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ABSTRACT

Nurul Iskandar, AN ANALYSIS ON SUMMATIVE TEST CONSTRUCTED
BY THE ENGLISH TEACHER OF SMUN 1 WARU - PAMEKASAN IN
THE 1999/2000 ACADEMIC YEAR.
A thesis, English Education Program, Language and Arts Department,
Faculty of Teacher Training and Education, Jember University
Consultants: (1) Dra. Zakiyah Tasnim, MA
(2) Dra. Wiwiek Eko B., MPd

Testing has a very important role in the teaching and learning activity. It is
useful for the effectiveness of the instructional program, to measure the outcome
of instructional program, and to know how far the objectives of the teaching and
learning activity that have been reached. This thesis is intended to analyze the
summative test constructed by the English teacher; that is, to know whether the
test constructed following the caracteristics of a good test or not. The data were
taken by using interview and documentation. The documentation covered (1) the
problem and answer key of the summative test, (2) the students' answer sheets of
the English summative test, and (3) the students' scores of the English summative
test. The qualitative and quantitative methods were used to analize the data of the
research. The results of this study show that: (1) The summative test constructed
by the English teacher has sufficient content validity, (2) The summative test
constructed by the English teacher has good reliability, (3) The summative test
constructed by the English teacher has good practicality, (4) The summative test
constructed by the English teacher has sufficient difficulty level. There arel0
items with the index of difficulty less than 0,3 which are categorized as difficult.
There are 26 items with the index of difficulty between 0,3 and 0,7 which are
categorized as sufficient. There are 8 items with the index of difficulty more than
0,7 which are categorized as easy, (5) The summative test constructed by the
English teacher has poor level of discrimination. There are 3 items with the index
of discrimination negative (discriminates in the wrong way). There are 19 items
which are categorized as poor, and 18 items which are categorized as sufficient.
These items need revising to use in the future. There are 4 items which are
categorized as good, which mean that they can be retained and used again in the
future test without being revised, (6) The summative test constructed by the
English teacher has poor distracters. There are 15 items considered inappropriate’
in terms of distracters which means that the distracters have been chosen by less
than 5% of the test takers. The distracters can not attract more students from the
upper group than the lower one. Consequently, the ineffective distracters should
be dropped or revised. Basically the summative test constructed by the English
teacher needs some improvement in terms of content validity, difficulty level,
level of discrimination, and the effectiveness of distracters in order that the items
can be functioned well to be used for future test.

Key words: Analysis Study, Summative Test



CHAPTER
INTRODUCTION

1.1 Background of the Study.

Language is primarily an instrument of communication among human being
in a community. In the global era nowadays, the role of language, especially English,
as a means of communication has been so important that many people want to master
the language. Therefore, it is reasonable that English still becomes an international
language.

In the 1994 English curriculum of high school, it is stated that the teaching
learning of English is intended to develop the student's skills in reading, listening,
speaking and writing. Furthermore, those skills are taught integratively. Mastering
those skills are required to support the absorption and development of science and
technology, culture, and the improvement of international relationship (Kurikulum
SMU, 1995:1).

Teaching without testing is unthinkable (Mehrens and Lehmann, 1978:10).
From the result of testing it can be seen whether the teaching learning activity is
successful or not. Since education is not always successful, any effort must be
directed to reach the attainment of educational objectives which have been
determined. All of those concern with the process of education needed in order to
know the result periodically of the teacher’s activities which have been done so far.
Then, the teacher can decide which one to be maintained and which one should be
changed to improve the teaching learning activity. It is true to believe certainly that
the measurement of educational achievement is essential for effective formal
education (Hasan, 1986:5).

Testing is commonly used to measure the outcomes of instructional programs
(Gronlund, 1982:1). Testing is an important part of every teaching and learning
process. The interrelationship between teaching and testing is a fact that can not be

ignored. Both teaching and testing are so closely interrelated that it is virtually
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impossible to work in either field without being constantly with the other (Heaton,
1988:1).

Many reactions appear when the students fail in their test. The teacher will
probably accuse the students of being lazy, inattentive, incapable, etc. It is not fair if
students are always blamed when the test results are bad. The good student's
achievement may look bad on the test result. On the other hand, the bad one may look
good on the test results. Actually there are many other factors involved. One of them
is the quality of the test itself. The test results are much influenced by the quality of
the test administered (Harsono, 1996:1).

The teacher has supplied with the necessary skills to develop his profession,
including how to evaluate his teaching learning activity by planning, administering
and scoring his own tests. In fact, we often find that there are still many tests given to
the students which actually do not follow the right principles (Walidani, 1995:4). In
other words, the test constructed by the English teachers can’t be always categorized
as good tests.

Well-made test of English can help students in at least two ways. First of all,
such test can help create positive attitudes toward class. A second way that English
test can be benefit for the students by helping them master the language (Campbell
and Rutherford, 1985:4). This means that good English tests can help create positive
attitudes toward instruction by giving students a sense of accomplishment and a
feeling that the teacher's evaluation matches with what he has been taught. In
addition, good English tests also help students learn the language by requiring them
to study hard, emphasizing course objectives, and showing them what they need to
improve.

All good tests have three qualities: validity, reliability, and practicality
(Harris, 1977:13). The validity consists of content validity, criterion-related validity,
construct validity, and face validity (Hughes, 1994:22-27). Lado (1989:30) suggests
for a test to be valid, it must first of all be reliable. Furthermore, Stanley (1964:168)

states that reliability and validity are the two most important criteria for measuring
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devices. It can be concluded that validity and reliability are very important for a good
test. Furthermore, another critcria ol good tests is its practicality (Hughes, 1994:47).
It is good that a test should be easy and cheap to construct, administer, score, and
interprete.

There are two kinds of test interpretation, i.e. for norm-referenced and for
criterion-referenced. The item analysis procedure for norm-referenced test provides
information concerning the difficulty level of the items, the discrimination power, and
the effectiveness of distracters (Gronlund, 1982:101). Moreover, Heaton (1975:178)
suggests that all items should be examined from the point of view of (1) their
difficulty level and (2) their level of discrimination or discrimination power.
Concerning with the ideas, it is necessary to use item analysis procedure.

The classroom tests can be divided into four, i.e. placement test, formative
test, diagnostic test and summative test (Tinambunan, 1988:7). In this study, all of the
tests will not be discussed, instead it will only discuss the summative test. The
summative test is an effort in collecting information to know how far the student's
achievement towards the material taught in the classroom, based on the syllabus. In
the 1994 curriculum, it is stated that summative test is given to the students in every
four months. So the Senior High School students nowadays will have three
summative tests in a year, i.e. the first, the second, and the third terms of summative
test. They are usually called as Ulangan Umum Catur Wulan 1, Ulangan Umum Catur
Wulan II, Ulangan Umum Catur Wulan I11.

Based on this consideration, the writer is interested in analyzing the third term
of summative test constructed by the English teacher of SMUN I Waru - Pamekasan
in the 1999/2000 academic year because it covers all of the materials based on the
syllabus. It concerns with content validity, reliability, practicality, and item analysis
procedure. This test is prepared, administered and scored by the English teacher
himself, and given to the first year students of SMUN [ Waru - Pamekasan in June, in
the 1999/2000 academic year.



1.2 The Problem Formulation

Stating a problem is very important step in a rescarch since the problem will
give the researcher the direction to the research process as well as suggest a specific
answer or conclusion (Arikunto, 1996:25). Based on the background of the study, the

teseafch problems are formulated into one major problem and six minor problems.

1.2.1 Major Problem
The major problem to be discussed in this research is: does the summative test
constructed by the English teacher of SMUN I Waru - Pamekasan in the 1999/2000

academic year have the criteria of a good test?

1.2.2 Minor Problems
The minor problems to be discussed in this research are:

1. Does the summative test constructed by the English teacher of SMUN I Waru -
Pamekasan in the 1999/2000 academic year have a good content validity?

2. Does the summative test constructed by the English teacher of SMUN I Waru -
Pamekasan in the 1999/2000 academic year have a high reliability?

3. Does the summative test constructed by the English teacher of SMUN 1 Waru -
Pamekasan in the 1999/2000 academic year have a good practicality?

4. Does the summative test constructed by the English teacher of SMUN 1 Waru -
Pamekasan in the 1999/2000 academic year have a good difficulty level?

5. Does the summative test constructed by the English teacher of SMUN I Waru -
Pamekasan in the 1999/2000 academic year have a good discrimination power?

6. Does the summative test constructed by the English teacher of SMUN I Waru -
Pamekasan in the 1999/2000 academic year have good effectiveness of

distracters.



1.3 Operational Definition of the Variable
1.3.1 An Analysis

In this research, an analysis is 10 analyze a summative test constructed by
English teacher of SMUN 1 Waru - Pamekasan in the 1999/2000 academic year in
order to know whether the test is constructed in a right way, following the
characteristics of a good test or not. This analysis is covering the content validity,
reliability and practicality. Besides, it is also important to do an item analysis after the
test has been scored, in order to know how well each item in the test is. In this
research, the item analysis will be related to the index of difficulty level, the index of

discrimination power, and the effectiveness of distracters.

1.3.2 Summative Test Constructed by English Teacher

In this research, summative test constructed by English teacher is a type of
classroom test that is prepared, administered and scored by the English teacher
himself based on the syllabus and the instructional objectives. This research only
focuses on the third term-first year of summative tests because the tests are supposed
to cover all of the materials, with the comparison of 2: 3: 5. It means that there are
20% materials taken from the first terms, 30% materials taken from the second terms,
and the rest is 50% materials taken from the third terms (Walidani, 1995:3).
Therefore, the test materials would be covered all of the materials of first, second,

and the third ‘cawu’ of the first year.

1.4 Research Objective
1.4.1 Major Objective

The major objective of this research is to define whether the summative test
constructed by the English teacher of SMUN I Waru - Pamekasan in the 1999/2000

academic year have the criteria of a good test or not.
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1.4.2 Minor Objectives
The minor objectives of this research are:

1. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has a good validity
or not.

2. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has high reliability
or not.

3. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has a good
practicality or not. .

4. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has a good
difficulty level or not.

5. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has a good
discrimination power or not.

6. To find out whether the summative test constructed by the English teacher of
SMUN I Waru - Pamekasan in the 1999/2000 academic year has good

effectiveness of distracters



1.5 The Significances of the Study

The result of this research will hopelully give some significances to the following

people.

1.5.1 For the English teachers

- To give the English teacher a clear description about the characteristic of a good
test,

- To give an input to the English teacher as the constructor that analysis in his
summative test items is necessaryly done to improve the teaching learning process
in the future. Furthermore, it can be decided which items can be maintained and
which items should be revised if the test will be used again in the future,

- To inform the English teacher that analyzis on summative test can be useful in
making judgements of instructional effectiveness and remedy for a student or for

the class as a whole.

1.5.2 For other researchers

For other researchers, the result of this research is really hoped to be the
consideration in conducting further research dealing with similar problem in analysis
on summative test. For example, by conducting an action research on the anlysis of

teacher-made test to empire students’ English achievement.



CHAPTER 11
REVIEW OF THE. RELATED LITERATURE

2.1 The Meaning of Evaluation

The word evaluation and measurement are frequently used interchangeable. It
seems that there is some confusion concerning with the meaning of the terms
evaluation and measurement as it applies especially to classroom instruction
(Tinambunan, 1988:1). Evaluation is the systematic process of collecting, analyzing,
interpreting information to determine the extent to which students are achieving
instructional objectives, e.g. answer the question “How good?” Measurement is the
process of obtaining a numerical description of the degree to which an individual
possesses a particular characteristic, e.g. answer the question “How much?”
(Gronlund, 1985:2). Thus measurement is the process of assigning numbers to
individuals or characteristics according specific rules that is useful for describing the
amount of certain abilities that individual have (Tinambunan, 1988:2). For that
reason, it represents useful information for the evaluation process.

The implication of the 1994 curriculum to the evaluation procedures can be
inferred from the basic principles for developing evaluation procedure. According to
the 1994 SMU curriculum there are two kinds of evaluation procedures: procedures
for evaluating leamming progress and procedures for learning outcomes. The
evaluation for learning progress is designed to (a) identify students’ learning
progress, (b) obtain feedbacks for remedial teaching and enrichment, and (c) obtain
feedback for improvement of teaching and learning strategies.

This kind of evaluation can be conducted at the end of one or two
instructional units. The data scores obtained from this evaluation will be used in
combination with those at the end of a term’s evaluation to assign grades for the
students’ academic report. The evaluation of learning outcomes is designed to

measure the achievement of the instructional objectives at the end of a term, a year, or

a program of the secondary school. This kind of evaluation should only include test



items measuring the students’ skills of reading, listening, speaking, and writing
(Suyanto, 1997:25). In this study, the researcher only focuses on the term’s evaluation

learning outcomes because it includes test items as well.

2.2 The Function of Evaluation in Education
Finocchiaro and Bonomo (1973:206) explain that at least there are five reasons

why test is administered in the teaching learning activity.

1. To grade students, so that teacher can move them forward to the next higher class
or retain them at their present level.

2. Through appropriate instruments, teacher can set realistic standards of
achievement for groups or individuals. By comparing a test result with the another
similar class, the teacher can judge whether the test is too easy or too difficult, or
whether the curriculum needs revising or not.

3. Test can also help someone assess the effects of experiment. For example,
through a carefully controlled experiment, one may wish to do whether the
students’ native language in the classroom increases their program or not.

4. The confidence of the community or nation in a language program may
sometimes be based on the results of a testing program.

5. The three principle reasons for testing, as far as classroom teachers concerned
are: (a) to diagnose the specific feature of language in which individual student or
groups are having difficulties, (b) to help teachers measure their ability as
teachers, (c) to find out how much students have learned or achieved.

According to Gronlund (1982:6), the use of tests can aid learning by (1)
improving students motivation, (2) increasing retention and transfer of learning, (3)
increasing student self-understanding, and (4) providing feedback concerning
instructional effectiveness. Moreover, evaluation can contribute the teaching learning
process, the improvement of instruction, and the information gained from the result of

the evaluation can be used to assess and improve instruction, for example, in judging:



- The appropriateness and attainability of the instructional objectives,
- The usefulness of the instructional materials,
- The eftectiveness of the instructional methods (Tinambunan, 1988:3).

In addition, the results obtained from the tests can also be used to provide

valuable information concerning the performance of the test items themselves

(Heaton, 1988:172). In general, it can be said that to measure the outcome of

instructional program and to know how far the objectives of teaching learning activity

have been reached, it can be seen by administering a test. Furthermore, it is true that

testing can not be separated from teaching learning activity.

2.3 Types of Language Tests

There are various types of tests based on their function. Heaton (1988:10)

distinguishes the types of tests into five commonly used types:

L.

Progress test

It is to assess the progress which students have in mastering the material taught in
the classroom. This test is often given to motivate the students and also to enable
the teachers to assess the degree of success of their teaching,

Achievement test

It is designed to measure mastery of particular syllabus. This test is similar to
class progress test that are generally based on a syllabus and measures what has
been taught and learnt. However, the achievement test is designed primarily to
measure individual performance rather than to act as a means of motivating
student or reinforce learning.

Proficiency test

It is a test which measures a student’s achievement in relation to a specific tasks
which he will later be required to perform. Since proficiency test is concerned
with future performance rather than past achievement, it rarely takes into account
of any syllabus which the students have followed.

Aptitude test

It measures the student’s probable performance in learning a foreign language,
showing whether the student has any special aptitude for learning a new language
or not.

Diagnostic test

It is primarily designed to assess the student’s knowledge and skills in particular
areas before a course or study is begun.

10



In addition, according to Harris (1977:3), there are only three general types of
language tests:
1. Aptitude test serves to indicate an individual’s facility for acquiring specific skills

and learning.

9

Proficiency test indicates what an individual is capable of doing now (as the

results of his cumulative learning experiences).

3. Achievement test indicates the extent to which an individual has mastered the
specific skills or body of information acquired in a formal learning situation.

Testing should be considered during the planning of instruction, and it should
play a significant role in the various stages of instruction. There are numerous
decisions that teachers must make from the beginning of instruction to the end
(Walidaini, 1995:19).

Gronlund (1982:2) states that there are three types of decisions teachers need
to make: (1) decisions at the beginning of instruction (placement test), (2) decision
during the instruction (formative and diagnostic tests), and (3) decisions at the end of
instruction (summative test).

In conclusion, an achievement test that is commonly used by English teachers
for making decision of instructional objectives is as follows:

I. Placement test measures the students’ achievement at the beginning of
instructional objectives.

2. Formative and diagnostic tests measure the students’ achievement during the
instructional objectives.

3. Summative test measures the students’ achievement at the end of instructional

objectives. In this study, the researcher will only discuss the summative test

because it is commonly used in evaluating the students' achievement.
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2.4 Summative Test

Gronlund (1982:5) states that the achievement test at the end of a period of
instructional for the purpose of certifying mastery or assigning grades is called a
summative test. Besides, the results can also be used to evaluate the effectiveness of
instructions.

In the case of summative test, Bloom (1981:155) mentions it as “summative
evaluation”. It indicates the type of evaluation used at the end of term, a course, or
program for purposes of grading, certification, evaluation of progress, or research on
the effectiveness of curriculum, course of study, or educational plan.

Both statements are principally have the same meaning. It can be concluded
that summative test is a type of classroom test which is usually prepared,
administered and scared by the classroom teachers, based on the syllabus, and it
given at the end of a certain period of instructional program. Besides, it is
administered to measure the outcome of the instructional program.

According to the 1994 English curriculum, the summative test of senior high
school is administered in every four months. So, in a year the students of senior high
school will have three times of summative tests. They are the first, the second, and
the third term of summative test, or usually they are called as Ulangan Umum Catur

Wulan I, Ulangan Umum Catur Wulan I1, and Ulangan Umum Catur Wulan I11.

2.5 Teacher-Made Test

“Students’ achievement can be measured by either a teacher-made test or a
standardized test” (Harris, 1977:1). The teacher-made test is generally prepared,
administered and scored by one classroom teacher. While the standardized test is
prepared by more than one person as professional testing services to assist institutions
in the selection, placement, and evaluation of students. In this research, the test will

be analyzed here belongs to the teacher-made test.
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The teacher-made test is used by the teacher to measure the achievement of
his own students after linishing the instruction in the teaching learning process. These
tests are never tried out to a sample of students before the real test is administered to
their students. Moreover, the teachers never or hardly evaluate and revise the test
items although they will be used again in other times (Walidaini, 1995:21).

Gronlund (1982:18) suggests that the first consideration in test planning is to
determine the type of test to be prepared, because if the test planning is carefully
done, constructing relevant test items is greatly simplified. In addition, in
constructing an achievement test to fit a set of specifications, it is important to define
the variety of item types (Gronlund, 1982:36). The tests constructed by teachers are
usually divided into two general types, the objective test and subjective test.
Objective test items include the following selection-types items: multiple-choice, true
false, and matching. They also include the supply-type items that are limited to short
answer and completion. The other supply-type item is subjective. The most notable
characteristics of subjective test is the students are asked the question that requires
them to produce their own answer (ibid:71). In this study, the summative test
constructed by the English teacher that would be analyzed is in the form of multiple-
choice type items because multiple choice item is regarded as being the most

common form used in the objective type of test.

2.6 Characteristics of Good Tests

There are three characteristics of a good test, they are; validity, reliability, and
practicality (Hughes, 1994:47). While, Chase (1978:57) mentions that a good test
should have three characteristics, they are: validity, reliability, and employability.
Both statements are principally the same as Chase mentioned employability for

practicality.
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2.6.1 Validity

Validity of a test is the extend to which it measures what it is supposed o
measure and nothing else (Heaton, 1988:159). Every test, whether it is informal
classroom test or a public examination should be as valid as the constructor can make
it. The test must aim to provide a true measure of the particular skill which is
intended to measure (ibid: 159).

Hughes (1994:22) states that a test is said to be valid if it measures accurately
what it is intended to measure. Then, validity of a test is divided into four categories:
content validity, criterion-related validity, construct validity, and face validity. More
over, Tinambunan (1988:11) divides validity into three types of validity: content
validity, criterion-related validity, and construct validity. It is the same as Gronlund
(1982:126) who states that the three types of validity that have been identified and
commonly used in educational and psychological measurement are content validity,
criterion-related validities (predictive and concurrent), and construct validity.

However, this study pays much attention on the content validity rather than
others, because the test that used is achievement test which must be matched to the

syllabus and accuracy of the 1994 English curriculum.

2.6.2 Reliability

The second characteristic of a good test is reliability. Reliability refers to the
consistency of the test score (Gronlund, 1982:132). Then, Lado (1969:330) states that
a test should be reliable because an unreliable test does not measure anything. In
addition, reliability also means the consistency with a test measures the same thing all
the time (Tinambunan, 1988:14). Teachers need to know about reliability so that they
can use test score to make appropriate decisions about their students.

The level of consistency of a set of scores can be estimated by using the
method of internal analysis to compute a reliability coefficient (Frisbie, 1988:2). Test
reliability techniques get two scores on people in a group by: (a) the test-retest
method, in which we administer the test twice to the same students; (b) by using two

14



comparable forms of a test, and (¢) by using one test named split-half method (Chase,
1978:80).

Consequently, it is important for teachers to determine the consistency of the
scores from their test are, so that those scores can be used to make instructional
decisions about students wisely. To know the consistent result of the test, split-half
method by applying the Spearman-brown formula will be applied in order to know

2rh
1+ rh

the reliability of the total test. The formula is as follows: I't =

Notes :
I't = reliability of total test.

rh = correlation coeffisien between two halves of the test.

2.6.3 Practicality
The third characteristic of a good test is practicality. Chase (1978:92)
mentions that employability for practicality includes a variety of practical, common
sense considerations for making it easy to apply the test and interpret the result.
Furthermore, there are some factors about the administration and the test itself
that must be carefully considered:

a. The availability of enough time for the administration of the test should be fair
because the reliability of a test is directly related to the test’s length. If the time
allocated to testing is very short, the result of the test tends to be unreliable. A
safe procedure is to allot as much time as is necessary to obtain valid and reliable
results.

b. The test should be as economical as possible in cost.

¢. Any equipment needed during the administration of the test, for example,
language laboratory, tape recorder, must be prepared in advance.

d. The length of time needed to get the marking done on the test result.

15



¢. ‘The scoring procedure must be appropriate. This is very crucial because it will

contribute to the ease of interpretation of the raw score that can be easily
converted into meaningful scores (T'inambunan, 1988:23).

To interpret the practicality of the test, this study pays attention on test’s

budget, and the length of time needed to get preparation, scoring, and interpreting the

test results because it is commonly considered carefully before administering a test.

2.7 Item Analysis

It has been mentioned above that all good tests have the characteristics of
validity, reliability, and practicality. Besides, to know the effectiveness of the items in
the evaluation, it is necessary to use item analysis which provides information about
how well each item in the test functioned (Hasan, 1986:5.4). It is dealing with
Gronlund's (1982:101) idea that after a test has been administered and scored, it is
usually desirable to evaluate the effectiveness of the items. This is done by studying
the student’s response to each item.

The analysis of student’s response to objective test items is a powerful tool for
test improvement. Thus, item analysis information can tell us if an item was 100
difficult or too easy, how well it discriminated between high and low scores on the
test, and whether all the alternatives functioned as intended (Tinambunan, 1988:137).
Moreover, Heaton (1988:178) states that all items should be examined from the point
of view of (1) their difficulty level and (2) their level of discrimination. From the
opinions above, the effectiveness of the items will be analyzed because it is necessary
done for the test improvement concerning with their difficulty level and their level of

discrimination.
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2.7.1 The Index of Difficulty

According to Heaton (1988:178), the index of difficulty of an item or facility
value shows how easy or difficult the particular item proved in the test. It is generally
expressed as the fraction (or percentage) of the students who answered the item
correctly. The index of difficulty level is calculated by using the formula:

Fv= R
N

Notes:
FV = the index of difficulty
R = the number of students who answered the item correctly
N = the number of students taking the test
The test items are encouraged to have 0,5 or above 50 percent level of
difficulty. However, the test items with facility value between 0,3 and 0,7 are
acceptable.
More clearly, each category has its own criterion described as follows:
0,00 - 0,30 = difficulty category
0,31 - 0,70 = sufficient category
0,71 - 1,00 = easy category (Arikunto, 1997:2 14).

2.7.2 The Index of Discrimination power
The discrimination index of item indicates the extent to which the item discriminates
between the testees, separating the more able testees and the less able (Heaton,
1988:179). The index of discrimination tells us whether those students who
performed well on the whole test tended to do well or badly on each item in the test.
There are various methods of obtaining the index of discrimination: all
involve a comparison of those students who performed well on the whole test and
those who performed poorly on the whole test. However, while it is statistically most

efficient to compare the top 27 percent with the bottom 27 percent, it is enough for
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most purposes o divide small sample mto halves or thirds. The index of

o e S . o g Correctl] — Correctl,

discrimination power is calculated by using formula: D = - 77¢¢!t ~KormeotL
N

Notes:

D = discrimination index

U = upper group

L = lower group

n = number of candidates in one group (ibid:180).

The discrimination index can range from: +1 (= an item which discriminates
perfectly - i.e. it shows perfect correlation with the testees’ results on the whole test)
through 0 (= an item which does not discriminate in any way at all) to -1 (= an item
which discriminates entirely in the wrong way.

Moreover, a good item test should have discrimination index between 0.4 to
0,7. The category of discrimination index described as follows:

0,00 -0,20 = poor
0,21 -040 = sufficient
0,41-0,70 = good
0,71 - 1,00 = excellent

- (negative) = discriminate in the wrong direction (Arikunto, 1997:223).

2.7.3 The Effectiveness of Distracters

The third step of item analysis is determining the effectiveness of the
distracters by comparing the number of students in the upper group and the lower
group who selected each incorrect alternative (Gronlund, 1982:104). A good
distracter will attract more students from the lower group than the upper one. Thus, it
should discriminate between the upper and the lower in a manner opposite to that of

correct alternative.



Arikunto (1996:226) claims that distracters can be considered effective or
have good function if they are chosen by at least 5% of the test takers. In addition, the

distracters should attract more students Trom the lower group than the upper one.
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CHAPTER I
RESEARCH METHOD

3.1 Research Design

The design used in this rescarch is a descriptive because this research doesn't
want to prove a hypothesis. It describes the quality of the third term English
summative test constructed by the English teacher for the first year students of
SMUN 1 Waru - Pamekasan in the 1999/2000 academic year.

The procedures of the research are as follows.

—_—

Identifying research problems.

Formulating the research problems and objectives.
Choosing the research design.

Determining data resources.

Selecting data collection methods.

Constructing the research instrument.

Collecting data needed.

Analyzing the collected data.

o ool 3 oh v e L B

Making a conclusion.

10. Writing the research report.

3.2 The research Subject
The Object of this research is the third term English summative test
constructed by the English teacher which is given to the first year students of SMUN

1 Waru - Pamekasan in June 1999/2000 academic year.

3.3 The Research Area
The research area is determined by using purposive method. It follows Hadi
(1997:82) that purposive method is used to determine the research area designed to

achieve a certain goal. Therefore, SMUN 1 Waru - Pamekasan will be chosen as the
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research area. This school is selected as the research area because the writer has
known the situation and the condition of the school. In addition, it is possible to get

permission for conducting the rescarch casily

3.4 data Collection Methods

The data used in this research are documentation and interview.
3.4.1 Documentation

Documentation is a method to get data about anything on variable in the form
of notes, transcripts, books, magazines, newspapers, diaries, etc (Arikunto,

1996:234). In this research, documentation will be used to get the data about the

following points.

I. The items and the answer key of the third term of the first year English
summative test constructed by the English teacher of SMUN 1 Waru - Pamekasan
in the 1999/2000 academic year.

2. The students' answer sheets of the third term of the first year English summative
test constructed by the English teacher of SMUN 1 Waru - Pamekasan in the
1999/2000 academic year.

3. The students' scores of the third term of the first year English summative test
constructed by the English teacher of SMUN 1 Waru - Pamekasan in the
1999/2000 academic year.

3.4.2 Interview
Arikunto (1996:144-145) says that there are three kinds of interview, they are:
1. Unguided interview, in this interview the interviewer carries out the interview
with no systematic plan of questions.
2. Guided interview, in this interview the interviewer carries out the interview
using a set of questions arranged in advanced.
3. Free guided interview, in this interview the interviewer uses a set of questions

and the questions are developed in gaining further specific information.



In this research, guided interview is chosen based on the consideration to
avoid useless information. In addition, the guided interview is conducted with the

English teacher as the constructor of the test itself,

3.5 The Data Analysis Method

The data obtained should be analyzed in order to get the empirical evidence of
the research. The data can be analyzed by using statistical or non-statistical method
(Arikunto, 1996:242). Statistical method will be used for analyzing the content
validity, reliability , the index of difficulty, the index of discrimination power, and
the effectiveness of distracters. Besides, non-statistical method will be used to get the

empirical evidence of the practicality.

3.5.1 Analyzing Content Validity
To analyze content validity on summative test constructed by English teacher
of SMUN 1 Waru - Pamekasan, the following steps will be taken.
1. Use the table of specification based on the objectives of the third term-of the first
year students stated in the 1994 English Basic Course Outline.
2. Check the objectives of the third term-first year in the 1994 English Basic Course
Outline and put them in the table.

L)

Match the material in the test and the objective stated.
4. Place each item’s number in an appropriate intersection of the objectives in the
1994 English Basic Course Outline to identify the representative samples.

The results would reveal whether the summative test constructed by the
English teacher covered the representative samples of the learning outcomes and the
language content or not. According to Bloom (1981:60), if the agreement of a test is
75% or more, the test has high content validity. On the other hand, if the agreement is

less than 50%, the test is considered as having low content validity.
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3.5.2 Analyzing the Reliability

Reliability refers to the consistency of the test scores or how consistent they
are from one measurement to another (Gronlund, 1982:132). A test is said to be
reliable if it has the same results when it is given to another time (Hughes, 1994:29).
Therefore, there must be two sets of scores for comparison. Hughes (1994:32) states
that the most common method to obtain these two sets of scores is Split-Half method
that provides coefficient of internal consistency. Therefore, in this research, to know
the reliability coefficient of the test, the Split-Half method is used.

This method requires only a single administration of a test. The Split-Half
method involves scoring the odd items and the even items separately and correlating
the two sets of scores. This correlation coeflicient indicates the degree to which the
two arbitrarily selected halves of the test provide the same results. Thus, it reports in
the internal consistency of the test (Gronlund, 1982:134).

Since the correlation coefficient based on the odd and even items indicates the
relationship between two halves of the test, the reliability coefficient for the total test
is determined by applying the Spearman-Brown formula (Heaton, 1988:164). The

2rh
1+rh

formula 1s as follows: I't =

Notes:
It = reliability of total test.
rh = correlation coefficient between two halves of the test.
Standardize tests usually require test reliability coefficient of .85 or above.

However, teacher-made tests are usually considered adequate with reliability
coefficient of .60 or above (Tuckman, 1975:256).
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3.5.3 Analyzing the Practicality

To analyze the practicality on summative test, the descriptive qualitative will
be used. The result would reveal whether or not the test constructed is economical in
cost and time in term of constructing, administering, scoring and interpreting the test

result.

3.5.4 Item Analysis
The steps to analyze the item analysis will be as follows.

1. Collecting the students' answer sheets that have been scored by the English
teacher.

2. Arranging them in an order from the highest score to the lowest one.

3. Taking the top and the bottom 27% of each total group, as the upper and lower
group.

4. Calculating the index of difficulty and the index of discrimination for each item

with the following formulas.

a. The index of difficulty is calculated by using this formula; FV= %

Notes:
FV = the index of difficulty
R = the number of students who answered the item correctly
N = the number of students taking the test
The test items are encouraged to have 5 or above 50 percent level of
difficulty. However, the test items with facility value between 3 and 7 are acceptable
(Heaton, 1988:179).
More clearly, each category has its own criterion described as follows:
0,00 - 0,30 = difficult category
0,31 - 0,70 = sufficient category
0.71 - 1,00 = easy category (Arikunto, 1997:214).
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b. The index of discrimination power is calculated by using this formula:

D= CorrectU- CorrectL

n
where: D = discrimination index

U = upper group

L = lower group

n = number of candidates in one group (Heaton, 1988:180).

The discrimination index can range from: +1 (= an item which discriminates
perfectly - i.e. it shows perfect correlation with the testees’ results on the whole test)
through 0 (= an item which does not discriminate in any way at all) to -1 (= an item
which discriminates in entirely the wrong way (Ibid: 180)

Moreover, the good item test should have discrimination index between 0.4 to
0,7. The category of discrimination index is described as follows:

0,00 - 0,20 = poor
0,21 - 0,40 = sufficient

0.41-0,70 = good
0,71 - 1,00 = excellent
- (negative) = discriminate in the wrong direction (Arikunto, 1997:223),

c. Estimating the effectiveness of distracters

Determining the effectiveness of distracters, this research is based on what
Arikunto (1996:226) claims that distracters can be considered effective or have good
function if they are chosen by at least 5% of the test takers. Thus, it should
discriminate between the upper and lower in a manner opposite to that of the correct
alternative. In this research, to make the comparison of the number of students in the
upper group and the lower group who selected each alternative, the following table is

used:

Item No:
Alternatives: A B & D E

Upper group - - - - -
Lower group = = = = R

* = Correct answer




CHAPTER IV
RESEARCH RESULT AND DISCUSSION

4.1 Research Results
4.1.1 Content Validity

Based on the data analysis, it was found that the test materials for the first
year students were taken from the first ‘cawu’ (reading: itemno. 1,2, 3,4, 5,6, 7, 8,
9 and functional skill: item no. 30, 31, 37), from second ‘cawu’ (reading: item no. 10,
11, 12, 13, 14 and functional skill; item no. 32, 33, 34, 35, 36, 38, 39, 40), and from
the third ‘cawu’ of 1994 SMU English curriculum (reading: item no. 15, 16, 17, 18,
19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 29 and functional skill: 41, 42, 43, 44). So there
are 12 items or 27% of the test materials taken from the first cawu materials, 13 item
or 30% taken from the second ‘cawu’ materials, and 19 items or 43% taken from the
third cawu materials. Totally, there are 44 items or 100% (27%+30%+43%) of test
materials based on the materials of the first, the second, and the third ‘cawu’ of 1994
SMU English curriculum.

As reading is the main focus of teaching English at High Schools (Depdikbud,
1994:1), therefore, most of the materials in the English teaching learning are
dominated by reading skills. Consequently, at least 50% of the English test materials
consist of reading comprehension.

Following the data gained from the content analysis of the English summative
test as illustrated on the Table 1 and Table 2 (see Appendix 4), it can be seen that
there are 29 items or 66% of all items measured reading comprehension achievement,
and 15 items or 34% assessed functional skill. According to Bloom in Walidani
(1995:60), if the agreement of a test is 75% or more, the test has high content validity.
On the other hand, if the agreement is less than 50%, the test is considered as having
low content validity. Since, the summative test has 29 items or 66% of reading
comprehension materials, it can be said that the summative test has sufficient content
validity.



4.1.2 Reliability

This section presents the data analysis about test reliability. To compute the
reliability coefficient of the summative test, split-half method with Spearman Brown
formula was applied. It was done by correlating the students’ scores in the odd items
and their score in the even ones. The result of correlation coefficient (rh) values is
0, 653. Since the correlation coefficient based on the odd and even items indicates
the relationship between two halves of the test, the reliability cocfficient for the total
test was determined by applying Spearman-Brown formula. The computation
showed that the reliability coefficient for total test (rt) values is 0,79. The data
analysis for computing the reliability is presented on Table 3 and Table 4 (see
Appendix 5 and6).

Published test usually requires test reliability coefficient of 0.90 or above, and
the reliability coefficient for teacher-made test typically ranges between 0.60 and 0.80
(Gronlund, 1982:135). In this study, the reliability of the summative test is 0,79. So it
can be justified that the summative test constructed by the English teacher has good
reliability.

4.1.3 Practicality

Based on the interview that has been conducted with the English teacher to get
the main data about the test practicality, it was found that the summative test
constructed by the English teacher was easy to construct because the teacher is
wrft?éﬁ the test based on the materials which had already been given to the students.
The teacher needed two days to construct the test. Besides, the teacher didn’t spend
money at all in constructing the test because everything needed to make the test, such
as paper and computer have been available. The time given to the students to answer
the test was 90 minutes. Since the test format was Multiple Choice, so it was very
easy to score the test. Then, test scores were interpreted by applying Norm

Referenced Approach (NRA). This approach was used for interpreting test scores in



order to know the position of cach student’s achicvement among the other students in
the class. For instance, student A is the third hiphest of fourty students in his class

It is difficult to determine the exact categornies of test practicality because to
determine how much money can be categorized as expensive or cheap, how much
time can be categorized as long or short arc not stated absolutely yet
(Purwanto,1987:142). Therefore, based on the data gathered, it can be said that the
summative test constructed by the English teacher of SMUN | Waru-Pamekasan has
good practicality because the length of time and cost needed was economical. The
finding is in line with Tinambunan (1988:23) who states that the test should be as

economical as possible in cost and the length of time spent.

4.1.4. Level of difficulty

The analysis of difficulty level is illustrated in Appendix 4. First, it is
necessary to decide the upper group and the lower one with 50% of each total group
because the total number of students is 88 (< 100). It is in line with Arikunto’s
statement (1997:216) who states that if the number of the test takers is less than 100,
we should divide each total group with 50%. The standard used to categorize whether
the items are easy, sufficient, or difficult can be seen in Chapter I1l. The clear
description about the results of the analysis of difficulty level is presented on
Appendix 8.

According to Heaton (1988:179), the test items are encouraged to have .5 or
above 50% level of difficulty. However the test item with facility value between .3
and .7 are acceptable. From the table, it can be seen that among 44 items, there are 10
items with the index of difficulty less than 0.3 (item no. 4, 18, 19, 24, 25, 29, 32, 34,
43, 44). It means that the items are categorized as difficult items. There are 26 items
with facility value between 0.3 and 0.7 (item no. 1, 6, 7, 8, 9, 10, 12, 14, 20, 21, 22,
23,26, 27, 28, 30, 31, 33, 35, 36, 37, 38, 39, 40, 41, 42). It means that the items are

categorized as sufficient items. Then, there are 8 items with vacility value more than
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0.7 (item no. 2, 3, 5, 11, 13, 15, 16, 17). It means that the items are categorized as

easy items.

4.1.5 Level of Discrimination

The step for item analysis on the level of discrimination was the same as that
of the analysis on level of difficulty. That was deciding the upper group and the lower
group with 50% of each total group. However, it has different formula and category
of discrimination index as stated on the previous chapter (see Chapter I1T). The results
of item analysis of the level of discrimination is presented on Table 5 on the
Appendix 9. From the table, it can be seen that there are 3 items which have negative
index. Therefore, it should be dropped. Heaton (1988:179) says that negative index
refers to the item that discriminates entirely in the wrong direction. In other words,
the item fails to discriminate between the upper and the lower students. There are 19
items (item no.1, 2, 3, 4, 10, 12, 14, 15, 17, 18, 19, 20, 23, 24, 29, 34, 36, 40, 44)
categorized as poor, 18 items (item no. 5, 8, 9, 11, 13, 16, 21, 25, 26, 28, 31, 33, 35,
37, 38, 39, 42, 43) categorized as sufficient. Those items can be used again, however,
they must be revised. Then, there are only 4 items (item no. 6, 22, 27, 30) categorized

as good, which means that those items can be used perfectly without being revised.

4.1.6 The Effectiveness of Distracters

In general, good distracters attract more students from the lower group than
the upper one. Arikunto (1996:226) suggests that distracters are effective, if they have
been chosen by at least 5% of the test takers. Based on the data analysis of the
effectiveness of distracters, it was found that there are 15 test items (item no. 2, 3, 4,
9, 11, 13, 15, 16, 17, 20, 22, 27, 33, 34, 37) which have ineffective distracters. It
means that the distracters have been chosen by less than 5% of the test takers. For
more detail, the data analysis of the effectiveness of distracters can be seen on

Appendix 10.
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4.2 Discussion

In the 1994 English curriculum of high school, it is stated that the teaching
learning of English is intended to develop the students skills i reading, listening,
speaking, and writing. Furthermore, those skills are taught integratively with the main
focus on reading skill. From the result of data analysis, it is known that the
summative test constructed by the English teacher just focus on one skill, that is
reading comprehension. In othr 'words, test materials of  listening, speaking, and
writing have not been involved yet. However an English test must cover all the
language skills although the main focus is on reading skill.

The reliability coefficient of the summative test is 0,79. It means that the
summative test can be justified as having good reliability. Therefore, the summative
test can be defined as having beneficial backwash on teaching and learning which
means that the test will has possitive effect on teaching and learning. The finding is
relevant to the idea saying that testing should have a beneficial backwash on teaching
and learning (Hughes, 1994:44).

Based on the data gathered, the summative test constructed by the English
teacher has good practicality as the summative test was constructed economically in
terms of cost and time. The finding is in line with Tinambunan (1988:23) who stated
that the test should be constructed as economically as possible in terms of cost and
the length of time spent.

Following the results of item analysis of difficulty level, there are 10 items or
22,7 % which are categorized as too difficult, and 8 items or 18,2% categorized as too
easy. Then, in terms of level of discrimination there were only 3 items or 6,8%, which
have negative discrimination index. Therefore, those items should be dropped or
revised in terms of future administration. As those items discriminate in the wrong
direction entirely (Heaton, 1988:179). In other words, the items are not successful to
discriminate between the upper and the lower group. Moreover, there are 19 items or

43,9% which are categorized as poor which means that those items should be revised
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to make them better. Then, only 4 items or 9,1% are categorized as good items. It
could be safely used in the future test without being revised.

The last, there are 15 items or 34,1% which are considered inappropriate in
terms of distracters as distracters were chosen by less than 5% of the test takers.It
means that the distracters can not attract more students from the lower group than the

upper one. Consequently, the ineffective distracters should be dropped or revised in
order that the items can be functioned well.



CHAPTER Y

Conclusion and Suggestion

5.1 Conclusions

Based on the data analysis and the discussion, it is known that the summative

test constructed by the English teacher of SMUN 1 Waru Pamekasan in the

1999/2000 academic year has criteria of a good test in terms of validity, reliability,

and practicality. The following points can be drawn.

1.

The summative test constructed by the English teacher of SMUN 1 Waru
Pamekasan in the 1999/2000 academic year has sufficient content validity.

The summative test constructed by the English teacher of SMUN 1| Waru
Pamekasan in the 1999/2000 academic year has good reliability.

The summative test constructed by the English teacher of SMUN 1 Waru
Pamekasan in the 1999/2000 academic year has good practicality.

The summative test constructed by the English teacher of SMUN 1 Waru
Pamekasan in the 1999/2000 academic year has sufficient difficulty level. There
are 10 items with the difficulty level index less than 0,3, categorized as difficult.
There are 26 items with the index of difficulty between 0,3 and 0.7, categorized as
sufficient. There are 8 items with the difficulty level more than 0,7, categorized as

easy.

. The summative test constructed by the English teacher of SMUN 1 Waru

Pamekasan in the 1999/2000 academic year has poor level of discrimination.
There are 3 items with the negative index of discrimination (discriminates in the
wrong way). There are 19 items categorized as poor, and 18 items categorized as
sufficient. These items should be revised for future used. There are 4 items
categorized as good, it means that they can be retained and used again in the
future test without being revised.

The summative test constructed by the English teacher of SMUN 1 Waru
Pamekasan in the 1999/2000 academic year has poor distracters. There are



15 items considered as inappropriate in terms of distracters. It means that the

distracters can not attracted more students from the lower group than the upper.

5.2 Suggestions.
Based on the discussion and research conclusion, the following points are

suggested.

5.2.1 For the English teacher

1. It is advisable to include speaking, listening, or writing items on the test materials
in an English Summative test with the main focus on reading comprehension,
because those four language skills are covered in the 1994 English curriculum,

2. Tt is important to do item analysis before giving the test to the students, since the
results of item analysis will help the test constructor decide which items should be
dropped, revised, or retained if the test will be used again in the future.

5.2.2 For other researcher
It is suggested to conduct further research about analysis on summative test
constructed by the English teacher dealing with face validity, construct validity, or

criterion-related validity.
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LEMBAR SOAL SMU

MATA PELAJARAN : BAIIASA INGGRIS
KELASPROGRAM : 1 (SATU) / INTI
WAKTU 1 90 Menit

PETUNJUK MENGERJAKAN SOAL :

Berdoalal terlebih dahulu sebelum mengerjakan soal.

Tulislah nama, kelas, nomor peserta pada lembar jawaban yang tersedia

Periksa dan bacalah terlebih dahulu soal-soal yang ada sebelum mengerjakan, apakah soulnyn
benar, jelas dan lengkap.

Jumlah soal sebanyak 44 butir soal piliban ganda yang semuanya harus dijawsb.

Hitamkan kotak pada kolom A, B, C, D, E yang merupakan jawaban paling benar dan tepat.
Periksalah kembali jawaban Anda sebelum diseralikan kepada pengawas ruang.

- T

R

SOAL:

Wacana |
EDUCATION IN INDONESIA

Lu Indonesia until 1945 only rich families could give their children a good education. They sent their
children to private schools. Most of the population, howzvor, were not able to do 50, because those
schools were very expensive, The only thing they could do was to yend their children to less good
schools. Many chidren did not get any education at al,

Since 1945 the government has changed the system of educstioan und built many schools. Besides
private schools, there are other kinds of school. What schoolls are there in Indonesia now ? There are
government schools whinh give free educatioan up to high schools,

Their administration ig controlled by the government. Some vchools receive money from the
sovernment to pay for some, but not all, of their cost. They are what we call subsidized schools.

The privats schools are independent. They choosg their own student, pay their own teachers and ask
tor schools fees, which are usually high Why do student attend expensivy schools ? The answer is

because some private schools are famous for the quality of their teaching.

1. What's the masin idea if the last paragragh ?
& the private schols are independent
b. the private schools are more expensive than the government schools
¢. the private schools are more famous than the governmeunt shools
d  the private school’s foe is higher than the government schools
e. the private scholls choose their own students

2. Who could get a good education before 1945 7 .
a poor families d. the mind-level familics
b. rich family e. low-leve! fanilies
¢. the tpo-level families

3.Where are the children of' rich families sent to ?
& govermnent schools d. a schools board



b privaie schooly . Vocational schools
¢. #zte publie sschools

4. For tiose who liad much mnoney were able to attend . e
4 oveigseas schools d. state public schools
b. governnient schools e private schools

¢. acchools bourd

5. ichnols which recejve money from the government ae called .....
« subsidized gchoolg d. stute public schools

dependent scliools e. independent shools
private schools -

6. 22 sent their children to private scliools (paragrapli 1 ). What doeg the word “they” refers to 2
i children d. rich familics
b Lcations e. schools
LT et

7.WEy L) etadent wiend expensive schoolg ?

QB S d go s i
b. came e, leave
C. uTrive

8. Thie private schools are independent. 1 antonym af “independent” is
a. deputation ' ; d. dependence
b, depend e. dependency
¢. dapandeni

9. Seme Dricats schoolsare famous for the quality of their teaching. The underlined word means
i uninilie d. well-known
b aniiwwn e. know
¢ Sl

Wicana 2
- vell-planened food intake car be your guarantee of all the nutrients necessary for health, energy, and
& Mh. Bveryone can be sure of"all the know essentiala if the day’s meals include a cariety of foods
" ed cround “the bacis four”. This pattern, with extras added according to individua] needs, can be a
v Ule lifelong guide.

Diw | roducts thi: means mostly and cheese. One or mote glasses of milk everday for adults and two

o " for younyg neople, for protein, calcium, vitamins, and carbohydrates. Some of this maybe used
g . * One ¢ oo f cheese contaius as much protein ynd calcium as two thirds of a glass of milk,
Pre “luets tvg ETVINgs everyday for protein, and alsc for iron and some vitamins. One serving
shar o nzat, fish or poultry, one seIving maybe an ©88, an vunce of cheese, or a small serving of
men 4 T poustiy.

Corznl nrod.actsenriched bread and cereal or wholegrain products provide energy-giving carbohydraes,
il also many bread are 800d start, but quantities must be varied according Lo individual needs. One
serving o breakfast cereal, or rice or spaghetti, substitutes {or one slice of bread,

"
'

Vegetehles and fruits four servings daily are necessary for the vitanins, minerals, and cellulose
SUPPLE A by these foads. Oge serving should be citrug (Yor vitamin C), and at least four times a weel
there shnald he g dark-green or yellow vegetable for vitamiy A ' E

You e b sire ol good nutrition if' you form good habits ang follow “The basic four”,

i
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10. Which of thefollowing meuls do not fo]

u rice, egg, vegetable, milk
b. rice, fish, milk, egg
c. rice, fruit, meat, milk

1. What does milk and cheese contain ?

a protein and calcium
b. carbohydrates and vitwnin C:
c. calcium and vitamiu C

[ —

low the perfeet busie tour ¢

d. Lreud, vegetable, ioeut, milk
€. bivad, veo, Huit, mili

. viatanin A and vitamin C
woprotein wid vitanin £

12. How much milk contains as much protein and calcium as «n ounce of cheese 2

a. a glass of milk
b. two glasses of milk
c. three glavses of milk

13. What do cereal products mostly contain 2 ..

a. vitamin C
b. carbohidrates
c. vitamin A

d. there glasses of milk 4
e. two or there glass of milk

d. viramin C and carbohydrates
e. vitwnin A and carboliydrater

14. See paragraph four. The word these food refers to

a vitamin
b. mineral
c. cellulose

Wacana 3 ;

d. fiuits and vegetable
e, Servings

What is pollution? It is the presence of sub tance that are nor normaly part of the atmosphere’s
composition. The accumulation of this subtance, in suificient conventration, endangers human health
Among the major source of pollution are burn: ug of solid wustes, industrial processes, and especiully

trangportation.

Smog has seriously aflected more person than any other type of air pollution. it can bs widespread ail

pollviion that accurs in the @ir of cities. Smog,
caused throughount history by water condensis

a concentration of the words smoke and fog, has been
18 on smoke particles, from burning coal.

As a coal economy has gradually been replaced by a peiroleum economy. photochemical £mog lias
become predominant in many cities. Its unpleasant properties result from the irradiation by sunlipht of

hydrocarbons and other pollution in the
"The products of the reactions include or
oxidants, furthermore, automobilies are
responsible for much of the particular m

toxic contituents of smog.

15. What are the major sources of'air pollution ?

& rubbish
b. waste from industry
¢. particulate

16. What do automobiles emit ?
a carbon monoxide
b. hydrocarbons
c. particulete

L7. What is air pollution ?
a the accumulation of substunces
b. the sufficient concentration
c. industrial prosesses
d.

air, Iiradiation prodices a long serics of photochemival reuction,
ganics particles, ozonss, aldehydes, organic acid, und other
polluters even in the absense of photochemical reaction. They are
aterial in the air. They also emit carbon monoxide, one of the

d. hydrocarbons
e. the burning of solid waste, industrial processes
and especially, tranportation,

d. sultur dioxide
e. nitrogen oxides

it is presence of substances that are not normally part of the atmosphiere's composition.
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8. Air pollution is caumn Py car engines on the
chimmeys through which dirty air escapes
a fumey
b. combustion
¢. confined

19 What does paragraph 6 tei vou ?
6. how pgotochericul srueg is Jormedl
2. when photochemical rraction takes place
b. the kinds of pollution
¢ the danger of smog
d. the cause of air pollution

L What does “they (paragraph 3) refiors to 2
a. automobilos
b polluters

¢.oorgaie acidd

Why does photochemical smog beecme pre
4. they also emit carbon monvxide

b s wupleasant propertios rosult from tha
¢ smoke particles usually

dominant in wany citiog

orm o Ueslunst . Aud by lictories with large

d waste
¢ rublioy

B¢ d

d. oxidan s
e phiotochemical reaction

? Because

uradiation
from buruing coal

A they responsible for much of'the particular material
e coal has gradually been replaced by petrolenm

32 e is caused by cur engines, and by big factorivs with large chimneys through which dirty air
escapes.
a. land pollution d. water peliution
b. noise pollution €. @it and noise pollution
¢. air pollution

23. There are alot of . [n tie rivers, and they can cange water pollution,
2 chimneys o waste
b. fumes e rubber
c. lungs

Wacana 4

NEWSPAPERS

Many people read (he newspaper every day. Some people have it
om their fiiends or 4

it at the newsstand and other Just borrow it f

delivered to their
eigbours,

homes, some buy

The front page has the most important news-intenational, national ag well as local. It may also contain

interesting human interest stories, Thes
inportant but which make
usually printed in large lett
eadunus,

interesting re

The news stories give facts. In other words, no opinions ara . ipressed here,
Apress fuvourable

esitonial. The editorial opinion may e
The newspaper business earms its n

Articles are writings that are baged
:xample, he will need to gather facts g
vorld only if he has the facts,

magination. It is not about rea) people, and the a

1oney from ifs subscribers, uowestand
Big business pay a great deal of money for the advertisements thy they place in the e
on facts. If one
bout it. One
Fiction, on can write (hat other hand, i3 the prad
vents that it deg

@ are stories about people in general which are not usually
ading. The titie of each = ory Is
ors If the story i« very important, the headline may go 4cross (wo or more

know as the headline, which js

Opinions are given in the
comments on current events,
sales and advertisements.
wspaper.,

wants to write un article on the city of Jakarta, fur
can write thal Jakarta js the tweltth largest city in (he
uct of the write’s

ribes ara not nesessarily real. A fiction

or unfavourable
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can make the reader foel huppy, wad, or angry just bocause if often seems very real to him. Con‘n’ca are
drawings that are usually interesting, Children and even udults liketo read then. This is the reason why
flewspapercannot q/ford not to have'thom,

The main function of the newspaper is to ofler the news and its comments on current events to the
readers as fast as poesible. A morning newspaper that is published in London, for example, can ranch ity
readers anywhere in the country on the same day and. more often than not, iu time for breakfast. Some of
our Sunday newspapers are even faster | Pbulished in Jakarta, they may appear in Surabaya, Bukit tingg,
or Medan on Suturday evening, ono day before they are supposed to appear,

24. People can get newspaper everyday by ...... Which of the following is not correct ?
& having it delivered to their homes
b. buying it at the newstands
¢ borrowing it form their liiends or neighboure
dlending it to the newspaper boy
¢. buying it from a newspaper boy on the sireel

\
25. Which ofthe following words doesn’t belong to the parts of .. .

a. newspaper d. newspaper man
b. articles e. headlines
C. comics

26. The sixth paragraph tells us about .- ..

people read newspaper everyday

the newspaper business sams a lot of money
how to get factual news

the importance of the newspaper to the readers
Uewspapers provide fictions and comins

RO o

27. opinion on current events are giveninthe ...

a front page d. comicy
b. editorial e. human interest stories
¢. back page

28. A subcriber is a person who ..
& wants his newspaper delivered at home
b. byus his newspaper at the stal]
¢. buys his newspaper from a newspaper boy
d. always listens to the news
e writes the news based on the facts

29. Articles are writings that are based on facts. Which of fhe following isn’t (he antonyms of “facte” ¢
a. reality d. unrsality
b. fictions ' e, subjective metters

¢. imaginations

30. “T don’t know what the foreign tourists talk about”, The villager said that ...,
a  he doesn’t know what the foreign tourists talk about
b. he didn’t know what the toreign tourists talked about
¢. Idida’t know what the foreign tourtsts talked about
d. They don’t know what the foreign tourists talk about
e. She doesn’t know what (he foreign tourists talk about

31. Andy : “You look pale. What happens to you 2"
Asri : “Thave a fever”,
Andy : “You...... 80 to the doctor”,
a wil] d. might
b. shall e. should



L I

¢. would

32 Wini ;... 7

33

ted
s

(V)
=)

i
Sinta : Wow ! That’s impossible for me
Which of the following expression dossi’t show the abilny ?
a take the pill without drinking any water, will you 7

b, can you take the pill without drinking any water ?
€. are you able to take the pill without drinking any water ?
d. do you think yon can take the pill without drinking any water ?
2. is it capable to take the pill without drinking sny water ?
- The tourists we from Australia,

You met thewn at Prambanan Yesterday.
The combination of the sentences is

@ The tourists whem you met at Pramnbanan Yesterday are trom Australia
b. The lourists you met at Prambanan Cesterday are from Australia
. You met the tourists are from Australia at Pranibanan Yesterday
d. The tourists are from Australia whorn you met at Prambanan Yesterday
¢. The tourists from Australia whom you met ut Prambanan Yesterday

- Do not smoke in the AC room I The otlicer told the young wan ... .
& not smoke in the AC room d. not to smoke in the AC room
b. do not smoke in the AC room 0. no stoking i the AC room

¢. did not smoke in the AC room

Father < . Fachrul, lea, coffee or milk »»

Fahrul I prefer milk, dad.

a. what can you drink d. what must you Jrink

b. what may you drink = what would you liks 1o drinl:

¢. what shall you drink

36. " Wash your hands before you have a meal IV

Mother told the children..........

4 to wash her hands before he had a meal

. to wash hiz hands before he had a e

¢ to wash my hands before 1 had # mneal

d. to wash your hands before vou had a meal
2. to wash their hands befors they had & menl

- Siska asked John, ““Can you help me 2

Siskaasked John it ... ...

a She could help him d. She helpes him

b. He could help her e. She had helped him
¢ She helps im

. Elmi and Dian are in a boutique, They are frying on some dresses,

Ehni © What about this fowery - pattrned dress with tirn over sleeves ?
Dian ;1 think it isn’t suitable for you. Idont like if,

Dian’s nttenrance expresses about .. ..

a. like d. dislike

b. satisfaction e. explanation

¢. feeling surprise




39. Farida and Ami are looking at a fashion show. They we vory interosted in it.

Farida  : Wow, look. That model is so teminine in the geometrical blouse. I like her
blouse very much. Do you know the desiguer ?

Ami : If I’'m not mistaken it could be Prayudi’s

Ami’s reply is expressing about .......
& cortainty __ dability

. b, probality = - : e. feeling proud

¢. conclusion

40. Tuti : Do you always make dresses yoourself ?

Wini : You’re right I've never gone to the dressmaier to make dresses. The cost is very

. expensive now.

From the dialogue above we can conclude that . ...

2 Titu always asks the dressmaker to make a dresy for her

b. Wini always asks the dressmaker to make a drevs for her
¢ Wini always maked all her dresses herself

d Tuti always maked all her dresses herself

¢. Both girl always make their fresses themselves

41. Passanger 1 : Excuse me, do you know what time the plane from Jakarta arrives ?

Passanger 2 : I’'m sorry 1 have no idea, but you see the departure and arriaval time on the
schedule over there.

~ Passanger 1 : Thank you very much.

The underlined words above shows an expression of

A Surprise d. uncertainly
b. offering help e. permission
¢. sympathy

42. John : Well, sony. That your plane. Good bye and geod luck. Take care of your self. Please

write to me soon.
Sony : Good bye John. Thank you for your hospitality during my stay in Australia. [ will
write to you ...... 1 have arrived mn Indonesia

a until C. 48 800N a8 e. 50 long as
b. although d. while
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43, Situation : A father 1s asking his son to foteh i glussos.
g 4

Father - Son, ... ..

I want to read this newspaper
Son : here you wre Dl
Father : Thanks.

All are correct, except

ey e —
S TR T lvv‘}”"'ﬂl!t'w O e e e T L sp—
L

. Get my glasses, will you ? d. Please get me glasses 7

b. Will you get iy glasses, please ? ¢. May I get my glasses, please ?

¢. Would you get my glasses, please ?

44. Dany: “...... ? 1 have some difficult word to translate”.

Bayu : Okey. Here you are

Pany : Thank you

Bayu : You are welcome

a. Do you have a dictionary ?

b. You have a dictionary, don’t you ?
¢. My Iborrow your dictionary ?

d. Don’t you bave a dictiopary ?

e. Have you a dictionary ?

qa’ OLLE AREMBAG

P
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Appendix 4

Table 1.

Analyzing the Test Content Validity

Reading Skill

General Instructional Objectives Test Item’s number

Total

. Menemukan informasi tertentu, D O S i e

. Mendapatkan gambaran umum 1éhia:ig isi bacaan, 10, 24, 25

. Menemukan pikiran utama yang tersurat; 1,13

. Menemukan pikiran utama yang tersirat, 3,19

. Menemukan semua informasi rinci yang tersurat; 4.12. 15, 21.26

. Mendapatkan informasi yang tersirat; 5,28

O\ Bl | | —

berdasarkan konteks; 29

- Menafsirkan makna kata, frasa dan kalimat 6.7 8.9 14. 18.20. 22, 23.

— |l |w i

8 Mendapatkan rasa senang

Total

29 items
(66%)

Table 2.
Functional Skill

Caturwulan 1

General Instructional Objectives

Test Item’s
number

Total

Ungkapan salam pada waktu bertemu / minta diri.

Ungkapan perkenalan diri sendiri.

Ungkapan perkenalan seseorang kepada orang lain.

Ungkapan perintah dan larangan.

Pernyataan secara tidak langsung (Indirect Speech-Affirmative).

30

Pertanyaan secara tidak langsung (Indirect Question).

37

Peristiwa yang terjadi pada saat peristiwa lain sedang terjadi (past
Continous Tense).

Pernyataan tentang kebenaran umum (Simple Present Tense).

Ungkapan nasihat.

Ungkapan keharusan / ketidakharusan.

31

Ungkapan keperluan / ketidakperluan.

Caturwulan 2

General Instructional Objectives

Test Item’s
number

Total

Ungkapan suka/tidak suka.

38

Ungkapan rasa bangga.

Ungkapan rasa heran.

Ungkapan keinginan.

35

Ungkapan kemampuan/ketidak mampuan.

32

Ungkapan perintah atau permintaan secara tidak langsung (Indirect
Imperative).

34, 36

Pernyataan yang mengacu pada diri sendiri (Reflexive Pronouns).

40

Pemyataan lamanya kejadian yang telah terjadi (Present Perfect
Continous Tense).




) I\c.,luungan u,nlung \C\C()l‘dl!b .l!au :.uualu (/\dju.tlvt. ( lause)
Ungkapan tentang kemungkman (Modals may, will, mag,ht can,
could) "
7I’unl)uum ljlll lnddkukun b(..'illlllll B
Caturwulan 3

33

39

General Instructional Objectives Test ltem’s Total
number
Ungkapkan ucapan terima kasih. - A SN
_Ungkapan pendapat tentang sesuatu. A e B
Memahami dan atau mengu gkapkan pt.rmmlaau maal’ 44 |
Ungkapan ketidakpastian. 41 1
Mengungkapkan kejadian yang menerangkan waktu. 42 1
Memahami dan atau mengungkapkan penawaran jasa kepada orang 43 1
lain.
Memahami dan atau mengungkapkan permohonan.
Total 15 items
(34%)

(English Basic Course Outline, 1995:

7)
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Appendix 6

Table 4
Analyzing the Test Reliability

NR X Y X Y? XY
1 13 15 169 0 195
2 18 18 324 324 324
3 18 19 324 361 342
4 13 6 169 36 78
5 6 6 36 36 36
6 4 1 16 121 44
7 13 16 169 256 208
8 17 16 289 256 272
9 17 14 289 196 238
10 17 14 289 196 238
11 13 6 169 36 78
1P 8 12 64 144 96
13 14 11 196 121 154
14 15 1 225 121 165 |
15 15 11 225 121 165
16 16 14 256 196 224
17 17 18 289 324 306
18 13 8 169 64 104
19 15 16 225 256 240
20 10 9 100 81 90
21 13 10 169 100 130
22 16 16 256 256 256
23 5 4 36 16 24
24 5 8 25 64 40
25 9 10 81 100 90
26 11 12 121 144 132
27 10 8 100 64 80
28 10 8 100 64 80
29 T 4 49 16 28
30 ) 7 81 49 63
31 9 6 81 36 54
32 10 10 100 100 100
33 6 10 36 100 60
34 12 8 144 64 9
35 11 7 121 49 77
36 9 3 81 36 54
37 11 6 121 36 66
38 11 5 121 25 55
39 8 8 64 64 64
40 14 16 196 256 224
41 12 16 144 256 192
42 11 13 121 169 143




43 9 i 81 49 63
44 11 6 121 36 66
45 6 49 36 42
46 10 4 100 16 40
47 11 7 121 49 77
48 5 <] 25 36 30
49 9 i 81 49 63
50 10 9 100 81 90
51 6 5 36 25 30
52 12 8 144 64 96
53 9 4 81 49 63
54 10 i 100 49 70
55 10 10 100 100 100
56 i 8 49 64 56
S7 13 i 169 49 2
58 14 i 196 49 98
59 9 8 81 64 i
60 9 6 81 36 54
61 8 7 64 49 56
62 16 7 256 49 112
63 10 11 100 121 110
64 12 10 144 100 120
65 6 6 36 36 36
66 9 9 81 81 81
67 15 8 225 64 120
68 12 3 144 9 36
69 10 10 100 100 100
70 13 6 169 36 78
74 11 7 121 49 i
72 8 10 81 100 S0
73 11 i 121 49 T
74 8 9 64 81 72
75 13 11 169 121 143
76 11 14 121 196 154
77 9 6 81 36 54
78 7 9 49 81 63
79 10 3 100 9 30
80 8 6 64 36 48
81 12 § 144 49 84
82 14 11 196 1241 154
83 16 11 256 121 176
84 11 8 121 81 99
85 10 8 100 64 80
86 10 1 100 121 110
87 11 9 121 81 99
88 11 2 121 144 132
Total 966 811 11504 8396 9497




Notes :

NR : Number of Respondent
X : Odd Scores Number
L g : Even Scores Number
Computation :
sxy - & XP)J(Z Y)
L= ? ?
\/{Z e (_sz_)JLZ e _(_215_)__]
o 9497-8902568
" J[11504-10604043][8396- 7474102
594,432
r, = ;
|1899.955][921.898]
504 432
rh =
/829666 .715
o 594 432
' 910 .860
r = 0.653

h

Then, the result of coefficient correlation is computed by applying Spearman Brown

formula as follows:

2 x rh
r,——-———--——-—

1 + rh
r=2XO’653
7 140,653
o 1,306
' 1,653
r,. = 0,79

The Computaion shows that the reliability coefficient for the total test (rt) values is 0,79.
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Appendix 8

The Result of Item Analysis on the Difficulty Level

0,4091 |Sufficient
0,3977(Sufficient
0,6136|Sufficient

No. of item Difficulty level
1 0,4545|Sufficient
2 0,9205|Easy

8T | ops2leasy
4 0,2955|Difficult
5 0,7614|Easy
6 0,5227Sufficient
T 0,3977|Sufficient
8 ~ 0,625|Sufficient

9 0,4432|Sufficient
10 0,3864|Sufficient
11 0,7955|Easy
12 0,4091|Sufficient
13 0,7614|Easy
14 0,4091|Sufficient
15 0,8636|Easy
16 0,7841|Easy
17 0,7614|Easy
18 0,1023|Difficult
19 0,1932|Difficult
20
21
22

23 0,6023|Sufficient
24 0,1932|Difficult
25 0,2045|Difficult
26 0,3295|Sufficient
27 0,5341|Sufficient
28 0,5341|Sufficient
29 0,2159|Difficult ]
30 0,3977 |Sufficient
a1 0,3295|Sufficient
a2 0,0455|Sufficient
33 0,3409|Sufficient
34 0,0455|Difficult
35 0,6477|Sufficient
36 0,4091|Sufficient
37 0,5682|Sufficient
38 0,5682|Sufficient
39 0,3978|Sufficient
40 0,5|Sufficient
41 0,3296|Sufficient
42 0,5909|Sufficient
43 0,1591 |Difficuilt
44 0,125|Difficult




Appendix 9
The Result of Item Analysis on the Summative test

based on the discrimination power

No. of item Difficulty level Suggestion
1 0,18 Poor Revised
2 0,07 Poor Revised
3 0,14 Poor Revised
4 0,18 "~ |Poor © " |Revised
5 0,34 Sufficient Revised
6 0,5 Good Retained
7 -0,16 Dropped Dropped
8 0,3 Sufficient Revised
9 0,3 Sufficient Revised
10 0,18 Poor Revised
14 0,27 Sufficient Revised
12 0,05 Poor Revised
13 0,20 Sufficient Revised
14 0,09 Poor Revised
15 0,14 Poor Revised i
16 0,25 Sufficient Revised
17 0,11 Poor Revised
18 0,07 | |Poor Revised
19 0,07 Poor Revised
20 0,18  |Poor ~ |Revised
21 0,20  |[Sufficient  |Revised
22 0,5 Goad Retained
23 0,16 Poor Revised
24 0,16 Poor Revised
29 0,23 Sufficient Revised
26 0,34 Sufficient Revised
27 0,48 Good Retained
28 0,25 Sufficient Revised
29 0,16 Poor Revised
30 0,57 Good Retained
31 0,25 Sufficient Revised
32 -0,05 Dropped Dropped
33 0,32 Sufficient Revised
34 0,09 Poor Revised
35 0,20 Sufficient Revised
36 0,14 Poor Revised
37 0,32 Sufficient Revised
38 0,27 Sufficient Revised
39 0,3 Sufficient Revised
40 0,18 Poor Revised
41 -0,07 Dropped Dropped
42 0,36 Sufficient Revised
43 0,23 Sufficient Revised
44 0,11 Poor Revised




Appendix 10

The Results of Items Analysis Based on the Effectiveness of Distracters

Item No:1 i W _ ItemNo:23 | | i
Alternatives: | A* | B | C | D | E | Tot | |Alternatives:| A | B | C | D* | E | tot
Upper group | 24 11 5 | 2 1 43 | |Uppergroup| O | 3 | 1 |30 | 7 41
Lowergroup| 16 | 14 | S | 'S |.5 | 45 | |Lowergroup| 6 | 8 | 7 |23 | 3 | 47
Total 40 | 25 10 7 6 | 88 | |Total 6 11 8 53 10 | 88
Percentages | 45% | 28% | 11% | 8% | 7% |100%/| |Percentages | 7% | 13% | 9% | 60% | 11% |100%
Item No:2 Item No:24

Alternatives:| A | B* | C | D | E | Tot | |Alternatives: | A | B | C [ D* | E | tot
Uppergroup| 1 | 42 | 0 1 | 0| 44 | |Uppergroup| 8 | 16 | 5 | 12 | 3 | 44
Lower group| 2 39 2 1 0 | 44 | |Lowergroup| 12 13 9 5 ) 44
Total 3 81 2 2 0 | 88 | Total 20 29 14 | 17 8 88
Percentages | 3% | 92% | 2% | 2% | 0% |100% | |Percentages | 23% | 33% | 16% | 19% | 9% |100%
Item No:3 Item No:25

Alternatives: | A | B* | C D | E | Tot | [Alternatives: | A B C | D*] E | tof
Upper group | 2 39 2 1 0 | 44 | |Uppergroup | 21 2 1 14 4 42
Lower group| 6 33 4 1 0 | 44 | |Lower group| 27 4 3 4 8 46
Total 8 72 6 2 0 88 Total 48 6 4 18 12 88
Percentages | 9% | 82% | 7% | 2% | 0% |100%/| |Percentages | 55% | 7% | 5% | 20% | 14% |100%
Item No:4 Item No:26

Alternatives: | A B C D | E* | Tot | |Alternatives: | A B D] E |t
Upper group | 1 24 2 0 17 | 44 | |Uppergroup | 2 5 9 22 6 44
Lower group| 2 32 0 1 9 | 44 | |Lowergroup| I4 7 8 7 8 44
Total 3 56 2 1 | 26 | 88 | Total 16 12 17 | 29 | 14 | 88
Percentages | 3% | 64% | 2% | 1% |30%|100%| |Percentages | 18% | 14% | 19% | 33% | 16% |100%
Item No:5 [ Titem No:27 -
Alternatives: | A* B C D E | Tot | |Alternatives: | A B* C D E tot
Upper group | 41 1 0 1 1 44 | |Upper group | 4 34 1 0 6 45
Lower group | 26 3 7 4 4 44 | |Lower group| 6 13 -4 3 17 | 43
Total 67 4 7 5 5 | 88 | |Total 10 47 5 3 23 | 88
Percentages | 76% | 5% | 8% | 6% | 6% |100% |Percentages | 11% | 53% | 6% | 3% | 26% |100%
Item No:6 Item No:28

Alternatives: | A B C | D* | E | Tot | |Alternatives: | A* B (& D E tot
Upper group | 2 5 2 34 2 45 | |Upper group | 29 2 6 4 2 43
Lower group| 13 8 5 12 5 43 | |[Lower group| 18 14 5 6 2 45
Total 15 | 13 7 4 | 7 | 88 | |Total 47 16 11 10 5 83
Percentages | 17% | 15% | 8% | 52% | 8% [100%| |Percentages | 53% | 18% | 13% | 11% | 5% [100%




Item No:7 [Ttem No:29

Alternatives: | A | B* C | D Lo Tot Mlcrnuﬁvqu: A* §) el D [ Tot
Uppergroup| 6 | 14 | 16 | S | 2| 43 | [Uppergroup| 13 | 8 | 18 | 5§ | 3 | 47
Lower group| 8 21 | 3 8 | 5 | 45 | |[Lowergroup| 6 | 11 | 6 | 12 | 6 | 41
Total T4 3519 T3 |7 [ 88 | [Towl 19 [ 19 [ 24 [17 | 9 | 88
Percentages | 16% | 40% | 229 | T5% | 8% |100% | [Perceniages | 22% | 22% | 27% | 19% | 109 |100%
ltemNo:8 | | ' |1tem No:30

Alternatives: | A B c* D E | Tot | |Alternatives: | A B* C D E | Tot
Upper group | 3 - 34 2 1 | 44 | |Uppergroup| 2 30 2 6 4 B
Lower group | 4 2 21 10 | 7 | 44 | |Lowergroup| 8 S 12 | 17 2 A
Total 7 | 6 | 55| 12 | 8 | 88 | |Total 10| 35 |14 |23 | 6 | 88 |
Percentages | 8% | 7% | 63% | 14% | 9% |100%| |Percentages | 11% | 40% | 16% | 26% | 7% |100%
Item No:9 Item No:31 [
Alternatives: | A B C | D¥* | E | Tot | |Alternatives:| A B C D | E* | Tot
Upper group | 2 0 11 | 26 | 5 | 44 | |Uppergroup | . 8 i 2 6 20 | 43
Lower group| 6 0 22 | 13 3 | 44 | |Lower group| 27 1 4 4 9 45
Total 8 0 33 39 8 88 | (Total 35 8 6 10 29 88
Percentages | 9% | 0% | 38% | 44% | 9% |100% | |Percentages | 40% | 9% | 7% | 11% | 33% | 100%
Item No:10 Item No:32

Alternatives: | A B* 9] D E | Tot | |Alternatives: | A* B 5 D E | Tot
Upper group | 7 21 15 2 3 48 | |Upper group | 1 13 9 13 8 44
Lower group| 35 13 10 3 5 40 | |Lower group, 3 28 4 8 1 44
Total 12 34 25 5 12 | 88 Total 4 41 13 21 9 88
Percentages | 14% | 39% | 28% | 6% |14% |100% |Percentages | 5% | 47% | 15% | 24% | 10% |100%
Item No:11 Item No:33

Alternatives: | A* B [ & D E | Tot | |Alternatives: | A* B (0 D E | Tot
Upper group | 41 2 1 0 1 45 | |Upper group | 22 5 4 14 0 45
Lower group | 29 3 6 2 3 43 | |Lower group| 8 8 8 18 1 43
Total 70 5 i 2 -4 88 Total 30 13 12 32 1 88
Percentages | 80% | 6% | 8% | 2% | 5% [100% |Percentages | 34% | 15% | 14% | 36% | 1% |[100%
Item No:12 Item No:34

Alternatives: | A* | B C D | E | Tot | |Alternatives; | A B C | D*}| E | Tot
Upper group | 19 8 - 3 14 | 48 | [Uppergroup| O 3 24 - 9 42
Lower group | 17 12 2 4 5 40 | |Lower group| 2 3 9 5 27 | 46
Total 36 20 6 7 19 | 88 Total 2 8 33 9 36 88
Percentages | 41% | 23% | 7% | 8% |22%|100% |Percentages | 2% | 9% | 38% | 10% | 41% | 100%
Item No:13 | [item No:35 |

Alternatives: | A | B* | C D | E | Tot | |Alternatives:| A B €D | B | To
Upper group | 2 38 3 0 2 | 45 | |Uppergroup| 3 0 3 2 33 | 41
Lower group| S 29 5 1 3 | 43 | |Lowergroup| 9 4 5 5 24 | 47
Total 7 67 8 1 5 88 Total 12 4 8 i) 57 88
Percentages | 8% | 76% | 9% | 1% | 6% |100%| |Percentages | 14% | 5% | 9% | 8% | 65% |100%




Item No:14 “Tot | [Item No:36

Alternatives:| A | B | C | D* | E | 0 | |Alternatives: | A B | ¢ | D | E*]| Tot
Uppergroup| S | O | 4 | 20 | IS | 44 | \Uppergroup 0 7| 4 |9 | 21] al
Lowergroup| 5 | 7 | S | 16 | 17 | 44 | [Lowergroup| 6 2 || 1B3[15] 41
Total | 10| 7 | 9 | 36|32/ 8 | |Totl 6 | 9 | 15| 22 | 36 | 88
‘l-’e'réénfégeénlnl 1% | 8% | 10% | 41% |36% |100% Percen'tages' % | 10% | 17% | 25% | 41% |100%
ItemNo:15 | | | | | ltemNo:37 | | | i N Sl s
Alternatives: | A B C D | E* | Tot | |Alternatives: | A B* & D E | Tot
Upper group | 0 2 0 2 41 | 45 | |Uppergroup| 6 32 2 3 1 44
Lower group| 1 B 3 0 35 | 43 | |[Lowergroup| 9 18 5 10 2 44
Total 1 6 3 2 76 88 Total 15 50 7 13 3 88
Percentages | 1% | 7% | 3% | 2% |86% |100% |Percentages | 17% | 57% | 8% | 15% | 3% |100%
Item No:16 Item No:38

Alternatives: | A* B 2 D E | Tot | |Alternatives: | A B ¢ g E | Tot
Upper group | 40 0 ) 0 4 45 Upper group | 6 4 2 31 2 45
Lower group| 29 2 6 4 2 43 Lower group| 8 4 8 19 4 43
Total 6 | 2 | 8 | 4 | 5| 8 | Total 14 [ 8 |10 50| 6 | 88
Percentages | 78% | 2% | 9% | 5% | 6% [100%| Percentages | 16% | 9% | 11% | 57% | 7% |100%
Item No:17 Item No:39

Alternatives: | A B C D* | E | Tot | |Alternatives: | A B* C D E | Tot
Upper group | 1 3 4 36 1 45 | |Uppergroup | 7 24 6 6 2 45
Lower group | 2 4 3 31 3 | 43 | |Lowergroup| 10 11 6 9 7 43
Total 3 7 7 67 | 4 | 88 | |Total 17 35 12 15 9 88
Percentages | 3% | 8% | 8% | 76% | 5% |100% |Percentages | 19% | 40% | 14% | 17% | 10% | 100%
Item No:18 Item No:40

Alternatives: | A | B* C D E | Tot | |Alternatives: | A B c* D E | Tot
Upper group | 1 6 7 25 5 | 44 | |Uppergroup | 2 6 26 6 1 41
Lower group | 4 3 12 21 - L) Lower group| 7 6 18 j 4 47
Total 5 9 19 46 9 88 Total 9 12 A4 18 5 88
Percentages | 6% | 10% | 22% | 52% |10% |100% | |Percentages | 10% | 14% | 50% | 20% | 6% |100%
Item No:19 Item No:41

Alternatives: | A B cr D E | Tot | |Alternatives: | A 3= C D E | Tot
Upper group | 3 T 10 16 | 6 | 42 | |Uppergroup | 1 13 0 14 8 43
Lower group| 8 6 7 18 i 46 | |Lower group| 3 16 9 7 10 45
Total 11 13 17 | 34 | 13 | 88 | |Total 4 29 16 | 21 18 | 88
Percentages | 13% | 15% | 19% | 39% | 15% [100% | |Percentages | 5% | 33% | 18% | 24% | 20% |100%
Item No:20 Item No:42

Alternatives; | A* | B C D | E | Tot | |Alternatives:| A B | B E | Tot
Upper group | 22 5 0 2 11 | 40 | |Uppergroup | 2 3 34 6 1 46
Lower group| 14 14 6 1 13 | 48 | [Lower group| 2 8 18 10 4 42
Total 36 19 6 3 |24 | 88 | |Total 4 11 52 16 5 88
Percentages | 41% | 22% | 7% | 3% |27%|100%/| |Percentages | 5% | 13% | 59% | 18% | 6% |100%




temNo21 | | | [ [emNoa3 || D
Ahematives:{ A | BY | € | D LB | Yo | Alermatives) A | B | € | D | B2 ) Tol
Uppergroup | 3 | 22 | 9 | 4 | 5 | 43 | Uppergroup| 3 | 9 |12 |10 | 12 | 46 |
Lowergroup| 12 | 13 | 15 | 2 | 3 [ 45 | |lowergroup| 5 | 14 [ 10 | 11 | 2 | 42
Total 15135 [ 24| 6 | 8 | 88 | |Total 8 | 23 | 22|21 | 14| 88
Perceniages | 17% | 40% | 27% | % | % 100% | [Percentages | 9% | 26% | 25% | 24% | 16% | 100%
ltem No:22 | Item No.44d

Alternatives: | A | B | C* | D | E | Tot | |Alternatives:| A | B | C* | D | E | Tot
Uppergroup| 3 | I | 38 | 3 | 0 | 45 | [Uppergroup| 29 | 6 | 8 | 1 | 1 | 45
Lowergroup| 1 | 2 | 16 | 13 [ 11 | 43 | |Lowergroup| 20 | 11 | 3 | 5 | 4 | 43
Total 4 |3 1546 [ 11|88 |Toa | 40| 17 | 11| 6 | 5 | 88
Pei‘centages 5% | 3% | 61% | 18% |13%|100%  |Percentages | 56% | 19% 13% | 7% | 6% |100%

Notes : * ( correct answer )



Appendix 10

The Ineffective Distracters of the Summative Test

No Number of Item Distracters
SR R e W R ¥ e

2 3 D.E

3 - AC

4 9 B

5 11 D

6 13 D

7 15 ACD

8 16 B

9 17 A

10 20 D

11 22 B

12 27 D

13 33 E

14 34 A

15 37 E




Appendix 11

RESEARCH INSTRUMENTS

Interview Guide

No Questions Data Resources

1 Did you construct the summative test for the first year The English Teacher
students easily? Why?

2 How much money did you spend during in constructing, The English Teacher
administering, and scoring the summative test?
How long did you construct the summative test? The English Teacher

4  How long did you give the time for the first year students The English Teacher
to answer the test?

5 Did you score the summative test easily? The English Teacher

6  How did you interpret the summative test score, by The English Teacher
Criterion Reference Approach (NRA) or Norm
Referenced Approach (NRA)?

7  Why did you choose this approach? The English Teacher
Was it difficult? The English Teacher

9  If yes, what are the difficulties? The English Teacher

Document Guide

No Data Taken Data Resources

1 The English summative test item Document

2 The answer key Document

The students’ answer sheets
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