
       Vol. 6  No.1  March 2019           ISSN:2338- 4190 

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

                         

       

 

 

 

 

Volume 6 

 

 

 

Number 1 
 

 

 

 

 

March 2019 

 

 

 

1483-1624 

 

 

ISSN: 

2338- 4190 

 

 

       

       

       

 

Riska Anggri Murya, 

Zakiyah Tasnim 

 

The Effect of Using Comic Strip With Stick Figures on the 

Eighth Grade Students’ Narrative Text Reading 

Comprehension Achievement at SMPN 7 Jember 

 

Iegayanti Wulandari,  

I Putu Sukmaantara 

 

Classroom Management Employed by the English Teacher 

at SMPN 7 Junior high school: A case study in ELT 

(English Language Teaching) 

Moh. Iqbal Arish,  

Sugeng Ariyanto  

 

The Effect of Using Rage Comic Pictures on the Eighth 

Grade Students’ Narrative Text Reading Comprehension 

Achievement at the SMPN 7 Jember  

 

Riska Rochimatul Laili,  

Siti Sundari 

 

The Effect of Animation Video on the Tenth Grade 

Students’ Reading Comprehension Achievement at MA Al-

Misri  

 

Annisa Yuniartiningsih, 

Bambang A Wija Putra, 

Eka Wahyuningsih 

 

Implementing Authentic Reading Materials to Enhance 

Junior High School Students’ Reading Comprehension 

Achievement 

 

Faiqotul Nur Aniyah,  

Aan Erlyana Fardhani 

 

A Descriptive Study on the Eighth Grade Students’ Reading 

Comprehension Achievement of Narrative Text 

 

I DewaAyu ND Sari,  

Erfan 

 

The Effect of Using English Songs on Junior High School 

Students’ Vocabulary Achievement in ELT (English 

Language Teaching)  

 

Riza Qurrotu A’yun,  

Made Adi Andayani T 

 

The Effect of Using Songs on the Eighth Grade Students’ 

Vocabulary Achievement 

 

Rauufika Fajrin,  

Bambang Suharjito, 

Bambang Arya WP 

 

Improving the Seventh Grade Students’ Vocabulary 

Achievement by Using Pop-up Pictures: A Classroom 

Action Research 

Monica Fanoni,  

Wiwiek E Bindarti 

 

The Effect of Using Video on Junior High School Students’ 

Listening Comprehension Achievement 

 

Putri Lestari,  

Asih Santihastuti,  

I Putu Sukmaantara 

Facilitating Students’ Writing Performance by Using 

“Think-Talk-Write” Strategy: A Classroom Action 

Research 

 
THE ENGLISH EDUCATION DEPARTMENT, THE FACULTY OF TEACHER 

TRAINING AND EDUCATION, THE UNIVERSITY OF JEMBER 

 

 

 

 

  

 

 

  

 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


A publication on EFL Education Journal 

EFL Education Journal is published 3 times a year in the months of March, July, 

November ; it presents articles on EFL education and research 

Editorial Committee 

Chief: 

SugengAriyanto 

Members; 
Budi Setyono 
SitiSundari 

BambangSuharjito 

I PutuSukmaantara 

BambangArya W.P 

 

Superintendent: 

ZakiyahTasnim 

Secretary: 

AsihSantihastuti 

EkaWahyuningsih 

 

Cover design by I PutuSukmaantara 

 

URL : https//jurnal unej.ac.id/indexphp/EFLE/issue/view/499 
 

 

Address: 
The English Education Department, the Faculty of Teacher Training and 

Education, the University of Jember 

 

Kampus BumiTegalboto Gedung III FKIP 

Jl Kalimantan Jember 

Telpon/Fax: 0331-330738 / Contact phone: 08155930172 

Email Address: mrsugengariyanto@yahoo.com 
 

 

 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


 

 

NOTES FOR CONTRIBUTORS AND SUBSCRIBERS 

 

Policy.The EFL Education Journal is one of the professional publications ofboth 

the lecturers and teachers’ research findings or conceptual issues of EFL 

educationin and outside the FKIP Jember University. It appears 3 times a year in 

the months of March, July, and November. The Journal presents information and 

ideas on English as a foreign language (EFL) learning and teaching. Articles based 

on the teachers’ research findings are of primary interest and relevance to the EFL 

teacher training and education, Jember University. 

Contributions. Contributions, which should be original and not published 

elsewhere, are welcomed from educationists: both the lecturers and students in 

EFL education. Main articles should be between 1000 and 5000 words in length. 

Manuscripts for review should be sent to the Editor, EFL Education Journal, Prodi 

BahasaInggris, FKIPJember. A contributor will receive one copy of the issue in 

which his/her article appears. 

Subscribers. The subscription is highly recommended for sophomores as 

references in their study. 

 

 

 

 

 

 

 

 

 

 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


Volume 6 Number 1 March 2019   ISSN: 2338- 4190 

 

 

 

Riska Anggri Murya, 

Zakiyah Tasnim 

 

 The Effect of Using Comic Strip With Stick Figures on 

the Eighth Grade Students’ Narrative Text Reading 

Comprehension Achievement at SMPN 7 Jember 

 

 1483-1498 

Iegayanti Wulandari,  

I Putu Sukmaantara 

 

 Classroom Management Employed by the English 

Teacher at SMPN 7 Junior high school: A case study in 

ELT (English Language Teaching) 

 1499-1514 

 

Moh. Iqbal Arish,  

Sugeng Ariyanto 

  

The Effect of Using Rage Comic Pictures on the Eighth 

Grade Students’ Narrative Text Reading Comprehension 

Achievement at the SMPN 7 Jember  

 

  

1515-1526 

Riska Rochimatul Laili,  

Siti Sundari 

 The Effect of Animation Video on the Tenth Grade 

Students’ Reading Comprehension Achievement at MA 

Al-Misri  

 

 1527-1536 

Annisa Yuniartiningsih, 

Bambang A Wija Putra, 

Eka Wahyuningsih 

 

 Implementing Authentic Reading Materials to Enhance 

Junior High School Students’ Reading Comprehension 

Achievement 

 

 1537-1546 

Faiqotul Nur Aniyah,  

Aan Erlyana Fardhani 
 

 A Descriptive Study on the Eighth Grade Students’ 

Reading Comprehension Achievement of Narrative Text 

 

 1547-1556 

I DewaAyu ND Sari,  

Erfan 

 

 The Effect of Using English Songs on Junior High School 

Students’ Vocabulary Achievement in ELT (English 

Language Teaching)  

 

 1557-1570 

Riza Qurrotu A’yun,  

Made Adi Andayani T 

 

 The Effect of Using Songs on the Eighth Grade Students’ 

Vocabulary Achievement 

 

 1571- 1582 

Rauufika Fajrin,  

Bambang Suharjito, 

Bambang Arya WP 

 

 Improving the Seventh Grade Students’ Vocabulary 

Achievement by Using Pop-up Pictures: A Classroom 

Action Research 

 1583- 1596 

Monica Fanoni, 

Wiwiek Eko Bindarti 
 

Putri Lestari,  

Asih Santihastuti,  

I Putu Sukmaantara 

 The Effect of Using Video on Junior High School 

Students’ Listening Comprehension Achievement 

 
Facilitating Students’ Writing Performance by Using 

“Think-Talk-Write” Strategy: A Classroom Action 

Research 

 1597-1610 

 

 

1611-1624 

 

 

EFL EDUCATION JOURNAL 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


 
1611. Putri Lestari, AsihSantihastuti, I PutuSukmaantara are an EFL student and lecturers    

 

Facilitating Students’ Writing Performance by Using “Think-Talk-

Write” Strategy: A Classroom Action Research 
 

Putri Lestari, Asih Santihastuti, I Putu Sukmaantara 

FKIP, the University of Jember 

E-mail:putriiilestari304@gmail.com 
 

 

Abstract: The research purpose was to improve the tenth grade students’ descriptive text 

writing achievement and students’ active participation at SMAN 1 by using “Think-Talk-

Write” strategy. This research design was a classroom action research that was conducted 

collaboratively with the English teacher. The research participants of the study were the X 

Science 5 students. The result revealed that teaching writing by using “Think-Talk-Write” 

strategy could improve the tenth grade students’ descriptive text writing achievement and 

students’ active participation because the students who got score ≥ 75 or more increased 

from 77, 14% in the first cycle to 82,85% in the second cycle. The improvement of 

students’ active participation was also shown from 85,36% in the first cycle to 90,35%  in 

the second cycle. “Think-Talk-Write” strategy could help the students’ in writing such as in 

finding, generating, expressing and exploring their ideas into a piece of writing. 
 

   Keywords: “Think-Talk-Write” Strategy, Classroom Action Research, Descriptive Text. 

 

 

1. Introduction 

 

Writing is considered as a difficult subject or skill for EFL students to learn. As 

Graham, Harris & Mason (2005) state that writing is considered very difficult, 

complex and challenging skill to master. It is because a writer should apply several 

aspects of writing like content, organization, vocabulary, grammar, mechanic in 

order to make a good readable composition. Therefore, writing becomes the most 

challenging task for the students to learn. 

 

Furthermore, in the teaching learning writing process the tenth grade students of 

SMAN 1 Arjasa were known experience difficulties in writing. Based on the result 
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of the interview the Teacher indicated that the students got difficulty in writing 

because it was difficult for them to find ideas or generating idea. As a result, the 

students need to have a great effort and time to create a good content.  In other 

words, the students struggled to develop the idea and express it into a piece of 

writing.  

 

To solve the problems, the researcher collaboratively with the teacher agreed to use 

“Think-Talk-Write” strategy in teaching writing. It was expected because “Think-

Talk-Write” strategy was a good strategy could help the students in build ideas into 

piece of writing. The stages can helped the students’ to produce a descriptive text 

based on the generic structure. Huinker& Laughlin (1996:82) state that “Think-

Talk-Write” strategy builds in time for thought and reflection, and for the 

organization of ideas and the testing of those ideas before students are expected to 

write. 

 

2. Review of Related Literature 

2.1. “Think-Talk-Write” Strategy in Writing Instruction 

According to Harmer (2007: 4), writing process – that is the process the stages a 

writer goes through in order to produce something in its final writer form. The 

writing process has four elements; planning, drafting, editing, and final version. 

According to Huinker& Laughlin (1996), “Think-Talk-Write” strategy builds in 

time for thought and reflection and for the organization of ideas and the testing of 

those ideas before students are expected to write. The flow of communication 

progresses from student engaging in thought or reflective dialogue with themselves, 

to talking and sharing ideas with one another, to writing. 

 

According to Lutfiyah (2011:31), the advantages of using “Think-Talk-Write” 

strategy are that the students participate actively in exploring a problem; this 
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method develops thinking, talking, and writing process which allow stimulus for 

students to study hard and find information from various sources; the heterogeneous 

group increases the students’ social relationship; and the students can construct their 

own knowledge from the result of discussion. Therefore, “Think-Talk-Write” 

strategy brings some benefits by helping the students to explore their idea easily and 

facilitate the students to get the information based on the topic.        

 

In teaching writing by using “Think-Talk-Write” strategy, the teacher distributes 

passages or pictures and tells the students the procedure of the teaching learning 

that will be done. Next, s/he puts the students in heterogeneous of five. Students 

read the passage and make a note following the teacher’s instruction (Think). This 

activity is done individually to be brought in discussion. Students interact and 

collaborate to discuss their notes, and then discuss it with the whole class (Talk). 

Students construct their own knowledge as the result of collaborative writing 

(write). 

2.2. Review of previous studies 

 

Abusaeedi (2015) conducted a research about analyzing source of the written errors 

according to the gender. His research design was a quantitative analysis. The 

research was conducted in Iran with 100 participants; 50 male and 50 female from 

the Iranian advanced EFL learners. He found that many female EFL learners are 

make more errors on their written productions than the male EFL learners. 

Meanwhile, Darus (2009) conducted a research about what are six most common 

errors that students make in their essays. Research design of her study was a case 

study. The research was conducted in Malaysia with 72 participants; 37 male and 35 

female from the students at a secondary school. She found that her participants have 

problems in acquiring normal grammatical rules in writing English. Meanwhile, this 
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research focused on describing the eighth grade students’ ability in writing 

descriptive text using five aspects of writing. 

 

 

3. The Study 

3.1. Research design 

This research applied classroom action research because the purpose of the 

researcher were to solve the students difficulties in writing descriptive text and to 

improve the student’s descriptive text writing achievement by using “Think-Talk-

Write” strategy at SMAN 1 Arjasa. Furthermore, the cycle model of an action 

research was proposed by Kemmis&McTaggart consisted of four steps: planning, 

implementing, observing and reflection. Those four main steps were preceded by 

reconnaissance (preliminary study).  

 

3.2. Research Context 

The research was conducted at SMAN 1 Arjasa. There were some reasons of 

choosing SMAN 1 Arjasa. First, the school uses Curriculum 2013. Second, the 

school had students which got low score that under the minimum standard score in 

writing test by looking at the result of interview with the English teacher in SMAN 

1 Arjasa. Third, based on the result of observation, it was found that the school had 

students which were not interested in writing. Then, the headmaster of SMAN 1 

Arjasa agreed and gave the permission to the researcher to conduct this research at 

the school. Besides, the English teacher never applied “Think-Talk-Write” strategy. 

Moreover, the researcher had experienced to teach at SMAN 1 Arjasa. 

 

3.2.  Research Participants 

The subjects of the research were the tenth grade students of SMAN 1 Arjasa.  

There were eight classes of the tenth grade students of SMAN 1 Arjasa. The class in 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


Putri Lestari, AsihSantihastuti, I PutuSukmaantara             Think-Talk-Write Strategy  1615 

the tenth grade that was chosen as the research participant was the tenth IPA 5 

grade students of SMAN 1 Arjasa there were 35 students. They had problems with 

their writing achievement especially in writing a descriptive text. There were two 

reasons of choosing the tenth IPA 5 grade students. First, based on the interview 

that researcher conducted, it was found that the tenth grade had difficulties in 

finding and in exploring the idea. Second, most of the students had less motivation 

in learning and participating writing class and was categorized as low average score 

their writing. 

 

3.3.  Research data and analysis 

The observation was done in each meeting to collect the data about the contribution 

of “Think-Talk-Write” Strategy in helping students write a descriptive text. The 

researcher used observation checklist to collect the data during the observation. The 

process of gathering information by observing people and places at a research site is 

called observation (Creswell, 2012:213). The observation was based on observation 

checklist to check the students’ participation.  The researcher took notes by 

considering several indicators were observed. The first was making a note related to 

the pictures. The second was finding idea. The third was discussing & finding 

information about a text. The fourth was composing the descriptive text. The 

students were categorized as active if they could fulfill at least 3 indicators. The 

following table is the observation checklist for students’ participation.              

 

The researcher applied achievement test in this classroom action research to 

measure the tenth grade students’ achievement in writing descriptive text. 

Achievement test was used to measure how successful individual students, group of 

students or the course themselves in achieving objective, Hughes (2013:13). It 

could be said that to know the students’ achievement in writing, the achievement 
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test is needed. The test that was given to the students was based on the materials 

that were taught to the students in teaching writing. 

 

The writing test was done in 90 minutes. The students were asked to write a 

descriptive text based on the topic given completed with correct generic structures 

at least 120 words in descriptive text. The teacher gave the instruction to the 

students, whether they were not allowed to write the same text they ever wrote. 

However, if the students would do so, the researcher and the teacher would not 

assess their work because there would be repetition and give influence on their 

result. Dealing with the way of scoring, analytic scoring method was used in this 

research because it was an appropriate scoring method which was intended to know 

the strengths and weaknesses of the students’ writing. Hughes (2003:100) said that 

a method of scoring which required a separate score for each of a number of aspects 

a taskwas said to be analytic. There were five aspects that scored analytically: 

grammar, vocabulary, mechanic, content, and organization. 

 

Data analysis method was used to analyze the data which was gathered during the 

teaching and learning process. There were two kinds of data analysis methods in 

this research, namely product evaluation analysis and process evaluation analysis. 

The result of observation in Meeting 1 of Cycle 1 showed that there were 82.85% or 

29 of 35 students who were categorized as active students and 6 students who were 

categorized as passive students. All of the students during the teaching learning 

process felt enthusiastic in the classroom. The students could answer the Exercises 

by individually and collaboratively. The students could find ideas, share their 

information with each other and produced a good text. The activities also made the 

students enjoyable by implementing “Think-Talk-Write” strategy.  Then in meeting 

2 of Cycle 1 indicated that 87.87% or 29 of 33 students were categorized as active 
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students while 4 students who were categorized as passive students. The students 

still felt enthusiastic, but there were 2 students who absents at the time. The students 

could produce a text with different mind ideas. They were write based on the 

generic structure of descriptive text.  Besides, the improvement result of the 

students’ writing test. The action in Cycle 1 had been successful because the 

percentage of the students who got score ≥75 in the writing test was 77.14% or 27 

of 35 students. After using of “Think-Talk-Write” strategy in Cycle 1, the students 

gained more knowledge about how to express their ideas, how to write a descriptive 

text according to the generic structure and how to write good sentences. 

 

Teaching writing descriptive text by using “Think-Talk-Write” strategy gave 

positive response to the students writing. The three stages helped the students in 

writing which consequently improves students’ achievement. The students could 

express their ideas into piece of paper; the students could share their idea 

cooperatively, and the students could easy to build ideas and produce a good 

descriptive text for the students in learning writing process. The result of the 

observation and the writing achievement test could achieve the criteria of success in 

this research, if at least 75% of students got at least 77.14%. It meant this Cycle was 

successful as there were 77.14% students got 75 and the observation checklist 

showed that 85.36% of the students were being active in teaching learning process. 

The researcher decided to continue Cycle 2 in order to check the consistency of the 

success of Cycle 1. 

 

The researcher tried to see the consistency by modifying some treatments such as 

telling the students the procedure of “Think-Talk-Write” strategy in the teaching 

learning that in Cycle 1. In Cycle 2, the researcher asked directly to the students 

about each stage without giving any guidance about the procedure. There were 25 
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students (89.28%) of 28 students who were active during the teaching learning 

process by using “Think-Talk-Write” strategy in Meeting 1 of Cycle 2. There were 

7 students who were absent. Meanwhile, in Meeting 2 of Cycle 2, it could be seen 

that there were 32 students (91.42%) of 35 students who were actively. The 

students’ writing achievement kept improving from 77.14% in Cycle 1 to 82.85% in 

Cycle 2. Therefore, this could convince us that the used of “Think-Talk-Write” 

strategy could improve the students’ writing achievement test in Cycle 2 as well. 

The students could write at least 120 words. It could be concluded that the required 

target percentage in this research was fulfilled. 

 

4. Research result and discussion 

4.1.  Research results 

This action was successful if it fulfilled the target of success because the use of 

“Think-Talk-Write” strategy can improve the students’ participation if 75% of the 

students actively participate in teaching learning process. Besides, the use of 

“Think-Talk-Write” strategy can improve the students’ writing achievement mean 

score if the writing achievement test is at least 75 and it could be reached by at least 

75% of the students. However, the result in Cycle 2 showed the consistent results 

with Cycle 1. Therefore, the researcher stopped the action. The chart below 

presented the improvement of the average percentage of the students’ writing 

achievement and their participation in Pre-Cycle, Cycle 1, and Cycle 2. The action 

in Cycle 1 had been successful because the percentage of the students who got score 

≥75 in the writing test was 77.14% or 27 of 35 students. After using of “Think-

Talk-Write” strategy in Cycle 1, the students gained more knowledge about how to 

express their ideas, how to write a descriptive text according to the generic structure 

and how to write good sentences. Teaching writing descriptive text by using 

“Think-Talk-Write” strategy gave positive response to the students writing. The 
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three stages helped the students in writing which consequently improves students’ 

achievement. The students could express their ideas into piece of paper; the students 

could share their idea cooperatively, and the students could easy to build ideas and 

produce a good descriptive text for the students in learning writing process.      

 

The result of the observation and the writing achievement test could achieve the 

criteria of success in this research, if at least 75% of students got at least 77.14%. It 

meant this Cycle was successful as there were 77.14% students got 75 and the 

observation checklist showed that 85.36% of the students were being active in 

teaching learning process. The researcher decided to continue Cycle 2 in order to 

check the consistency of the success of Cycle 1. 

 

There were 25 students (89.28%) of 28 students who were active during the 

teaching learning process by using “Think-Talk-Write” strategy in Meeting 1 of 

Cycle 2. There were 7 students who were absent. Meanwhile, in Meeting 2 of Cycle 

2, it could be seen that there were 32 students (91.42%) of 35 students who were 

actively. The students’ writing achievement kept improving from 77.14% in Cycle 

1 to 82.85% in Cycle 2. Therefore, this could convince us that the used of “Think-

Talk-Write” strategy could improve the students’ writing achievement test in Cycle 

2 as well. The students could write at least 120 words. It could be concluded that the 

required target percentage in this research was fulfilled. 

 

This action was successful if it fulfilled the target of success because the use of 

“Think-Talk-Write” strategy can improve the students’ participation if 75% of the 

students actively participate in teaching learning process. Further, the use of 

“Think-Talk-Write” strategy can improve the students’ writing achievement mean 

score if the writing achievement test is at least 75 and it could be reached by at least 
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75% of the students. The result in Cycle 2 showed the consistent results with Cycle 

1. Therefore, the researcher stopped the action. The chart below presented the 

improvement of the average percentage of the students’ writing achievement and 

their participation in Pre-Cycle, Cycle 1, and Cycle 2. 

 
Chart 1.1 The Improvement of the Average Percentage of the Students’ Writing Achievement 

and Their Participation in Pre-Cycle, Cycle 1 and Cycle 2 

 

 
 

 

4.2.  Discussion 

This action classroom action research was done to improve the students’ writing 

achievement and their active participation at the tenth IPA 5 students of SMAN 1 

Arjasa. “Think-Talk-Write” strategy was chosen to fulfill the objectives. The three 

stages of “Think-Talk-Write” strategy were seen to give good improvement to the 

students’ writing achievement as well as their active participation in the class.      

The first stage that is “Think” stage allowed the students to brainstorming the ideas 

prior to drafting their composition. In this case, the students start organizing and 

brainstorming the ideas by looking at the pictures which were provided by the 

teacher. Bobb-wolff (1996) mentioned that brainstorming can be a useful and 

improving instrument in the EFL contexts and as a means of showing students that  

they are collectively able to generate more  ideas  to  enrich  their learning  process  
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then they  believed  possible.  The result of think stage showed that brainstorming 

helped students in generating ideas. The students were easy to found ideas that gave 

a good influenced their content. Therefore, in this research the aspects of writing 

improved from Cycle 1 to Cycle 2 especially the aspect of content.  

The second was talk stage. In this stage, the students had time to share their idea. 

The students collected and reflected the ideas or information by answering some 

questions by cooperative each other. Peha (2010) stated that sharing phase gives 

students the chance to get feedback from other. In this case the students could 

answer the questions that made them easy to organize the generic structures of 

descriptive text with their group work. Besides that, by cooperating to each other 

the students could share their ideas and understand about the generic structures of 

descriptive text with the help of the group member. There were two previous studies 

by Mannahali (2017) &Lubis (2017), showed that by cooperate each other the 

student’s enthusiasm in teaching learning process, both discussion and in the work 

of individual task. The result showed that talk stage gave positive influenced on 

students. It helped them to reflected and coordinated ideas before writing.       

 

The third was write stage. The students had time to build idea before writing. The 

students were easy to write and determine where the generic structure of descriptive 

text individually. Thus, the students could produce a good writing into a piece of 

writing in 30 minutes by individually. The students could write with different topic 

such as Parangritis beach, Papuma beach and WatuDodol beach. It supported by the 

previous study by Wirda (2017), the result of that research showed that “Think-

Talk-Write” strategy affected the student’s ability in thinking creativity so the 

students could write creativity. In this research, it was found that the students could 

produce different mind ideas for example student A started the paragraph with 

“Parangritis Beach is the most popular beach located in Parangritis village, 
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Yogyakarta”, while students B started with “Papuma beach is located in 

Ambulu“and students C started with “WatuDodol Tourism Object in Banyuwangi is 

located in Kalipuro district, Banyuwangi regency” (see App 18, p. 132). It can be 

concluded that the students produce a good creative main ideas. Thus, the use of 

“Think-Talk-Write” strategy was effective strategy to improve the students writing 

achievement. The improvement of the students’ writing achievement could be seen 

from the average score of the writing aspects. It could be known that the students’ 

writing achievement kept improving from 77.14% in Cycle 1 to 82.85% in Cycle 2. 

Therefore, this convinces us that the application of “Think-Talk-Write” strategy 

could improve the students’ writing achievement test in Pre-Cycle, Cycle 1 Cycle 2 

as well (see App 19, p. 135). It could be concluded that the required target 

percentage in this research was fulfilled.  

 

5.  Conclusion  

Based on the result of the data analysis and discussion, it can be concluded that he 

use of “Think-Talk-Write” strategy could improve the tenth IPA 5 students’ 

participation during teaching and learning process in writing achievement class at 

SMAN 1 Arjasa. The result of the observation showed that the students’ 

participation improved. The average result of Cycle 1 showed 85.36% while Cycle 

2 reached 90.35%. The result of the students’ writing achievement showed that the 

percentage of the students who got the minimum standard score (≥75) It can be seen 

by looking at the average of the result in Cycle 1 was 77.14% and Cycle 2 was 

82.85%. The use of the strategy could help the students composing writing well by 

doing three stages. Think stage could help the students in brainstorming their ideas 

easily; talk stage could help the students in sharing their ideas with cooperatively, 

and write stage could help the students express their ideas in composing writing 

well. Thus “Think-Talk-Write” strategy was appropriate strategy in teaching 

learning writing process. 
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Based on the result of the research, it is suggested that teaching writing using 

“Think-Talk-Write” strategy is applied in the teaching learning English especially 

teaching writing dealing with this, the teacher could follow the procedure of 

“Think-Talk-Write” strategy in teaching writing or modify it when necessary. 

This research is expected to be valuable information for future researchers in 

conducting further research dealing with the use of “Think-Talk-Write” strategy in 

improving writing, for instance in improving the students’ descriptive text writing 

achievement or the students’ ability in organizing ideas for writing by homogeneous 

grouping. This strategy also can be used in teaching writing with different genre of 

texts and different grade level of the students. 

 

References 

 

Ali, M. (1993). Strategi Penelitian Pendidikan. [Educational research strategy] 

Bandung: PT Angkasa. 

 

Abusaeedi, A.A.R., & Boroomand, F. 2015. A Quantitative Analysis of Iranian EFL 

Learners’ Sources of Written Errors. International Journal of Research 

Studies in Language Learning, Vol. 4 No. 1, pp 31-42. Available at: < 

http://www.consortiacademia.org/index.php/ijrsll/ article/viewFile/ 682 / 3 5 

3>.  Retrieved on June 20
th

, 2017 

 

Bobb-Wolf, L. (1996). Brainstorming to autonomy.Forum, 34(3), July-September. 

 

Darus, Saadiyah. 2009. Error Analysis of the Written English Essays of Secondary 

School Students in Malaysia: A Case Study, Vol. 8 No. 3, pp 483-495. 

Available at: https:// www.researchgate.net/publication/ 235772401 _Error _ 

analysis_Retrieved on June 20
th

, 2017 

 

Graham, S., & Harris, K. R. (2005).Improving the Writing Performance of Young 

Struggling Writers: Theoretical and Pragmatic Research from the Center on 

Accelerating Student Learning.Journal of Special Education, 39(2), 19-33. 

 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/


1624___EFL Education Journal, Vol. 6, No. 1 March 2019        1611- 1624                        ISSN : 2338-4190 

Harmer, Jeremy. (2004). How To Teach Writing. Harlow: Pearson Education 

Limited. 

 

Harmer, Jeremy. (2007). How to Teach English (Second Edition). Harlow: Pearson 

Education Limited. 

 

Hughes, A. (2003). Testing for Language Teacher.  Cambridge: Cambridge 

University Press.  

  

Hughes, A. (2003). Testing For Language Teachers (Second Edition). Cambridge: 

Cambridge University Press. 

 

Huinker, D., & Laughlin, C. (1996).Talk Your Way into Writing. USA: NCTM 

 

Johnson, D. W., & Johnson, R. T. (2016). An educational psychology success story: 

Social interdependence theory and cooperative learning. Educational 

Researcher, 38(5), 365-379. 

 

Kemmis, S., &Mc.Taggart, R. (1992). The Action Research Planner. Victoria: 

Deakin University Press. 

Peha S. 2010. Writing teacher’s strategy guide. Available at: www.ttms.org. 

 

Lubis, H.Z.(2017). The Improvement of Student Creativity in Entrepreneurial 

Subject through Think,Write, and Talk Model. The International Journal of 

Social Sciences and Humanities Invention. 4(6): 3532-3536. 

 

Lutfiyah, Ismi. (2011). The Effect of Using Think-Talk-Write Strategy in Teaching 

Writing an Anaytical Exposition Text.JELT. 2(2):210-218.   

 

Mannahali, M. 2017. Implementation of Think Talk Write Learning Strategy 

(TTW) In Improving Write Skills German Language. The 1st ICESAT. 1(1): 

1-5. 

  

Nafisah, N., &Kurniawan, E. (2007).Writing English for General 

Communication.Bandung: UPI Press. 

 

Digital Repository Universitas Jember

http://repository.unej.ac.id/
http://repository.unej.ac.id/

