it to be a valuable technique for language teaching, and for testing
students’ competence in the language they were trying to learn, especially to improve
student listening and writing skills. Students get the opportunity to hear and pay
attention to the rhythm of a sentence, to listen to ideas relates to other disciplines as
well as to improve their handwriting and spelling.

Dictation seems to require students to make the most of knowledge available
to them, and activates the predicting-and-testing process of listening comprehension.
Nevertheless, it is useful exercise for the students in reinforcing the correlation

between the spelling system and sound systems of a language. It means their activity
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then leads to better understanding of input, which is essential to the improvement of
foreign language ability.

From the informal interview that had been done by researcher, it was known
that dictation had been applied to the students’ listening comprehension at SMPN 3
Jember in 2006/2007 academic years. When the English teacher dictated the text, she
dictated loudly and clearly. She said that the purpose of giving text dictation was to
train the students to listen to English words in the form of text. Hopefully, by having
such activity frequently, the students would be able to comprehend the text by
listening to it carefully while the teacher dictated for them. However, the students’
listening comprehension score was still low.

As the score was still low, it was necessary to conduct the research on the
students’ listening comprehension. Therefore, this research was done to improve the
second year students’ listening comprehension ability through dictation techniques at
SMPN 3 Jember in 2006/2007 academic years.

1.2 The Research Problem

Considering the statement above, the researcher formulated the research
problem as follows “Can the use of note taking and partial dictation techniques
improve the VIII-B students’ listening comprehension ability of SMPN 3 Jember in
the 2006/2007 academic year?”

1.3 Operational Definition of The Variables
1.3.1 Listening comprehension Ability

Listening comprehension ability in this research means when the students’
ability to comprehended or understood the idea or the text dictated by the teacher and

wrote it down.
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1.3.2 Dictation
In this research, dictation means an activity in which the teacher dictates a text

and asks the students to listen to and write it down.

1.4 Objectives of The Study
The objective of this action research was to improve the VIII-B students’

listening comprehension ability through note taking and partial dictation techniques at
SMPN 3 Jember in the 2006/2007 academic year.

1.5 The Significances of The Study

a. The English Teacher
This research result was hopefully could be used as information by the
English teacher, éspecially in this school, in teaching listening by using text
dictation to improve students’ listening comprehension.

b. The Students
This action result was useful for the students to practice their listening through
text dictation to improve their listening skill.

¢. Other Researchers
This research result was hopefully useful for other researchers who want to
conduct an action research by using text dictation on other language skill or
language components, for example, the use of text dictation to improve

students’ writing skill.
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ik UPT PERPYST
UNIVERSITAS JEangR
II. REVIEW OF RELATED LITERATURE i

Before conducting a research, it was important to present theory concerning
with the subject being discussed. Without any theory it was impossible for any
researcher to explain and conduct a research. Theory was needed in research since it
gave the researcher a guide and framework for explaining, describing, and clarifying
the problem well. This chapter dealt with some theories applied in this research. They
were the meaning of dictation, listening comprehension, the purpose of teaching
listening comprehension, the use of text dictation to improve the students’ listening

comprehension, and action hypothesis.

2.1 Dictation

Dictation, as Alkire (2002:1) states has been used in language learning for
several hundred years. In other words, it was one of the oldest techniques known for
both teaching and testing of foreign languages. It has been long associated with the
traditional or grammar-translation method. According to Stansfield (in Norris,
1993:2), dictation is viewed favourably by the present generation of researchers and
teachers, and is widely used in both testing and teaching. Besides that, it gives
practice in oral comprehension, any form of listening in conversation with someone
else, or listening to a lecturer or to a speaker on the radio, demands that we should
understand what is said to us (Byme, 1980:178). In addition, Haycraft (1978:79) says
that dictation is comprehension practice and should, therefore, be read at a normal
speed, with normal expression. It is helping students to consolidate written structure,
idiom, and vocabulary, which can already be pronounced correctly and is also a

useful test of listening comprehension.
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From those explanations above, dictation is known as a teaching devise, and it

is an instrument for teacher to test their students’ language skill. It can also prove to

be an effective instructional devise for foreign language listening.

2.1.1 The Reasons of Teaching Listening By Using Dictation

The teaching of dictation can be applied in the classroom as this activity can

give positive effect to the students. Davis and Rinvolucri (1988:4-8) list ten reasons

for using dictation in the foreign language classroom:

i

The students are active during the exercise.

Usually, in teaching learning process teacher is talking 90 per cent of the time
and never used pair/group work. In this old-fashioned exercise, the students
are allowed to become a subject, instead of being only the object of the
teacher’s language flood. The students become subjects in the sense that they
are active in this exercise, in contrast, they become objects when they are
passive in this exercise.

The students are active after the exercise.

Correcting a dictation is a straightforward task which students are quite
capable of doing for themselves, extending their activity from the dictation
into the correction phase and providing them with opportunities to over-learn
the language as well as a collaborate with each other in the learning process.
Dictation can lead to oral communication activities.

In dictation, the students work in a small group comparing their answers; the
‘inside-self’ thinking that has taken place during the dictation phase leads
naturally into comparing experiences with other members of the group.
Dictation fosters unconscious thinking.

Dictation is ideal for occupying the conscious mind while stimulating the

unconscious into action.
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10.

Dictation copes with mixed-ability groups.

Mixed-ability groups mean when there are various levels in that class. Many
dictation exercises help the teacher not only to cope with, but also to actually
develop positively, the range of abilities in the group.

Dictation deals with large groups.

Dictation is one of the few approaches to teaching and learning in the large
group context that has a reasonable chance of keeping the students in active
language use. If the teacher does use dictation in large groups, she needs to be
especially sure that her voice is capable of reaching all of the students clearly
and expressively.

Dictation will often calm groups.

In dictation, apart from the implicit control of topic and activity and pace,
there is often rhythmical, semi-hypnotic aspect to the exercise that puts
everybody, including the teacher, into a slight trance.

Dictation is safe for the non-native speaker.

This activity is very well for the native speaker, but many teachers, through
no fault of their own, have not achieved a level of English. Dictation,
however, is something that teachers can prepare fully in advance. The
language it generates is known; it is not an exercise that will take teachers by
surprise in the class by exposing them to unexpected language.

For English, it is a technically useful exercise.

The complexity in English — the regularities of sound/spelling as well as the
strangeness- in it self sufficiently justifies dictation as an exercise.

Dictation gives access to interesting text.

The teacher who has a range of dictation strategies at her disposal will be able
to use these texts (newspaper article, magazines, bits of books, even bits of

textbooks) as they arise, using techniques that will increase or decrease the

difficulty of the text to match the needs and abilities of the group.
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In addition, Davis and Rinvolucri (1988:4) say that dictation has the capacity
to activate the entire class: “Dictation is one of those exercises which, if it is well
done, the teacher’s planned activity prompts reactions, simultaneously and
immediately subsequently, by all the students in the group.” It means that dictation
activities can increase students’ ability to notice aspects of the language, which are
sometimes overlooked, as well as mistakes that they commonly make (spelling errors,
absence of articles or the third person‘s’, and so on.), and also have the capacity to
motivate students by providing practice several areas (e.g. accuracy, fluency, self-

correction, negotiation of meaning, etc).

2.1.2 The Technique of Using Dictation in the Teaching of Listening

It 1s known that dictation is a teaching device, and it is an instrument. It is
easy to use because it can be prepared in advance and checked after the exercise
directly. However, it will depend on the teacher herself to manage the class in using
it. She will be able to get good result, if she prepares, presents, and scores it correctly.
In relation to this, Harold (1983:112-114) recommends steps that should be followed
by the teacher, namely: preparing the dictation test, administering the dictation test,
and scoring the dictation test.

Before giving dictation to the students, the teacher chooses the material of
dictation at the beginning. It may be selected from materials the students have already
read and studied. Then, the teacher reads the dictation through once, at normal
speaking speed. In another words, the teacher has to enhance her normal speech: use
more volume, more vocal variety, and more emphasis. Therefore, vocal or voice
quality was key element in presenting the message.

Beside that, using hand gestures for emphasis during dictating the text can be

very effective. It can be used to replace verbal communication. For example, in part

of punctuation with head nods and hand movements, which relate to the stress rhythm
and tempo of sentences (Peachey, 2005:3). In addition, Webster (1997:567) agrees
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that gesture is a movement or movement collectively of the body or part of body to
express or emphasize ideas, emotion, etc. So, it means gesture can help the students
in grasping the ideas of the text.

As Byrne (1980:79) says that classroom dictation is not a speed test. The
teacher should proceed at the pace of the slowest. She should make sure that all the
students have written one phase before he dictates the text. This is reason why plenty
of time should be allowed for the exercises. DeFillipo and Sadow (2006) also state if
the text is short (100-150 words) it will take 15 to 30 minutes, but if the text is longer
(more than 150 words) it will take 30 to 60 minutes.

The teacher then reads the dictation through the second time, at a slightly
slower speed. The students begin transcribing. The teacher stops after each phrase or
meaningful unit, which the students may include in their transcriptions. The teacher
then reads through the third time at normal speaking speed, without calling out the
punctuation. During this reading, the students check their work and make any last
changes. After finishing the dictation and allowing the students a minute or two for
final corrections, the teacher instructs the students to stop.

2.1.3 Selecting of the Text Dictation

The material of dictation can be taken from the reading material that is used in
the class. Even it would be better a selection from a reader on slightly lower level. It
can be a story or an article that might not be difficult for the students. The length of
the material depended on whether it is used alone or with other type of test. Allen and
Campbell (1972:225-226) state that a text dictation is a dictation of about 100-150
words taken from contemporary sources that offer reasonable models of the written or
spoken varieties of the language being learned. Moreover, the materials for dictation

may be selected according to the students’ abilities and the levels of usage and style

for which there would be the most need.
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In this research, the researcher took the material in the form of a text. As
DeFillipo and Sadow (2006) say that the text includes five forms of dictation: partial,
pair, dictogloss, prediction, and note taking.

a. Partial (sometimes known as cloze)

Most of the dictations in this text are partial dictation where words, phrases,
or chunks of language have been deleted, and students are required to listen and write
down the missing words. The words that will be omitted can be noun, verb, adjective,
or adverb.

b. Pair (sometimes known as mutual)

This dictation are required the students to work in pairs to combined two part
texts into one continued piece. One student has a copy of dictation “Student A,” and
the other has dictation “Student B.” Each student has half of the text. They should not
look at each other’s sheet. Student A dictates and Student B writes, then B dictates
and A writes, and so on until the story is complete.
¢. Dictogloss

In this kind of dictation, the focus on getting the gist or main idea of a
sentence or short paragraph. There are many variations of the dictogloss technique. In
the directions for the sentence level dictogloss, students are told that they will hear a
sentence only once, after which they are to jot down the words they can recall and try
to reconstruct the sentence in writing as accurately as they can. The first time this is
done, the teacher will probably have to allow the students a second reading until they
discover that they need to pay attention the first time around. The students can work
in pairs and then fours. Also included are very short paragraph to be dictated. In this
kind of dictation, the students should focus more on the meaning of the paragraph
that on the individual sentences; they are not expected to get everything word for

word.
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d. Prediction

Prediction lessons come in two parts. The first part focuses more on reading
skills and grammar. The students are required to work in pairs, reading the passage
and predicting (or guessing) what should be in each blank space. Any logical or
grammatically correct word or phrase can be accepted. Part Two requires the students
to listen to the same passage and see if their guesses were correct, or similar.

e. Note Taking

Note taking activities require students to write down information they think is
important for the discussion that follows. The discussion can be in form of answering
the comprehension questions given. This may only amount to a few words; however,
when students work in pairs after the listening section is over, they should compare
their notes to a partner's to be sure they caught the pertinent information. When this is
accomplished, they are able to discuss the issues that follow.

The above five types of dictation could help students to improve their
listening comprehension. However, at that time the researcher applied only two of
them, they were partial dictation and note taking. Here are the examples:

a) Partial Dictation
Example:
Bats ___ (habitat) in trees and caves around the world. They are mammals. Their
bodies are about 6.5 to 8 cm. They __ (have) large wings and large eyes. They
can ___ (live) for 5 years. They can _ (see) and _ (fly) well in the dark.
They usually  (eat) insects and fruits.
b) Note Taking
Example:
Teacher reads: Komodo dragons are reptiles. It has cold blood and it lays eggs.
A komodo dragon can’t run but it can climb a tree. It can live

without eating for weeks or even months.

Students write or take a note the important information to answer the questions.
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(Taken from English on Sky material for 2™ grade of SMP)
The researcher chose those kinds of dictation because, according to Hughes
(1989:139) those activities can be practically repeated in testing situation and used
diagnostically to test students’ ability to cope with particular difficulties (such as

weak forms in English). Moreover, those activities were suitable for the students.

2.2 Listening Comprehension

Listening, as one of the language skills, is very important. People need this
skill in daily activity. They do listening much more than the other skills such as
speaking, reading and writing. Many people assume that listening has the same
meaning as hearing and this is one of the problems that students have. They do not
understand the difference between listening and just hearing. Tarigan (1994:28)
points out that listening is a process of hearing with comprehension and appreciation,
while hearing is a process to perceive sounds, which is not followed by
comprehension and appreciation. Rivers and Ternperly (1978) in Mee (1990:1) also
state that 45 percent of the time adults spend in communication activities is on
listening, 30 percent on speaking, 16 percent on reading, and 9 percent on writing.

In addition, Brown (2000:248) agrees that listening especially for academic
and professional context is a highly refined skill that requires a learner’s attention to a
battery of strategies for extracting meaning from texts. This means the students have
to pay attention and understand the text given.

In other, Saricoban (1999:1-3) states that listening is the ability to identify and
understand what others are saying, it is a receptive skill, and receptive skills give way
to productive skills. If we have our students produce something the teaching should
be more communicative. He also categorizes the goals of listening as listening for

enjoyment, for information, for persuasion, for perception, and lastly for

comprehension and to solve problems.
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Learning to listen is just as learning other aspect of language that needed
considerable time. Therefore, it may be begun early in the program. The major
problem, like Saricoban (1999:3) says, is the actual way listening method is presented
to the students. We should give a clear lead in what they are going to hear. According
to Brown and Yule (1983:80) the material that is for a particular course will be
selected on criteria, which are determined by the aims of the course. So, we can say
that the important thing in listening is the material that should be given to the
students. If the material is available for them, it will help them to avoid the major
problem.

While, Brown (2001:249) argues that listening comprehension is the
psychomotor process of receiving sound waves through the ear and transmitting
nerve impulses to the brain. It means that listening comprehension is an interactive
process and important for the listener to keep it in mind. Yet, Paulston (in Mee,
1990:1) agrees that comprehending the spoken form of the target language is one of
the most difficult tasks for the language earner, but it is probably the most neglected
skill in language teaching.

Ur (1984:51-129) divides listening for comprehension in to three stages:

1. Listening and making no response (following a written text, informal teacher
talk).
Listening and making short responses (obeying instruction — physical

)

movement, building models, picture dictation, etc), true-false exercise, noting
specific information, etc.

3. Listening and making longer response (repetition and dictation, paraphrasing,
answering questions, answering comprehension question on text, predictions,
filling gaps, summarizing, etc).

In order to teach listening comprehension, Thirumalai (2002:3) says that the
teacher should be clear about the goal in teaching lesson for listening comprehension.

The goal must be made explicit and explained to the students so that learning process
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becomes meaningful to them. Secondly, the teacher should plan a careful step by step
progression material. It means the teacher should give direction to the students as to
what they listen for. Thirdly, the teacher must insist on active evident/ overt students’
participation. In this case, the students should provide some written/ physical
response. In other words, it needs to be demonstrated by the students.

For a student of a foreign language, accurate and intelligent listening is a
necessity, and the teacher is responsible to help his/ her learners to acquire this skill

which provided the very foundation for learning and functioning in learning.

2.3 The Purpose of Teaching Listening Comprehension

In listening activities, we listen for purpose. It means that the listener do not
pay attention to everything; they listen selectively, according to the purpose of the
task. Richards (1990:54-58) differentiates between an interactional and a
transactional purpose for communication. Interactional use of language is socially
oriented, existing largely to satisfy the social needs of the participant; for example
small talk and casual conversation. In contrast with interactional listening,
transactional listening requires accurate comprehension of a message with no
opportunity for clarification with a speaker. Therefore, the purpose in this research
concerned with transactional listening, as it is used primarily for communicating
information, such as writing down a message or carrying out an instruction.

Knowing the purposes for listening, it greatly reduces the burden of
comprehension since listeners know that they needed to listen for something very
specific, instead of trying to understand every word. In addition, Saricoban (1999:3)
states the purposes that should be in a listening activity are giving or providing:

jw—

. General information (understanding of the main points)
2. Specific information (understanding of the particular items)
3. Cultural interest (generally informing about the target language culture)

4. Information about people’s attitudes and opinions
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The organization of ideas
Sequence of events
Lexical items (words expressing noise/ movement)

Structural items (their use and meaning)

o 8 e B R

Functional items (their form and use)

2.3.1 The Teaching of Listening Comprehension at SMP

The main aim of the English teaching is to enable the students to use
English as a means of communication. In addition, the English teaching is intended to
enable the students to have other English skills, such as speaking, reading, and
writing.

According to the 2004 curriculum for SMP in the teaching listening, the
students have to be able to understand the transactional text and speech which pointed
to the variety of interpersonal meaning and/ or monolog that is in form of narrative,
descriptive, recount, and anecdote (Depdikbud, 2004:116).

It means that the students are expected to use English as a means of
communication either in oral or in written form. In the teaching of English, the four
skills, speaking, listening, reading, and writing are taught integratedly including the
components of English, such as structure and vocabulary.

2.4 The Use of Dictation to Improve the Students’ Listening Comprehension
Dictation is a useful and legitimate literacy activity in the classroom at all
levels. However, its usefulness is dependent upon the way it is carried out in class.
According to Mee (2005:1) dictation is fundamentally a listening skill. This means
that students are required to listen to an unseen text and to write down the text. She
also says that it encourages intensive listening, short-term memory work and

meaningful practice in grammar and writing. Students who do not understand the text
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cannot possibly write down the words, so listening comprehension is another
important component.

In other, Diez (2006:1) agrees that when we give the students text dictation, it
will improve their spelling, their vocabulary range, their listening abilities, their
comprehension, and will have a direct effect on their performance.

According to Takeuchi (2000), dictation was confirmed to be an effective
teaching method in his experiment. He decided the object into three groups, and the
subject in all three groups show statistically significant improvement in foreign
language listening comprehension. He used clued dictation in his research. It means
that he dictated the text and deleted some words. The result of this experiment
depends on the time and the material that was given to the students. Hence, the
experiment reported that dictation is effective in foreign language teaching. It also
determined that clued dictation was effective especially for learners whose ability
was relatively low. The reason might be that the clues in clued dictation facilitate the

predicting and testing process of listening comprehension.

2.5 Action Hypothesis

Hypothesis, according to McMillan (1992:15), is an informed guess or
prediction about the result; it indicates before the study is carried out what the result
will be. Based on the review of related literature above, the hypothesis of this action
research was that the application of text dictation techniques will improve the VIII-B
students’ listening comprehension at SMPN 3 Jember in 2006/ 2007 academic years.
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This chapter presented methods used in this research. They covered the
research design, area determination method, respondent determination method, data
collection methods, data analysis method, and criteria of success. The data collection
methods used in this research covered listening test, observation, interview, and

documentation. All these topics would be explained in the following section in order.

3.1 Research Design

Research, according to Fraenkel and Wallen (2000:9) can mean any sort of
careful, systematic, patient study and investigation in some field of knowledge,
undertaken to discover or establish facts and principles. It means that research is a
scientific activity undertaken to test the truth of knowledge in order to find new
findings. Whereas, design is used in research to refer to the researcher’s plan of how
to proceed (Bogdan and Biklen, 1992:58). Based on those definitions, it could be said
that the design of the research was classroom action research with cycle model. The
action model was adopted from Kemmis and Tagart (in Hopkins, 1993:48). It begins
with plan, application, observation, and ends with reflection. The design of this action
research could be shown in the following diagram:

= Unsuccessful:
Preliminary Revising some Does not meet the
study necessity aspects target

Plan L_.l Application L’l Observation l Reflection

’

The action Successful:
stops Meet the target

(based on Kemmis and McTagart (in Hopkins, 1993: 48))

17
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The research design was organized through the following procedures:

1. Preliminary study
- The researcher found the fact about the condition of the students’ listening }
comprehension ability.

- The researcher found the problem to be solved relating to the students’
listening comprehension ability through text dictation.

2. Plan
The researcher and the English teacher designed the lesson plan, prepared the
materials that were used in this research, and also designed the instruments of
evaluation.

3. Action
The researcher in turned with the English teacher applied the teaching
listening comprehension through text dictation. In this case, the researcher/
the English teacher dictated a text to the students three times and asked the
students to write it down.

4. Observation
The researcher was helped or assisted by the English teacher in observing the
students during teaching learning process of listening comprehension through
text dictation and took some necessary aspect related to the teaching learning
process. After that, the students’ achievement was measured through listening
test.

5. Reflection
In this phase, the researcher did some evaluation from the result of listening
test to know whether the target could be achieved or not. If the target had been

achieved, the action cycle would be stopped. But if it is not, it would be
continued to the next cycle by revising some necessary aspects.

This research was conducted in collaboration with the English teacher. The

collaboration focused on finding and defining the research problem, carrying out the
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action of the research, doing observation and reflection. Before giving the action, the
researcher and the English teacher gave the explanation about the procedure of
teaching listening by using text dictation clearly, so that the action would be
conducted appropriately based on the procedure. However, due to the limited time,

the action cycle was limited up to two cycles.

3.2 Area Determination Method

This research was conducted at SMPN 3 Jember. This area of research was
determined by purposive method. The reason to conduct the research at this school
was teaching listening comprehension through text dictation techniques had been
applied by the English teacher in this school, and the result of the listening test was
still low. It means that the students’ listening score still cannot achieve the minimal
score that 1s 75 based on SKM (Standard of minimum passing-grade or requirement).

So, the classroom action research could be conducted at this school to get the data.

3.3 Respondent Determination Method

Respondents are people who are able to respond or answer the researcher’s
question, either orally in written form (Arikunto, 1998:144). In this action research,
the respondents were taken from SMPN 3 Jember in the 2006/ 2007 academic years.
In this school there are five classes and has about 42 students each class. However,
there was only one class which still had low listening score. It could be seen from the
mean score of daily listening test, that was 69. So, the researcher took the VIII-B
class which has 42 students and used purposive sampling. According to McMillan

(1992:76), in purposive sampling the researcher selects particular elements from

population that will be representative or informative about the topic.
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3.4 Data Collection Methods
Data collection methods applied in this action research was listening
comprehension test for primary data. Meanwhile, observation, interview, and

documentation were used for collecting the supporting data.

3.4.1 Listening Test

A test 1s an instrument that presents to each subject a standard set of questions
that requires the completion of a cognitive task (McMillan, 1992:114). In addition,
Hughes (1996:9) states that there were four types of tests, namely: proficiency test,
achievement test, diagnostic test, and placement test. Beside those kinds of test, there
is also progress test. Heaton (1991:171) claims that progress test is a test which is
designed to measure the extent which the students have mastered the material taught
in the classroom. Based on the purpose, the test that administered in this research was
progress test. The test was intended to measure students’ listening comprehension
ability after being taught by text dictation techniques. Besides, McMillan (1992:100)
explains that the credibility of research depends on quality measurement, and there
are two important characteristic measurement, validity and reliability. Dealing with
validity, content validity was applied, as the test items were constructed to represent
the indicators to be measured. It means that the test items were constructed to
measure the students’ listening comprehension through text dictation.

In addition, Weir (1993:51) states that there are two kinds of testing listening
comprehension, they are: testing extensive listening skill and testing of intensive
listening. Testing extensive listening skill can be divided into multiple choice
questions, testing short answer questions, and information transfer techniques.

Meanwhile, the testing of intensive listening is divided into dictation and listening

recall. So, this research concerned with the testing of intensive listening, that was

dictation.
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In this action research, teacher made test was applied. As Munday (2006) says
that teacher made test is informal and formal test which is conducted by the teacher.
This test sets standard for a passing score on a specific selection of content covered
that will challenge the most able students, yet permit the least able to show their level
of accomplishment as well. The kind of test was cloze test or partial dictation, which
involves deleting a number of words in passage, leaving blanks, and requiring the
person taking the test to attempt to replace the original words (Hughes,1989:63). This
kind of test was chosen because a cloze exercise follows the dictation. According to
Norris (1995:3) cloze exercises are easily combined with task listening exercises.

Beside that, note taking test was given to the students. In this case, the
students were asked to write down the important information from the text to answer
the comprehension questions. Before the teacher read the text, she distributed the
questions first to the students, and then the students did the instruction given.

This listening test was given to measure the students’ listening comprehension
through text dictation. It consists of a text, which was read by the researcher, and the
material was familiar to students. Based on the curriculum, the topics of the material
are “Health” and “Teenage Life”. In each cycle, the researcher gave two kinds of
dictation that was cloze/partial dictation and note taking. The test conducted after
each cycle done. In every cycle, the test consisted of two kinds of test; cloze dictation
and note taking test. The test took time 90 minutes and there were 20 items. Dealing
with scoring, each correct answer of the text items was scored 5 points. So the total
score of the test items was 100 points. The sample of test presented on Appendix 7
and Appendix 12.

3.4.2 Observation
McMillan (1992:128) explains that observation allows the researcher to take

into account important contextual factors that may influence the interpretation and

use of the result. In this case, the researcher noted the students’ listening
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comprehension through text dictation. The observation was focused on the students’
active and passive participation in the listening teaching process. Asking questions,
answering questions, paying attention and being enthusiastic were indicators of the
active students. Meanwhile, never asking question, never answering questions, never
paying attention, and never being enthusiastic to the lesson were the indicators of the
passive students. The students were considered as the active students when they

fulfilled at least three indicators as the active students.

3.4.3 Interview

According to McMillan (1992:132-133) interview is a form of data
collection in which questions are asked orally and the subjects’ responses are
recorded. Moreover, structured interview was used as the interview guide, in which it
gives the subject choices from which an answer is selected. The interview was
conducted with the English teacher. It used to get the information about the
techniques that were used in teaching listening, what media that is used, what
problems that is found in teaching listening, and how to overcome the problems. The
interview guide is enclosed on Appendix 2. In this action research, interview was

applied for collecting the supporting data.

3.4.4 Documentation

Arikunto (1998:149) says that documentary studies are held for the purpose to
find the data in form of notes, transcripts, books, newspaper, magazines, etc. In this
research the supporting data was taken from the school document dealing with the

personnel of the school and the name of respondents, and the school profile. This will

support the mean data.
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3.5 Data Analysis Method

Suryabrata (1983:85) states that the important step in a research is analysing
the data. The purpose of the data analysis was to analyze and interpret the data into
meaningful information. Further, he says that there are two ways of data analysis
method, statistical and non-statistical methods. The use of these methods depends on
the kind of data. If the data are quantitative, statistical method will be used. On the
contrary, if the data are qualitative, non-statistical method will be used.

The data analysis method applied in this research was quantitative. The
quantitative formulation to analyze the students’ listening comprehension test was as
follows:

M=2x/N
Notes:

M : The mean score

2.x: The total score of the students’ listening comprehension test
1 N : The number of the students
(Adapted from Hadi, 1989:37)

The result of the data computation would be analyzed based on the
categorization of the score level. The following was the table of the score level.

Table 1. Classification of the Score Level

Score Categorize
80-100 Excellent
70-79 Good
60-69 Fair
50-59 Poor
>50 Failed

(Adapted from Depdikbud, 1999:85)
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IV. RESEARCH RESULTS AND DISCUSSION

This chapter presents the results of the action in each cycle, the result of
interview, and documentation. Each of them is presented in the following sections

respectively.

4.1 The Action in Cycle One

The first cycle was conducted on November 22™ and 25" 2006. There were
two kinds of data gathered in this action. The first data were collected by applying
observation that focused on the students’ participation actively and passively in the
process of teaching listening. Meanwhile, the second data were focused on the
students’ listening comprehension achievement after having the action of teaching
listening through text dictation techniques. The data were collected by using listening

test in each cycle.

4.1.1 The Result of Observation in Cycle One

Observation was done by both the researcher and the English teacher, using
checklist paper. It was done along with the process of teaching listening through text
dictation techniques; they were note taking and partial dictation. It focused on the -
students’ activeness and students’ passiveness. The indicators of the active students
were asking question, answering question, paying attention, and being enthusiastic to
the lesson. The students were considered to be active when they fulfilled at least three
of the indicators. In this first cycle, the researcher observed the students at the back
row of the students’ seats in the classroom on November 22°* 2006, and the result
was 45% or 19 students of 42 students were actively involved. It can be seen in
Appendix 4. The teacher took turn in observing the students on November 25" 2006,
and there were 21 students or 50% of 42 students were actively involved in the

process of teaching listening. It can be seen in Appendix 6. It means that the

25
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requirement of 75% of the students’ activeness to get involved in the listening
teaching learning process had not been fulfilled yet. In other words, teaching listening
through text dictation techniques was not exciting to the students. It can be said that

most of them were passive during the teaching learning process.

4.1.2 The Result of Listening Test in Cycle One

The first listening test was conducted after the first cycle was done. The items
of the test can be seen in Appendix 5. While the listening test was administered, the
researcher read two texts. The first text was for note taking technique. In this case, the
students were asked to write down the important information to answer the
comprehension questions. The second text was for partial dictation technique. In this
time, the students were asked to fill in blanks or complete the text while the
researcher read the text. The results of the students’ listening test in cycle one is

presented in the following Table 2.
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Table 2. The Students’ Listening Test Scores in Cycle One

NO NAME SCORE
1 Alviover Ratna W. 89
2 Amalia Hayudiarti 88
3 Andy Jeffry Maulidi D. 56
4 Aggita Dewi N. 67
5 Anita Sapta Pratiwi 78
6 Aprillia Wulandari 60
1 Arief Budiman 79
8 Arindha Novia Dewi 82
9 Astu Budi Citra S. 66
10 | Bagus Dimas Putra 97
11 | Bany Virawan 69
12 | Chandra Adi Yaksa 80
13 | Dendy Yogaswara A. 66
14 | Desiana Putri Handainy 61
15 | Desminurva Festia 76
16 | Didik Dwi Cahyono 84
17 | Edwin Bagas Arifiyanto 75
18 | Fachmi Resya 58
19 | Fariz Zakka Andana 74

20 | Fransiska Adiliya m. 58
21 | Hanif Nugra Pujiyanto -

22 | Hidayatul Firiah 7%
23 | Indah Rahmawati 75
24 | Intan Permata Devi 66
25 | Ken Vauzia Baiq Imanar 86
26 | Laily Mutmainnah i
27 | Malika Reza Faishal 69
28 | Marta Dwi Magista 93
29 | Mochamad Helmi R. 72
30 | Muhammad Yusuf K. 65
31 | Mutiara Ari Setyan 78
32 | Novidha Satya N. 68
33 | Novita Ismiranti N. 62
34 | Rico Wicahya 66
35 | Rizky Achmad Setiawan 58
36 | Shelma Karany 90
37 | Shinta Dewi Septalia 77
38 | Silmi Fahmi Ibrahim 74
39 | Syifa ‘Urrahmah Arum 81
40 | Teguh Hadi Wibowo 52
41 | Yanuar Kusuma W. 83
42 | Yosep Aditua Banjarn 84

i 3010
M 734

27
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M=%x/N
M =3010/42
M=734

The result showed that the teaching listening through text dictation techniques
in cycle one could not improve the students’ listening comprehension achievement.
This was based on the data that the students’ average score was 73.4. This score had
not reached standard requirement of the average score, which was 75. It means that

the first cycle was not successful yet.

4.1.3 Reflection

Derived from the result of observation and the listening test in cycle one, it
could be said that the students’ listening comprehension ability had not improved yet.
Based on the result of observation in cycle one, it was found that there were only 19
students or 45% of 42 students were actively involved in the first meeting. Moreover,
there were 21 students or 50% of 42 students were actively involved in the process of
teaching listening in the second meeting. This means that the students’ involvement
in the process of teaching listening in the cycle one had not fulfilled the requirement
of this research was 75%. In other words, most of students were passive during the
teaching learning process. The students still felt reluctant in answering and asking the
questions.

Besides, from the result of the average score of listening test (M=73.4), it
could be said that this score had not reached the standard requirement of the average
score, which was 75. This means that the first cycle was not successful yet.

Based on the result of observation and the listening test in cycle one, it was
concluded that the action of teaching listening through text dictation techniques was
not successful yet. The students were passive and the score did not meet the standard
score yet. That 1s why, further action was needed to solve the problem appeared in
cycle one. The next cycle will be focused on reading the text more clearly, giving

more vocal variety, heightening the volume, and giving more gestures. Besides, the
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teacher would use more gestures during dictating the text, and it is believed that it
could make the action more effective. Those illustrations would be done in cycle two.
It was expected that the students would be more active in the process of teaching
listening, so that they would be more motivated to improve their listening
comprehension ability. In addition, the result of the action in cycle two was expected

to be better than it was in the previous cycle.

4.2 The Action in Cycle Two

The second cycle was done on December 13" and 16™ 2006. The action was
administered based on the result of the first cycle. In this action, there were two kinds
of data collected. The first data were collected by applying observation that focused
on the students’ active and passive involvement in the process of teaching listening.
The supporting data focused on the students’ listening comprehension ability. They
were accumulated by conducting listening comprehension ability test after having the

action.

4.2.1 The Result of Observation in Cycle Two

Observation was done by both the English teacher and researcher along with
the process of teaching listening. The observers used checklist paper which focused
on the students’ active and passive involvement in the listening teaching learning
process. Based on the observation done in the first meeting, there were 32 students of
42 students or 76% were active. It is presented in Appendix 9. Besides, in the second
meeting, there were 34 students of 42 students or 80% were active involved. It is
presented on Appendix 11. This means that the students had reached the percentage
requirement of the students’ active involvement in the listening teaching learning
process (75%). It can be said that the students more active in this action to involve in
the listening teaching learning process than in the action in cycle one. Some of them
were able to answer the questions given. They were more enthusiastic during the

teaching learning process. The students showed better understanding about the text
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after the teacher gave emphasis on some words and used more gestures. Moreover,
the teacher also gave more vocal variety in reading the text, and it made them be able
to hear the voice clearly. In short, teaching listening through text dictation by giving
more vocal variety, more gestures, and more volume could improve the students’

listening comprehension ability.

4.2.2 The Result of Listening Test in Cycle Two

The listening test was carried out at the end of the class activity in cycle two.
The students answered the questions on the answer sheets individually after having
the action of teaching listening through text dictation techniques; they were note
taking and partial dictation. The result of the students’ listening test is presented in
the following Table 3.
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Table 3. The Students’ Listening Test Scores in Cycle Two

NO NAME SCORE
1 Alviover Ratna W. 86
2 Amalia Hayudiarti 87
3 Andy Jeffry Maulidi D. 54
4 | Aggita Dewi N. 90
5 Anita Sapta Pratiwi 81
6 Aprillia Wulandari 81
7 Arief Budiman 85
8 Arindha Novia Dewi 68
9 Astu Budi Citra S. 78
10 Bagus Dimas Putra 96
11 Bany Virawan 69
12 Chandra Adi Yaksa 90
13 Dendy Yogaswara A. 81
14 Desiana Putri Handainy 88
15 Desminurva Festia 77
16 Didik Dwi Cahyono 84
17 Edwin Bagas Arifiyanto 91
18 Fachmi Resya 82
19 Fariz Zakka Andana 98

20 Fransiska Adiliya M. 59
21 Hanif Nugra Pujiyanto 99
22 Hidayatul Firiah 59
23 Indah Rahmawati 69
24 Intan Permata Devi 88
25 Ken Vauzia Baiq Imanar 99
26 Laily Mutmainnah 74
27 Malika Reza Faishal 87
28 Marta Dwi Magista 99
29 Mochamad Helmi R. 88
30 Muhammad Yusuf K. 73
31 Mutiara Ari Setyan 89
32 Novidha Satya N. 86
33 Novita Ismiranti N. 87
34 Rico Wicahya 79
35 Rizky Achmad Setiawan 74
36 Shelma Karany 74
37 Shinta Dewi Septalia 82
38 Silmi Fahmi Ibrahim 78
39 Syifa ‘Urrahmah Arum 69
40 Teguh Hadi Wibowo 17
41 Yanuar Kusuma W. 83
42 Yosep Aditua Banjarn 94
TX 3432
M 81.7
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M=3%/N
M =3432/42
M =817

From the data above, it could be seen that the result of listening test in cycle
two was better than the result of listening test in the first cycle. The mean score of the
students’ listening test in the second cycle (M = 81.7) was higher than that of the first
cycle (M = 73.4). It means that the action of teaching listening through text dictation
techniques in cycle two could improve the students’ listening comprehension

achievement.

4.2.3 Reflection

Having known about the result of observation and the listening test in the
cycle two, it could be said that the students had better improvement in the process of
teaching listening. Based on the result of observation in the cycle two, it was found
that there were 32 students or 76% of 42 students were active in the first meeting. It
can be seen in Appendix 9. Furthermore, there were 34 students or 80% of 42
students were more actively involved in the process of teaching listening in the
second meeting. It is presented on Appendix 11. This means that the students’
involvement in the process of teaching listening in the second cycle had fulfilled the
requirement of this research that was 75%. In the results, the students had not felt
reluctant anymore to raise questions and also answer the questions given.

Besides, from the results of the listening test in the cycle two, it was also
found that the mean score of the students’ listening comprehension ability was higher
than that in the cycle one. It increased from 73.4 in the first cycle up to 81.7 in the
second cycle. This means that the students’ listening comprehension ability was
classified in the good category in the second cycle.

Derived from the results of observation and the listening test in the second
cycle, it was concluded that the techniques of teaching listening through text dictation
in cycle two gave positive response. The students did not get difficulties in
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comprehending the text, because the teacher read the text more clearly than in cycle
one. That is why the students were active and enthusiastic to join the teaching
learning process. In other words, the action cycle two had successfully improved the

students’ listening comprehension ability and the action was stopped.

4.3 The Result of Supporting Data
4.3.1 The Result of Interview

The interviewees were the English teacher and the students as the research
respondents. The English teacher was interviewed in the informal interview which
was done before the research. She said that the teaching listening by using text
dictation techniques had once been done in classroom activity. Yet the students still
had low score. In teaching listening by using dictation, she only used partial dictation.
However, the techniques that were used in this research were note taking and partial
dictation. Knowing this, she gave positive response because those techniques were
useful, and those also helped the students to comprehend the listening material.

4.3.2 The Result of Documentation

Documentation was used to get the supporting data about the list of the
respondents at SMPN 3 Jember in the 2006/2007 academic year. It was enclosed on
Appendix 10.

4.4 Discussion

Based on the results of the implementation of the actions, generally the
students’ listening comprehension ability can be described as follows.

In the first cycle, the students’ involvement in the process of teaching
listening activity was not as good as what is expected. On the average, the percentage
of the students’ involvement in the process of teaching listening was only 45% in the
first meeting and 50% in the second meeting. It could be pointed out that the students

were passively involved in the process of teaching listening. Most of the students
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were still reluctant to raise questions to the researcher and they worried to respond to
the researcher’s questions. On the other side, the students’ listening comprehension
ability after being given the action by teaching listening through text dictation
techniques was unsatisfactory yet. It was found that the students listening test was
only 73.4. Concerning the objective of this research, the students’ listening
comprehension ability in the first cycle still could not achieved the standard average
score (M=75). Therefore, the action cycle was proceeded to the next cycle by revising
some necessary aspects; that was using more vocal variety, heightened the volume,
and more gesture, in order to help the student achieve the target of the research. It
was done because, according to Hornby (1995:321) that dictation is an activity
whereas listeners have to write down a word or passage that is read a loud, as a way
of helping them learning a language.

After giving the action in the second cycle, it was found that the students’
listening comprehension ability has significant improved. The score of listening test
had achieved from 73.4 in the first cycle up to 81.7 in the second cycle. This means
that the students’ listening comprehension ability had achieved the standard average
score that was 75. In relation to this case, moreover, the improvement of the students’
listening comprehension ability in the second cycle was also followed by the
improvement of their involvement in the process of teaching listening. The
percentage of the students’ involvement was 76% in the first meeting and 80% in the
second meeting. In this case, the students did not feel reluctant or worried to respond
the researcher’s questions and asked questions to the researcher.

In conclusion, based on the results of this research, it could be said that the
use of text dictation techniques could improve the VIII-B students’ listening
comprehension ability at SMPN 3 Jember in the 2006/2007 academic year.
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V. CONCLUSION AND SUGGESSTION

This chapter presents conclusion of the research and suggestions for the

English teacher, the students and for the future researcher.

5.1 Conclusion

Based on the results of listening test afier the actions were given in two
cycles, 1t could be concluded that the use of dictation techniques could improve the
VIII-B students’ listening comprehension ability at SMPN 3 Jember in the 2006/2007
academic year. The improvement could be seen from the students’ mean score of the
test results in the second cycle that was better or achieved the standard mean score
requirement, that was 81.7 compared with their mean score in the first cycle, that was
73.4.

5.2 Suggestions
By considering the results that showed the use of text dictation techniques
could improve the students’ listening comprehension ability, some suggestions are
proposed to the following people:
1. The English teacher
The English teacher of SMPN 3 Jember are suggested to be more creative to find
the technique in teaching listening to improve the students’ listening
comprehension achievement. She is suggested to use note taking and partial
dictation in teaching listening comprehension, as they are two of the techniques of
dictation. In addition, it could improve the students’ listening comprehension
achievement.
2. The Students
The students are suggested to be more active when the teacher tries to use or
apply text dictation techniques in teaching listening, because those techniques can

improve the listeners” comprehension.

39
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3. The Future Researchers
This result of the research was expected to give information for future researchers
to conduct further research which focus on text dictation techniques on listening
comprehension ability using different research design such as an experimental
research. For example: the effect of text dictation techmiques on listening

comprehension ability.
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