

http://repository.unej.ac.id/
http://repository.unej.ac.id/



http://repository.unej.ac.id/
http://repository.unej.ac.id/



http://repository.unej.ac.id/
http://repository.unej.ac.id/



http://repository.unej.ac.id/
http://repository.unej.ac.id/



http://repository.unej.ac.id/
http://repository.unej.ac.id/

CONTENTS

Table of contents
List of contributors
Preface

SECTION ONE

DEVELOPING READING SKILLS IN A FOREIGN/SECOND LANGUAGE

DIANA PULIDO

JOHN PAUL LOUCKY

SECTION TWO

Developing reading skills in a foreign/second language

Enhancing skills essential for effective reading

PROMOTING LITERACY THROUGH EXTENSIVE READING

ROB WARING

DAVID R. HILL

RONALD P. LEOW

LUCYNA
ALEKSANDROWICZ-
PEDICH

ANDRZEJ CIROCKI

MAYA KHEMLANI
DAVID

ANA TABOADA
NELE McELVANY

JOHN MACALISTER

ROGER NUNN

HANDOYO WIDODO

GRETA GORSUCH
ETSUO TAGUCHI

The inescapable case for extensive reading

The place and role of graded readers in the EFL context (ER
programmes)

Simplified written input and its effects on L2 comprehension:

What the research reveals

What to read in extensive reading programmes: Teachers’
choices and recommendations in view of the concept of the
literary canon

The place and role of literary texts in language education: A
historical overview

Moving beyond schema: Selecting texts for EFL readers

Between the skill and will of extensive reading: L2 learners
as engaged readers

“But my programme’s too full already”: How to make A
Good Think happen in the academic purposes classroom
into holistic  task-based

Integrating extensive reading

learning units

Implementing collaborative extensive reading in an EFL
classroom

Repeated reading and its role in an extensive reading
£ g
programme



http://repository.unej.ac.id/
http://repository.unej.ac.id/

EMILIA FUJIGAKI

SUGENG ARIYANTO

CHENJING YOU
SHENGWEI CHEN

LARRY I
MIKULECKY

YONGAN WU

ROGER NUNN

DOREEN E. EWERT

SIVA
SIVASUBRAMANIAM

MICHAEL
JANOPOULOS

ANA LADO

ATSUKO TAKASE

ALAN PULVERNESS

MAYA KHEMLANI
DAVID

FRANCISCO PERLAS
DUMANIG

SIVA
SIVASUBRAMANIAM

SECTION THREE

Extensive reading for weak readers: Developing reading
Sfluency in the EFL/ESL context

Encouraging extensive reading to improve academic literacy
in the EFL class

Applying authentic materials to EFL extensive reading in
senior high schools in China

Using Internet-based children’s and young adull literature
for extensive reading in EFL instruction

Engaging advanced-level ESL students to read young adult
lirerature in exiensive reading setfings

Extensive reading of literary texts for advanced students: A
contrapuntal approach to crifical thinking

Making connections: Using literature for extensive reading

Anchoring literature in extensive reading programmes: Issues
and insights for promoting intersubjectivity in the classroom

Pleasure reading and writing in a second language: (How)
Can we make the connection?

Motivating beginners to read by conducting oral activities
with picture books

The effects of different types of extensive reading materials on
reading amount, attitude and motivation

Deprived of history: Literature and film in third places

Learning about cross-cultural encounters: Authentic texts in
extensive reading (ER) programmes at university level

Extensive reading as semiotic mediation: A celebration of
Iived through experiences

THE EFFICACY OF EXTENSIVE READING:

ANDRZEJ CIROCKI

INSIGHTS FROM THE RESEARCH

Implementing the ER approach to literature in the EFL
secondary school classroom: An action research study

295

311

333

349

375
387

409

429

439

451

467

433

503

517

521

T

el
Lw-es B

Fowlm w-.-'!
L S R
T~ > 9

«wne TN

.
oS e

& ek ik


http://repository.unej.ac.id/
http://repository.unej.ac.id/



http://repository.unej.ac.id/
http://repository.unej.ac.id/

LIST OF CONTRIBUTORS

Dr Diana Pulido is an As Professor in Second Language Studies PhD
programme and MATESOL p mme in the Department of Linguistics
and Germanic, Slavic, Asian, and African L: ges at Michigan State
University. Her main research interests include individual differences in

nd language reading, multi-componential models of reading, lexical
input pr ng and acquisition. Her publications appear in journals
including Language Learnin pplied Linguistics, Reading in a Foreign
Language, —and  Studies in Second Language Acquisition. Contact
information: pulidod @msu.edu

Dr John Paul Loucky is an

University in Japan, where he h :

20 years. His doctoral dissertation compared CA

learning with the Audio-Lingual and Sustained Silent Reading metho
ucation from Syr

He has written extensively on L ;

many journals and for enoineering and onlir cye . His homepage
at www. C'\LL-I All us pr i 1 nd
a Vir[ua] Et

Dr Rob Waring is Assistant Professor 2 re Dame Seishin University in
Okayama, Japan. He is known as an expert on exlensive reading (ER) and
semnd Is.nﬂuaoe vombuid ; &

th upt C learni 111 L-}[i(}ilb from readin,
nature of course books and Leaghmc me[hmloluﬂ

materials. He is a fDundinﬂ member of the Extensiv
5 very aclive in supportir
ernments with their extensive reading progr:
ted at waring_robert@yahoo.com

David Hill, after a first degree in classics al ord and a Dip Ed at
Makerere University, Uganda, taught English - s in Uganda, the
UK and Malaysia. In Malaysia his particular ummbuuon to a revised
syllabus for lower secondary schools an e & Ic‘admﬂ pro
After gaining an MSc in Applied L' uistics at
joined the Institute fc plied La ge Studies at Edmbuwh University
where he continued h mk in extensive reading. As Director of the
Edinburgh Project in Extensive Reading (EPER), he has maintained a
library an as graded read > has also deve d support
ised ministries of education, schools an on
extensive ading grammes. His email address is:
David.R.Hi



http://repository.unej.ac.id/
http://repository.unej.ac.id/

—

and Director of tl nish Language Programme at Georgetown
Univers Vashingtc . USA.His areas of specialisat i
language curriculum development, teacher education, psyc
SLA research (including compu sed) 1 research methodolog
published extensively in prestigious refereed journals (e.g. Studies in
Second Language Acquisition, Applied Psycholinguistics, Language
Learning, The Modern Language Journal, Applied Language Learning
World ishes, and Hispania), co-edited two books. Spanish applied
at the turn of the millennium (2000) and Lirtle words: Their
semantics, pragmatics, and acquisition (2009)

Prof. Lucyna Aleksandrowicz-Pedich does her research in two fields -

American literature and intercultural communication. ; her

academic work with the study of American poet 1 3 ylvia

Plath and Ezra Pound), but with time mc also tc ds other issues of

American literature in the twentieth century, with special interest in texts
loring the notion of the Other and intercultural conflict and/or dialogue.

She is an editor of two series of books —on poetry by American women (at

Biaty Uni ity) 1 the canon of American prose

of Social Psycho

particularly in the area of intercultural competen

lap@ edu.pl

Dr Andrzej Cirocki i1s an Assistant Professor of English as a Foreign

Language (EFL) in the Faculty of Languages of Gdansk University, Poland.

He holds an MA in English philology (Elizabethan literature) and a PhD in

applied linguistics from Adam Mickiewicz University in Poznan, Poland.

ate in English Language Teaching to Adults

i His research inter include

cquisition, extensive reading, constructivism in

glotto learner autonomy, language learning strategies, and

communicative language teaching . He can be contacted at:
acirocki 1hoo.co.uk

Her edited and co-edited publications include Politeness in Malavsian
5 nower of the media (2000), Teaching of
English in secc e settings: Focus on Malaysia (2004)
and Developing . Her areas of specialisation are: cross-
cultural communication, language and human 5, spoken discou
language maintenanc the shift of minority . and Eng



http://repository.unej.ac.id/
http://repository.unej.ac.id/

L

Dr Ana Tabeoada is Assistant Prote sor dnd a me mbu nt Ihc- education
faculty at George Mason Univ S
- examination of
engagement for English language l&.amcn (ELLs) W
engagement in the content areas. Dr

Interdisciplinary Jowrnal, Jowrnal ¢ acy Research, Journal of
Educational Research and Lectura y Vida. Prior to obtaining her PhD from
the University of Maryla '_ she hmined ster’s degree in Educational
Ps Lholug‘ in Philade s degree in the School of

cholog 21 i g \', mi o the United States
as a Fulbr

Dr Nele McElvany has b a researcher at the Max Planck Institute fi
Human Development (Centre for Educational Research) in Berlin,
Germany, since 2002. Her research focuses on the examination of reading
achievement and reading motivation development and their individual,
social and institutional preconditions. She has published. among others, a
book about the promotion of reading competence in the family context. Both
her diploma and her doctorate were earned at the Free University of Berlin.
Her email address is: mcelvany @mpib-berlin.mpg.de

Dr John Macalister is a Senior Lecturer i e Scho f Linguistics and
Applied Langua Studies, Victoria U Tsity f \\ ellington, New
Zealand. Prior to joining Victoria University, he worked as a teacher,
teacher trainer and course designer on ELT projects in Kiribati, Namibia,
Thailand, Cambodia and New Zealand, and has recently been involved with
teacher training in Vanuatu. His rescarch mteu_slx include language teaching
logy and language curriculum design. Language Curriculum
ign (with I. S. P. Nation) will be published Routledge in 2009, His
email address is john.macalis

Dr Roger Nunn has an MA and PhD in TEFL from Reading University,
England, which have served as a passport to teaching different combinations
of language and literature in seven different countries and publishing and
presenting in many more countries over the past 33 years. He has been
Senior Associate Editor of The Asian EFL Journal since 2004. He practises
a holistic philosophy of teaching, specialising in the design of holistic task-
based learning units which inevitably include extensive reading. His main
interests are academic literacy, inte onal perspectives of competence and
intercultural  readings of literature. He can be contacted at:
rogercnunn@yahoo.co.uk

Handoyo Puji Widodo teaches at Politeknik Negeri Jember (voc
college). He has tanght EFL courses at college and university levels in
Indonesia. He has publi@hed refereed articles and book reviews in The Asian
Journal ¢ A g cctchir ~\v1‘cm EFL Journal, English
sh Languayg aching,
TEFLI / Iommt! Ré'(f{[ﬂl” ina ,Pu ign Language, The
/ ¢ i & TESOL. His
; age syllabus and
materials dt_\-crlupmtrm, Ianguagn tc.uuhmg n‘mlhod(:\ 0 second language



http://repository.unej.ac.id/
http://repository.unej.ac.id/

writing, and teacher prof : ment. His email address is:
handoyopw @ yahoo.com

Dr Greta Gorsuch is an Associate Professor of lied Linguistics and
15 Tech ersity in the USA. She is
sted in reading fluency research and pedagogy, foreign lang

education poli teacher development, foreign language learner se
¥, and international teaching assistant development. She has
published on these and other topics in Svstem, TESOL Quarterly, TESL-EJ.
ge Teaching reh. She has
fietnam, and the U.S. Her email

Prof. Etsuo Taguchi wc v of Foreign Languages, Daito
Bunka Univers 5 interested in reading proces:
especially the relationship between lower identification skills and high

so interested in metacognition in L2/FL

lished on these topics in journals such as Reading in a

and The Reading M . His email address is:

Prof. Emilia Fujigaki is an As ¢ Professor in the English Communica-
tion Department at Sapparo Junior College, Japan. She has 26 years of
experience of teaching English to all age pan. She holds an MA
in Art Education from the University of Nicolaus Copernicus in Torun,
Poland. An ardent reader, she taught herself in EFL thro 1gh extensive
reading. She completed a TESOL-approved online course in tes ing
ESL/EFL reading in 2006. She has a long experience of teaching and
interpreting from Russian for the Hokkaido Government. Besides teaching
extensive reading, conversation and basic speaking she lectures in
nal University. Her interests
are: the promotion and implementing of extensive /
schools’ curricula for EFL students and devels

method. Her mail address is: fujig

Sugeng Ariyanto is currentl

Faculty of Teacher Training an

He has been teaching Second Lar

Drama in ELT, Semantics, and EFL courses

been a teacher trainer in the Teacher tification programme at the

university. S from the Regional Language
s in Applied Linguistics from

Adelaide University, Australia ively. His professional and research

interests include SLA anguage teaching methodology, materials

development for self access learning (SAL), and teacher professional

development. He can be contacted at: mrsugengariy



http://repository.unej.ac.id/
http://repository.unej.ac.id/

Chenjing You is a lecturer h as a l—muon Language (EFL) in
International Colleg hejian es 1 China. She holds an
1A in English Language T ing (ELT) Imm No tingham University,
om. She is now head of Department of Language Education at

She has a special inte in teaching and

reign language. Her areas of specialisation are:

and English

Shengwei Chen is an English lecturer and the Assoc Dean of

International College in Zhejiang Forestry University who has a cial

interest in second language acquisition and EFL. He holds an MA in

Lmomktlu. and applied lm"m\nu from Guangdong University of Foreign

i as head of the English Department

S : rch interests ncludc lhc mlc of

output in second lar S ac pus bas . and
cross-cultural z

Prof. Lar ikulecky is Professor of Education at Indiana University in
Bloomington, Indian: . 'He teaches onlin aduate level courses in
Teaching Young Ac i ure and EFL Assessment as well as an on-
campus doctoral level research seminar on Elecironic. Language and
Literacy Learning. Prof. Mikulecky coordinates Indiana Uni sity’s online
courses in Language Education and has published research com
online courses to face-to-face courses. His research and sch
addresses literacy and techno demands in the workplace as well as the
use of techno for liter and EFL instruction. Contact information:
Mikuleck @Indiana.edu

Dr Yongan Wu received his Bachelor’s degree of English from the Sichuan
N 1l University. He u)mph,&d his master’s and doctoral degree at the
University of stuc E.l]”ll\h Fclm Lllum His doctoral
dissertation w

literature (

His research interests include second language acquisition and cross-cultural
studies. His email address is: Yongan.wu@unf.edu

Dr Doreen Ewert’s rescarch in language teacher development focuses on
the development of teacher reflectivit ntity and language awareness and
particularly how formal pre-service o service training interfaces with
language teacher development. Her research on classroom discourse is
currently focused on the role of teacher talk in engaging learner
participation in writing conferences. In the area of ecurriculum and
programme d 1, she 1s interested in seco ang academic lite
development, content-based instru . rgading, and the
integration of skill instruction in relation to the needs of demic and
matriculated adult language learners, and in particular the development of
sequences of courses with articulated goals. objectives, | means. Her
email address is: dewert@indiana.edu



http://repository.unej.ac.id/
http://repository.unej.ac.id/

-~

Dr Sivakumar Sivasubramaniam is A
tion at the Petroleum Institute in Abu Dhe e also ser e Asian EFL
Journal Editorial Board as Associate Editor. He has been a foreign and
second language educator for over thirty years now and has eht English
in India, Ethmpm Thailand, Bahrain and f'\mwma He holds an MA in
English crature from the University of Madras, India, an MA in
(Linguistics) TESOL from the Univers of Surrey. UK and a PhD in
Enelish Studies from the University of Notting . UK. His research
interests include response-centred reading and writi
narratives  in
ling. and writing in

h/TESOL at the

of Northern Towa in Cedar, Falls, low . His research
interests include ESL composition, teacher preparation, and distance
learning, topics in which he has published widely. Prior to his appointment
at UNTI, he directed an intensive English programme in the U 3
and taught EFL in Egypt ar i Arak v eight years. His teachin
experience in ESOL has ranged from freshman com position
international students at UNI, advanced composition in | “ulture and
Intensive English Programme, ESL Social Studies at the secondary level,
and general <! ten to adult. His email address is:
mic

Dr Ana Lado received her degree in Applied Linguistics from Georgetown
University. She grew up in a bilingual home and lived in Spain. Her
research interest is the use of children': books for teaching English language
learners. In her capac S @ essor at Marymo Iniversity of Virginia,
she supe aduate students i . She also w in curriculum
dev Llomen{ ind teacher supervision for Lado International College. in an
accelerated, intensive TEFL and ESL programme. www.lado.edu founded
by her father, Robert Lado i 972. Her email address is:
ana.lado@marymount.edu

Dr Atsuko Takase has been teaching Ennhah at Japanese um\emtlu fc
10 ye: 1‘1‘u1n|v employing an « g
muﬂht B ve reading at the high

S mdudc c\tunsn
dowing, and
vocabul \cquisition. act information: atsuko Aq.ne.jp

Alan Pulverness is Senior emic Consultant with the Norwich Institute
for Language Education and th author/co-author of a number of ELT
textbooks. including the awa e Short Course Programme. He has
worked extensively with the British cil in g ; and
Poland on cultural studies teaching ma
Russia on reader development. He has also edited students’ editions

h and Romeo and Juliet and was editorial ser for The Literary
Labyrinth and The Worldwide Reader. From 2002 to 2006 he was the editor

- 16 -



http://repository.unej.ac.id/
http://repository.unej.ac.id/

om 2001 to 2005 he was co-chair of
the British Council’s C rd Cc rence on the ing of thc‘l ature. His
ch interes e in g

Franc;scn Perl( S
§] U'n'n
Lin guist'

completed t

es in the Philippines, the
i md His research inte
tion, \wlld Englist

o-author of 21s
ooks I and I1. She
Chinese. In 2006 she earned the nomination
) ward g ‘
on. Her rese interests include secc ¢ ¢ reading, language
ment and tr art. Her emai dress is: paine_w 126.com

'u had a 4-year English teaching experience at college level in
C a. Currently she is a Ph.D candidate in the C mpo\m(m and TESOL
programme at Indiana University of Pennsylvania. search interests
include learner autonom on 1guage acquisition and language
assessment. Contact information; fkkm@iup.edu

Prof. Reima Al-Jarf is profi
of Languages and Tra

and has twelve years’
i sts include literacy,

g



http://repository.unej.ac.id/
http://repository.unej.ac.id/

.

Ririn Pusporini is a Biology teacher at MTs. Negeri Srono, one of the
schoo]s in Ind 1. located in Bau) nv:mgi. East Jav:

Java
S8 hc. in apph:.d bml( a 5, and meth\
.6 xperientis
project-based instruction). Her email addres:

of Ln g I\l].t.\ 1nrmc-r Dean of Ling

and Ps
in Education (ALLE) RL\{.[\[Lh L;ntm at '\quu ric Univ 3
She has extensive expe of working with langua teachers
internationally as a lL..,thU LdUL tor, re er and supervisor. She has
published extensively or g search, teaching speaking. grammar, and

. She is a Board Member the Extensive Reading Foundation
(ERF) and is Book Reviews Editor of Reading in a Foreign Language. Her
most recent book is The Cambridge Guide 1o ond Language Teacher
Edueation (with Jack Richards, Cambridge, 2009). Contact information:
Anne.burns @ling.mq.edu.au

Dr Jayakaran Mukundan worked on the Ministry of Education Malaysia

Class Reader Programme in the 1000\ as dcw,la per of teacher support

muleriulR. evaluator of books ar ainer {c ot i ‘memation and
ogether with Ting

Ruldt’i\ Theory and Practice in

in the Language Classroom: The ;\-'hfim ian _Puspum together v
Ghani) in )0 (Arenabuku). He has also written storics for young adults
and is involved in the Regional Creative Writing Group. He is also a
Director n the Extensive Reading Foundation (ERF) Board. His email
‘ is: Je educ.upm.edu.my



http://repository.unej.ac.id/
http://repository.unej.ac.id/

PREFACE

The extensive reading approach to English language teaching, the issue of the treatise

in question, has recently been acknowledged as constituting a cutting-edge tool and as an
alternative method applied in glottodidactics. It aims at promoting reading in quantity,
simultane encouraging a passion for it. What is more, by developing good reading
habits, it increases literacy and language development with a strong impact on reading
comprehension, abulary, grammar, speaking and writing. This, in turn, has resulted in a
huge amount of research intended to examine its impact on the quality of F learning and
teaching. As a consequence, numerous studies have been aimed at probing the impact of the
extensive reading approach on FL/SL learners’ linguistic and communicative com
This research theme has deliberately been chosen as there is an increasing need and

tendency in EFL/ESL methodology to move away from traditional mett
teaching in favour of alternative ones, which pay close attention to cognitive and affecti
factors in the glottodidactic process, the holistic treatment of language learners and
partnership in interaction. Also, one of the main reasons for relating to this theme is not only a
willingness to share experience but also an aspiration to find methods enhancing our learners’
motivation, which, in turn, is considered by many to be the most important affective factor,
influencing the results of the didactic process.

nre-based language teaching and learning, deeply rooted in constructivist theories,
has additionally been considered to be a desirable goal in FL/SL methodology, for, as
communicative language teaching supporters affirm, literature provides an appropriate way of
stimulating second language acquisi offering meaningful and memorable contexts for
processing and interpreting new language. Some of the adherents make reference to three
models of teaching i.e. cultural, language, and, last but not least, personal growth. Others,
however, in their considerations on language education touch upon two constructivist trends.
The first one, socialisation, endeavours to interpret the surrounding reality with its values; for
instance, active involvement in educational activities aids FL/SL learners to acclimatise
themselves to the realities of the world. The second the emancipai model, assists
language learners to develop skills for eritical thinking, owing to which they may manage to
recognise their own position in the world. In consequence, language teacher: nge from

e masters to co-producers of the classroom discourse where, along with their

learners, they construct new realities as well as realise their roles in a new dialogue, speaking

Y —
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their minds and eradicating all traces of power inequality in the classroom. Hence, this book
aspires to find out if extensive reading programmes promote -tive learning in all language
skills by increasing the efficacy of verbal skills development as well as the naturalness and
authenticity of communicative situations. need of further research on methods of this
kind, in different age groups, creates new perspectives to continue work over the perfection
and betterment of glottodidactics all over the world.

The concept of extensive reading is not new in ELT methodology, as we are in
possession of sufficient profes onal literature devated to various extensive reading projects

which have been conducted all over the world. However, in a European educational context,

this particular approach turns out to be on the cutting edge. We appear to experience a severe

shortage of empirical research which would indicate a high usefulness and effectiveness of the
approach in question. Therefore, this edition constitutes an undertaking to analyse the degree
to which the new investigating perspective, that is, extensive reading has influenced language
education and whether it is worth implementing in the EFL/ESL classroom. I have addressed
thirty four scholars from different comers of the world with a challenge to scrutinise the
concept of ER within the scope of their scientific interests. This treatise, resulting from the
response to my invitation, has heen divided into four sections, namely Developing reading
skills in a foreign or second language, Promoting literacy through extensive reading, The
efficacy of extensive reading: Insights from the research, and Extensive reading in the
L classroom: Teaching fips.
tion One is concerned with theoretical issues pertaining to reading, and particularly
to reading English as a foreign or second language. The goal of this chapter is to show how a
theoretical model can be instrumental in helping reading teachers clarify how they might help
their students to learn to read a foreign or second language. The discussion here revolves
ind cognitive interactive models of the reading process, automaticity, and word
recognition. In addition, we look at the topics of motivation, and the role of metacogn
knowledge in monitoring comprehension processes.

Section Two is devoted to the place and role of literature in language instruction at
different levels, ranging from primary to university, where the term literature denotes both
texts written for native speakers and graded texts designed for language learners (language
learner literature). The authors’ considerations emphasise that apart from linguistic
competence. language learners need the ability to interpret discourse in all its social and

cultaral contexts. Therefore, the application of various genres and their potentials, which
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include developing personal and social skills in the FL/SL classroom, serve as a powerful
pedagogic tool in learners’ linguistic development. promoting interaction between language,
literature and education. Therefore, this section endeavours to open up a further

views in the language teaching arena, which is of enormous significance.

Section Three aims to demonstrate the numerous benefits which can accrue from
extensive reading. Among these benefits we can see improvements in learners’ general
language proficiency, reading fluency, vocabulary acquisition, as well as affective changes
towards reading and language learning. Some authors seek to present that extensive reading
helps to develop communicative and (inter)cultural competences, which appears to be the
priority of the present-day EFL/ESL classtoom, whereas others attempt to investigate its

connections with learner autonomy.

Section Four comprises practical teaching tips, including ER programme gudelines,

lesson plans and activities. These materials have been specially designed to exemplify what
the language teaching/learning process should look like in the ER classroom. What is more,
they are all based on theoretically sound learning principles and provide opportunities for
communicative and authentic language use, thus serving as a springboard for EFL/ESL
teachers to start their own ER programmes.

This book is the fruit of a collaborative effort of scholars who have provided me with
thought- oking chapters, biodata information, as well as ready-made summaries of their
texts, which constitute the introductory parts to the afore-mentioned sections. I, in turn, being
the editor of this book, was obliged to put all these chapters in order and to arrange the
contributors’ summaries into the introductory parts so that they are coherent and ensure
effortless reading. Therefore, any errors that this book may ain are my own responsibility.

I presume that the following chapters will be a worthwhile reference source for
teachers, teacher educators, students and ER enthusiasts all over the world. [ have decided to
edit this book, first and foremost, with a view to instilling ER in the European educational
context and 1 hope that all the proposed ideas will be enthusiastically welcomed by EFL

instructors, and ER programmes will come to stay in European EFL classrooms for good.

Andrzej Cirocki

KARTUZY 2
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In Section Two we probe a variety of issues which focus not onl

y on the nature of extensive
reading but

also on the various practical procedures of its implementation within a foreign or
second language curriculum,

sound extensive reading programme in the EFL/ESL context, simu

1
The authors here provide an inestimable key to establishing a l
language classroom book flood with

ltaneously integrating a

the sheer joy and delight of reading in a foreign or

second language. In developing their philosophy of extensive reading, the scholars presented

here, among others, concentrate on the successful

implementation of ER programmes at
different levels of education, appropriate reading materials, and nurturing communities of
precious lifelong readers.

Section Two opens by discussing the necessity for extensive reading and extensive
in all language programmes. Here, Dr Rob Waring rev

research and shows that Je

listening iews recent vocabulary

L

arners need to encounter massive amoun

ts of language to learn not
only single words but also their collo

cations, register and so forth

- His chapter demonstrates
that neither intentjonal learning nor course hooks (

especially linear-based ones) can cover the
siaeer volume of text that leamers need to meet without the

help of extensive reading, He

W

shows that learners need to gain their own sense of language and that this cannot be gained

discrete language points, rather, it must, and can only,
€Xposure (o language v

from only learning

come from massjve

ia reading in tandem with course books,

Since extensive reading appears to

be inescapable in 3 foreign or

second language
education, the issue of text-based instruction is raised. Extensive

reading programmes, as we

shall promptly see, can be based on different text types. Thus, David Hill attempts to discuss

graded readers and their value 45 a component of a language leaming programme. First, he

distinguishes between two types of graded reader. the re-write and the simple original, and

gives an overview of the development of graded readers fro

>

m the 1930s to the present.

cond, he describes the criteria for grading and assesses the success with which they have

5een applied. Third, he examines the criticisms made of graded reade

rs and puts forward a

defence of their place in the language teaching syllabus.

David Hill’s discussion about simplified texts is addi

tionally expatiated upon by Dr
Ronald Leow,

who provides a comprehensive review

of the research strand in SLA literature

soncludes that the research appears to support the use of simplified written texts to promote

7 increased comprehension of text content in the classroom settin

.'-. dture studies to further address this issue. [n

-

g, although he calls for

addition, |

he points out that the research also
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appears to support the use of authentic and original materials in L2 to be used as the baseline
before simplification is performed, in an effort, minimally, to preserve some of the inherem
features of authentic input written for native speakers.

In the next chapter, Prof. Lucyna Aleksandrowicz-Pedich focuses on the notion of
the literary canon and its relevance for teachers” recommendations in their choice of materiaks
for extensive reading programmes. Despite the theoretical discussion of types of read
materials, in which she refers to both simplified texts and genuine literature, the concept o
the literary canon and the teacher’s role as a gatekeeper prevails. In addition, her chaptes
presents the results of a survey conducted among secondary school students regarding thes
reading preferences. The results of both the theoretical discussion and the survey indicate the
significance of narrative structures for success in reading programmes. The popularity of the
genre of fantasy is made clear, while the literary canon remains a major resource for thoss
texts to be included in extensive reading programmes.

Similarly to Prof. Lucyna Aleksandrowicz-Pedich, Dr Andrzej Cirocki advocates EF
programmes based on literary texts, which are said to store instances of language resources
being applied to the full, and where FL learners/readers assume active interactional roles to b

able to decode and deal with this language. Accordingly, his chapter aims to examine the rol

and place of literature in the language classroom in different historical contexts including

Ancient Times, the Middle Ages, the Renaissance, the Eighteenth century, the Nineteent
century, and, last but not least, the Twentieth century. In his considerations, Dr Cirock
endeavours to present a historical context for modern foreign or second language teaching
perspectives, which pave a way to a fresh approach to literature in the foreign languags
classroom — in which there is no need to separate literature from the instruction of everydss
language since it does constitute a part of other language systems, being represented by tales
short stories or novels.

Prof. Maya David, in her chapter, affirms that interactive theories of reading, whist
strongly influence teaching practice and draw heavily on schema theory, place gres
importance on the role of readers and the knowledge they bring to bear on the text in @
reading process. As she further highlights, findings such as these emphasise the importance &
choosing reading texts which are aligned to known schema, so as to facilitate decodim
However, while useful, as she points out. such findings present reading teachers with
paradox, because if cultural unknowns are a sure source of misunderstanding in the reads

classroom, then it can be argued that only texts that deal with known aspects of culture she
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o¢ used in that classroom, This, on the other hand, would prev

ent learners from learning about
the unknown. Therefore, using Paulo Coelho’s Alchemist (1

993), she altempts to demonstrate

that despite the students’ lack of schema regarding the content, the use of a pre-reading

activity can help to facilitate their decoding of the text.

The issue of reading materials is extremely important as the books EFL/ESL teachers

nclude in their ER programmes should be appealing, gripping, and thus motivating. For

nstance, Ray Williams (1986: 42) points out that *

‘in the absence of interesting texts, very
little is possible. (.-.) Interest is vital,

for it increases motivation®. Consequently, in the

next
chapter, Dr Ana Taboada and Dr Nele McEIvany tre

at of how intrinsic motivation

principles can be fused with the practice of extensive reading in L2 learners. To do this, they

draw from their expertise on reading motivation with both L1 and L2 learners and use the

model of reading engagement for native speakers developed by Guthric and colleagues as a

framework. In addition, to provide L2 teachers and researchers with motivation practices that
lend themselves well to L2 learners’ reading, they review the extant motivation literature in

L2 and use this as a basis to further elaborate upon. Intrinsic motivation practices such as
support of student autonomous reading, self-efficacy, interest, tnastery goals for reading and

social collaboration are all discussed in their chapter in relation to extensive reading within

and outside classroom contexts,

The following chapters touch upon the issue of implementing an ER programme into
the FL/SL classroom context. For instance, Dr John Macalister, in his chapter,

highlights the
use of extensive reading in the academic purposes

classroom. While there is broad agreement

that extensive reading is beneficial for language learning, its absence in higher educational

contexts is often remarked upon, and Dr Macalister suggests that there is no good reason for

that absence. He considers a number of questions that arise once the decision to incorporate

extensive reading has been taken: when and where the reading should take place; how the

reading should relate to the rest of the teaching programme; what should

be read; what to do
after the reading; and, who should be reading.

Dr Nunn, in turn, views extensive reading in relation to “holistic task-based unjts”
provides a detailed outline of a task-based unit and a second outli
unit. His aim is to ill

. He
ne of an extensive reading
ustrate the way extensive reading needs to be coherently integrated into
curriculum design combining holistic activities with atomistic exercises. He arg

ues that an
integrated holistic approach that emphasises the expl

oitation of extensive input for extensive

output js the most likely to lead to acquisition. In his discussion, Dr Nunn does not attempt to
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provide direct empirical evidence, supporting his view with the experience of using and
designing holistic units in relation to research-derived principles of SLA.

Subsequently, Handoyo Widode attempts to discuss the implementation
collaborative ER in the EFL classroom. In consequence, he sheds crucial light on definitions
benefits, and critical issues of collaborative ER; and the criteria of selecting ER materials (e.2
connectivity, selectivity, authenticity. variety, neutrality, readability, and accessibility ans
availability). Moreover, he addresses possible ER tasks (e.g. in- and out-of-class ER, reading
diary writing, language enrichment, and reflective journal writing), in which the ultimate go
is to help EFL students become engaged and fluent readers as they go through the entire
learning process. He concludes that collaborative ER instruction can foster studes
engagement and reading fluency.

The issue of reading fluency is also addressed by Dr Greta Gorsuch and Prof. Etsus
Taguchi. They show in their chapter how repeated reading (RR) might be used with extensive
reading (ER). According to them, the development of reading fluency has taken a position of
growing importance in L2 reading research and has emerged as a significant pedagogics
issue. Repeated reading, as they note, has been shown to be successful in increasing 12
readers’ lower level word recognition, thus freeing their attentional resources to invoke highes
order comprehension processes., Therefore, they do not hesitate to conclude- with a firs
statement that L2 learners using RR will benefit from increased fluency and comprehensios
which will transfer to new, unpractised passages during their extensive reading sessions.

Likewise, Prof. Emilia Fujigaki discusses the importance of extensive readimg
instruction for the development of EFL acquisition and fluency in general. She argues for the
necessity of using easy books, or graded readers, for weak readers in particular, comments o=
activities in her ER class, and explains the results of questionnaires given to students. The
feedback from her students and her own experience as an EFL learner has convinced her tha
a content-centred approach and level-appropriate reading materials can positively influenss

student motivation, and that integration of carefully designed ER courses into the EFL

curriculum of secondary schools is of utmost importance for students to build strong reading

skills, confidence, and a love for reading.

Sugeng Ariyanto also sees the need to introduce ER programmes to FL/SL education
to improve academic literacy in the target language. However, as he observes, this attemss
seems to be problematic due to a lack of written English exposure (e.g. English medium

resources). As he further notes, the tradition of ER ever developed by autonomous learners &
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In his second chapter, Dr Nunn sees the value of extensive reading of literary —‘i
for advanced students of English. He argues that critical thinking is at the heart of advar ‘
academic reading ability. He even adds that advanced students can benefit from being
through a detailed example by their teacher prior to transforming the approach learn:
independent researchers. The main focus of this chapter is a very detailed example of
extensive “contrapuntal” reading (Said 1993) of Graham Greene’s The Quiet American.
reading uses the novel itself, an extensive autobiographical extract, and a counter extract §

a biographical reading to critically examine Said’s brief “contrapuntal” discussion.

Dr Doreen Ewert, in turn, discusses the use of literature to introduce extenss
reading (ER) to reluctant adult readers of English. She presents what amounts to an elabor
step-by-step ER lesson plan with multiple components and options for using literaturs
introduce and guide students into ER. The plan has been “field tested” numerous times.
what is presented has been found helpful in getting students to become independent readers
full-length literary texts.

Dr Sivakumar Sivasubramaniam endeavours to alert all EFL/ESL teachers works
in tertiary and higher secondary settings to the poverty of reading and writing availabls
present and the loss of curiosity, critical consciousness and involvement it perpetuates in &
educational practices. As an antidote for this educational malaise, his chapter signposts
curative and corrective potential the prevalence of literature has in the educational pracs
of extensive reading. Subsequently, it discusses the theoretical issues and insights
constitute a personal response approach to literature, thereby urging the EFL/ESL teaches
function as empowered and empowering individuals. The ideas and insights explored
meant to prompt self-analysis and self-investment in the teachers.

Also, Dr Michael Janopoulos centres on the skill of writing. He wonders whe
sustained silent reading (SSR) is an effective means of facilitating L2 writing proficie
After defining SSR, he discusses the reading/writing relationship in L2 literacy developm
drawing theoretical support from the work of Cummins and Krashen to demonstrate that
can enhance and reinforce many aspects of the leaming process for 1.2 writing proficie
Then, after listing eriteria for successful implementation of SSR, he explores various iss
applications, and implications of SSR in facilitating the development of L2 wr
proficiency. He concludes by calling on L2 writing teachers to include a regular, long-s

SSR experience in their curricula.

Dr Ana Lado, however, focuses on developing oral communication in the
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Bamford’s (2002: 137-1 39) ten principles. The ultimate goal of encouraging ER is to improve

EFL students® academic literacy in both acquiring the TL and understanding the theoretical
concepts of content-based subjects using the TL,

2. Academic literacy in EFL contexts

Academic literacy is more talked about than defined, and I share Carrell and Carson’s (1997:

47) support for the statement that “there is no single image of academic literacy within the

university” (Anderson — Best — Black — Hurst — Miller — Miller 1990: 11). In this chapter,
academic literacy addresses the state of being knowledgeable in academic assignments that

are “shaped by individual disciplines, courses, professors and students” (Carrel] — Carson
1997: 47). 1t is much concerned with EFL learners” academic ability to know the TL and to
use it to comprehend some theoretical concepts relating to their fields of study.

Academic literacy in EFL contexts relatively differs from that in ESL contexts (i.e. in
the USA). Although Taiwanese students are recognised as a member of ESL speaking
societies, some of them, as observed by Widodo (2008) may survive developing their
academic literacy by reading more English books or references, since their exposure to the
academic atmosphere in the USA enables them to acquire more English medium resources.
ESL learners may certainly acquire academic literacy in English faster in the USA than they
do'in their home country where they may experience what Renandya (2007;
“lack of opportunity to use the TL” and where the TL input they

133) remarks as a

may get is so defective that
they cannot acquire it. This occurs because the threat of experiencing fossilisation and the

cessation of acquiring the TL owing to defective input and the affective filter (see Krashen

1982, Brown 1987) does not much affect some Taiwanese’s chances to acquire English as
their TL. Although ER might have been developed in their home country, and it could prevent

“the fossilization of inter-language structures” (Green 2005: 306-311), their ER performance

may not be as good as that of ESL learners learning in English speaking countries (e.g. the

USA). This strongly suggests that developing ER in EFL contexts requires a greater chance

for EFL learners to get access to acquiring English in an informal setting where much

exposure to English-medium resources is available.

Thus, ER is one way to promote the TL acquisition in EFL. contexts although the

community members, say Taiwanese students, are not exposed to the TL speaking
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community, and they have to make a close contact with the members of the TL speaking

society, say the Americans. Through ER, ESL students can integrate themselves socially and

psychologically with native English speaking writers (see acculturation by Schumann 1978).
ith the TL native speaking writers through extensive

in what Green (2005: 311) notes as

Their frequent interactive contact W

reading promotes their academic literacy and their ability

“the negotiation of meanings in texts”. It might be said that through ER, they are given

contexts in which they can “encounter and debate ideas, and analyze and practice language

features found in the texts” (Green 2005: 31 1).
Although ER sounds promising for the improvement of academic literacy, 2 limited
TL exposure in EFL contexts, such as in Indonesia, indicates that ER seems to be difficult for

two main reasons. First, many non-academic factors, such as “lack of input” (Renandya 2007:

133) may negatively influence students’ interest in reading English medium resources (e.g.

books, magazines, newspapers). Th
td to read English textbooks on academic references that are relatively costly, and

e economical factor could be one reason why EFL learners

cannot affo

even the library where most books are written in the languages other than the TL does not

help much to develop academic literacy in the TL. As a result, EFL learners might be less

motivated to develop their own academic literacy in English. Indeed, many cheap, but limited

copies of references available in school libraries do not optimally enrich ER activities because

all the copies might be off the shelf, and are not yet returned while many students need them.

Therefore, students might change their ER orientation or stop ER activities, and this violates

rather than promotes their effort to meet their academic needs. The disorientation upon

secking for academic references and the cessation of doing ER itself aggravates the extended

delay of their work submission for their assignments. Further, the returned copies of the above

limited references might be kept unread, and this certainly prevents rather than accelerates the

development of academic literacy itself.

Second, the TL exposure varies in different places, and it depends on the willingness

of EFL learners as readers who live in such different places. This means that the need for the

greater exposure that provides greater chances for ER might happen in not only urban areas

but also in rural areas. In both different areas, enthusiastic and strongly motivated readers may

subscribe to English newspapers (i.c. The Jakarta Post) to maintain their contact with both

English native writers and non-but near native writers. In contrast, the reluctant readers of the

non-native community, though living in urban areas, such as in Jakarta might fail to build the

tradition of ER as one way to enrich their academic literacy.
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3. Extensive reading: The lost tradition

In our era of globalisation, ER in the TL must ideally be of great importance in the
development of academic literacy worldwide, especially in EFL contexts. It is an extended
tradition since modern computerised technology provides the wider range of the TL uses.
However, this is not always in line with what really happens at schools or universities in EFL
contexts. The sophisticated technology of audio visual media provides more extensive
listening than reading, and this could divert the tradition of ER itself. Newsweek magazines,
for example, have for many decades been exhibited at newsagents of bookshops in
metropolitan public places, such as Jakarta and th ey have been used as the main reading
resources in these urban areas.

Long before using modern technology in EFL contexts, some other magazines and
newspapers such as the Strait Times or the Jakarta Post provided EFL learners the access to
getting more information in the TL through ER — as it was the only way they could do so in
the past. However, the tradition of having these magazines changed and the schools’ focus on
building academic literacy is now much more on providing computerised facilities by which
EFL learners can operate and get information with not only reading but also listening, They
are certainly able to read written messages on the computer screen, but they may experience
technical difficulties with time and the computer system management. For example, when
trying to browse the Internet, they may find that the message on the computer screen often
says “time out” meaning you cannot use it for a while, This negatively affects their effort to
maintain their ER tradition because they start to lose their enjoyment, satisfaction and above
all the tradition itself. Their lost tradition does not result from their teacher’s questions in the
classroom as Nuttall (1982: 187) worried about in her statement “When I was a student, |
hated having my leisure reading interfered with by teacher’s questions”. Rather, it is caused
by the computerised technology itself in the case of either the problem of getting the expected
reading selections or a misled enjoyment on the internet social networking: “Friendster” or
messenger chatting,

Since most internationally social and academic issues can be rapidly transferred
through computers, reading might become a less popular skill. The most recent news can be
lively broadcast on television (TV) channels by which EFL learners can receive information
by just listening to the TV news programmes. In this case. they do not need to read magazines

or newspapers for information of the same kind. Even worse, academic reading selections are
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4. Encouraging ER: The tradition regained

Encouraging ER is to regain the lost tradition of developing the academic literacy of which

the purpose is twofold: to improve the TL acquisition and to understand the theoretical
concepts of content based subjects,

4.1. To improve the TL acquisition

As discussed before, the TL exposure is insufficient in EFL contexts in the sense that EFL.
learners get access to the TL only by indirect rather than direct contact with the TL speaking
society through printed materials and sophisticated technology, such as computers. As a
result, the TL input is limited only to how well EFL learners get access to acquiring the TL. In
doing so, ER should be integrated into in-class ER reading activities and be implemented in
self-access learning (SAL) centres.

The best alternative to alleviate the crisis of the lost tradition of ER in EFL contexts is
to encourage ER itself as the basis of developing academic literacy in English. In doing so, I
propose some areas to consider for encouraging ER as follows:

1) the provision of the TL reading resources in EFL contexts;

2) the existing academie atmosphere in EFL schools or universities;

3) the accessibility of English reading texts on both social and academic issues;
4) the text types for building up the tradition of ER.

Further, to make sense of encouraging ER, I confirm that EFL teachers should give
their students assignments by using the existing printed reading selections, even if they are
outdated, or by producing more printed documents that contain updated texts of academic and
social issues. What I mean by the provision of the TL reading resources in EFL contexts
certainly includes printed books, the contents of which can produce pleasure in their readers,
as implied in Mason and Krashen’s (1997: 101) findings below:

Extensive reading allowed “reluctant” students of EFL to catch up to traditional students, and
worked in a variety of EFL situations. When we add these results to those already published in
second language acquisition, and to the massive support free reading has in first language

development, the case for self-selected reading for pleasure is overwhelming (Mason — Krashen
1997:101).
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language competence. On this point, I note that through

making questions or what Smith
(1985: 78-79) notes as “predictions™ of their own (not their teacher’s), EFL learners might

comprehend the reading text and say that it is easy. In other words, EFL teachers have to

remember what Lyons (1977 33) notes as what they mean “communicative” (or meaningful

to them as teachers) is not always “informative™ or meaningful to their students as extensive

readers. Therefore, to make sense of ER, EFL teachers have to concentrate on what is

informative (understood) rather than what is communicative (supposed to be understood) or

what Nuttall (1996: 229) notes as “reading is caught, not taught”. So, encouraging ER for

EFL readers is also to provide an ER assessment record, of which the data about what they

can or cannot understand can be used as a reference to update the existing reading selections.

The second slogan “g varie of reading material on a wide range of topics must be

available” sounds more challenging in the sense of the time and energy needed to develop

reading selections. The fact that various learner readers have their own learning needs and

purposes for reading means that regular updating should be done to keep the first slogan

effective for different reading purposes. In other words, providing various reading selec

is one way to encourage ER in EFL contexts, Tt agrees with

tions
1 what Rodrigo and her colleagues
note as “reading in great amounts for the purpose of a general understanding of the text or for

the enjoyment of the reading experience” (Rodrigo, Victoria — Daphne Greenberg — Victoria

Burke — Ryan Hall — Angelee Berry — Tanya Brinck — Holly Joseph — Michael Oby 2007:

106). Similarly, the above fifth slogan confirms that “the purpose of reading is usually related

to pleasure, information and general understanding”. In this case, | note that every student has

his/her own taste of pleasure and information when doing ER. Some students might think that

they read novels for pleasure or enjoyment, but others who study literature might have novels

for information rather just enjoyment, Therefore, I propose EFL teachers to encourage their

students’ ER activities by focusing on at [east reading for pleasure, such as with English short
stories or novels, and for academic information, such as with books or references, or for non-

academic information, such as in brochures and newspapers.

On this point, EFL learner readers with high autonomy or the so called SAL approach

(see Gardner — Miller 1999: 8) can meet the requirements as stated in especially the above

third and fourth slogan, and this is what Pigada and Schmitt (2006: 2) notes as an efficient

approach of ER for vocabulary acquisition and reading itself as follows:

There are several reasons why it is so

attractive to develop language knowledge (and more
specifically vocabulary) through extens

ive reading. To mention a few, it is considered ...
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happens is the fact that they tend to perform passively unless their teacher is able to “orient
and guide” them (see Slogan 9 above). This means that ER in EFL contexts might be
impracticable without teachers’ guidance.

Therefore, the best way for EFL teachers to encourage ER in EFL contexts is to reflect
on at least the above ten slogans or Day and Bamford’s (2002: 137-139) principles. In this
way, their ER programmes in both the classroom and the SAL centre might be fruitful. In
addition to this, they should “introduce ER within the purposeful and interactive framework
of the task-based language curriculum” (Green 2005: 31 1) and develop the existing SAL
centres that, I think, have been established for vears in EFL contexts. In this way, the ER
promoting tasks can be developed by giving learners the freedom “to meet” their enjoyment
and pleasure. Indeed, they might be mentally distracted by their teacher’s questions, but their
reading comprehension can be measured by asking questions or what Smith (1985: 78) notes
as “predictions”. On this point, they can freely make their own questions if they do not have
to answer their teacher’s questions. In short, I think to reflect on Day and Bamford’s (2002:
137-139) principles of ER and to integrate ER into classroom intensive reading activities are

one way to make ER in EFL contexts fruitful.

4.2. To understand the theoretical concepts of content-based subjects

Developing the existing ER in self access learning (SAL) centres is another way of
encouraging ER in EFL contexts to improve academic literacy, of which the target is to
understand the theoretical concepts of content-based subjects. The SAL centre in Jember
University, Indonesia, for example, has been developed since the mid 1980s for the university
students (learners) to learn and practice all the TL skills independently that include ER.
Unlike a library, this centre is the place for reading not only books and journals but also some
modified types of reading selections complete with many graded reading ‘comprehension
exercises. A self access system of how to get access to reading selections and how to
encourage ER for SAL has been established in the centre. Moreover, the centre has developed
both intensive and extensive reading facilities for almost three decades, but the progress of

developing such facilities is still vulnerable to lack of the TL language exposure outside of the

centre,
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intensive reading activities in the classroom and be implemented in the SAL centres, and the
link between two different situations. the classroom and the SAL centre, can be seen in the

following figure.

FACILITATOR

AUTONOMOUS
READERS

ER
MATERIALS

INTENSIVE READING 4 ER

ACTIVITY ACTIVITY

Figure 1. The roles of EFL students and their teacher in the classroom and the SAL centre in integrating ER into
intensive reading activity.

Figure 1 describes the roles of EFL students and their teacher in two different places:
the classroom and the SAL centre. The teacher in the classroom presents and explains reading
tasks to the students and plays the role of a tutor ready (o help rather than to teach in the SAL.
The students may work on intensive reading for their assignment based on their teacher’s
instructions in the classroom, but they as autonomous readers freely develop what they have
discussed so far through ER in the SAL centre. Their assignment in the classroom determines
the selected ER materials in the SAL centre. The double headed arrows that link the two areas
show the integration of intensive reading and ER activities in the sense that both activities can
be conducted in both areas. In this case I note that the SAL centre represents the wider

ecology outside the EFL classroom that provides the TL exposure.
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This book presents a wide-ranging examination of extensive reading and its
great role in increasing literacy and language development as well as
fostering a positive attitude towards reading. The authors are first
concemed with theoretical issues pertaining to reading English as a foreign
or second language, showing how a theoretical model can be instrumental
in helping teachers to encourage their students to learn to read. Then, the
authors discuss the place and role of literature in language instruction at
different levels, ranging from primary to university, where the term literature
denotes both texts written for native speakers and graded texts designed for
language learners. Suggestions are provided for integrating extensive
reading into the curriculum, establishing a library, and selecting reading
materials. The authors also present numerous benefits which can accrue
from extensive reading, namely: improvements in learners' general
language proficiency, reading fluency, vocabulary acquisition, affective
changes as well as developing communicative and (inter)cultural
competences a priority of the present-day EFL/ESL classroom. Finally, the
text provides practical teaching tips. including extensive reading
programme guidelines, lesson plans and activities. This innovative book will
undoubtedly be a worthwhile reference source for teachers, teacher
educators, and teacher trainees for years to come.
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