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CHAPTERI
INTRODUCTION

LL The Background of the Thesis
As homosociss 1t is imposable for us 1o be alone, Szpir as cited by
Terence Hawks (1977 0 31 ) savs that ;

Human bemg do not five in the objective alone, nor alonc 1n the world of
social activity as ordinary undersiood, but veryomuch art the mercy of (he
particular language which hes become the medium of expression for ther
society, Ity quite mn illusion to imaging that we adjust on to reality
essentinlly without the use of language and that languaze 15 merely an
imcidental means of solving specific problem -of communication ¢r

reflection,

Thus we always need unother and interact with other people. Interaction s
the embodiment of our intention to fulfill our needs. One of the ways to fulfill our
need B to have mutial assistance or to share expenences and information. In
slatng our ideas we necd a means of communication that 1s langeage. Locke i
Martmuch ( 2001 : 519 ) stales that “Cod, baving designed man for a sociable
creature, made lnm 2ot only with an inclinalion. and under nccessity 1o have
fcllowshap of his own kind, but furnished him also with lanpuage which was fo be
the greal instrument and common tie of society”™. While Lacan cited in Maday
( 198912 jsaud that™il is the ability to speak that isnnguish the subject. 1t 15 the
feature that scparstes the social friom the naturel world Ther s no subjed
mdependent of languape”™

Firth in Coultard { 1977 | 1 ) stated that “lasguage is [undamentally a way
ol behaving and makmg others” behave and therefore ultimately the linguist must
concert himsell with the “verbal prozess’ in the context of siluaticn™. Further Guy
in Hudson { 1999 : 30 ) elucidated, . language while existing 10 serve a socisl
function ( communication ) 15 nevertheless seated 1n the minds of indbiduals.”
Therefore, laneuage & medium 1o deseribe ideas, emotion and desires We can
see that language is 8 unique thing and 15 ever-lasing resources 1o be explorec.

People have therr own charactenistics of utlerances. Even man utiers vanos




styles every single day. The language used mn an office, school, scrmon, pom
media is various. The factors governing these phenomena are very complex. Sapur
introduced Lingaastic Refativity to pclure panorama of language.

The phenomena of language are backgroand phenomem of which the
ralkers are unaware or al mosi, dimly aware... .these automatic, involuntary
patiem of language arc not the same for all men and are specific Tor each
language and constitute the formalized side of language and its grmmmar
From the fact proceeds What | have called the “linguistic relativity
prunciple’, which means, m informal terms, ‘that uscrs use markedly
differen! grammars arc pointcd by their grammars toward difTerent types
of observations and different evalvations of externally similar sct of
obscrvation, aud hence are nd equivalent a5 obscrvers, but must armve
somewhat diffzrent views of the world { Saper in Gumper: 1996 . 6 ),

As the realization of social interaction and communication, language is
now piaced m 2 multdimensional space. in the soceties colture s well as in the
notton of individual . English in a multdimensicnal space and as a means of
micnanonal commurication mediat= plohal interzction st which culture and the
accumslation of scimec and techaology emerpe, n this way English is the
wdentity of giobal commumication Thereby, everybody agrees that mastering
English has become e prominent need m today’s era of Information Technology

But, It is the fact tat many of 5 still have not found a thess of successiul

English lcamers. The problem lays on how one should contextualize his study. :

Since everyone has different expenences, cven upon a single tking Hence the
way o8¢ Views 2 lhmg may, aliematively, be divergent Leaming from other
experiences and standing on different point of views will be the constructive point
n the srocess of leaming becauce we can absorb evervthing which fits in our
framework.

An excellent way to answer the changing process in our cducation system
mvolves strategy of contextual learning and teaching. It advocates that learning is
most effective when knowledge is presented in the context of a person’s past
experience. Souder in Pearson ( 1999 ) cited two key statements that help define
contexioal learmng ;

a. The mind secks meaning in the environment in which a person is located.



b. The mund sccks meaning theough scarchirg for relationships that make
senne appear ieiul '

CORD ( Center for Occupational Rescarch and Development ) offers a guide
for educators, descrbed as the REACT stralegy that highlights the conceps
behind contextual leaming

a Relating Learming in the comtext of hfe experience
b. Esperiencing Lenrming 1n the contexi of exploranion, discovery and

inveniion

e Applying - Learming when knowledge 15 presented within the context
of it e

d. Coeoperating Learming thivugh interpersonzl eommumcation, sharng
el

e Translerring Learming by using knowledge m a mew context o

stuation.  ‘These strategies will fit w0 English leamers of KamgGURU
Magmane in peneral and that of studems of Fnelish Department in particula
Leaming from life cxperiences as it was szid in the first paragraph can be
taken from onc's suggestion or advice The onc having been successful in
mastermg English must have faced wiluable expenences from which the studenks
can leam
There arc some conmderntions why expericntial leaming, contextuz
leaming or any other forms o mean similar ideas 15 proposed. The justification of
it can be basis on the following arguments . ). It ficilitates personal growth, 2). It
helps learners adapt o social change, 3). It takes account of differences in learning
alulity and, 4} It responds 1o learmen’ noeds and practical pedagogical
considerations as supgested by Nunan (ed) { 1992 ; 8 ),
Since langusge 18 8 meurs of communication and interaction, it i
absolutcly necessary 1w enhance learmers' ubility threugh its regular use.
The act of unenng sumethiag is the need for us to pet 1des & crossed, it
represents something in one's mind, Thus the use of o language 15 aiso the need
Simply 1n the light of this need, Halliday n Nunan { 1993 : 53 ) pat his




systermmatic relationship between language strucure and s function m the

following

Lvery text-that 15, everything thal is sud or written-cnfolds in soms

contexts of wse, furthermore, It 15 the use of language thal over tens of

thousand of generations, have shaped the system. Language has evolved

o saisfy human needs; ard the way it & organized 15 functional with

those needs- it is nol arbitrary. A functional grammar is cssentialiv o

natural” grammar, in the sensc that cvayihing in it van be expluined,

ultimately, by reference to bow language is used

As man ha< a nmhcrnfmads,dmlmwmﬂiumﬁy sngle ¢f
activity has its own fimction. The assigned unction refers o context where it
takes place. The speikers engaged in a discourse or the persors examining »
discowse should absolutcly conceive the variablcs m a text. Hence from any text,
onc of those 15 magazme, we can broaden our stock of knowledpe i’ we cin
percetve them well

AungGURU maganne is wsed as onc of instructional media used i
Unglish Leamning Casoll in Olsom (ed} { 1973 © 15 ) examuncs the role thal print
medium has plaved ple in edocation and culture generally. While that medium
his seme charactensi ¢ limitations end misuses. he shows why its central role in
the educabion process s not likely to be seniowsly challenged @ It plays an
important pan in formation and commumcation of the abstraci ideas that it is so
viseniidl to science smd philosophy and thercfors, plays an importamt role in
democralic socicty. Itserves as an important sources of vicarious experience and
it can gude and inlerpret direct experience as well as experience portraved in
m}unndiaﬁhuhh:xmmchmmasMHnd[umWiWL

Mmmumufﬂtmmﬁaisimﬂ'—wn}'mmmmaﬂhmhi
with regard to 1ts more durable cover and bound pages and also in content
Hroadly speaking, the magazine coxamines from middle distance, and the book
examines it from the tigher ground of histonical perspective ( Emery ctall. 1971
290 ),

As an instructional text “Language Lab KangGURU"™ Mapazine is
benefical for both formal leamers and non-formal leamers 1t also fits to
Effccuive Teaching Technique for Distance Learning as the realzanon of leamer's
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need and practical pedagogical considerations. Rochester Institules of Technology
poatuliies e fllowing echolgues to assist in the maintcnance > motivaboen
learn that cun enhance student performance for dismnce leaming -

ad

-l

¥ p E e

Vary the organization, scquescing, and proseniation of course malenals o
help maintsin student attention and curiosity

- Prowvoke some mental conflict in the stedent about course materal.

Buwid relanonship between the course comtent and objectives with the
learners’ noeds. poals and desires ;

Relate new knowledpe to swdent existing skills and krowledge, using
explicit languaze 1f necessary 1o show relationship,

Use analogies and metaphors o connect the course maleral 1o processes,
soncepts, or skills that are already familiar w0 learners,

<ive students tie opportunity to satisfy important self- motives

Use personal langusge to stimulate human inmerest

Jse imapes, values, and other feamres of the conrse materials that are
similar to those of leamers

Jesign the level of academic challenge neither too high nor o low.,

Malke clear what knowledge ard skalls will be rested

Desenibe the course goals and performance requirements o help leamers
sel realistic expectation lor success

Provide learner options to promote an internal sense of leamer’s control.

. Provade opportunities for students 1o apply new skills in & meaningful way.

Use positive foed back to students following success at a challenging task,
wie congrafulanry comments for performance that meels the eniteria fior

The sirular points embedded in “lLanguage Lab. KangGURU™ Magazine will be
beneficial for English Learners o contextualise their study. Refomng to the above
consideration the proposed thesis is, “ A Study On English Contextusl
Learniag Through The Analysis Of Texts In ‘Language Lab KangGURL'
Magazme




L1. The Problem te Discuss
Driven by te fict thar the ailure ol Enpish lcamers ofien pertains to the
strategy of learming, this thests will examne -
I The multiple contexts of leaming suggested by the speakers in “Languaze
Lab. KampGURL™ Magazine which play a significant role for English
learners
2 The relation between the matcrials (o Enghsh Contextual Learning,

3 llow the meisages given stmulate English leatners to ge on the way that
the speakers or expens sugpest,

L3. The Scope of the | hesis

Piscourse angle, the branch of linguistics studv will be applied i ths
thesis. The basic consideration lays on the messages or sugsestions in the forms of
texts in “Language Lab. KangGURU™ magazine. Fvery wrilten remarks will be |
viewed 1n this area,

[4. The Goals of the Thesis

The goals of the study are 10 pay mare attenlion o Discourse study
designated on speakers” directives dealing wath English Contextual learming, to
motvate students W keep learning English using Contextual Learning Theory,
The descriptions of the data are aimed at giving the possible aspects endorsing the
success of English Learning

L5. The Significance of the Thesin
The result of the research will, somehow, be beneficial for researcher
readers of this thesis end other stakebolders. The substance will illominate -
I, The readers to broaden the way of comprehending KanpGURL Magazine
especially Language Lab. using discourse Sudy.
2. The more inpul on the use of directive speech acts.
3. The more input on how learners should contextualise their study
4. The teachers W provide an altsmative 1eachiag method




3. A Further rescarch encompassing on discourse study of any related lopics

L6, The Organization of the Thesis

The thesis s orgamzed in five chaplors. The first chapler is introducton
~wihich deals with the background of the thesis, the problems to discuss, and the
organization of the thesis. Chapter two consists of theoretical reviews supporting
this study. The mehodology of research is in the third chapter along with he
hypothesis. 1t includes the type of data, data collection, and tvpz of analysis. The
analysis of the dala is presented in the fourth chapter. The last chapter is

COnCusion




CHAPTER 11
THEORETICAL REVIEW

There have been many researches, of course, highlighting Haghsh Contextual
Learming from differsnt point of views. In this Chapter, howeser, this kind cf
lcutmicg, Uuoagh the analysis of wxis using "Language fabh  KangGURLUT
Magazine will be discussed. This Chapter will imbue the elaboretion of the nest
chapters. As the background information of the problem, it is worth 1o conceive,
The cencept of English Contextual Learning, Discourse Analysis and any related
things vo-exasting into which the discussion will be specificd.

1.1. Langunage, Language Learning and Media

Talking about language in rdation to human being iz similar with lecking
a1 the coin with two sides. [t 1s two inseparable components. People use languag=
10 cxpress everyihing they wanl 1o convey. Lacan as cited in Macan { 1989 - 12)
savs that “there is no subject indeperdent of language™

In linc wath thke development ol scienoc and technology. leaming English
is 2 mest Bul there ere some obstazles of the way of leamning m our educatior
There sre many types of leamning Kolb in Pearson { 1999 ) says that “evervons
may be conlextual leamer but we are all learn by using different styles of
fcarmung”. Furthermare |, he views hut individunis who may work n areas of
history, English, Political Science or Psychology belong lo aiverger fearhor
siyles. ‘hinking in concrete yet reflective ways,

Fhe use ol media  such as AanglilJRL magasing 15 an aid to leam
English. It can be used for mstructional purposes { Olson, 1974 - 10 ). Moreover i
can be utilized by learners of distance learning, in the way il mezts the practical
pedagogcal considembions, For adult leamners in particular, more practical
arpuments Tor self-directed leaming melude greater flexibility for people who may
nol be able to attend classes for vanous reasons ( work, disability, distance from
institutions, unavalahility of tuition ). The skills, imtiative and courage to work




mdependently 10 lesrm one’s own and in suilabic small groupe 15 thus haghy
beneficial for adult leamers ( Nunaned 199221

2.1L.L The Function of Language

Snce langusge 18 inscparable thing m the daly hife, it marks social
wentity. The justification of thiz sltement was previously proposed by Sapir as
cited by Terence Hawks (1977), in the first chaprer. This inherent characteristies
of hurian being as 8 means of communication is then realized bath in written and
spoken form. However wrilien remark, the combination of these farms is utilized

Basically, sceording to Hrown and Yule ( 1983 ), langoage as a mesany of
commumication has (wo mam fimetions, Intercotional function of languags
happens when the lenguage is used 1o cover social relationship and individual
attrudes while when a language s primarily utithzed to send messages snd give
iformation, 1t funcions as transsctional one. MWunan ( 1993 - 8 ) clanified
transactional function of language ss u matter of xchanging zoods and scrvices
than with socialiong Halhday mboduced macro fimction of lenguage - 1) the
interpersunal funciion which s 15 estabhish, mantain and peaify relanioss
beiween members of socictics. 2) the wleational fimerion which is lo transmit
mformanon between members of socienes. 3) the fexrual fumciinn which is o
provide lexture, the orgamization of discourse as relevant w0 the situation
( Halliday in Janice 1996 : 36 ), Funher in his bock, Explaration m the Function
af language, Halliday savs that “the mteractional funclion of languape is either
mteracting with someonc who 18 present or selling to interact with someone who
i5 mol aresent”™ { 1973 0 31 ), For exmuple, i one o (wo persons who have never
met belore says, © My poodness, il's cold”, It does nol mean that the speaker
wants w0 send informetion about low temperature, but the speaker wants to express
that he 1s “ok™ to be asked or just imitiate conversation with the hearer, Shortly the
speaker’s utlerance, © My goodness it’s cold ™ is ta find oul the hearer’s reaction
and finally it°s hoped that social contact will happen berween these two persons.
Other works wused the terms ‘referenticlemotive’  (Tacobson, 1960y,
“descmptivessocial exoressrve’ | Lyone, 1977 ) Mercover, o3 the sccond fanciion
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of langunge, transactonal funcuon ssgnals cffcctive iInformanon. It 18 o message
to whom the hearer or the reader is 1o get the precse information as what speaker
or wriler intended. For instance, when a doctor gives some instructions 1o his
nurses. |is should be given in a dear manner. The instruction and explanaticn
shoulc be orderly onanized so tha understanding does not obstrict the flow of
mformation

Meanwhile in  KungGURD Magazme the language functions s
transactional function, since il sends messages and infarmation in a clear manmner,
thev are messages  whom the readers get the beneficial information on how
English leurners should comexiualise ther study.

2.1.2. Contextual Learning Theory

The wdea of learning in context 1s important, Contextual leamimg 15 that
which occurs in close relationship with actual eaxpenence, -:‘ Dewey in Pearson
159949 | Research supports the effoctivensss of learming in mearingful contests
People have used such term as discovery learmmg, experienial learning, resl
world sducation, dctae learmng, learmer centered imstruction efc io mean similar
ideas. | Pamell 1995 in Harrell 2000 ) stated that “contextunal leaming marks an
cducanon sirategy (hai centers on snabling studests © meaningfulness in ther
education”

Conlextual Learming 8 rooted in a constructivist spproach to teaching and
learning { Brown, 1998 Dirx, Amey and Haston 1999, in Imel 2000 ). According
o corstructivist theory, individuals learm by constructing mecaning through
internoting with and micrpreting their enviroiunont ( Brown 1998 ), The meaning
of what individuals learn by constructing meaning 15 coupled with their life
cxperience and context It is constructed by the learners: not by the teachers: and
leaming 1s anchored in the real life situation and problem ( Dirx, Amey, and
Haston, 1999 i Imel, 2000 ). Morcover it is said that students learn best by
actively constructing their own uncerstanding ( C1L. Academy Fellow 1999 i
Nurhach dide 2004 ).




Current perspoctives on what it means for learming 1o be coniextualized

meluce the lollowang ( Borko and Fumuﬁ, 1998, Putnam and Boko, 2006 in Im=f

2000 ¢

i

Stuated Cognition [Both the physical and social contexts in which &n
activily takes place arc an ymtepral part of the leaming that occurs withn
these contexts. A relationship existe betwesn bnawledge in the mind of
individual and the situation m which it 15 used.

Social Cognition. Learning is iaore than just the individual construction of
knowledpe Interactions with others in legrners” social environments are
mayor factor nfluencing what 15 learned and how the learming takes place,
Distributed Cognition, Related to both simated and the social nature of
cognition. the idea that it 15 distnbuted Individuals ofien engage
collaborative lenrming activines and draw cn resources beyond themselves
in their learmng ( Imeld, 2000 ).

MNrnwing on ils roots in comiructiviet loamming theory as well as theory of

cogmiion and leamng, conlexton! learming has the following charactenstics
{Clifford and Willsor, 2000 in Imel 2000 )

.

Emphastres problem solving

b. Recogmzes that teaching and learming need (o occur in maltiple contexis

=

d
.
i
g

Assists studerts in leaming bow (o momitor their learning so that they can
become sell-reguluted learners

Anchors teacting in the diverse hfc context of students.

Encourages students to leam from each other.

Employs authantic asscsament

Adult education perspectives on contextual learning

Because construchivist learmimg theory maintains that learning is 8 process of
constructing meaning lrom expenencze, it is congrusnt with much of adult learming
including sell-direction, Transformalive learning and situated cogution ( Memiam
and Caffarela, 1999 in Pearson 1969 ). It also connects directly o beliels about
the central role of exoerience in adults learning in which expericnce is viewed zs




both aresource and samulus for leaming [t 1s arpued that it becomes meaningful

tearmieg duc to the following .

I, HKelevance Reclovance s how keamers persomally connect with the material,
momanon with other known information. Use association (o0 make it

meaningiul

fead

Emotion. The stronger the emolion, the more mesming, sl cmotionsl

EXPENICTIOES ~ code  our leaming as important.

oy

Pattern and Context. Information in isolation has liltle meaning, each *puzzk:
piece’ 18 always purt of something lurger, it is the bip piclure that makes (he
THaSE Sensg,

From the above sxplanation, it 15 really possible for both formal ard ron
formal learners 1o wse  “Language Lab, NangGURLU™ Magasine as learning
refererce, because the Language Lab. Facilitates * valuable information sharing”
on langunge study which arc presented by the readers as well as the expert on
lanpuaze The roades’ tips sre given with respeot to personal cxpericnces. Iy
conformity 1o its goal, the tips illeminate the key pomis m smdving Enelish
Moreover, pedagogical course is exercised in this way. Thus if can be msed a5
lcarming reference. The broader ilustrations will be given from the light of
mstrucaonal text of karming emploving Directive Speech Act The analysis will
utilize Conlext of Siniation, the Intepersonal and the Textual function of the text
together with Local Interpretation and of Analogy

2.1.3. Media

Wiews about what media are and low they can be defined have changed
over the years . The medin include : television, film, radio, photography, popular
music, printed materials, books, comics, magazines and the press, and computer
soltware ( Bowker in Goodwyn, 1992 . 28 )

Media today saturate our daily lives. Signs on every sides remind us that
contemporary life is nconcervable without moderr means of commumcations. Ik
serves a5 the central nervous system of modern socicty. They search to understand




these media draws s inlo & scarch for everything, that ts life in the latc_20"
century ( Real, 1990 213 ), .

Media penetrates daily lifc, crcating the emvironment whore identitics arz
fonned Personal expenence combined with medra expenicnce as we construct our
midividual [rves under directing influences of powerlul insttutions. Media
interconnect personal lives with pubiie schivities [ Cntchart, TURA 10 Real 1000 )

and shape our conscicusness [ Real, 1990 15 ).

L.1.3.1. The Interaction between Media, Message, Task and Learner

Medin were conceived by us as composed of three major companents
symhols systems, messages, and \schnologics o transmission. OFf these, the
symbols are most important in that they appear to have different elfects on
medhating activities of informunon extractuon and processing These processes
affect also the acquisition of some particular content. Both th: common and
prculiar effect of media, howover, 1ave a relevance only when they map on te
specific educational opcctives 1o be attained by panticular learners.

These four-away interaction between medium, message, task, and lcarmer
enablet media 1o accomplish two function | informing and developing mentasl
skalls. *hese two basic functions may be further differentiated 1o indicate six types
ol uses m cducabon ( Mson ed, 1973 405 )

1. Media as “indifferent™ channels of transmitting alrcady coded information.
2. Media as coding system whose use should have specific cognitive cffects
while the information is trunsmitted.

ad

Media uscd 1o short-circuit specific wentsl uperion [or better acquisition

of mformation,

4. Media used to arouse or activate specific mental operation deemed relevant
to the task. which in turn can be developed,

5  Media to teach coding system so that leursers will be better to extrac
irformation from media and (o handle new domain of content

6. Modia as sources of coding system to be international and schematically

mental tools
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dducational decwion regarding nstructios  fall mio the forgoing six
catcgenes. Even if the message s the only cencom, the medwm 5 highly
refevant, cducators would choosc on the basis of quality, cfficiency, cod,
individual prelerence and 50 on

The large peccenmtage of instruction, however, falls between those,
Know edge acquisition is the goal but, The processing skills are highly valued e
well. Hence, instrucional decision should be made within the parallel constraimts-
maximizing the knowledge scquired and skills developed. Both of these must be
tatlored to the level of skill and knowledge of the individual leamer (Olsoned |
1074, 406 ) “Language |ab KangGURLU™ magazine proposes the alternative of
learming i a meaningful way that it can motivate the learners and teach to extrac

information from it In this way it meets the six uses of media in education

2.1. 'The Concept of Discourse, Text and Context

We have beet unaware of what disoourse ia. Although it comcs acros
cvery suingle second. No matter where we live and our occupatior 1s, discourse &
an mevifable thing pervasively sccupy cvery field, sepment or domain
Economists are talking about how much Indonesiar debt is, discussing our natural
resources 10 be explured for future development, money laundry phenomena et
Poliicans arc at pretent thinking much on how 1o succeed their candidate to be
president. Educators are debating about the conversion of senior high school final
exam. ctc. Resulting from those domains, discourse is articulated differently, Fven
though it converges in substance. Discourse 1s “continuous  sireich of especially
spoken longuage larger than a sentence, wllen cunstiluting & coherent unit, such as
sermor, argument, joke or narrative” { Crystal in Nunan 1993 @ 5 ). Another
definition said that “discourse is stretch of langunge perceived 10 be meaningful,
unified, purposive”™ { Cook in Nunan 1993 © 6 ), I is cmphasized on where the
language 15 used , say 1l 10 someone 0 & suitable situation and achicve something
by saying it, without thinking loo much wether the sentence is grammatically
Corret or oot
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The defimmon of discourse then impart what is meat by discoune
analysis. The analyss of the relaticnship between form and function of langunge
is conmonly called discourse wnalysis, which encompasses the notion (hat
tanguage 15 more than sentence level-phenomenon ( Brown, 2000 - 253 ) “ltis
concemed wath the funcrional wse of languape, how 1l is passible 10 define
tunctional categnnier in the disranrse, how they are realized, mamtained, ged
remforced by formal tems” (Caciapuon, (G, 1998). Shortly it investigates language
in use for commurication, not in the form of isolated expression, withour
CONCE TN Meaning,

Furthermore discourse s associated with text. " For a linguist, to describe
a language without sccounting for the text is serile; to descrbe text without
relating it to language is vacuous * | Halliday in Chapelle ). Textis “oftcn a piece
of natrally occurmning  spoken, wntter.  or signed discourse,  identified for
purpose of analysis. It is often language umit “with definable communicative
function, such us 8 ecnvarsation and 8 poster™ { Crestal in Nunan 1993 _ 6 ). Other
linguist in Discourse Analysis views that a text or piece ol disceurse consists of
more than onc senfence and the scatences combme 1o form meaningful whole
( 1992 : 7 ). The tem discourse rsfers to the inlerpretation of communicative
evenl m context | Munan 1993 :7 )

Context refen to the situston giving risc to the discourse. and within
which the discourse 15 embedded. The first of these is linguisic context, the
language thut surrounds or uccompanies the picee of discourse under analvsis, 'Ii:ﬂk.h
second is the non- linguistic conlext within which the discourse tikes place, Non
hnguistic context include . Lype of commmunicative event ( for zxample | juk:,,‘.’*;-
story, leclure, greeting, conversation ), the topic, the purpose of the event, the
seting ncluding location, time of day, season of vear, and physical aspect of
situation ( for example size of mom, mrngement of furniture ). The participants
und the relation between them. the background knowledpe, and assumption
underlying the communicative event ( Nunan 1993 ; 8 % While Toni Scirato and
Yell ( 2000 ) view context as “the particilar environmems in which
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commumication, lexts and meaning making occur, 1nd in which we make sense of
a text of meamngful practice” -

More recent work, however, underlines the significance of social/culturz)
process on linguistic processes As Jay Lemke makes clear @ = It is not just by
construing semantic relutions to the immediate texual, or even siluational contex)
that wz make a word or phrase menn It is aleo by construing refation 1o other
texts and situation in which that word or phrase has been used . what is ofica
missing in contexiui] model of semantics is reference (o imterextugl
contexlualizntion { Lemke in Leckie, Tarry 1985 18 ), where intertextuality as
mterpreted by Lembke, 15 the context of lext, in the other texis of the same penre,
or of the: same themane or discourse formation

Halliday has elways advocatad placing the context of sitmtion in broader
social context Halliday and Hasan (1985) stated that “it is as the configuration of
field, enor, mode, features that specify the register of the text™ Butt et al, (1993
14) said, context of mtuation is “the sum of the motivating features of the teal’s
construction, which make it what it n’

Considering the topsc of study , the language lab is viewed from discourse
analysis. The analysi¢ is limited 1o p0int out the relation of the texticontext and
use these to develop 2 more detailed understanding of the efiect of the context of
situation practices and vise versa. The ways of making sense of discourse  will
draw on Situational Factors, Textus) and Interpersonal Analyscs topether with
Local 11erpretation Principle, as the embodiment of instructional 1ex).

Context and iext are two Inseparable things. They work topether in
formulating a proper mtended wcuninig ol i ceruin expression given as linguistic
expresson. The text | however, 15 an instance of the process and product of socia
meaning in a particuler context of siluation. Context of situation is the context in
which he text unfolds, is enclosec in the text. It is encapsulated in the tex:
through a systematic rzlationship between the social envitonment an the one side
and the [unctional organization of language on the other (Halliday and Hasan
1985: 11). The mvolvement of context of situation is aimed ot wving easier
inflerpretation on the text. Moreover, the intendod moaning of those teats will bx




betler capturcd as it 15 a bodpe between what is whitten and what is really mean:
Firth makes a descrption of context of situation as - 1) the marticipant in the
siluafwn. 2) the action of parbcipanl, what are dong, including bath their verhel
action and non verbal action. 3} other relevant leilures of the situation and 4 the
eflect of the verbal actwon (Hallday and Hasan, 19585: §)

Halhiday and Hasan (1985 12) propose the tenm context of situntion is
three headings, They are the Field of discourse which refers to what happening, o
the natre of social aztion thut iy taking place: what 4511 that the participants ars
cngaged in. e refencd Field specitically to the social action of the lext. what
language ( or other semiotic resources ) 1s being wed to do. It 13 orgamzed as a4
activity, which is meaninglful within social systeri “what is gong on' may be
wholly “lanpuage-in-action’ or it may be an actvity structured through other
sermiotie resources { visual, non verbal ), Halliday ( cited 1n Schirato and Yell,
2000 : 113 ) The Tenor of discourse which refers 1o who is taking part, ( Halliday
crterd e Sevrato andd Yall, 2000 : 1 I."'; } stated Tenor as follow -

The Tenor of discourse refers 10 who is taking part, 1o the nature of the
pariicipants, their status and roles © what kinds of role relationship obtain

among particizants, including permanent and temporary relationship of

one kind or another, both the type of speeck role that they arc taking on i

the dialog. and the whole custer of socialy significant refationships

which they arc involved 7

Tenor refers W the inleractive dimension of communication. It means that
tcnor agnals meaning making as ¢ consequence of not just secial action but
unerachon. Meaning 18 addressed from one o another ( a listener, reader, or
audicnee, actual or implicd; sometimes (o ourselves ). Communicative acts are not
Just simple exchanges of informaticn, bt are about the allocation, negotiation
acceplance or rejection of variety of social actions, Tenor 1s argued to cover ;

1} Social distance { contaet ),
It refers o the positioning of the participants as socially intimatc or
distant
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2) Emotion or amtude ( affcct |
Allect refers 1o the kinds of attitudes and cmotions that arc being
displaved as part of interacton.  The expression of feeling is important n
construcling enor relations,
3) Power
It refers 10 the extent 1o which the panicipants are positioned as equal ar
unequal. It & seen such as from physical strength or skill, socially
institutionalized  authority, social status expértise { Ponyion, cited
Scirato and Yell, 2000 : 117 )
Mode of discourse concerns on the formation of communication as a text.
mcluding the codeds and medium mvolved Halliday™s opinion about Mode s a
term concerned with language, the choice of a semiotic system or code,

The Mode of discourse refers to what part of language s playing, what it
is that the participants are expecting language to do for them in that
situation, the symbolic organizaiion abow the text. the stutus that i hes.
and i< functon in the context, including the channel (i< it spaken or
writlen of some combination of the two 7 | Halliday, cited in Schirato asd
Yell, 2000 ; 119)

Therefore it will broaden the undertanding why text uses that code or medium

Medium 15 defined as channel through which the langnge is produced.
( Leckie-Tarry, 1995 44-53 ) stated that channel 15 measured through the degree of
preparedness and contextualization. Both are concentrated in finding whether text
15 spokcn or written These are decided through the degree of formality of the
utieraace, the leedback wanted from the lext, the ereno, the activilies, participants
and Dwir roles and ctectera. The decision of Text's Mode 18 however the
cominnalion ol the Feld and Tenor

Indeed, the nalyst and the readers knowledge about context will give
great contnibution in order to interpret the content of discourse. They simply point
out thut context is very significant m discourse analysis{ Haynes, 1989 - 157 L. In
the discussion directive speech act is included referring 0 115 interiext 1o recise
having the same gerie as an instructonal text.
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CHAPTER 111
METHODOLOGY OF RESEARCH

J.1. Type ol Duta

The Type of data used in this study {8 cualitative data, Dyajasudarma
[ 1993 117 ) stmtes chat the data are not m the form of numbers, but they can be
words or a descriptien. The data are taken from 2ighy issucs of KanpGURU, a
three monthly magasme that were broadcasted from April 2001 10 Avgast 2004.

3.2. Method of Daia Collection

I'he method of dam collection applied in the siudy 15 libracy research. The
diatn and other information arc aken from the book ( 1Yajasudama, 1993 - 8 )
Meanwhile the primary data ace ke from KamgGURL Magazine. For the sake
of more deeply investigation, interne sources are ulllized

3.3, Method of Analysis

The type ol rescarch in this study 15 descoplive and interpretative
Dyajasudarma ( 1992 © B ) statcs that descriptive is proposed (o amange &
description in which ¢ represents the systemanc dala and spectal relationship of
phenomena 1t 15 applied to descnbe Situational Factors of the text in “Language
Lab. KamyGURU™ Magazine Littlcjohn ( 1992 :15 ) stated thul “interpretative
theones celebrate  subjectivism, o preeminence of  individual experience,
ascribing great imponance o individual’s understandings of their cxpenience™
They arc usually emphasized on the importance of language as the center of
experience, believing (hat language creates a world of meaming within which the
person the person lives and throogh which all experience i inlerpreted.  In this
thesis this analysis is otilized 10 intarpret the mearing of data related to cxisting
phenormena, 1o thit case il = used to interprot Intcrpersonal mind Texiul Analysiz
and Local Interpretation. These sleps arc done respectively,

19
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3.4, Hypothesis

From the descripion above, the hypothesis can be stated as follows
| Siational Facton, Intcrpersonal and Texmual Analysis signal a broad porirai
of instructional text for Pnglish camers in coniextualising thar learming
Laocal Interpretation and of Analagy illuminate signifscant help in constructing

Fud

a caompasite meanmy of a lext.
“Language lab KNangGURU™ Magazine cmplovs English Contextual
Lesrmng in presenting its goal in encouraging its English Leemers.

Lad




CHAPTER Y
CONCLUSION

Conforming o the goals and deciding the way how to present the
materals are two mscparable things i the blue print of media KunpGURL
Magazine which 15 designed for pre-intermedizte and intermediate leamnens,
presents ils matcrials in a simple and meaningful way. 4n that it comresponds to s
assumed readers

The use of Local Interpretation and Analogy are beneficial to predict and
catch the messages of the text in cffoctive and eemprehensive way. It retnicves
the messages mm short way in thal il draws a conclusion on he basis of the
previons understanding of the text through its tngger. The migger denves from the
inferesce of the text through the clue of the alreadv stated texl. For example, “
Using Music and Film to Study by Naomi Slowna °. This text enshles us to arrive
at the mterpretation “hat Neom Slowna’s English is pood enough, so that she can
lel the rcaders knmow her expenence This intorpretation is trigeered by is
preceding texi = Study Tips ~, meaning the persons giving the sugpestion are of
qualified one. The panciple of infepretation in beth Lizzy's anc Sonja’s rubncs
0 o e s way.

A brosd porirant of instmctional text represented by KanpGUR
Maguninc can be observed by Interpersonal Analysis and Textual Analysis of the
text & the components of the maco functions of the language. These analyses
cover situational faciors featured by Ficld Tenor, and Mode. The componcms
explain the messages proposed by speakers and the readers who ere in a distance.
Social and persomal consideration which coexist wiath vivid  linguistic
representation permil the readers o pet the messases thoroughly.

The substance of the suggestions convergss 1o English Contextual Learning 1t
never makes the readers utihze one way learning bul induces them to study i
multipe conext. In that it permits the readers of diffcrent background and interest
to leam English  in accordance with thar meaningful ways Since
“meanngfulness” of learning is encountered differently. While onc-way learning

fal



docs ol sccommodale student’s cnique ways i underiaking thor wavs of
lkcaming. Doth Liz and Sonja as the cxport on Langusge Lab. cmploy evidence
and justificution 1o increase reader’s beliefs and reader’s acceptance of their ideas.
In other words. they just reinforce the suggestons proposed by successful
learners, or even from public ligures, so that il impresses that L.earmng stems from
s constructivist approach. Since it describes the expencnce which is constructed
over and over by the individual leamers. The interaction among the leamners is
another significant pomt in the process of learming, as gxch of learrers shares both
different and same experience abeut their learming. The successful leamers
stemiming (rom these backgrounds will share valuable tips through which they
undcre.

The wity of presenting the malerial will impnge on the readers. since they
are given by the peaple possessing high credibility. They arc the expert of
TESOL, public figures, and successful learners. .

Ihe “language Lab, KungGURU™ Magazine can be utilized by leamers m
a8 distance lecaming, &5 supplement matenal in the classroom and self-referent
study. The leamers of distance leaming can utilize it because t provides the
opporivmitics for the students to apply new skillh i a challenping task, uscs
personal language 1o stimulaie human inierest. As the supplement matenal in the
classroom and selfweferent study it will comble students to ennch thew
vocabularics as well as provade Crogs Cultural Understanding. Momcover sinee the
Languaze Lab. features public figures” notions on Enghish learming, learning in
multiple context, it can be utilized by adult learners or old leamers.

Having ascertaned it from different perspectives, from Situational Factors,
Imterpersonal and Textual Analysis along with Local Interpretation Principle,
KangGURU  Magazine 15 prominent primarily for pre-intermediate  and
itermedizte levels. This is the stimulus for the English readers w0 cope with onc
of current needs, prepering onesell in the Em of Information Techsology.



BIBLIOGRAPHY

Brown, HD: 2000, Principles of Languwoge Learmmg and Teackmy London
Longman

Brown, G & GG, Yule. 198}, Discourse Aralysin. Jakaris - Gramedia Pustaka THama

Butt, DRFabey 55pink and C Yallop 1995 Using Functional Cramemar © An
Explorer’s Guuide. Svdney - National Center for English Languape Teaching
and Research Mocquary Univerairy

Coulthard. M. 19K1 An leiroduciion fo Discourse Anaivsis. Essex © Longman Group
Ld. '

Davis, Hovard & Walton, Paul{ed). 1983, Language, Image and Mecdia, Oxlord
Basil Blackwell

Dajasudarma, T F 1993 Metode Lingwistik @ Ancangan Metode: Penelivian dan
Kajian Bondung : PT ERESCO

Ellis. Rabert S 1951, Fauestional Pepchedogy © A Problem Approach New York ¢
D. Van Nostrand Conpany, [nc. '

Lmery, Fdwin et all. 1971 foiroduciion o Maxs Commication. NewYork

Goodwyn, Andrew. 1992 English Teaching and Media Fducation. Buckingham
Open Umversity Press

Gumpers, JJ. & Lavinson S.C. 1996, Rethimking Linguistic Refatrvit,. Cambndge

Cambndge Umiversity Press
Halliday, MA K & Hassan, R. 1976, Conesion i Engleh London : Longman CGroup

Lud

Haliday, MAK & Hassan, R 1985 Language, Comtext and Texr @ Aspect of
Language in Social Semitotic Perspoctive. Melboume. Deakin University Press

Halliday, M.AK. 1Y/30 Introduction o Functiona Grammar. | ondon Edward
Arnold,

Halliday, M.A K. 1973b. Exploration in The Function of Language. London. Edward
Amold,

Halliday, M A K 1985, Spoken and Weaten Language. Victona © Deslon T niversity

Press.

Hatch, Evelyn. 1992, Discourse and Language Education. Cambridge - Cambridee
Univessity Press




Hawkes, T 1977, Sirsocturaliom ced Semiorios. Mathuen & (o, [ad

Haynea, J 19089 ferrrondiecing Bndisticy. London® Unwin Hyman Lid

Hudson, RA. 1999, Socifmgmastics. Carrbndge : Cambnidge University Press

Janice, Yalden 1990, Frinciples of Uoarse .}Jnmgﬂ o Longuage Teaching, USA
Cambdge Umiversity Press

Leckie, Tamy H. 1995, Lomguaee and Context : A Fusciional Lmgwnstic Theory of
Negister London | Buddles Lid

Littlgjohn, 5 W, 1992 Theories of Human Communicanon. California - Wardsworth
Publishing Company

Madan, Swup, 1989 dr Introductory Guide to Fosi-Sirvcturalsm and  Post-
Meodernesm. London | Mathuen Lt

Martimich (ed). 2001, The Phidosophy of Lanpuape. Oxford | Oxford University Press,

Nunan, D (ad). 1992, Codaborarive Lanpuape Learming and Teachirg. Cambridee,
Cambndge University Press.

Nunan, D. 1993, Discourse Analyxes. Pengum English.

Nurhadi dkk. 20M4. Fembelajaran Komtekstual don Penerapanma dafam KK
Malarg Penerbit Universitas Neger Malans

Olson, DR(ed) 1974 Medic and Symbols : The Forms of Expression,
Commumication, and Education. Chicago. NSSE { National Socicty for the
Study of Education }

Parret, [L 1374 Discussing Language. Dolgum. N LC L Chent

Real, M, B, 1989 Super Media @ A Culiwral Studics Approach. London - Sage
Publications

Schiraw, T & Susan Y. 2000, Commumicairon & Culture, London : Sape Publications,

sevenn, W & JW. Tankerd Ir. 1997, Commumication Theories, London : Longman

Smuth, Lows. M & Hugdin, Brice B. 1964, Edwcational Psychodogy : 4n Appiication
of Sucial and Behavisral Theory, New York | Alfred A_Knopf, In:.

Strauh, 1.T2001. The Arr of Motivating and Leading People. New Delhi - Pentagon
Press

Swbbs, M. 1984, Discourse Analysts. The Soctolirguisiie Analysts of Nanerei
Longrages. Oxford : Bassil Blackwell

{ No Author ).1998, Guudelines for Debarers : English Debating Seciety. Depok
University of Indonesia



_____ L “Language Lab. KampGURL™ Magazine. Apnl Bali- 'age 10
e 200F L angunge Lob. KamgGURU™ Magaeine. Aupad Bali Page $
........ 2002 “_anguage Lab. KangGURU™ Mapazine. Aprl Bali- Pase 8
2002, "L anguage Lab, KangGURU™ Magarine. Augast Bali: Pasc §
..... 2003, “_anguage Lab. KangGURU™ Magazine April Bali- Page 8
o 2003, “Study Tips KargGURLU™ Magyzine. December Bali: Page 3
..... 2004, “Srudy Tips KargGURU™ Maguzine. April Bali: Page 3
e 2004 “Study Tips KargGURU™ Magarine Angnst Rafl Page 3

List of Websites -

Cacciapuoti U, 1998, Essay on Textua! Analvses, www spinworks demonoo uk.

Chappele Carol.  NoYear, Some Notes on  Swsiemic-Functional  Lingwistics,
www, putlic iastate edu

Aarrel, C.P.2000, Conrextual Neaching and Learmmg. www kennesaw edu

‘mel, 5.2000, Convextual Learning in Adult Kducation. www cete one.

Moore. M and Cassillus, K 2004 Adowivating Studenis to Study a Forsign Language.
www, bjup.com

Pearson 5. 5.1999. Comtexruolly Based [earning ., Fad or Prover Practice.
WWW. VP DI

Rochester Instlutes of Techmology., 2000, Hffective Teaching Techmigues For
Destance Learming. www il edu



APPENDIX I, APRIL 2001

wognarp] purT o, pessiul A 30) vamy M g

Sy aurhung ) Buriasd| e T Sl mOgs O S
adessan At 10 BUlpuISIPUn ok wiguoan 1

.”.......n_._..”.“ .|._. ol &l .m S Y LR gL .......__ ....:.-. LT} AT ol F
1 N0 AT MO, S0 LT S0 3R uager] pnoys nok Ay SUosRa
A CRIpIA M3 QI1ANNED UO sTmsswd 1w aaRy nOA J] Mo A N madd Saguou SeL ol AT

(rLaRas L a2 Uyl

A

TN
WAE AP AL Az Wl AR |4 Bl Frib ey
gl AU N JREY T IR T (NEIHERT

L LIAEGR fhicigs TR LRI A bl f
yfjaise aaLIpEe ATl |

sl B AR g R il )

Hiaga iined

arpiiiEg

BT B LIEL: cria T iruinr ) Ao § BdI NEREyENEL B P} BEIPA2S g L
FEciuialy R 2Ry Ay

ik EEpYE L TR T T N il _.....__ [W ] ...._._.__.._ (LT
'

sy
T .n...m.q....“_-u A NCUEN

sidil ArnnBkel IR AR ASjF AHEP ASI) R LA 1:....". F iy ARl el

ped T GApeIE Ay M JrnTLade) AR IRalpey 1 s S ot Hammud Juruhasdadioe gl ey f

Aok 01 S0 JATIIRIR MG FEIE AR 2FE At PRy Sy A4 Japuin
sagpts Srnaisod Mg Sajdused 0 2E psny o od [ £3u smad S ST Y A TV I GE S FUIApIS AU
s 1 (L) AOADE AU M) B3I am T pateaBine sw AL

s Q. SIFPJOY RIS peastdoi 2] UURIEITY s

LY L L ...”...._..__..__.__. _.__..T.._.__..a PRy R fgia A1y ____.__.._v L AN h_...__.. .u_._h_:‘ __ F AR :___u_..__.__..

uopuoy adae) AUl A panpalaae
s) ymMum (saBendueT 490 10 siayradg
o] YsBug duppes L) wiesfoad Juupe] JaYaeal
10531 ATVI 34 10} IPLIPI0O] OSE S Az
“sqe aBendue WO viadya $, 47T%| 8 T

qe’ adensue’] s A7z




APPENDIX II, AUGUST 2001

-.—— — —}_.: __n...___.______ =_ h.n__.:-.....-._ i .1_ﬂ.._..=._
j |y Aarperh g7y ana R g Al

8 0 S} A e 1) TRy S AT ST T g ekt AN o) FU s

TS IO S AR Ak e e A RupyRac T nak st dakie 8 AN
| r__:__J, dAugngr poand g cosmeiodiad g sy Apug pus-nupap oo ST
2zl spion o))

e Jem g M R R [RSER  a AE e T WETRE T

e @AY _.__._. i S AN ha 1%

(%0 o O DR e ) ] G

1L wef IRy AN

__.— _}x_ ! g )"

a0 bl W aag ol e s A ARG el SN0 LT e

10 g rseaty G A0 RLEM el LR Wl T ARNRIPG ATy Hippr I Aaeaiig

o | BLLT LI b e A Ad AL .._.___h_.:_._n 1] e

S i T | V=1 ...__ | Bligr | el ™ i .-__..__.1__ __-_.. ___._....__ L]
A M -
1550 ™
ul M
L]
Y] LTI Y
b ey yinaly i ST T TR TR U A TR e PR T T AR R R TR AR e A _
A ki e Jidd Wiilebbhd jhg futiedy fmn AL B LT R Y R T __ iy FEf ity AL i LR LT ___..._.__ LT N n
' | i [ i
N T L T R i SR MU T TRIEFR T Wiy fh e, iy AT T I id Al ___..._______._._.... MR AT Try .____.

I g s Vv
ETINIE] WA S| __.____.___ LTTHEY

shaclds o e
LI IR L] ] WAL L] T T _._ Al __. i -
R ERTE R TR E T S PR Tl TR T YRR b bt A B
v sl &AL aatpba] .{: AL SEL NI
R TR TRV BT T TR e T TR R T TR T BT Fe meNEE | T g w
i AsTiaad L I RGH s SO FRY ] PHp A
_ i ] W [ 101 aphiad vy g .
._..: [ A JEH __..,u_.._..__.....___ 1;
i ApigE w
L]

§ AFkiza L Usap

TNEE] A
AL

___ ___..:. .._._..
LR F

THITN

TR RS T L TR P T T
IR R LR TR AT R R

| D% r...-“—..____ il

‘uopuo afajoy Ajupl ihs
A PEIPIIE B DM (SIBCTEULT A0 JO LIaYEaas
o YspEug Bujyees] ) wedosd Bupge. | sapea]
TOSHL ¥ 7] i Joy Joreujpaood osie 5 Azz))
i) alenduey uo wadxa 5 47V Y 1T

€7 I8ensue] s,Azz1 : _



APPENDIX IIl, APRIL 2002

)_:.

Liz is IALF's expert on Linguage Labs,

Lirzy is also coordinator for the IALF TESOL
Teacher Trainkng program (Teaching English To

Speakers of Other Languages) which s
accredived by Trinity Colege London.,

In the August 200] magarine KGRE ssked people 10
hizve helped thero study English. Here are just

R " .
{a)l-'rnm Gede Suryain Loweyan, Surskaria -

Ey listening fo the news in Enghsh a0 the rmdio
W St g & kot ol infodmialion: and pay carelud
afertion i e promunciaion and ionetion of
Ihe annouricer,

"Even i kctaneng o the rade & a bl oyl an
Er3l, don't give up 00 sasily Keep kstaning
reguitanty and gradeally you will recogniso mon

miore words. Gef Indo The Habs and Ssten
reusiarty - especialy fo Kang Gunu. bul theee
arz othet English lenguaps rado programs, as
wall s fehevision”.

From Artan Toppano n Bengkulu - Incraase your |

Loy e fndeing L Sy e wioide i a
diclionary 45 soon 3= you can and then witd i

gﬂwrr somewhens and keap i,

"That is sxcallent suggestion Adan, Lhacking

the meaning of new words and then witing

thém down doas help you e keep thosa words.
k81 these new words every faw days. Don't

usl wnls them down and forgot aboutthem

Lok ot tham often and try to use ther in

somg wriling or speaking practice®

b

r

i

R

wrile and give some of their very special language tips that
some of those Tips and Liz gives bor oxpert commments.

From Andy Hamafi fram SMU 1 Tompobulu-
Bantaang in South Sulawes - Jusaing @ worrersas
fron oo and paviicinaing 57 discyssions = Ie
Daal way & Improve.

“"ﬂ ‘Leamars who are members of active language
chubs have a lof mone oppotuniy o use thor
(b)

(@)

Englsh in an interesting way. They can leam trom
the ofthers n the ciub end they can also help others
B8 werll. Flesszancts fuxs shown that ienguage
AT S who 2re menhvad wih a cormarsation or
language cub penarmlly mprove faster than some-
air wivo = not”

From Napeng Hendriyani in Bogar - i pow want io
read an Enghish book or arfcle then make sire
Vou ehoose an inferasting lopic,

"It's so much harder to read somathing that & nat
int@rusting 'or you, Try 1o choose & story or ot
nbout o topic thal you enjoy. It will make your
faading moss worthwhiba, moes fun and mons
affactive”,

(a
|

(b)
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