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SUMMARY

A Study of the Grade 8 Students’ Achievement and Téir Difficulties in Reading
Recount texts at SMPN 1 Banyuputih Situbondogli Indrayanti, 060210401095;
2010/2011: 64 pages; English Education Programglage and Arts Department,
Faculty and Teacher Training and Education, Jerdberersity.

Among the four skills, reading is considered tattoe important skill because
it becomes the central of the teaching and learpirmgess. Most of the teaching
learning process is associated with reading. Idingaa recount text, it is not always
easy for the students to comprehend the text. Soreetthey experience difficulties
in reading the recount text. This research is i¢ento describe the grade 8 students’
achievement and their difficulties in reading rembuexts at SMP Negeri 1
Banyuputih Situbondo. It is related to their acleieent to cope with the problems in
comprehending word meanings, sentences, paragraptshe whole text.

The respondents of the research were the graded8ras of SMP Negeri 1
Banyuputih Situbondo. The respondents in this mebeavere taken by using
proportional random sampling by lottery from thexsting regular classes because
they were parallel classes as informed by the Ehgiéacher. The number of the
respondents were 28 students taken proportionaliy those 4 classes.

The primary data were collected from the readirsg) &d questionnaire. The
supporting data were collected from interview, dodumentation.

Based on the research result, it was known that stiudents’ paragraph
comprehension achievement was the lowest or it lsansaid that paragraph
comprehension was the most difficult among the ratindicators. The percentage was
16.67%.

Meanwhile, as stated in the result of data analgsid the classification

presented in Table 4.1 (see page 36) and Tablésdelpage 40), in general the 8

Vi
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CHAPTER 1. INTRODUCTION

This chapter discusses the topics related to seareh problem that cover the
research background, the research problem, tharcs®bjective, the operational
definition of the key terms, and the research S$icamice. Each topic will be

presented in the following parts respectively.

1.1 The Resear ch Background

In language learning, there are four languagessthtt should be mastered by
students in studying English, namely listening, aieg, writing, and reading.
Among those skills, reading is considered as thgomant skill. The aim of reading
class is to make students understand what they fteac from the text. As what
Pelletier et. al. (2005:3) say that to become a good reader, ong il able to
understand and learn information conveyed in a. &sides, reading is one of the
four skills which becomes the central of the teaghand learning process. Most of
the teaching learning process are associated wadimg. Further, Pelletiest. al.
explain that in secondary schools, students giing considerable amount of time
learning to read. They are required to read a tyaoktexts to develop their ability to
understand the information conveyed and to reddam. It means that students must
be accustomed to reading to improve their abifitymderstanding the texts.

Texts are divided into many genres. One of themriscount text. As Hamzah
(2007) states that a recount text is a text whetklls events or experiences in the
past. Its purpose is either to inform or to entertthe audience. There is no
complication among the participants and that déifdiates from a narrative.

Based on the Institutional Based Curriculum/KTSR&@r SMP and MTSs,
there are six genres of text that Junior High Stktaalents should master. They are

descriptive, narrative, procedure, recount, anegdand report. So, this descriptive



is a very difficult task because the students etiterclassrooms at various reading
levels. In addition, Carrel and Eisterhold, in Ranand Salmani (2006) state that
efficient comprehension requires the ability tatelthe textual material to one’s own
knowledge because comprehending words, sentenuggrdire texts involves more
than just relying on one’s linguistic knowledge.nieans that it is difficult for the
teacher to achieve the goals because the studawésdifferent reading levels and
background knowledge.

Based on the preliminary study that was done bgrwgwing the English
teacher on March "5 2010 at SMP Negeri 1 Banyuputih Situbondo (Sepehplix
D), it was revealed that the grade 8 students @feNel Banyuputih Situbondo still
experienced difficulties in reading, including reay recount texts. They still had
problems in comprehending the meanings of wordiesers, paragraphs and the
whole text, so they had difficulty to get the mewnof the printed words and it made
them find some difficulties in responding the taxid answering the questions given
by their English teacher. They also did not re&lipw what the contents of the text
was. It can be proved from the exercises givernéostudents. Many students often
made mistakes in answering the questions usingtigneword “why and how”. It
happened because the students lack of vocabukamgesbility to infer the meaning
from the text. As a result, 60.6% the students atdachieved the standard score of
requirement of the school for the English subj&KNI=65). They often got score
below 65 and only 39.4% of the students got scarese than 65. In addition, the
previous percentage of the students’ scores innmgadcount texts that were showed
by the teacher was 39.96%. Therefore, the teaches the students more reading
materials as practices when they were learningigmgk their home and some copies
of reading recount texts from other sources. Theher asked the students to answer
the questions based on the text. By asking theestsdto answer the reading
questions, it is expected to make them comprehsateit easily.

Besides, they seemed less motivated and they digpanp attention to the

teacher’s explanation since they did not fully wstEnd what the teacher was talking



1.4 The Operational Definition of the Key Terms

An operational definition provides a guideline taderstand the concepts and
indicators of the study and it also helps bothrdsearcher and the readers get mutual
understanding of the concepts being investigatéeréfore, it is very important to
define the terms used operationally.

There are some terms of this title that are necgssa be defined
operationally. They are a descriptive study, thedents’ reading achievement,

reading difficulties, and a recount text.

1.4.1 A Descriptive Study

A descriptive study in this research refers toualgtwvhich describes the grade
8 students’ achievement and their difficulties @ading recount texts at SMP Negeri
1 Banyuputih Situbondo in the 2010/2011 AcademiarYe

1.4.2 The Students’ Reading Achievement

The students’ reading achievement in this resegefdrs to the reading test
results achieved by the students in the form ofescof the students’ comprehension
abilities that include comprehending word meanirsgsitences, paragraphs, and the

whole text.

1.4.3 Reading Difficulties

Reading difficulties in this research refer to theidents’ difficulties in
comprehending recount texts. It is related to thbility to cope with the problems in
comprehending word meaning, sentences, paragrapits,the whole text. The

reading difficulties are measured by using Likesls.

1.4.4 A Recount Text
A recount text refers to a kind of text that retedivents for the purpose of

informing or entertaining. It tells an event oreperience that happened in the past.



CHAPTER 2. LITERATURE REVIEW

It is not uncommon to know the students who leangliSh as a foreign
language would encounter some problems. Among tthiéfsaulties, students assume
that reading is not always easy when it requiredehrners to comprehend the text.

The following chapter present the theories reldtedhe topics that include
reading definitions, reading difficulties, recourdefinition and its types,
comprehending word meaning, comprehending sentepaesgraphs definitions and
their elements, and comprehending the whole telxé fBaching of reading at SMP

Negeri 1 Banyuputih Situbondo is also reviewed.

2.1 Reading Definitions

Reading is interactive process that goes on betwleemeader and the text,
resulting in comprehension. It is constructing megrby integrating the information
provided by the author with the reader’s backgrokndwledge. It requires that the
reader interacts with the text to construct meanirte text presents letters, word,
sentences, and paragraphs that encode meaningie@tier must uses knowledge,
skills, and strategies to determine what the mepmn Snow (2002:11) defines
reading comprehension as the process of simultaheewtracting and constructing
meaning through interaction and involvement withtten language. In line with this
statement, Farbairn and Winch (1996:8) say thaitaiy seem like an obvious thing to
say, but we read in order to gain meaning fromtéixé So, it can be concluded that
reading is a process of getting or acquiring megar@nd understanding written or

printed language material.



audience (Wahidi, 2009:12). In line with this stagnt, Wardimaret. al (2008:70)
define that social function of recount text is teegthe audience a description of what
occurred and when it occurred and to retell evémtshe purpose of informing or
entertaining. The generic structure of a recouxit ¢ensists of three parts; they are
orientation, events, and reorientation. The origorais the background information
answering who, when, where and why or introducheggarticipants, place and time.
Events are describing a series of events that imagpi@ the past. Then, reorientation
expresses a personal comment of the writer to tbey or a personal opinion
regarding the events described (Mustriana and lduraii, 2005:66). Lexicon
grammatical features of recount text is introdugoegsonal participant (I, my group,
etc), using chronological connection (then, fiegt), using linking verbs (was, were,
saw, heard, etc), using action verb (look, go, geaetc), and using simple past tense
(Hamzah, 2007). The following are the examplesobunt text:

Example 1:

This morning my friends and | went to EOS studits hot very far

from our school, so we just rode our bicycles.

First, we met Santi and Riko outside the studienithey took us into
the studio and showed us around. After that, we lbadh at EOS
canteen. The food was delicious. Before we wentdyome took some
photographs with Santi and Riko.

It was tiring but we were very happy.

(Adopted from English on Sky 2, 2007:62)
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The generic structure of the text above is as \fdto

Table 2.2 The Generic Structure of the Recount Text

Generic Paragraph
Structure

Orientation Last summer holiday, my family and espone night at the
countryside. We stayed in a small house. It hadgagharden
with lots of colourful flowers and a swimming pool.

Event First, we made a fire in front of the houBeen, we sat around
the fire and sang lots of song together. After,that came into
the house and had dinner. Next, we sat in thedivoom and
watched a movie. Finally everybody fell asleep ¢her

Reorientation We woke up very late in the morning &dad breakfast. In the
afternoon we went home. We were all very happy.

Lexicon grammatical features of the recount texhmtext above:

1. Introducing personal participant (I, we)

2. Using chronological connection (first, then, atfeat, next)

3. Using linking verbs (were)

4. Using simple past tense (spent, stayed, had, ragtsang, came, watched, fell,

woke up, went )

2.4 Comprehending Words

Wood (1991:125) states that to get the sense oiititde text, the first part is
by understanding the small unit of meaning. Meafeyt$tuartet al in Oakhill and
Beard, (1999:109) affirm that the act of reading ba broadly defined as accessing
meaning through printed words. From the statemec#n be said that to measure the
students’s reading comprehension is from the stsdemderstanding of the word
meaning. It means that the students will have madiffyculties in grasping the
author's message if their understanding of the wareaning is limited. If the
students know the meaning of words, they will beedb get the author's message

easily.
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Fleming discovered penicilin in 1928Keep and retain are synonymous in the
sentence ‘Keep/retain your ticket for further instp@n’, butretain could not replace
keepin ‘We keep the door locked all nighBusyandoccupiedare synonymous in
the sentence ‘I'm afraid Mr Smith is busy/occupadhe moment’, bubusycould
not substitute fooccupiedin ‘I'm afraid this seat is occupiedrrequentlyandoften
are synonymous in the sentence ‘Do you go to ctmdeequently/often?’, but
frequentlycould not substitute fasftenin “You don’t often see policemen sneeze on
duty’. Decoration and ornamentationare synonymous in the sentence ‘These
porcelain vases have very fine ornamentation/déoora but ornamentationcould
not replacedecorationin ‘She’s very expert at cake decoration’ (Jacksi996:65-
66).

Besides the examples above, there are some watsttidents are frequently
confused. They are called confusables words. Aasgrdo Wong (1999:335),
confusables are words that are frequently confleduse of similarities in either
spelling or pronunciation. The meanings of the sonéed to be learned in order to
use the words correctly.

For examples:
(1) If | acceptyour advices, | ’ll lose all my friend=xceptyou.

Accept = receive; agree to

Except = exclude; but
(2) Jake never listened to his paremtdvice and he ended up listening to a cop him
advisehim of his rights.

Advice (noun) = an opinion

Advise (verb) =to counsel, to give advice
(3) We selfishly divided the box of canbgtweerthe two of us rather thaamongall
the members of the family.

Among = implies three or more

Between = implies only two
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Examples:
a. The phone rang, and Malik answered the phone.
b. Lisa met Lisa’s friends in the music store at thalniisa meets Lisa’s friends
there every Saturday.
We can look at how much clearer and smoother teesences sound with
pronouns
a. The phone rang, and Malik answertd
(The pronourit is used to replace the woptiong
b. Lisa mether friends in the music store at the m&hemeetsthemthere every
Saturday.
(The pronourher is used to replace the word Lisa’s. The pronshereplaces
Lisa. The pronourthemreplaces the wordssa’s friends)
. Verb
Every complete sentence must contain at least erle There are two types of
verbs: action verbs and linking verbs.
a. Action Verbs
An action verb tells what is being done in a secge
For example:
Mr. Jenserswattedat the bee with his hand.
Rainwatempouredinto the storm sewer.
b. Linking Verbs
Some verbs are linking verbs. These verbs linkdior) a noun to something
that is said about it.
For example:
The cloudsare steel-gray
Other common linking verbs include am, is, was, eydook, feel, sound,

appear, seem, and become.
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For example:

Oh, we're late for class.

2.5 Comprehending Sentences

A sentence can be defined as a word or group ofisvtinat expresses a
complete idea and that includes a subject and kb (fordquist, 2010). It is also
important in delivering meaning from a passage taxa Sometimes the students feel
difficult to understand the sentence although theabulary is well known. When the
sentence is long and has a grammatical patters difficult for them to understand
what the sentence means. They sometimes encoumf@miliar words among the
sentence. However, they can still understand thieogs message although they do
not understand the meaning of some words by corepcéhg the sentence.
McWhorter (1989:85) states that understanding seete will involve some skills,
such as identifying key ideas, locating detailentifying sentence that combine
ideas, and identifying sentences that relate idéhs. explanation is presented as

follows.

2.5.1 Identifying Key Ideas

In one sentence, there is at least one key idea.kKéy idea consists of two
parts, namely a subject and a predicate. AccortbnigicWhorter (1989:86), every
sentence expresses at least one key idea, or bessage. Key idea involves a
simple subject (noun), that identifies a personlmect the sentence is about. The key
idea also involves a simple predicate (verb), telis what the person or object is
doing or has done. Usually a sentence containstiaddi information about the
subject and or the predicate. Further, Langan (B%)4says that understanding a
subject and a verb is a big step toward masteriagynsentence skills. So, it is
important to recognise the subject and the pregli¢aerbs) in understanding the

sentence.



19

2.5.2 Locating Details

After knowing how to identify the key idea, the hestep in understanding a
sentence is to see how the details affect the isesite meaning. Most details add or
change the meaning of the key idea. Usually thesyvan such questions about the
subject or predicate as what, where, which, whew, lor why.
For example:
a. Sam drove his car to Toronto last week.
b. Last night | read with interest a magazine artiiesailing.

(McWhorter, 1989:88)

In these sentences, the details refer to all tisgvars of the question of what,
where, when, etc. To know which are the detaitsy$esee the following:
a. The details of the first example:
What? = his car
Where? =to Toronto
When? = Last week
b. The details of the second example:
When? = Last night
How? = With interest

What = A magazine article on sailing

2.5.3 ldentifying Sentences that Combine Ideas

According to McWhorter (1989:89), a sentence alwaypress one idea.
However, some sentences may express more thardeaeTiwo or more complete
ideas can be built into one sentence. For example :
a. Martha wanted to go shopping, but Fred refusedit@ dher
b. The rain increased, so the officials canceled Hraegy

(Langan, 2004:138)
The two ideas within a single sentence can be aiedewith a comma, a

connecting word (and, but, or, nor, so, for, yethd semicolon. For example,
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In the first sentence, the more important idehaswe dried off the lawn furniture.
The first part of the sentence gives an activigt taxplains the second part. In the
second sentence, the more important idea is Ithatssed your phone call. The

second part of the sentence gives an activitydkplains the first part.

2.6 Paragraph Definitionsand Its Elements

According to Langan (2004:11), the definition oparagraph is a series of
sentences about a main idea or point. Another idiefinof a paragraph is a group of
sentences related to one main idea, which is egpdes the topic sentence, usually
the first sentence (Ploeger, 2000:25). So, to cehmgind a paragraph the reader must
recognise the main idea, understand each of theersms, and understand the
relationship among the sentences.

Langan (2004:11) says that a paragraph typica#ltstwith a point, and the
rest of the paragraph provides specific detailsupport and develop that point.
According to Wingerskyet. al (1999:24), a good paragraph contains severaierkla
sentences that support one main idea, which isddb and focused in one sentence.
This sentence helps the reader through the retsetbnces in the paragraph. So, in
one paragraph there are a topic sentence or a idea) and several sentences as
details which support the main idea. They are ingwdr points to know in
comprehending a paragraph.

Further, Wingerskyet. al (1999:31) say that a paragraph has three parts,
namely, a topic sentence, supporting sentencesa andclusion. For example:

“ My blind date last night was a disastergot wet because just as |
stopped to pick up my date, it started raining, @h@ borrowed my
raincoat. At dinner, she ate so much that | hadise my next day’s
lunch money to pay for her meal. | had a terriblee because she
could not dance. To make matters worse, | had acouty lip that
hurt when | kissed heThat's the last blind date | will ever have

The topic sentence (main idea) of the quoted papdgabove is “My blind date last

night was a disaster”. The conclusion of the paplyiis “That’s the last blind date |
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According to McWhorter (1989:107-108), there arerfoommon placements
where the main idea is most likely to be found.yrhee: 1) In the first sentence. In
this type, the author states the main idea at gggnhing of the paragraph and then
elaborates on it. 2) In the last sentence. Intilgs, the author builds up the main idea
and then states it in a sentence at very end. #dmiddle of the paragraph. The
author builds up the main idea, states it in theddie of the paragraph, then goes on
with further elaboration and details. 4) In thesfiand the last sentence. Here, the
author states the main idea at the beginning ofpémagraph, then explains and

supports the idea and finally restates the maia atehe very end.

2.6.3 Recognizing the Supporting Details and Thgpes

An effective paragraph must not only make a pouttdupport it withspecific
evidencesuch aseasons, examples, and other details. Such spgetiélp prove to
readers that the point is reasonable (Langan, 2@p4fFurther, Wood (1996:48)
states that specific details are examples, reapanscular, and facts. Such details are
needed to support and explain a topic sentencetieéy. They provide the evidence
needed for us to understand, as well as to feelexperience, a writer's point. In
addition, Wingerskyet. al (1999:36) add that a paragraph without details or
examples is vague and unconvincing. It means tingpating detail or supporting
sentences play an important role in comprehendiagaragraph. Without supporting
details, the paragraph is unconvincing becauseptiet is unreasonable. So, the
function of supporting details are to explain, dis illustrate, or clarify the main
idea or the main point of a paragraph.

Meanwhile, Wood (1996:196) states that there ameestypes of supporting
details, namely:
1. Examples or specific instancesmy be long, brief, made up, or real. Examples are

concrete and usually easy to understand, visuadizeelate to what you know.

They help make ideas clear, interesting, and easgrhember.
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2.7 Comprehending the Whole Text

To get better understanding in reading, it is bdtiethe students to know the
comprehension not only depends on comprehendinglsy@entences, paragraphs,
but also depends on the comprehending of the writtdéormation in the whole
composition. As Wood (1991:125) states that oneomamt product of reading is to
get a sense of the whole. The whole text consfst®ads, sentences, and paragraphs.
It means that to comprehend the whole text, theleneanust firstly comprehend
words, sentences, and paragraphs.

It is clear that students should not only undedtdoe meaning of a sentence
but they should also understand the relationshipvd®n one sentence and the other
to get the idea of the text. So, it can be condutthet comprehending the text as a

whole is important in order that the reader caclt#te purpose of the text.

2.8 The Teaching of Reading at SMP Negeri 1 Banyuputih Situbondo

Based on the syllabus of Junior High School (Depa# 2006:13), the
standard competence of reading of the eighth l&rgets the students to be able to
comprehend the meaning of functional texts andtstggays, especially in the form
of descriptive, recount, and narrative that death surrounding area.

Dealing with the objective of the reading compredien, reading for finding
general and specific information is focussed ins thiesearch. They cover
comprehending words, sentences, paragraphs, anchtile text.

Then, there are many kinds of reading text typas ltave to be mastered by
the students of Junior High School. They are prooeddescriptive, recount,
narrative, and report texts (BSNP, 2006:278). Tinek of text that are taught to the
grade 8 students of Junior High School are desegiptecount, and narrative. So, this
research will investigate the students’s achieveraed their difficulties in reading
recount texts.

Based on the preliminary study that was done bgrwgwing the English
teacher on March"5 2010, it was known that there were 4 teachers talght



CHAPTER 3. RESEARCH METHOD

The description of the research methods employedhis study were
presented in this chapter. They covered researsigrdearea determination method,
respondent determination method, data collectiothatks, and data analysis method.

They would be explained respectively in the follogvsection.

3.1 Research Design

The design was a descriptive design because it intesded to get the
information or description of the object that wollel observed. That was to describe
the grade 8 students’ achievement and their diffesiin reading recount texts at

SMP Negeri 1 Banyuputih Situbondo. It covered carhpnding word meaning,

comprehending sentences, comprehending paragrapthgomprehending the whole

text.

The procedures of the research design were asvillo

1. Determining the research area by using the purpasiethod.

2. Determining the respondents of the research, tleae ihe grade 8 students of
SMP Negeri 1 Banyuputih Situbondo by using propoi random sampling by
lottery.

3. Constructing the research instrument (reading tést3ed on the English
Curriculum and students’ texbooks.

4. Consulting the reading test to the English teacher.

5. Collecting the primary data by giving reading testd questionnaire to the
respondents.

6. Analyzing the results of the test quantitativelydathen classifying them
qualitatively based on the classification of theredevels.

7. Classifying the results of the questionnaire bamedikert scale.
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In this research, 20% of the population were tak®the respondents by using
proportional random sampling by lottery. So, thenber of the respondents was 28

students that were taken proportionally from thbstasses.

3.4 Data Collection M ethods

In conducting a research, it was important to cbitee data needed because it
would give the information dealing with the subgeof the research. The data of the
research consisted of primary data and supportaig. dThe primary data were
collected from the reading test and questionndine. supporting data were collected

from interview, and documentation.

3.4.1 Test

As McMillan (1992:114) states that a test is artrureent that presents to
each subject a standard set of questions thatresgihie completion of cognitive task.
Then, Heaton (1990:123) says that the test is gakas it has a function to find out
how well the students have mastered the languafie sk components which have
been taught. From the statements, to measure thdergs’ knowledge, skills,
intellegence, and the result of the learning afstithe instrument of test is needed.

A test was classified based on some points of vigaged on the purpose of
giving a test, Hughes (2003:11) divides test irdarfgroups, they are: proficiency
test, achievement test, diagnostic test, and planertest. This research used a
diagnostic test. It was a test which was used ¢otifyy the students’ strengths and
weaknesses. In this case, it was used to idenktiy gtudents’ strengths and
weaknesses in comprehending the recount text.

According to the way of scoring the test, thereevievo kinds of test, they
were subjective and objective tests. In this rededhe objective test was constructed
in the form of multiple-choice items because it Vdogive high consistent results
(Hughes, 2003:22).
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paragraph comprehension, 2 item for text comprebend’he allocated time for
doing test was 75 minutes.

3.4.2 Questionnaire

Opie (2004:95) says that questionnaire is the madely used method for
obtaining information. The questionnaire is a ifguestions that must be answered
by the respondents. The questionnaires were writtdndonesian in order to avoid
the students’ misunderstanding and they were usegttthe primary data about the
students’ difficulties in reading recount texts.

Further, based on the way of answering the quesdio®, Opie (2004:106)
divides the questionnaire into two kinds, namely:

1. Open questionnaire, in which the respondents angwtiertheir own words.
2. Closed questionnaire, in which the respondentsghsbse the answer provided
according to their own conditions.

Based on the kinds of questions above, in thisarebe closed questionnaire
was used. It means that the respondents only aedvmr choosing the best answer
according to their own conditions. The questiomaonsisted of 12 questions. The
time allocation was 30 minutes. The results of dhestionnaire were measured by
using a scale. According to McMillan (1992:123%cale is a series of gradations that
describes something. So, the technique of scohiagquiestionnaire in this research
used Likert scale. The options in Likert scale ugsedhis research covered very
difficult, difficult, neutral, easy, and very eafyagias, 2006).

There were some criteria or characteristics fohexgation in Likert scale:
1. Very difficult:
The student does not understand or feels difficuttomprehending the texts, the
student cannot answer the questions, it takes timoeeto do the reading test.
2. Difficult:
It takes more time to do the reading test, butdfuglent can still do the reading

test.
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3.4.4 Documentation

The documentation method is the method of collgctiata by quoting the
documentary sources systematically. Blaxter. al. (1997:151) state that
documentation is used to get the needed data flaoundents, such as library-based
document, computer-based document, a policy foondsastorical orientation. In this
study, the supporting data obtained from documesdurces were the names of the
respondents of the research, and the facilities shpported the English teaching
learning process. The documentation guide is eadla®n Appendix F, the names of
the respondents of the research is enclosed onmdipp&, and the facilities that
supported the English teaching learning procesadtosed on Appendix H.

3.5 Data AnalysisMethod

According to Suryabrata (1997:85), the importaapsh a research activity is
analyzing data. The purpose of data analysis method analyze and interpret the
data into meaningful information. Further, he dateat there are two ways of data
analysis method. In this research, the primary datkected were the results of the
reading test and the questionnaire. Then, theteestithe reading test were analyzed
by using the following formula:

=" x100%
N
Notes: E = The percentage of the students’ aehewt of each indicator of
reading test
n = The number of the correct answers of eaditator of reading test

obtained by the students
N = the number of the test items of each indicator
100% = The constant number
(Adapted from Ali, 1993:186)



CHAPTER 4. RESEARCH RESULT AND DISCUSSION

This chapter was intended to describe the resaaslits consisting of the
results of the primary data (the reading test anéstjonnaire), the data analysis,

supporting data (interview, documentation), anddiseussion.

4.1 The Result of Primary Data

The primary data were gained from the reading dest questionnaire to the
respondents. The materials of the reading testngomered comprehending word
meaning, comprehending sentences, comprehendiagnaphs, and comprehending
the whole text. Then, the answers of questionrairsisted of 12 questions and were

measured by using Likert scale.

4.1.1 The Results of the Reading Test

In this research, the reading test was given toréspondents to know the
students’ achievement and their difficulties indieg recount texts. The results of the
test were classified based on the indicators usadiely; comprehending word
meaning, comprehending sentences, comprehendiagnaphs, and comprehending
the whole text. Then, they were scored by usingpiteentage formula. The number
of the test items was 30 items which was dividad @ items for comprehending
word meaning, 9 items for comprehending senten@eisems for comprehending
paragraphs, 6 items for comprehending the whole Bsaling with the score given,
the student’s score was the number of the cormesiver divided by the number of
the test item multiplied by 100. So, the total scaas 100.

The test was administered on Saturday, June 18,.20began from 07.00

a.m. and lasted at 08.15 a.m. The time of thewtast75 minutes. The students were
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TC : Text Comprehension

n : The Correct Answer of Each Indicator

N : The Total Items of Each Indicator

>n : The Total Number of the Correct Answer of E&udicator
>N : The Total Number of Items of Each Indicator

Score : The Student’s Score of Reading Test

T : Total

M : The Percentage of Achievement (%)

4.1.1.1 Data Analysis
The data analysis was done in order to find theesits’ achievement and
their difficulties in reading recount texts. Theoszs were analyzed by using the

following formula.

E=" x100%
N
Notes: E = The percentage of the students’ aemewnt of each indicator of
reading test
n = The number of the correct answers of eaditator of reading test

obtained by the students

N = the number of the test items of each indicator
100% = The constant number
(Adapted from Ali, 1993:186)
After analyzing the students’ scores of reading@uet texts, the next step was
classifying the results of the students’ scoreseatling recount texts according to the

classification of the score levels presented inftilewing table:
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Then, the students’ recount text reading achieveémiegach indicator could
be found by the following ways:

The Students’ Word Comprehension Achievement:

EWC= z x100%

N

= ﬁXlOO%
252

= 34.92
The Students’ Sentence Comprehension Achievement:

n
ESC=&S—x100%

>N

= E x100%
252

=44.84

The Students’ Paragraph Comprehension Achievement:

EPC= z x100%

N

-8 x100%
16¢

=16.67
The Students’ Text Comprehension Achievement:

ETC= Z x100%

2N

- 48 x100%
16¢

= 28.57
To make it clear, the result of the students’ retdext reading achievement
based on the indicators and classification wersgmed in the following table based

on the data showed in Table 4.4
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4.1.2 The Result of Questionnaire

The results of questionnaire were used to get timagpy data about the
students’ difficulties in reading recount textsSMP Negeri 1 Banyuputih Situbondo.
The questionnaires were written in Indonesian, rdeo to avoid the students’
misunderstanding of the questions. the researcdext dlosed questionnaire in which
the respondents only answered by choosing thedosster according to five options
provided. The questionnaire consisted of 12 questidhe time allocation was 30
minutes. This questionnaire was about the studetifftulty in reading recount
texts. Sothe Level of Difficulty in Likert Scale (Vagias, 2006) was used to construc
the questionnaire. There were 5 choices (the LefvBifficulty) in this questionnaire.
It coveredvery difficult, difficult, neutral, easy, andvery easy. The options used in
this questionnaire were “very difficult” which wasimilar to “sangat sulit”
(symbolizedSS), “difficult” which was similar to ‘sulit” (symbolizedS), “neutral”
which was similar to Biasa saja” (symbolized BS), “easy” which was similar to
“mudah” (symbolizedM), and “very easy” which was similar tesahgat mudah”
(symbolizedSM). Then, the questionnaire items could be seenppeAdix C.

There were some criteria or characteristics fohexgation in Likert scale:

1. Very difficult:
The student does not understand or feel diffiaulcomprehending the texts, the
student cannot answer the questions, it takes timoesto do the reading test.

2. Difficult:
It takes more time to do the reading test, butdfuglent can still do the reading
test.

3. Neutral:
The reading test is not too difficult or easy foe student.

4. Easy:
The student can comprehend the text and answergaléng test items although
the student takes more time to do them.
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there were no students (0%) who answered “veryicdiff (sangat sulit/SS) and

“very easy” angat mudah/SM).

word) of an English word in the recount text?)

2. Bagaimana pengalaman kesulitan anda dalam menentukan antonim dari sebuah
kata bahasa Inggris dalam teks recount? (How does your difficulty experience

determining the antonym (a word approximately ofgpas meaning to anothe

n

SS (%)

S (%)

BS (%)

M (%)

SM (%)

17.86%

50%

28.57%

3.57%

0%

From the five options in question number Bagaimana pengalaman

kesulitan anda dalam menentukan antonim dari sebuah kata bahasa Inggris dalam

teks recount? or How does your difficulty experience in determmthe antonym (a

word approximately opposite in meaning to anotherdy of an English word in the
recount text?), the result showed that half of stiedents (50%) or 14 students
answered “difficult” @ulit/S), 8 students (28.57%) answered “neutrdtiaga
saja/BS), 5 students (17.86%) answered “very difficy&ngat sulit/SS), and there

was only 1 students (3.57%) answered “easgtidah/M). There were no students

(0%) who answered “very easysafigat mudah/SM).

English word in the recount text?)

3. Bagaimana pengalaman kesulitan anda dalam menentukan sinonim dari sebuah
kata bahasa Inggris dalam teks recount? (How does your difficulty experience

determining the synonym (word that is close in nmegno another word) of a

n

=)

SS (%)

S (%)

BS (%)

M (%)

SM (%)

14.29%

53.57%

28.57%

3.57%

0%
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5. Bagaimana pengalaman kesulitan anda dalam mengenali kata sesuai parts of
speech (noun, pronouns, verb, prepositions, adjective, adverbs, conjunctions,

interjection? (How does your difficulty experience in recognziwords based o
part of speech (noun, pronouns, verb, prepositions, adjectiveyedts,
conjunctions, interjection)?)
SS (%) S (%) BS (%) M (%) SM (%)
7.14% 64.29% 17.86% 10.71% 0%

Concerning question number Bagaimana pengalaman kesulitan anda

dalam mengenali kata sesuai parts of speech (noun, pronouns, verb, prepositions,

adjective, adverbs, conjunctions, interjection)? or How does vyour difficulty

experience in recognizing a word basedpant of speech (noun, pronouns, verb,

prepositions, adjective, adverbs, conjunctiongrjattion)?), it could be known from
the data that the highest percentage (64.29%) ostd@&ents answered “difficult”

(sulit/S). However, the lowest percentage (7.14%) or WRlesits answered “very

difficult” (sangat sulit/SS). Meanwhile, a few students or 5 students GP3)3

answered “neutral’jasa saja/BS) and the rest of the students or 3 studentg{10

%) answered “easy’hfudah/M).

2. The results of questionnaire oocomprehending sentencesare presented in the

following figures:

6. Bagaimana pengalaman kesulitan anda dalam memahami kalimat bahasa Inggris

dalam teks recount? (How does your difficulty experience in comprehiggdthe

English sentences in the recount text?)

SS (%)

S (%)

BS (%)

M (%)

SM (%)

0%

25%

67.86%

3.57%

3.57%

Based on question number Bafjaimana pengalaman kesulitan anda dalam

memahami kalimat bahasa Inggris dalam teks recount? or How does your difficulty
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8. Bagaimana pengalaman kesulitan anda dalam mengidentifikas ide penjelas

dalam suatu kalimat bahasa Inggris seperti pada soal nomor 5, 15, 25, 26, dan

27? (How does your difficulty experience in identifgriocating details in a

English sentence as stated on items number 551262 and 277?)

SS (%)

S (%)

BS (%)

M (%)

SM (%)

3.57%

14.29%

50%

17.86%

14.29%

From the above data concerning with question nunfe(Bagaimana

pengalaman kesulitan anda dalam mengidentifikasi ide penjelas dalam suatu kalimat

bahasa Inggris seperti pada soal nomor 5, 15, 25, 26, dan 27?) or Do How does your

difficulty experience in identifying locating delsin an English sentence as stated on
items number 5, 15, 25, 26, and 277?), it was fahadl half of the students (50%) or

14 students answered “neutrabigsa saja/BS). Next, a few students or 5 students
(17.86%) answered “easyin(idah/M). Then, there were 4 students (14.29%) who
answered “difficult” éulit/S) and 4 students (14.29%) who answered “very”easy

(sangat mudah/SM). The last, only 1 student out of 28 studel@${%) answered

“very difficult” (sangat sulit/SS).

sentence as stated on item number 167?)

9. Bagaimana pengalaman kesulitan anda dalam mengidentifikasi pokok pikiran
(ide pokok) dalam suatu kalimat bahasa Inggris seperti pada soal homor 167?
(How does your difficulty experience in identifyinkpy ideas in an Englis

=

SS (%)

S (%)

BS (%)

M (%)

SM (%)

7.14%

28.57%

35.71%

21.43%

7.14%

As shown by the results of question numberBagaimana pengalaman

kesulitan anda dalam mengidentifikasi pokok pikiran (ide pokok) dalam suatu kalimat

bahasa Inggris seperti pada soal nomor 16? or How does your difficulty experience



49

4. The results of questionnaire aomprehending the whole text'are presented in
the following figures:

11. Bagaimana pengalaman kesulitan anda dalam menentukan topik dalam teks
recount berbahasa Inggris? (How does your difficulty experience [n
determining the topic in the recount text that waisten in English?)

SS (%) S (%) BS (%) M (%) SM (%)
0% 25% 46.43% 17.86% 10.71%

There were two questions concerning with compreimgnthe whole text.
They covered questions number 11 and 12. For tkestigun number 11Bagaimana
pengalaman kesulitan anda dalam menentukan topik dalam teks recount berbahasa
Inggris? or How does your difficulty experience in determon the topic in the
recount text that was written in English?), theuleshowed that almost half of the
students (46.43%) or 13 students answered “neuftaBisa saja/BS). Next, 7
students of 28 students (25%) answered “diffic(tilit/S). In addition, 5 students
(17.86%) answered “easyin(dah/M) and the rest of the students (10.71%) or 3
students answered “very easgarjgat mudah/SM).

12. Bagaimana pengalaman kesulitan anda dalam menentukan judul teks (the title
of a text) dalam teks recount berbahasa Inggris? (How does your difficulty
experience in determining the title of a text ie tlecount text that was written
in English?)

SS (%) S (%) BS (%) M (%) SM (%)
0% 10.71% 39.29% 35.71% 14.29%

Then, dealing with question number 1RBagaimana pengalaman kesulitan
anda dalam menentukan judul teks (the title of a text) dalam teks recount berbahasa

Inggris? or How does your difficulty experience in determigithe title of a text in
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English teacher had assigned the students to reglisk books individually or in
pairs or in groups at home.

The results of interview duringreliminary study had been written in chapter
1. However, the researcher did the interview agdairng the research to complete or
get the additional information from the questioos fpreliminary study. The results
were as follows:

According to the English teacher, the teaching ofglEh at SMPN 1
Banyuputih Situbondo was based on the 2006 Instital-Based-Curriculum.

In teaching reading, the teacher usually gave sguestions to the students
which were related to the topic to activate theiopknowledge. Then, she gave
explanation first, followed by the teacher askeel students to read the text silently.
Then some students were asked to read the textyloNdxt, the teacher discussed
the difficult words in the text. After that, theather asked the students to do the
tasks. If the material was not too difficult, treather asked the students to work
individually, but if the material was difficult, éhteacher asked them to share with the
nearest friends or worked in groups. The teacheallysgave a chance to the students
to open their dictionaries to find the meaningtd difficult words. After the students
had finished the tasks, the teacher discussedigwess together with them.

The teaching techniques usually used by the Engdkstther in teaching
reading were jigsaw, group working technique, andAB (Students Team
Achievement Division).

The problems faced by the students especially ading activity were in
grasping the message of the reading text. Thisdraapbecause the students lacked
of vocabulary and grammar mastery. The studenterdiggl on the dictionary to
know the meaning of words. They still had problemsomprehending the meanings
of words, sentences, paragraphs and the wholedextey had difficulty to get the
meaning of the printed words and it made them §acdhe difficulties in responding
the text and answering the questions given by taeglish teacher. They also did not

really know what the contents of the text was, Wwhaould be proved from the
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when the students were assigned to read a texstildents were given the example
of how to read the text by reading aloud done by tdacher. This activity was

followed by asking some students to read aloudviddally. The English teacher

immediately gave corrections when the students tfeadvords incorrectly in order to

be able to read correctly to prevent the occurréree the happening. In general, the
students were given the explanation about the fextexamples, the meaning of
words, sentences, paragraphs, and the whole textieter, the students’ reading
comprehension was still weak or low. To overcome pnoblems, the teacher had
applied the techniques in teaching reading recdarts, such as jigsaw, group
working technique, and STAD (Students Team AchiexanDivision).

The English textbooks which are used by the teash&saching English to
the grade 8 students entitled “English in Focus”tfe grade 8 students/BSE (Buku
Sekolah Elektronik) by Wardimaet. al. which was published in 2008 Ijusat
Perbukuan, Departemen Pendidikan Nasional. Meanwhile, the supplementary books
used by the English teacher are “Let’'s Talk” by Miasa, B. B. & Kurniawati, C.
which was published in 2005 Bakar Raya, “Smart Steps” by Ali Akhmadi and Ida
Safrida which was published in 2005 Ggneca Exact, and “EOS” (English on Sky
2) by Mukartoet. al. which was published in 2007 ylangga’.

Then, the English compulsory textbook for the shislen learning English
was “English in Focus” for the grade 8 studentd\tgrdimanet. al. and published in
2008 by Pusat Perbukuan, Departemen Pendidikan Nasional and they did the
exercises individually in the students’ worksheéBR Bahasa Inggris untuk
SMP/MTSs” (LKS).

The results of interview durintpe researchwere as follows:

There were English books besides the compulsotybtesks provided by the
school library such as English exercises booksydiooks, novels, newspaper and

magazines which were written in English, books alégnammar, short stories books.
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samples from the 4 regular classes. The nameseofe$pondents of the research
could be seen on Appendix G.

SMPN 1 Banyuputih Situbondo had some facilities tfog students. There
were a language laboratory, a computer laboratosgjence laboratory, a multimedia
room, an art room, and a library. The teacher iguakd the language laboratory for
reading class at least once a week. Then, the dem[aboratory was used for ICT
(information and communication technology) couildee library provides books both
compulsory and supplementary books. The facilipesvided by the school could
help the teaching learning process run well. Th&aiel information about the
facilities that supported the English teaching neay process is enclosed on

Appendix H.

4.3 Discussion of the Research Results

The problems of the research were “How is the gBadiidents’ achievement
in Reading Recount Texts at SMP Negeri 1 Banyup8iihbondo in the 2010/2011
Academic Year? and What are the difficulties fadgdthe grade 8 students in
Reading Recount Texts at SMP Negeri 1 Banyuputtob8ndoin the 2010/2011
Academic Year?”. Based on the results of the datalyais, the students’
achievement and their difficulties in reading remoiexts are described as follows:
a. Comprehending words

The students’ word comprehension achievement wassifled as “failed”
(M= 34.92%). As confirmed by the English teachehappened because most of the
students had lack of vocabularies or limited vodaties. They still had problems to
understand the unfamiliar words in the texts. Asga. al. (2003:12) suggest that in
order to understand a text, readers need to knewnthanings of individual words,
they construct an understanding of the text byrabieg and making sense of the
words in the context. So, if the students’ undeditag of the words meaning is
limited, they will have many difficulties in grasp the autho’sr message. However,

if they know the word’s meanings well, they candreend comprehend the texts
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the antonym and the synonym, it could be conclutietl determining the synonym
was more difficult than determining the antonym. fha other hand, most students
(57.14%) chose “neutral” (question number 4) inedaining the meaning of an
English word in the recount text (by looking atiatidnary). It means that it is not
too difficult or easy for them in determining theeaming of an English word in the
recount text (by looking at a dictionary). In fathe students were sometimes still
confused in determining the precise meaning whishafith the contexts. Concerning
with part of speech, the highest percentage (64)29%8 students chose “difficult”
(question number 5) in recognizing words based lwm part of speech (noun,
pronouns, verb, prepositions, adjective, adverlsjunctions, interjection). Thus,
more than half of the students chose “difficult’”damprehending word meaning. It
indicated that they had difficulty in comprehendingrd meaning. Another fact
could be proved by the percentage of the readisg ite comprehending word
meaning that was 34.92%. This figure was far betosvrequired score of the school
that was 65.
b. Comprehending Sentences

Dealing with comprehending sentences, the studstiitsgot problems in
doing the reading test. The students’ sentence esmpsion achievement was

were not always able to understand the senteneevéwle, so they determined its
meaning word by word. Because they did not knowntieaning of the words in the
texts, they often misunderstood the meanings ofseér@ences. The students also
focused on their dictionaries in finding the wor@amning in order to understand the
sentence meaning. They saw the word the same asm#$ieeof studying vocabulary,
further they rarely looked at the sentence meaftong the context, so they had many
difficulties in comprehending the sentence meaning.

From the results of the interview (see page 38,teacher said that most of
the grade 8 students did not know the meaning ofQMBstions, so it became

obstacles for the students to answer the questmorgerning with sentence
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topic, the topic sentence, and the supporting ldetdithe paragraph. In other words,
the students still had not enough knowledge abbetelements of the paragraph
(especially the difficulty in identifying the maidea and the supporting details).

According to McWhorter (1989:106-109), there arensosteps to find the
main idea as discussed in Chapter 2, sub sect®nSa, it is suggested that the
teacher need to explain about the issue in ordeqtop the students with necessary
knowledge. In other words, the students need tovkmow to locate the topic, and the
topic sentence as well as identifying the suppgrtetails. It is because those three
ways cannot be separated. The topic generalizesntia ideas, while the topic
sentence expresses the main ideas. Thus, the &wslenuld be able to locate those
parts well.

The results of the questionnaire revealed that ntwme half of the students
(53.57%) chose “difficult” in finding the main idea the recount paragraph that was
written in English (question number 10). It meamat tmost students had problems in
finding the main idea of the recount texts.

d. Comprehending the whole texts

The last, the students’ text comprehension achmewt was classified as
“failed” (M= 28.57%). It happened because almostadlthe students could not
understand the text since they did not know howremlict what the idea of the text
based on the clues given by the writer. It wassusprising because to comprehend
the whole content, it is related to some aspecterang comprehending words,
sentences, and paragraphs. If they still havecditfy in understanding the word, the
sentence, and the paragraph, automatically toareprehension well in the whole of
the contents will be difficult. As McWhorter (198®) states that reading
comprehension deals with word comprehension, seateamprehension, paragraph
comprehension, and text comprehension. The fiegt Bt reading comprehension is
to comprehend most of the words in the sentencen,Timey combine the words into
a sentence and they try to understand what the ewlseintence means. By

understanding the meaning of the whole sentenbeg, will be able to comprehend
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grade students’ achievement in reading recouns tes classified as ‘failed’ (M=

32.97%). This result was supported by the resuiteazh indicator, namely the

percentage of the students’ word comprehensioneaehient was categorized as
failed (M= 34.92%). Then, the percentage of theletis’ sentence comprehension
achievement was categorized as poor (M= 44.84%gdthtion, the percentage of the
students’ paragraph comprehension achievement wtgarized as failed (M=

16.67%). The last, the percentage of the studeexs’comprehension achievement
was categorized as failed (M= 28.57%). Based orcldmsification of the score levels
according to Depdiknas (2004:13), the percentage iwdhe interval between 0-39
classified as ‘failed’.

As shown in Table 4.1, the highest score in thdingatest was 60 which was
obtained only by one student. Meanwhile, the lowgeste was 13.33. So, it was clear
that most of the students were categorizedaketi”.

Based on the discussion above, it was clear tlaaimg recount texts were not
easy for the students and their difficulties indieg comprehension were caused by
the weaknesses of knowledge about the componentheotheories of reading
comprehension. In addition, the time for doing maxgrcises was not enough for
them. In the classroom, the students did only adeercises given by the teacher. As
informed by the teacher in the interview, she hi@drgmore exercises to do at home,
but more than half of the students (75%) were sonest still lazy in doing them.
They sometimes ignored the exercises given byedaeher, or they did not submit it

on time.
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the students’ paragraph comprehension was 53.5h&lakt, the highest percentage
of the students’ text comprehension was 46.43%.

The results above showed that the students stlipnablems or difficulties in
reading recount texts. Their problems covered woaiprehension, sentence

comprehension, paragraph comprehension, and textretension.

5.2 Suggestions

Based on the results, some suggestions are gieeticiyparly to the English
teacher, the students, and other researchers.
a. The English Teacher

In teaching reading recount texts, the Englishients suggested to train and
give more drilling, especially how to find the wordeaning and how to get the
meaning of the sentences in the contexts. The stsiddifficulties in reading recount
texts, especially paragraph comprehension can become when the students have
enough vocabulary and know the meaning of the wordbe sentence. Thus, the
teacher is suggested to give more explanationstdimw to get the meaning of the

words as the key point to understand the recouit te

b. The Students

It is suggested to the grade 8 students at SMPEnyWputih Situbondo to do
as many exercises as possible dealing with the veamhprehension, sentence
comprehension, paragraph comprehension, and textpretension in reading

recount texts to increase their reading comprebarability.

c. Other Researchers

It is suggested to the other researchers who watdriduct a further research
dealing with a similar problem, but by using anothesearch design, such as a
classroom action research to improve the studeaftiity in reading recount texts.

For example, a classroom action research to imptlowestudents’ ability in reading
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Situbondo Situbondo in the recount texts paragraphs in Method:
2010/2011 reading recount | 2. Informant: Proportional
Academic Year? texts The English Random Sampling
4. Comprehending Teacher of the by Lottery
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c. Diving in Bunaken Island
d. Describing of Bunaken Island
2. What does the text tell about?
a. A trip from New Zealand
b. A trip to Bunaken Island
c. A trip of New Zealand Divers
d. A trip to an Island
3. What is the main idea of the first paragraph?
a. | went to Bunaken Island with a group of New Zedldivers
b. I left New Zealand for Bunaken Island last year
c. | left New Zealand for Bunaken Island with New &l divers
d. I went there with a group of New Zealand divers.
4. Where is the main idea of the third paragraph?
a. In the first sentence
b. In the middle of paragraph
c. In the last sentence
d. In the first and the last sentence
5. Where did the writer go to last year?
a. New Zealand
b. Bunaken Island
c. Bunaken Beach
d. New Zealand Island
6. When did they get a general briefing?
a. Before their arrival at New Zealand
b. After their arrival at Bunaken
c. Before their arrival at Bunaken

d. After their arrival at New Zealand
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First, | helped my brother to climb the tree amdtpht. He reached the cat and
passed it to me. It was difficult because the tas so high. When my brother began
to come down, a branch broke. He couldn’t move ugoovn. | went inside the house
and ask dad to help my brother. Then, he borrowkdider from our neighbor and
help my brother down. As soon as my father le#,¢ht climbed the tree again.

This time we didn’t try to help it.

(Taken from: English on Sky 2, 2007:204)
11. A good title for the text is . . .
a. Badminton
b. The Tree
c. Climbing
d. Cats
12. What does the text tell about?
a. Playing badminton
b. Helping the cat
c. Climbing the tree
d. Helping my brother
13. Where is the main idea of the first paragraph?
a. In the first sentence
b. In the middle of paragraph
c. In the last sentence
d. In the first and the last sentence
14. Where is the main idea of the second paragraph?
a. In the first sentence
b. In the middle of paragraph
c. In the last sentence

d. In the first and the last sentence
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c. His brother
d. The cat

Read the text and answer questions 21 to 30

Last month, my family and | went to a National kpalt is just outside our
town. That's why it was not a very long trip.

When we got there, we parked our car. We walkedatdvthe entrance gate
and paid the entrance fee. Since it was so crowgledhad to stand in a long queue.

After that, we walked around the park. We could segy animals, such as
one-horned rhinocheros and tapirs. Those animads care of the interesting
attractions of the park.

Then, we continued our walk toward the playgrouhdias another attraction
of this park. There were many children playing be slide, seesaw, and swing. We
walked to the swimming pool and swam there.

Finally, we had a rest under a big tree. It istemedge of a river. We had our
meals on the mat and had a small talk. We couldtiedresh air.

The day was rather tiresome but we were really yaapp

(Taken from: Let’s Talk, 2005:176)

21. A good title for the text is . . .

a. In a National park

b. The attraction in a National park

c. Walking around the park

d. Going to the park
22. What does the text tell about?

a.The trip to a National park

b.The animals in a National park

c.The holiday in a National park

d.The attraction in a National park
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30.
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c. here

d. corner

“Since it was so crowded, we had to standlong queue” (line 4)
What is the meaning of the word “crowded”?

a. With little noise

b. Full of people

c. Not often visited

d. With little people

“Since it was so crowded, we had to standlong queue” (line 4)
What is the meaning of the word “queue”?

a. Place for sitting

b. Long seat

c. Groups of people

d. Line of people
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QUESTIONNAIRE
(Untuk siswa kelas dua SMPN 1 Banyuputih Situbondo)

Tujuan : Untuk mengetahui tingkat kesulitan siswa dalam membaca teks
Recount.
Petunjuk
« Jawablah pertanyaan berdasarkan keadaan yang sesungguhnya.
« Jawaban yang anda berikan tidak akan berpengaruh terhadap nilai pelgjaran
Bahasa Inggris ataupun kegiatan akademis anda di sekolah.
e Beri tanda silang (X) pada huruf a, b, ¢, d, dan e sesuai dengan keadaan anda
dengan penuh perhatian.
e Tiap nomor hanya ada satu jawaban yang boleh anda pilih.
« Adapun pilihan jawaban yang tersedia dikelompokkan sebagai berikut:

a SS : Sangat Sulit
b. S : Sulit

c. BS : Biasa Sgja

d M : Mudah

e. SM : Sangat Mudah

e BacaTes Reading untuk menjawab pertanyaan nomor 7, 8, dan 9

» Atas kerjasama anda saya ucapkan terimakasih.

1. Bagamana pengalaman kesulitan anda dalam mengalami kesulitan dalam
memahami arti kata bahasa Inggris dalam teks recount?
a. SS b.S c.BS d. M e.SM

2. Bagaimana pengalaman kesulitan anda dalam menentukan antonim dari sebuah
kata bahasa Inggris dalam teks recount?
a. SS b.S c.BS d. M e. SM
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12. Bagaimana pengalaman kesulitan anda dalam menentukan judul teks (the title of a
text) dalam teks recount berbahasa Inggris?
a. SS b.S c.BS d. M e. SM
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No

Interview Questions

The answers

Have you assigned the
students to read English
books individually or in
pairs or in groups at

home? If yes, when?

Yes, | have. | have assigned the students to read
English books individually at home when the
material was easy enough for the students and it had
been discussed in the classroom before. If the
material was difficult and it had not been taught yet
before, | asked the students to read English booksin

pairs or in groups.

Source: The English teacher
Stubondo

of the grade 8 students of SMIPN 1 Banyuputih
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THE NAMES OF THE RESPONDENTS OF THE RESEARCH
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No Name Class Male/Female
1 | ANA MUSYAFA SA'BAN VIII B F
2 | BAGAS YULISSETIANTO VIII B M
3 | DEVI LITA LONA VIII B F
4 | SOVIATUN JANNAH VIII B F
5 | LUSIYA DEVI SARI VIl B F
6 | TRICAHYO WIDODO VIII B M
7 | WINDRI KRISTIANINGSIH VIl B F
8 | ELISA AGUSTIN VIII C F
9 | IPDATIN SOLEHA VIl C F
10 | NOVALINA PUTRI ARDIAN VIII C F
11 | PUJA AYU EKAPRAH VIII C F
12 | RIAN ADINATA VIII C M
13 | NOVITA ISTIQOMAH VIl C F
14 | TEGAR PANDU WILANA VIl C M
15 | IVA NUR ARISKA VIII D F
16 | KINTAN ALI VIII D F
17 | MAMBAUL ULUM VIII D M
18 | REFI KRISDAYANTI VIII D F
19 | SEPTA DWI KURNIAWAN VIII D M
20 | SOVIYA TANNADY VIII D F
21 | ZEINUR KHOLILI IKHSAN VIII D M
22 | ANIS AMALIYA VIII E F
23 | FENGKI HARIYANTO VIII E M
24 | JEFRI ADINATA VIII E M
25 | KUSMIYANA VIl E F
26 | LUTFIA AINUR ROHMA VIII E F
27 | SEVAN DEKI HERMANTO VIII E M
28 | SUSI SUSANTI VIl E F
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RESEARCH MATRIX
TITLE PROBLEM VARIABLES INDICATORS DATA RESEARCH
RESOURCES METHOD
A Study of the Research Problem: | 1. The students’ | 1. Comprehending . The students: 1. Research Design:
Grade 8 Students’ | 1. How is the grade achievement words in reading The Grade 8 Descriptive
Achievement and 8 students’ in reading recount texts Students of Qualitative Research
Their Difficulties achievement in recount texts 2. Comprehending SMP Negeri 1 2. Area Determination
in Reading Reading Recount sentences in Banyuputih Method:
Recount Texts at Texts at SMP 2. The students’ reading recount Situbondo in the Purposive Method
SMP Negeri 1 Negeri 1 difficulties in texts 2010/2011 3. Respondent
Banyuputih Banyuputih reading 3. Comprehending Academic Year Determination
Situbondo Situbondo in the recount texts paragraphs in Method:
2010/2011 reading recount . Informant: Proportional
Academic Year? texts The English Random Sampling
4. Comprehending Teacher of the by Lottery
2. What are the the whole text in Grade 8 4. Data Collection
difficulties faced reading recount Students at SMP Methods:
by the grade 8 texts Negeri 1 Primary data:
students in Banyuputih a. Test
Reading Recount Situbondo b. Questionnaire
Texts at SMP Supporting data:
Negeri 1 c. Interview
Banyuputih d. Documentation
Situbondo in the
2010/2011

Academic Year?
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Reading Comprehension Test
Class :1I
Time : 75 Minutes
Instruction :

1. Write. your name and class number (Tulis nama
dan nomor absen)

2. Read the texts carefully and choose the best
answer to the following questions (Bacalah
wacana dibawah ini dengan teliti dan pilihlah
jawaban yang paling benar)

A. Choose a, b, ¢, or d for the correct answer.

Read the text and.answer questions 1 to 10 -
Last year I left New Zealand for Bunaken Island. I

went there with a group of New Zealand divers. Getting

there was not quite easy. ,
Soon after our arrival at Bunaken, we got a
general briefing. It included a description about how to
take pictures under water.
Then, we began our diving. In our diving, we saw
groups of tiny fish. In order to identify them, we needed a
good guide. Without some knowledge of their habitat and
behavior, it was difficult to identify.
In summary, the trip was mostly enjoyable. This
place is so impressive with its marine life.
(Taken from: Let’s Talk, 2005:173)
1. What is the best title for the text above?
a. Briefing in Bunaken Island
b. Arriving in Bunaken Island
Diving in Bunaken Island
d. Describing of Bunaken Island
. What does the text tell about?
)( A trip from New Zealand
b. A trip to Bunaken Island
c. A trip of New Zealand Divers
d. A trip to an Island
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. What is the main idea of the first paragraph?
» a. I went to Bunaken Island with a group of New
Zealand divers
xb. Ileft New Zealand for Bunaken Island last year
c. I'left New Zealand for Bunaken Island with New

Zealand divers
)(I went there with a group of New Zealand di'_vers.

/ Where is the main idea of the third pe;ragraph?

a. In the first sentence
b. In the middle of paragraph
c. In the last sentence
)(In the first and the last sentence

/ Where did the writer go to last year?

a. New Zealand
b. Bunaken Island
c. Bunaken Beach
j( New Zealand Island
6. When did they get a general briefing?
a. Before their arrival at New Zealand
X After their arrival at Bunaken
c. Before their arrival at Bunaken

d. After their arrival at New Zealand

/ When did the writer begin his diving?

a. After describing Bunaken Island
b. Aﬂer arriving at Bunaken Island
xAﬁer taking pictures under water
d. After getting a general briefing

/8./“We saw groups of tiny fish” (Paragraph 3)

The word #iny means . . .
a. very small
b. colourful
}C various
d. Funny
9. “I went there with a group of New Zealand divers”
(line 2)
What does the word “there” refer to?
a. New Zealand
b. Island
.)( Bunaken Island
d. New Zealand Divers



Read the text and answer questions 21 to 30

Last month, my family and I went to a National
park. It is just outside our town. That’s why it was not a
very long trip.

When we got there, we parked our car. We
walked toward the entrance gate and paid the entrance fee.
Since it was so crowded, we had to stand in a long queue.

After that, we walked around the park. We could
see many animals, such as one-horned rhinocheros and
tapirs. Those animals are one of the interesting attractions
of the park.

Then, we continued our walk toward the
playground. It was another attraction of this park. There
were many children playing on the slide, seesaw, and
swing. We walked to the swimming pool and swam there.

Finally, we had a rest under a big tree. It is on the
edge of a river. We had our meals on the mat and had a

small talk. We could feel the fresh air.

The day was rather tiresome but we were really

happy. Y
(Taken from: Let’s Talk, 2005:176)

21. A good title for the text is . . .
@ In a National park
b. The attraction in a National park
c. Walking around the park
d. Going to the park
22. What does the text tell about?
a. The trip to a National park
b. The animals in a National park
‘% The holiday in a National park
d. The attraction in a National park
. What is the main .idea of the third paragraph?
a. We could see many animals
b. After that, we walked around the park
‘)(‘The animals are the interesting attractions
d. One-homed rhinocheros and tapirs
/2{ Where is the main idea of the fifth paragraph?
a. In the first sentence
b. In the middle of paragraph

c. In the last sentence
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)an the first and the last sentence
25. When did they go to a National park?
a. Next month
b. Last year
c. Last Sunday
)(Last month
26. Where is the National park located?
Xlt is outside thz;, writer’s town
b. It is very near to the writer’s house
c. Itis not a very long trip
d. It is a very long trip
. What animals could they see around the park?
a. Tapirs and one-horned rhinoceros
b. One-homed rhinoceros and a tapir
y(i{hinochéros and a tapir 3
d. Tapirs and rhinoceros
28. “When we got there, we parked our car” (line 4)
What is the anthonym of the word “there”?
a. Over there :

b. Over here

.“Since it was so crowded, we had to stand in a long
queue” (line 6)
What is the meaning of the word “crowded”?
a. With little noise
b. Full of people
X Not often visited
d. With little people
30.“Since it was so crowded, we had to stand in a long
queue” (line 6)
What is the meaning of the word “queue”?
a. Place for sitting
b. Long seat
}"\ Groups of people
d. Line of people



/K(. “It included a description about how to take pictures
under water” (line 5) :

What does the word “it” refer to?
a. New Zealand

b. A general briefing

}{ Bunaken Island

d. Taking pictures

Read the text and answer questions 11 t0 20
One day my brother and I were playing
badminton behind our house when I saw a cat on our
mango tree. It looked scared and we thought it couldn’t get
down. So, we decided to do something.
‘ First, I helped my brother to climb the tree and
help it. He réached the cat and passed it to me. It was
difficult because the tree‘ was so high. When my k:rother
began to come down, a branch broke. He couldn’t move up
or down. I went inside the house and ask dad to help my
brother. Then, he borrowed a ladder from our nei ghbor and
help my brother down. As soon as my father left, the cat
climbed the tree again.
This time we didn’t try to help it.
(Taken from: English on Sky 2, 2007:204)
/ A good title for the text is . . .
; X Badminton
b. The Tree
c. Climbing
d. Cats
. What does the text tell about?
X Playing badminton
b. Helping the cat
c. Climbing the tree
d. Helping my brother
3. Where is the main idea of the first paragraph?
a. In the first sentence
b. In the middle of paragraph
c. In the last sentence
X In the first and the last sentence
. Where is the main idea of the second paragraph?

a. In the first sentence
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b. In the middle of paragraph
c. In the last sentence
3X In the first and the last sentence
15. Where were my brother and I playing badminton?
a. behind our mango tree
b. behind our tree
x behind our house
d. behind my house
16. Who helped the cat that climbed the tree?
a. The writer
¥ The writer’s brother
c. The writer’s father
d. The writer’s mother
- Why did the writer want to help the cat?
a. Because the cat looked scared "and couldn’t get
down
b. Because the cat climbed the three and the writer
wanted to help it
PR Because the writer wanted to climb the tree and
passed it to his brother - :
d. Because the cat climbed their mango tree and the
tree was so high
/}'{. What is the synonym of the word “difficult ” in the
second paragraph?
a. weak
b. complex
c. slowly
R rough
19. What does the word “our” (line 2) refer to?
a. The writer and the cat
){ The writer and his brother
c. The writer’s brother and father
d. The writer and his family
- “He reached the cat and passed it to me” (line 6)
What does the word “it” refer to?
a. The mango tree
)( The tree
c. His brother
d. The cat
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Reading Comprehension Test
Class :1I
Time :75 Minutes
Instruction :
1. Write your name and class number (Tulis nama
dan nomor absen)
2. Read the texts carefully and choose the best
answer to the following questions (Bacalah
wacana dibawah ini dengan teliti dan pilihlah
jawaban yang paling benar)
A. Choose a, b, c, or d for the correct answer.
Read the text and answer questions 1 to 10

Last year I left New Zealand for Bunaken Island. I
went there with a group of New Zealand divers. Getting
there was not quite easy.

Soon after our arrival at Bunaken, we got a
general briefing. 1t included a'description about how to

take pictures under water.

Then, we began our diving. In our diving, we saw
groups of tiny fish. In order to identify them, we needed a
good guide. Without some knowledge of their habitat and
behavior, it was difficult to identify.
In summary, the trip was mostly enjoyable. This
place is so impressive with its marine life.
(Taken from: Let’s Talk, 2005:173)
1. What is the best title for the text above?
a. Briefing in Bunaken Island
b. Arriving in Bunaken Island
5 ) Diving in Bunaken Island
d. Describing of Bunaken Island
. What does the text tell about?
a. A trip from New Zealand
b. A trip to Bunaken Island
)C A trip of New Zealand Divers
d. A trip to an Island
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/”./ What is the main idea of the first paragraph?
a. I went to Bunaken Island with a group of New
Zealand divers
b. Ileft New Zealand for Bunaken Island last year
c. I'left New Zealand for Bunaken Island with New
Zealand divers
A& 1 went there with a group of New Zealand divers. .
/3./ Where is the main idea of ti)e third'paragraph?
a. In the first sentence
b. In the middle of paragraph
¢. In the last sentence
X In the first and the last sentence
” Where did the writer go to last year?
> New Zealand
b. Bunaken Island
c. Bunaken Beach
d. New Zealand Island
- When did they get a general briefing?
)( Before their arrival at New Zealand
b. After their arrival at Bunaken
c. Before their arrival at Bunaken
d. After their arrival at New Zealand
/ When did the writer begin his diving?
A After describing Bunaken Island
b. After arriving at Bunaken Island
c. After taking pictures under water
d. After getting a general briefing
- “We saw groups of tiny fish” (Paragraph 3)
The word tiny means . . .
a. very small
b. colourful
c. various
)K Funny
/.’ “I went there with a group of New Zealand divers”
(line 2)
What does the word “there” refer to?
?{ New Zealand
b. Island
c. Bunaken Island

d. New Zealand Divers



Read the text and answer questions 21 to 30

Last month, my family and I went to a National
park. It is just outside our town. That’s why it was not a
very long trip.

When we got there, we parked our car. We
walked toward the entrance gate and paid the entrance fee.
Since it was so crowded, we had to stand in a long queue.

After that, we walked around the park. We could
see many animals, such as one-homned rhinocheros and
tapirs. Those animals are one of the interesting attractions
of the park.

Then, we continued our walk toward the
playground. It was another attraction of this park. There
were many children playing on the slide, seesaw, and
éwi_ng. We walked to the swimming pool and swam there.

Finally, we had a rest under a big tree. It is on the
edge of a river. We had our meals on the mat and had a

small talk. We could feel the fresh air.

The day was rather tiresome but we were really

happy.
(Taken from: Let’s Talk, 2005:176)

21. A good title for the text is . . .
_ In a National park
b. The attraction in a National park
¢. Walking around the park
d. Going to the park
- What does the text tell about?
a. The trip to a National park
)(The animals in a National park
¢. The holiday in a National park
d. The attraction in a National park
//f. What is the main idea of the third paragraph?
>( We could see many animals
b. After that, we walked around the park
c. The animals are the interesting attractions
d. One-horned rhinocheros and tapirs
;/. Where is the main idea of the fifth paragraph?
a. In the first sentence
}(In the middle of paragraph

c. In the last sentence
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d. In the first and the last sentence
25. When did they go to a National park?

a. Next month
b. Last year
c. Last Sunday

XLast month

/25( Where is the National park located?

a. It is outside the writer’s town
b. It is very near to the writer’s house
c. It is not a very long trip

Xltis a very long trip

. What animals could they see around the park?
a. Tapirs and one-homed rhinoceros

"H One-homed rhinoceros and a tapir
¢. Rhinocheros and a tapir
d. Tapirs and rhinoceros

- “When we got there, we parked our car” (line 4)
What is the anthonym of the word “there”?

a. Over there

d. Comer
/9{ “Since it was so crowded, we had to stand in a long
queue” (line 6) :
What is the meaning of the word “crowded”?
a. With little noise
b. Full of people
}( Not often visited
d. With little people
/?6. “Since it was so crowded, we had to stand in a long
queue” (line 6)
What is the meaning of the word “queue”?
a. Place for sitting
X Long seat
¢.  Groups of people
d. Line of people



100

10.“Tt included a description about how to take pictures b. In the middle of paragraph
under water” (line 5) c. In the last sentence
What does the word “it” refer to? In the first and the last sentence
a. New Zealand 15. Where were my brother and I playing badminton?
b. A general briefing behi.nd our mango tree
c. Bunaken Island b. behind our tree
@ Taking pictures c. behind our house
: d. behind my house
Read the text and answer questions 11 to 20 16. Who helped the cat that climbed the tree?
One day my brother and I were playing a. The writer
badminton behind our house when I saw a cat on our @ The writer’s brother
mango ftree. It looked scared and we thought it couldn’t get c. The writer’s father
down. So, we decided to do something. d. The writer’s mother
First, I helped my brother to climb the tree and / Why did the writer want to help the cat?
help it. He reached the cat and };assed it to me. It was a. Because the cat looked scared and couldn’t get
difficult because the tree was so high. When my brother down
began to come down, a branch broke. He couldn’t move up b. Because the cat climbed the three and the writer
or down. I went inside the house and ask dad to help my wanted to help it
brother. Then, he borrowed a ladder from our neighbor and c. Because the wrter wanted to climb the tree and
help my brother down. As soon as my father left, the cat passcd' it to his brother
climbed the tree again. Because the cat climbed their mango tree and the
This time we didn’t try to help it. tree was so high
(Taken from: English on Sky 2, 2007:204) 18. What is the synonym of the word “difficult ” in the
/. A good title for the text is . . . second paragraph? g
@Badminton : a. weak
b. The Tree @ complex
c. Climbing c. slowly
d. Cats d. rough
. What does the text tell about? /0/ What does the word “our” (line 2) refer to?
: @ Playing badminton The writer and the cat
b. Helping the cat b. The writer and his brother
c. Climbing the tree c. The writer’s brother and father
d. Helping my brother d. The writer and his family
}/f. Where is the main idea of the first paragraph? /’Kf “He reached the cat and passed it to me” (line 6)
a. In the first sentence What does the word “it” refer t0?
b. In the middle of paragraph a. The mango tree
c. In thelast sentence @ ‘The tree
@ In the first and the last sentence c. His brother
- Where is the main idea of the second paragraph? d. The cat

a. In the first sentence
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Reading Comprehension Test
Class :1I
Time :75 Minutes
Instruction :

1. Write your name and class number (Tulis nama
dan nomor absen)

2. Read the texts carefully and choose the best
answer to the following questions' (Bacalah
wacana dibawah ini dengan teliti dan pilihlah
jawaban yang paling benar)

A. Choose a, b, ¢, or d for the _correct answer.

Read the text and answer questions 1 to 10
Last year I left New Zealand for Bunaken Island. I

went there with a group of New Zealand divers. Getting
there was not quite easy.

Soon after our arrival at Bunaken, we got a
general briefing. It included a description about how to
take pictures under water.

Then, we began our diving. In our diving, we saw
groups of tiny fish. In order to identify them, we needed a
good guide. Without some knowledge of their habitat and
behavior, it was difficult to identify.

In summary, the trip was mostly enjoyable. This
place is so impressive with its marine life.

(Taken from: Let’s Talk, 2005:173)
1. What is the best title for the text above?

a. Briefing in Bunaken Island

b. Arriving in Bunaken Island
X Diving in Bunaken Island

d. Describing of Bunaken Island

/Z What does the text tell about?

a. A trip from New Zealand

b. A trip to Bunaken Island
}ﬁ A trip of New Zealand Divers

d. A trip to an Island
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/3( What is the main idea of the first paragraph?

)(I went to Bunaken Island with a group of New
Zealand divers
b. Ileft New Zealand for Bunaken Island last year
c. I left New Zealand for Bunaken Island with New
Zealand divers
d. I went there with a group of New Zealand divers.
Where is the main idea of the third paragraph?
a. Inthe first sentence
b. In the middle of paragraph
)( In the last sentence

d. Inthe first and the last sentence

. Where did the writer go to last year?

a. New Zealand
b. Bunaken Island
c. Bunaken Beach
X New Zealand Island

/ When did they get a general briefing?

x Before their arrival at New Zealand
b. : After their arrival at Bunaken
c. Before their arrival at Bunaken

d. After their arrival at New Zealand

/ When did the writer begin his diving?

¢ After describing Bunaken Island
b. After arriving at Bunaken Island
c. After taking pictures under water

d. After getting a general briefing

/{ “We saw groups of tiny fish” (Paragraph 3)

/

The word tiny means . . .
a. very small
?. colourful
c. various
d. Funny
“I went there with a group of New Zealand divers”
(line 2)
What does the word “there” refer to?
a. New Zealand
){ Island
c. Bunaken Island

d. New Zealand Divers
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Read the text and answer questions 21 to 30 d. In the first and the last sentence

Last month, my family and I went to a National . When did they go to a National park?

park. It is just outside our town. That’s why it was not a }(Next month
very long trip. b. Last year
When we got there, we parked our car. We c. Last Sunday

walked toward the entrance gate and paid the entrance fee. d. Last month

Since it was so crowded, we had to stand in a long queue. . Where is the National park located?

After that, we walked around the park. We could a. It is outside the writer’s town

see many animals, such as one-hormed rhinocheros and }(.'It is very near to the writer’s house

tapirs. Those animals are one of the interesting attractions c. It is not a very long trip

of the park. d. It is a very long trip

Then, we continued our walk toward the 27 What animals could they see around the park?

a. Tapirs and one-horned rhinoceros
)( One-homed rhinoceros and a tapir

c. Rhinocheros and a tapir

playground. It was another attraction of this park. There
were many children playing on the slide, seesaw, and

swing. We walked to the swimming pool and swam there.

Finally; we had a rest under a big tree. It is on the d. Tapirs and rhinoceros

edge of a nver. We had our meals on the mat and had a . “When we got there, we parked our car” (line 4)

small talk. We could feel the fresh air. What is the anthonym of the word “there”?

The day was rather tiresome but we were really X Over there
happy. L‘* Over here
(Taken from: Let’s Talk, 2005:176) c. Here
d. Comer

21. A good title for the textis . . .
/29./“Since it was so crowded, we had to stand in a long

queue” (line 6)

In a National park

b. The attraction in a National park

c. Walking around the park What is the meaning of the word “crowded”?

d. Going to the park a. With little noise

22. What does the text tell about? b. Full of people

c. Not often visited

b. The animals in a National park X. With little people

The holiday in a National park /df‘Since it was so crowded, we had to stand in a long
queue” (line 6)

a. The trip to a National park

d. The attraction in a National park

/2’{. What is the main idea of the third paragraph? What is the meaning of the word “queue”?

a. We could see many animals a. Place for sitting

b. After that, we walked around the park ){ Long seat
c. The animals are the interesting attractions c. Groups of people
%, One-horned rhinocheros and tapirs d. Line of people

. Where is the main idea of the fifth paragraph?
a. In the first sentence

)(In the middle of paragraph
c. In the last sentence



NaMA : G |aTUtL  JATITAR

KELAS :\/\\\ B
QUESTIONNAIRE
(Untuk siswa kelas dua SMPN 1 wgv\cvcar Situbondo)

Tujuan : Untuk mengetahui tingkat kesulitan siswa dalam membaca teks

Recount,
Petunjuk
* Jawablah pertanyaan berdasarkan keadaan yang sesungguhnya.
* Jawaban yang anda berikan tidak akan berpengaruh terhadap nilai
pelajaran Bahasa Inggris ataupun kegiatan akademis anda di sekolah.

* Beri tanda silang (X) pada huruf 3, b, ¢, d, dan e sesuai dengan keadaan
anda dengan penuh perhatian.

*  Tiap nomor hanya ada satu Jjawaban yang boleh anda pilih.

Adapun pilihan jawaban yang tersedia dikelompokkan sebagai berikut:

a.. S8S : Sangat Sulit
bl S : Sulit

c. BS : Biasa Saja

d M : Mudah

e. SM : Sangat Mudah

Baca Tes Reading untuk menjawab pertanyaan nomor 7, 8,dan 9

*  Atas kerjasama anda saya ucapkan terima kasih,

1. Apakah anda mengalami kesulitan dalam memahami arti kata bahasa inggris
dalam teks recount?

2,88 @m ¢.BS d. M e. SM
2. Apakah anda mengalami kesulitan dalam menentukan antonim dari sebuah kata

bahasa inggris dalam teks recount?

Qmm b.S c.BS dM e. SM
3. Apakah anda mengalami kesulitan dalam menentukan sinonim dari sebuah kata

bahasa inggris dalam teks recount?

Gmm b.S

c.BS dM e. SM

4. Apakah arida mengalami kesulitan dalam menentukan arti kata bahasa inggris
dalam teks recount (dengan melihat kamus)?

a.SS b.S @...wm cdM ¢, SM

5. Apakah anda mengalami kesulitan dalam mengenali kata sesuai parts of speech

(noun, pronouns, verb, prepositions, adjective, adverbs, conjunctions,

interjection)?

a.SS @m ¢.BS - c. SM

6. Apakah anda merigalami kesulitan dalam memahami kalimat bahasa inggris
dalam teks recount?

2. S8 (®)s ¢. BS d. M e. SM
7. Apakah anda mengalami kesulitan dalam mengidentifikasi kalimat-kalimat

bahasa inggris yang menghubungkan ide-ide dengan Bosmmc:mw.m: konnektor
(after, because) seperti pada soal nomor 6, 7 dan 177

a. S8 ®s ¢!BS d.M e. SM
8. Apakah anda mengalami kesulitan dalam mengidentifikasi ide penjelas dalam
suatu kalimat bahasa inggris seperti umm» soal nomor $, 15, 25, 26, dan 277
a. SS (b)s 1 ¢:BS d.M e. SM
9. Apakah anda mengalami kesulitan dalam mengidentifikasi pokok pikiran (ide
pokok) dalam suatu kalimat bahasa inggris seperti pada soal nomor 16?
.88 ®s  oss d.M e. SM
10."Apakah anda mengalami kesulitan dalam mencari ide utama (main idea) dalam
paragraf recount yang ditulis dalam bahasa inggris?

2.SS Qm ¢.BS d.M

e. SM

11. Apakah anda mengalami kesulitan dalam menentukan topik dalam teks recount.

berbahasa inggris?

a. SS b.S @wm d.M ¢. SM

12. Apakah anda mengalami kesulitan dalam menentukan judul teks (the title of a
text) dalam teks recount berbahasa inggris?

AASE i e @wm d.M e. SM

901
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