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Quesuons are essent1a1 because teachers can convemently and eﬁ’ectlvely
use them to engage students’ thinking about issues, problems, and topics under
~ discussion. The teachers’ eﬁ‘ectlveness asa questloner depends not only on devising on

good questions, but also on the way questions are asked. Effective application of a
. series of questlomng techniques can make the difference between a class of students

who are passive, confused, frustrated, and ‘mentally unchallenged and a class of
- students who are active, stimulated, and reflective. This research was conducted at
b Engllsh Education Program, Faculty - of Teacher Training ‘and Educatlon, Jember

* University. The problem of the research is what are the teachers techniques in delivering

~ questions in four English skills during classroom interaction. The objectlve of the
~ research is to describe the teachers’ techniques in delivering questlons in four English
skills during the classroom interaction. The’ respondents of the research was the
lecturers of four English skills for Speaking II, Writing II, L1sten1ng II, and Reading 1T

- in third semester for 2003 level of students. The data were collected by observation and
~documentation. The data was analyzed by using descnptlve analysis. The research result .

’showed a broad picture of teachers’ techmques in delivering questlons in classroom
interaction that they used some techniques in delivering questions in each session of
questioning activity during classroom interaction. Frrstly, teachers phrased the questions
well to the ability level of the students. Secondly, teachers rarely adapted questions.
Thirdly, teachers asked questions sequentially. The sequences of questioning started
~ with lower level questions and progressed to stimulating higher level thmkmg Fourthly,

- teachers did not balance questions at a variety of levels. Questlons were primarily

_engaged in convergent thinking to have the students to recall or recognize information
and demonstrate understanding of the material given. Fifthly, teachers rarely probed
~ initial student’s response to questions. Sixthly, teachers used purposwely wait time after
asking questions and after students’ responses. Seventhly, teachers rarely used questions
'to encourage students’ involvement by balancmg responses from volunteering and non
~volunteering students. Teachers chose to give the same chance to all students first or

- volunteering. Finally, teachers rarely requested students to ask questrons Based on the
- research results, teachers are’ suggested to develop the techmques in questioning

especially in encouraging students to formulate questions in order to the students 7 :
T become more act1ver mvolved in the teachmg learmng process ' '
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k-l 1 Background of the research

1 ]'NTRODUC‘TION .

Teachmg has been deﬁned as an attempt to help someone acqulre or

change some Sklll attrtude knowledge or apprecratlon In other words, the
teacher s task. is:to create or .influence desrrable changes in behawor or in -
tendencxes toward behav10r in his students (Brown et.al, l985 2) The main

o mstructlonal objectlve in the teachmg of Enghsh is to help the students have good

mastery of the four language skills, readmg, wrltlng, speakmg, and hstemng In
Enghsh Educatlon Program of F aculty of Teacher Training and Educatlon, Jember

. , Umversrty, the four language skrlls were dehvered in four dlfferent courses which

’:teacher and the students.’ - Y B 2 k 2

k classroom is through the use of questlons L , -

o Jare readmg class wntmg class speakmg class and hstemng class The class
should 1nvolve the students in language activities using English, in, t}ns way, the
: students are expected to be. able to learn based on the objective of each class in

whrch they are expected to be able to read to wnte to speak, and to listen to the

target Ianguage To reach thlS goal there should be certain 1nteract10n between,

l
: =
Teachers are generally charactenzed as s the controller to most of what is .

‘Sald and done in classroom dunng the mteractmn with the students Part of this
: control comes from the speclal status of the teachers that a teacher is a person’ who
teaches In domg thelr job, teachers should concern, develop, and try to improve ‘

the way in whlch they use the language to control classroom mteractxon The

teachers control of commumcatnon determmes how, when, where and with

 whom language is used in the classroom of course, it will also depend on how

students interpret and respond to what the teachers say and do (J ohnson, 1995 16).

The most basic way teachers stlmulate mteractlon, thmkmg, and learmng in the

Questlons are essentlals because teachers ~can convemently and -

effectlvely use them to engage studcnts thinking about 1ssues problems and

toplcs under d1scuss1on Wilen (1991 200) stated that the teacher s eﬂ’ectlveness' o

: '; as questxoner depends not only on dewsmg good questlons but also on the way,'
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- Four Skills durmg Classroom Interactlon

: he/she dehvers the questlon to handle classroom 1nteractxon

1 2Research Problem @

Based on the background the research problem can be formulated as

: 1nteract wuh the students in classroom?” 5

: questlons in classroom 1nteract10n of four Enghsh skllls o

S the questlons are asked Eﬁ‘ectlve apphcatlon of a senes of questlomng techmques

can make the dlfference between a class of students who are pass1ve confused £
‘_frustrated and mentally unchallenged and a class of students who are actlve'

‘ 'strmulated and reﬂectlve A teacher w111 have hls/her own 1deas about the way» =

Refemng to that consnderatxon, the researcher wants to. oonduct a

- 'research entltled “A Study on Teachers ‘l’echmques m Delrvenng Qu_estxons in

- ﬁfollows “What are the teachers’ _ techniques in dehvermg questlons as they N

1 3 The Objectlve of The Research

Based on’ the research background and the research problem, the -

fobjectrve of the research 1s to descnbe the teachers techmques m delivering i

1. 4 The sngmﬁcance of The Research

It is expected that the result of thls research will be useﬁ;l for the

1 For the Enghsh Teacher .

Hopetully, the Enghsh teachers can select and 1mprove thelr ways ln :

dehvenng questlons in classroom mteractlon ;

2 For other researcher

- ‘; It is expected to be useful mput for other researchers to conduct s1milar study

and it can be used as con51derat10n to choose the snmlar study
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i 7 Al 5 Operatronal Defimtron

As a gmdehne to avord mlsunderstandmg between the wnter and then :

: readers about the ideas of the terms used in thrs trtle there are two terrns to be

clanﬂed namely, teachers techmques in dehvenng questrons and

' skrlls class and classroom 1nteractron

L 5 l 'I‘eachers Techmqnes in Delrvenng Questrons

Techmques of questromng meant to the teacher s ways

four English

of handling

classroom mteracnon using - questlons to stlmulate students thmkmg ‘and

partrcrpatron They are questlomng phrasrng, adaptrng questlons questlomng

,sequence balancrng questrons probmg responses using questlons

. partlcrpatlon, usrng wart tlme and encouragrng students questrons

oL 5 2 Four Enghsh Skills Class |

to students ;

Four Enghsh skrlls class was ertmg II, Speakmg II, Lrstemng II, and

: Readmg i classes

1. 5 3 Classroom Interactron |

Classroom mteractron meant the 1nteractlon between teacher and students

rn questromng process/ ques'aon and answer act1v1t1es durlng the lessons
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~ ILREVIEW RELATEDLITERATURE b

Thls chapter hrghhghts the related lrterature to the research This chapter
mcludes classroom mteractlon, teachers use of language durmg classroom
‘lessons the verbal commumcatron, the non-verbal commumcatlon, techmques of

| ‘questromng, and the teachmg of four Enghsh skrlls R

2 1 Classroom Interactron ] , ) : R &
Rrvers (1987 4) says that we achreve facrllty in us1ng a language when
our attentlon is focused on conveymg and recelvmg authentlc messages that

 contain 1nformatlon of mterest in a situation of 1mportance to us. Thls condition is |

= 1 : called mteractlon As Well (in Rlvers 1987 4) expresses it:” Exchange is the basrc

L umt dxscourse ngulstrcs mteractlon isa collaboratxve act1v1ty mvolvmg the

’ establlshment of a tnangular relatronshlp between the sender, the recelver and the

context of the srtuatxon (the context of the messages 1s part of the srtuatlon Y.

The 1nteractron canbe in the form of spoken or wntten commumcatxon '
Interactxon mvolves not only express10ns of one S 1deas but also

_comprehensron of those of others. One hstens to others one responds (drrectly or

B :1nd1rectly) others hsten and respond Partrc1pants workout mterpretatrons of

e meamng through thrs mteractlon whrch is always understood in 2 context with -

e non-verbal actlon addmg aspects meaning beyond the verbal action

;(Rrvers 1987:4). All of this factors should be present as. students learn to

o commumcate such as lrstemng to others talkrng with others, negotlatmg meamng K

~in a shared context. ‘From these examples, we can conclude that because of an

mteractlon between a person to another there i is a commumcatlon In other words,

-

S im commumcatlon, there must be an 1nteract10n between people who have '

somethmgtoshare o ST

. Ina classroom, there are always 1nteractlons between a teacher-a student -
and a student-a student Classroom mteractron is the mteractlon that happens in af :

classroom There are two main types of classroom 1nteract10ns ‘that can be
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1nteractron (Rrvers 1987 4)

,_;

L Teacher-student 1nteractton 1s an mteractron that can be seen in most fra

‘teachmg learmng srtuatron since a teacher isa person who teaches Chaudron

i 1dent1ﬁed Flrstly, teacher-student interadién Secondly, dent-student b

1 (1988 121) _states that thrs mteractron allows a greater vanabrlrty and mutual =

| constructed meamng by the teacher and the students Conversatrons and

V rnstrucnonal exchanges between the teacher and the students provrde the best

opportumtres for the students to exercise target language skllls to test out thetrf -

| hyphotheses about the target language skrlls and to get useﬁﬂ feedback ‘The

- negatlve srde of- teacher-student 1nteractxon is that this 1nteract10n can lead to

'teacher drrectron and dormnatron of the mteractton The lack of mtentron or

g negatrve functronal treatment will at least not promote, and may 1nh1b1t students
progress to leam the target language Rrvers (1987 4) says that for the genuine
mteractron, language leamrng requrres mdrvrduals teachers as well as students, to

" apprecrate the umqueness of other mdlvrduals wrth therr needs The teachers as

‘well as the students should not mampulate or decrde how they can or erl learn, :

: ~but encourage them, educate them, and burld up therr conﬁdence and enjoyment :

m what they are domg

Johnson (1995 112) ﬁnds that student-student mteractlon generally -

i creates opportumtres for students to partrcrpate rn meanmg-focused

commumcatron, to perform a range of language ﬁmctrons to partrcrpate in the

-negotratron of meamng, to engage in planned and unplanned drscourse to attend

- to both language forms and functrons to assumc drffenng roles in mteractron, and : .

o lmtrate or control the toplc - of drscussron On the contrary, Johnson (1990) (m‘

: Johnson,1995 112) states that student-student 1nteractron represents off- taskp :

tbehavror drscourages achrevement, and lead to classroom dlSl‘uptIOnS Student-' g

- ‘student mteractron is an 1mportant drmensron of classroom commumcatron that

»should not be underestlmated and overlooked Student-student mteractlon, if

structured;and managed approprrately, can play an important role m students’

ooooo

'~ ’cogmtrve development, educatronal achrevement and emergmg soc1al o
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L 'encourages collaboratlve rather than competltlve soc1al relatlonshtp among :
students In thls research, teacher-student 1nteract1on 1s the main concern deahng

w1th the research problem

2 2 Teacher s Use of Language dunng Classroom Lessons

‘ Casden, as quoted by Johnson (1995 17) descnbes classroom lessons as
\ classroom speech events wrth specrahzed rules and expectatxons concermng the

A appropnateness of teachers and students commumcatlon behavror Mehan,"

~ Sinclair and Coulthard (m Johnson 1995: 17) state that the underlymg structure of '

| classroom lessons generally consist of a sequence of acts, namely, an initiation
Cact, a responsnve act ‘and an evaluatlon act (IRE). The IRE sequence represents
‘the most ba51c 1nteractronal sequence of classroom lessons The most basic
e 1nteract10nal sequence of classroom lessons is the teacher initiates a questlon, the '
 student responds and the teacher prov1des an evaluatron 7 ‘ _
|  Mehan et. al. (in Johnson,1995 17) states that the sequence ex1$ts w1th1n

~ three. broader phases that make up the overall structure of classroom lessons.

i These phases 1nc1ude an opemng phase an instructional phase, and the closing -

: phase An opemng phase serves to onent the students to the content to be taught »

‘as well as prov1d1ng procedural 1nformat10n about how they will be expected to
partlcrpate in the lesson. An 1nstruct10na1 phase contains toprcally related sets, or

(vmstmctronal activities that focus on speclﬁc aspects of the content bemg taught.

j The closmg phase prov1des both mformatrve and procedural mformatlon about |

u _‘what student will be expected to do with what they already have leamed

‘ Transcnpts of language lessons can 1llustrate the way in whrch teachers

use language to control the pattems of commumcatron 1n second language

k classroom. This excerpt is taken from ]ohnson (1995 18) The teacher led an k'

S 'rntermedxate Enghsh asa second language class in a substitution dnll desrgned to | o

: "teach the correct usage and form of comparatlve and superlatlve ad]ectlves The o

- 7 settmg isa secondary school The teacher stated goal for thns lesson is to enable

~ his students to recogmze the grammatxcal forms of comparatlve and superlatrve
ad]ectlves and to be able to use them correctly to complete a substltutlon dnll
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‘Two students Bm and Tomo were attempted to complete the followmg dr111 by
msertmg the underlmed words based on cues ngen in the textbook : ‘

It’ s warm tlus evemng

Yes the eveni ings are gettmg warmer " g

1 thmk the warmest 1t has ever been

| No. Teacher No ,Student S

1 “OK, let s try number one.|2. Bm “It warm thxs evemng
Bm?l Yes, why don’t you | R = '
‘ 7 start and Tomo will folllow
B Go ahead try it.. Number '

| one™. - iy o ,
A 3 ! Tomo “Yes the evemng are
o § gettrngwarmer” k E
- 14. | Bin: “I think, 1t get ‘warmest
\ REaE 3o : thrsevenrng S
5 “OK How could we change‘ 6. |Bin: “Gettmgkwar)miest?‘”.
A thatahttleblt?” | | | i ; :
7. - | Tomo: “The warmest?”.

[8 [TePs ke out “geiting’ [0 [Bi T g warmest”
Let’s not use the verb “get Ak o '
) |angmr e
- 10. | “Let’s Just say...let’ s take out 11 j kBin;r“OK»_».' 7,

“getting”, let s say,”It s the
| 'warme’st ,‘ylts‘,' ever |

bid .

been ”Its the warmest AN PR

& 'sprlng How does that

sound?” N g

- 1120 [ “Let me. write - down (T 13, ‘Bin:“.‘Getting-warrnef’,.'- ’

"wntes on the board The
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evening are: gettmg warmer)

| Well, let’s see what 3 you get” ‘

- [1a

L word “get”,-

‘| use  “getting”

“Now, maybe we can look at

thxs sentence and see how we

| can change it to make it
| better.. OK,letstakeoutthe e
- OK, because

in the second|

remember

‘sentence of our dialogue, we |

, comparative_ SO for

example

with the |

150

Bin: “Getting warmest”.

16

‘ Warmex”

“The evemngs are gettmg'

17.

Bin: ”Getting warmer”..

18.

“OK, . warmer.. Is that ‘the

| superlative?”. - .

19,

| comparatlve or . the|

S;: “Comparative”.

120.

,“Comparatlve OK? Alnght

gettmg

| does that “gettmg ‘mean?”.

1s the verb what' i

21.

Bin: ”Getting yyarmef’.'

[z

“What does getting mean?”.

23.:

Tomo; “Startmg

24,

“Starting, maybe becoming”.

25,

any “Beglnmng t

~~ lto the poiht"

i Wamier

;“Begmmng to, alnght S0
| they are in the process of

'becormng, they re changing

They are becommg

: warmex” 8

of beihg |

27.

Bin: - ‘“Evemngs gettmg 7

warmer” s

12

| “OK, evemngs alnght Now

let’s put in kthe superlatlve |

29. -

Bin: ~“Evenings

‘warmer’”’.
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U here We’ll go ﬁom this one

”The evemngs are gettmg
' warmer” .to th1s one ”Its |

the warmest it’ s ever been

- 130, 'Tomo “It s the warmest xt s

ever been

»

1 : R o 31 »Bln “It sthewarmest .
32. | “Right, here we get the|33.~ Bm ”Warm

superlative Vﬁght? So, what'kis" 5

the meanlng of this sentence
- with the superlatlve? ’ ™ T %3 :
34. . What does “it’s” stand for ”135. | Bin: * Warmest”.

Or,” it has’r’s?. - ,
7 K 36.} : sTomo Ly Evemng | k
37.- ,“OK, e evemng, this 38. | Tomo: “It 'S the wannest it
A partxcular evemng, that we :f" ever been '

| are talkmg about 1s the
" warmest ever, it’s ever been ‘
v ,before 1t s one hundred

: degrees so it sthe warmest L

; has everbee ; Lk _ :
k ,39" B T Wowl One hundred
! ten? No .Here one hundred
ST R BPS O ’ ten! Toohot"’ y
e 40. k_“Byin?” Sesghil © |4l | Bin: 'It the warmest '

warmest 1t ever been

142, “Allnght good Letsgoon
t Lookat number two"’ :
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It is clear that the teacher-student exchanges in excerpt to follow the IRE '4
_ sequence ‘In almost every exchange the teacher provrdes an mltlatlon, a student i
responds and the teacher evaluates that response | o

In thls example the teacher attempted to teach a specrﬁc grammatlcal' T

"rule usmg a substltutlon drrll therefore lns language controlled not only the

~_content bemg commumcafed but also the - structure of that commumcatlon To .

control the content of the lesson, the teacher not only used grammar tcrrmnology, e

but he also expected lns student to use this terrmnology For example in turn 14,
- the teacher explamed OK, because remember in the second sentence of our'_
: dzalogue we. use gettmg wzth the comparatzve so for example ..... ” Bin
o 4cont1nued to answer mcorrectly The teacher asked ‘in turn 18, 1“Is that the ,
comparatrve or the superlatzve? ” and several students respond in turn
“19 ”Comparatzve iy Nowhere 1n this expert Bin actually used the wordsf
7 comparatlve and superlatlve and given that almost every attempt he made |
 was mcorrect it seems doubtful that he actually understood the meamng of the -

~ grammar termmology The teacher also controlled the content of the lesson

. through the types of questlons he asked In the ﬁrst strategy, promptzng questzons

7 the teacher’s questlon serves to orient the students to the context of the questlon :
,and provrde some indication of how it should be answered For example inturn

32, ”Rzght here we get the superlattve rzght7 So, what is the meanmg “of this

sentence wzth the superlatzve?” Thrs question acted as a cue for Bm to answer - -

' smg the superlatlve form of the adjectlve however he mrssed the cue and mstead

k "answered 1n turn 33 ”Warm Smce Bm s answer ‘was not what the teacher was

: lookmg for, the teacher used a second strategy, probmg questzon wh1ch involved E

o rephrasmg the questxon s0 'that 1t was less complex and more spec1ﬁc In turn 34, L
‘ 'the teacher s probed questron, What does zt stand for? Or zt has’?” is an‘ R

L 'attempt to help Bm produce the correct answer Although Bm response was still -

o : :1ncorrect, Tomo appeared to understand the problng questron and answered in tum e

; ‘36 ”Evenmg

- v complete the 1nstructronal task, whlle at the same tlme restnctmg thelr use of that

- The teacher acted as an mformant provrdmg specrﬁc 1nformat10n to. i
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inforrhation'to an established structure. To maintain informant role, he chose to

exert a greater amount of control over the patters of communication during the

lesson. : : L k
| ' Teacher ] control of the patterns of commumcatlon appeared to mﬂuence |
| the extent to whrch students used language dunng the lesson 'I'he students ,
language was lrmxted to one or two word responses, and generally vocabulary was )
taken drrectly ﬁom the dnll There are two examples in whrch the students’

- responses vaned from the vocabulary grven in the drill. The first occurred in turn '
20, when the teacher asked, ».....what does that gettzng mean?” Tomo and
g Vrnny oﬁ‘ered ¥ startmg’ and “begmnmg 107 The second occurred in turn 39

| ~where Bin oﬁ‘ered = Wowl One hundred ten? No here, one hundred ten’ Too

hotl.” whrch is followed by a negatrve evaluatlon from the teacher |
: l
- This example is only one of the examples of teacher’s use of language

‘ durrng classroom lessons Indrvrdual teachers will vary in the ways 1n which they

- control - the patterns of classroom commumcatron This may caused by the

o . use language to control the pattems of commumcatlon.

' 'drﬁ'erences in teachers pedagogrcal purpose in leadlng to drﬁ'erences in how they

2. 3 Verbal Commumcatlon

7 ~ Verbal commumcatron isa commumcatron in the form of verbal or the

| actual words spoken to commumcate w1th others (xn Dsouza,1981 43) There are
~ two types of verbal commumcatlons that can be seen in. the teachmg learmng ‘
~ process, explanatrons and questrons Explanatrons are commonly used by the
teachers to teach students the target language Questxons are usually used by the |

, teachers when the teachers want to evaluate the students progress Hence the

o E drfference ‘between explanatrons and questrons is that explanatrons usually deal

‘wrth teachers dommatron of classroom activities, on the other srde through‘ ,
.questlons Teachers can mvrte the students to join the classroom actrvrtres

The force ofa questron is (on the whole) an attempt to ehcrt a partlcular

L krnd of answer (Levmson, 1979 377) It can not be demed that questrons play an .‘

S 1mportant role ina classroom actrvrtres Questrons are an mvaluable resource in.
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the classroom mteractlon Flrstly, questrons requrre answers, a questron need

S part1c1patlon Secondly, questrons provrde feedback, questrons can be used to test‘ .

 the knowledge acquired in particular. Thrrdly, questions allow the PUP11 to express o

. the locatlon of any puzzlement he may feel (Levmson, 1987 378).
. In addmon, teacher s questlons constrtute a pnmary means of engagmg '
learners attenuon, promotxng verbal responses and evaluatlng learners progress
,(Chaudron,1988 126). From thlS pomt of v1ew it 1s clear that questlons are really :
useful in teachmg learnmg process to promote a greater mteractron between the
~ teacher and the students As have been stated before that questlons require an :
'_answer questlons need partrcrpatron Partrcrpatlon from the teachers and the

: students dunng classroom lesson w1ll show the 1nteractron 1tself

| :2 3 l Types of Questlons

Based on the fact that there are dlfferences on cogmtlve levels of
questrons and that a relatronshrp between questlons and student’s thmkmg exists,
Gallagher and Aschner ] (1963) make a classrﬁcatron scheme for 1dent1fy1ng and

" devising cogmtlve levels The - levels of questlon classrﬁcatron have been

,categonzed as convergent and divergent questzons Convergent questzons serve

e _the 1mportant purpose of determmmg students basic knowledge and

- understanding, and are the basrs for subsequent h1gher-leve1 thmkmg Dzvergent ;

. questions serve the purpose of requmng students to process what they have

: : mdependent and reﬂectrve thxnkers

o students performances as notlced m their responses '

tlearned by thmkmg cntlcally, creatlvely, and evaluat1ver Students need
opportumtles to practrce hlgher forms of thought if they are expected to become

/ The followmg are the category system made by Wilen et. al. (1996) based

~on the probabrhty that teacher’ s intention and expectatlons w111 be congruent to

: Level I- Low-Order Convergent A teacher s mtentlon is to have students to recall S
‘ or recogmze mformatlon Emphasrs is on memonzatron and observation.

The students deﬁne recogmze quote 1dent1fy recall and answer “Ye
_or! ‘No X ' '

o e S b e A A ot e P - it ot i i b ittt e e it e i
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Example questlons Who znvented the sewmg machme? How many colors g |
are on the chart? What is the deﬁmtzon gtven in your book of i‘
photos)mtheszs? LR 1 e R l oy
Level II-Htgh-Order Convergent A teacher s mtentlon 's to have students to :
= demonstrate understandmg and apply mformatlon The students descnbe
4 »'compare, contrast, rcphrase, summanze explam, translate mterpret, e
relate, apply, use, provrdcan example and solve. ; EE R ;
L Example guestlons What is an example of cooperatzon in your home?
How are these numbers related? How ‘would you_solve thzs problem
o uszng the accountzng procedure we Just dtscussed7 In your own words,
accordmg to the story, how dzd Tom Sau{yer convmce hzs fnena’s o
4 whitewash the fence? oy B ; LN
Level III Low-Order Dtvergent A teacher s intention is to have students to thmk 5o
acrltrcally about 1nformat10n, ldeas and opxmons The students dnscover‘
| motives,  reasons, Or = causes; draw conclusnons mferences or
generahzatxons provxde evrdence or support for conclusrons mferences
or generahzatlons y . ‘ o ,
% Example guestlon Now that you have completed the expenment what is
’:’ your concluszon about why the substance became denser? Why do you
3 ! \ithznk the gtrl ran awqy JSfrom home? What evzdence can you provzde to
support your view that the constttuttonal power of the preszdent has
‘ ﬁdzmmtshedover the years? ¢ g A l 4 B
Level Iv- Hzgh—Order Dtvergent A teacher s intention is . to have students to 7
perform ongmal, creanve and evaluative thmkxng The students produce
ongmal commumcatlons make predrctrons propose solutlons, create, "
~ solve hfehke problems speculate construct, devrse wnte desrgn,
. : hypothesrze synthe51ze developf udge ideas and problem solutnons
v ; express opunons and make choices and dec1s1ons l' L '
: Example guestrons How would you . rate the eﬁecttveness of the, -

| Envzronment Protectzon Agency? What isa good tttle for thts story? How |
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can we razse money to support the recyclmg center7 What is youri

favorzte orcheslral mstrument?

‘ Those levels of questlon are used to descnbe teacher s questxons in

_ correspondmg to students performance and thelr responses to teacher s questrons
2.3, 2 Sentence Structures Used m Questlons e ‘ |
o Asa part of language system, grammar plays an unportant role in the
structure of a questxon to express one s meamng Nunan (1999 97) deﬁnes' |
}. grammar as an analysrs of the structure of a language exther as encountenng ina
corpus of speech or wntmg ( a performance grammar) or as predlctmg of a

& speaker s knowledge (a competence grammar) Furthermore he states that a

contrast 1s oﬂen drawn between a descrlptlve grammar whrch prov1des a preclse N

s account of actual usage and a perspec'nve grammar whrch tnes to estabhsh rules
for the correct use of language in a soclety : ‘

Sentence structure is the structure of the sentence The followmg section

s the sentence structure used in questlons questlons questlon words indirect =

questlon, and rhetoncal questlons In this . research the researcher focuses thej ,

M d1scuss1on on questxons that ‘are dellvered to the students in a classroom

mteractlon

2 3 2.1 Questlons _ - o ,
T ~ Three bas1c pnnclples operate in changmg statements to questlons
a Wlth the srmple present and past tense forms of be: The verb- is, am, are, was,. |
7' ; and were- is placed before the subject y 2 ° e i
o 1. Isheastudent? ff [ © Jrdice :

2. Washeastudent‘7 i e J

: fb."v'leth smple present and past tense forms verbs other than be: The ongmalh i

verb is. ﬁrst changed to do (does) or did = - the s1mp1e form of the verb Then' '
,do (does) or did i 1s placed before the subject e ;

| l Do you want to answer tlns questlon, Rendy?

2 Does he llke Engllsh? ' i

e i e eai il Ere T i e LI s i et L A e A N 7 ottt im0 S e e o L s et L e L i e e ittt e ot e
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B verb.

3. Drd he study Enghsh? 4 , .
c With the constructron of auxrhary =+ pnncrpal verb The auxrllary is placed
- before the subject i
R Wnllhebeadoctor? vy
VAS Can he dnve a car?

3 Have you done your work? g

2 3 2.2 Questlon words

" Question words are words that begrn questrons Questlon words mclude .

who whom, whose whzch why, what where and how The questlon words are
- used in questrons to show what klnds of mformatwn is wanted We use who,
” "whose and whom for persons Fonse is used for possesors What is used for both
thzngs and persons of a limited number. When is used to ask tlme where aboutk- E
f place how about way or manner and why asks for a reason | ’
1. Who sard that? % '

,Why are you laughmg? ,' .

2 'What trme is it? .

: there does she live? o

How many book do you have? g

. Whose bag is rt? l

'Etc.‘ e

" 2. 3 2, 3 Indlrect Questlon

Indrrect questrons are questrons in whlch there are some changes from -

‘the d1rect questlons These changes are: 1) The questrons mark in Drrect = :

: Questrons always drsappear in Indrrect questrons 2) In Drrect quesl:rons .the '
| i'subject comes aﬁer the verb In Indmect Questrons we place the subject before the o

e 1 Tell me when you are leavrng for Smgapore .
2 She wanted to know whether I had a dnver s l1cense f
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2 3.2, 4Rhetoncal Questlons

Rhetoncal questlons are questlons that do not expect an answer the :

speaker and the hstener already know the answer. Rhetoncal questrons are used as
a way of drawmg attention to somethrng ‘The questlons may appear to seek
1nformatlon when in fact the mformatlon is already known or they may appear to
merely seek mformanon when in fact they seelc mformatron, and so on. '
o l. Do you know what time is it? (=3 you are late)

2 What do you thmk you are domg?
(Taken from Grammar in Use and Practical English Usage )

23 2Questlonmg Strategles

In questromng, there wrll be some strategles used Such a theory has been

beps. -

- glven by Brown and Levmson (1978) to describe the strategles of thls verbal

" interaction called as pohteness Brown and Levinson’s account 1s based on the
| .notlon that pohteness is the’ attempt to avoid face threatening action where face is
~the pubhc self 1 image that every member of the culture wants to clarm for hlmself
: :’or herself (Goffman,l967) There are two types of face, negatzve and posztzve
Negatzve Jface is “the bas1c clalm to terntones personal reserves rlghts to non
dlstractlon ie. ﬁ'eedom of actlon and freedom for i nnposrtro Posztrve face is the
| posmve consxstent self 1mage or personal’ (crucially mcludmg the desire that

| th1s self image be appreclated and approved of) clarmed by lnteractant (Brown

i and Levinson (1978: 66) These two types of face give rise to the two types of

| pollteness also called negairve and positive. Negattve pohteness attempts to .
| ‘mmlmrze the degree of trespass to the addressee $ autonomy Posztzve pohteness; "
f {attempts to mmlmrze ‘the dlstance between speaker and addressee so that the

| ’, speaker s and addressee S des1res appear to be the same Brown and Levmson also '

e 1dentrfy a third class of strategres for pohteness called oﬁ‘ record strategres These

T i are the modes of mdlrectlon that permrt speakers to avoid berng held accountable

~ for ‘what they 1ntend to convey. Linguistics reahzatronsof off record strategies
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o mclude metaphor and irony, rhetorxcal questlons understatement tautologles a111 -

o g kmds of hmts as to what a speaker wants or means to ‘communicate.

2 4 Non-verbal Commumcatlon , o st .
| Usually we thmk of language pnmanly only in terms of words we say or’, -
wnte whereas, we 1gnore the very significant role played by non-verbal action. -
: Non-verbal acuon relates to how people speak, move and hand gesture
Many of us are not consctously aware of non-verbal act1v1t1es although
they are 1mportant aspects that are requlred in the commumcatron actton The non- : N
«verbal actlon is used to support the verbal action to make the cor‘nmumcatron
| meamngﬁll For example the teacher says “Look at this diagram’” as he points to
the board Here the teacher controls the dlrectlon of students attentlon by usmg' :
~ gesture as he points to the board The teacher uses. verbal and non-verbal action

_together LT N R SRRl |
| The followmg examples are two examples of non-verbal actlons -
mtonatxon and kmesrcs The detatled 1llustratton wrll be glven below v |
24lIntonatlon b ) ‘ B
Intonatron patterns are the tunes that accompany our speech These tunes
. carry rmportant messages about the speaker ] attltude to sub]ect and audlencev |
(Hahday in Dsouza,1981 43) Intonatron patterns also help to orgamze the
meamng of the sentence They are part of the grammar of the language For
| ‘»example the sentence ‘Let’smoveontothewhatwecalledtheprocedure
Speakers who speak ina contmuous monotone are not only bonng, they
BEr "are falhng to commumcate on a major part ‘Without commumcatlon on this part :
| the orgamzatlon of a sentence is difficult to follow. Bneﬂy, it can be sald that
L Hmtonatron is a key to meamngs as well as feelings. For example the question
Whatdzd yousay ” rnrght convey athreat enthus1asm or uncertainty, depending

~on the way 1t is sa1d
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2.4, 2Kmesncs

Kmesrcs is another useﬁﬂ term to descnbe a klnd of non-verbal actron It

refers to the -use of gestures, fac1al expressmns and body movement to
"commumcate (Dsouza,1981 59). For example teachers may convey enthusrasm

by snapping the ﬁngers or clappmg hands or smrhng and noddmg In addition,
. Florio and Schultz (m Johnson,l995 42) say a teacher’s body movement has been
‘ found to have symbohc meanlng to students and srgnals what i 1s and is not
s acceptable durlng classroom 1nteractlon, For example shakmg her or hrs head to

show drsagreement

o 2 5 Techmques of Questlonmg N
Wilen (1991 200) says that the teacher s effectrveness as

a questioner
l

depends not only dewsmg good questrons, but also on the way the questlons are
asked. The Sklllﬁll apphcatron of questlomng techmques is essentlal if the
questions are to serve the purpose for which they are 1ntended Effectlve ‘
apphcatron of a senes of questtonrng techmques can make the dtﬁ‘erence between 5y
| a class of students ‘who are passrve confused ﬁ'ustrated and mentally |
: unchallenged, and a class of students who are active, stunulated and reﬂectxve :
% The followmg is a list’ of questlomng techmques outlmed from a vanety ‘
o of sources on questlomng in Wilen (1991) | ‘ , ‘
1. Questronmg phrasmg S . [ o & l L
Quesuons need to be phrased clearly to commumcate response ‘expectatxons
’ precrsely to students Vague or ambxguous questtons self- ev1dently lead to
students conﬁxsron and prolonged frustratlon 1f the practrce becomes a regular
Co occurrence A vague questxon such as What about the Iaw Congress i
passed? . forces students to 1y to guess what the teacher wants rather than
k' : thmkmg of and formulatmg a direct response to the questton ThlS occurs as
two' or more umnterrupted and often mcomplete questions are asked in a
o series. Frustratlon develops as students try to guess which questlon to answer.
This unphes that key questlons need to be planned because these are often on )

a h1gher cogmttve level Dlvergent questrons need more planmng because of o
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e therr dlfﬁculty Thrs also 1mp11es that teachers may need to acquamt students . g
with the dlﬁ’erent levels of questrons to rncrease the probabrhty that L
k expectanons rmght be commumcated more clearly ‘
2. Adaptmg questrons S : ' e S
B Quesnons need to be adapted to the language and abllrty level of the class and ,

in many cases, mdtvrdual students w1thrn the class Most classes are
heterogeneously grouped so questrons need to be phrased in natural, srmple :
| g language to mcrease the probabrlrty that they wﬂl be understood by all. thhrn '

- classes, Ianguage wrll need - to be srrnplrﬁed for slower students or certamf
o ; marnstreamed students and made more thought provoklng for grfted students -
e A questron for a Iower ab111ty students might be,” From the artzcle you have

“ just read how does the demand Jor a product aﬁ'ect its supply?” To htgher N
‘ ”j abllrty students the questron nnght become » Gomg beyond the arttcle a little,
5 how does przce affect supply and demand and at what pomt is market
E equzhbrmm reached?”. An 1mportant 1mp11catron for teachers i 1s the need to
know their- students to adjust therr questlons and thereby increase

: ,:comprehensron A RN N Sty AN
- 3 Questlonssequence R ‘~ 0 N Y g R ; S
Askmg questlons in a planned and pattemed sequence partlcularly in
,v_preparatlon for guided - and reﬂectrve dlscusswns w111 enhance student
i thmkmg,v comprehensron ‘and learmng Random questromng rarely‘ &
- commumcates a clear focus or intent. The prrmary factors mﬂuencmg the
3 | bchoxce of questron sequence mclude the objectlve of the lesson, abthty level of ) -
the students and pnor knowledge and understandmg students have of the ‘V
o content belng drscussed Some sequences wrll begin wrth lower level
quesnons and wﬂl _progress to strmulate hrgher level thmkmg Other will start
"‘ ',“fw1th hrgher level questron and stay there. Askmg lower level questrons wrll
~ quickly determme the extent to whrch they understand the \content For
L example consxder the followmg eplsode After havmg the students read an
. ; artrcle o proposed changes in nnmrgratlon laws the teacher asks the questlon, o
E ”Should the Unzted States permzt the zmnngratzon of unhmzted numbers of g
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't reﬁlgees from war torn countrzes?” Students glve mlmmal support for the S

. 0p1mons they express The teacher then asks these review onented questions:

' “What zs the number one problem the author assoczates wrth zmngratzon?”« ‘

: "and What do the: current zmngratzon laws say about refugees from natron’

s mvoIved in war? ” Accordlngly, 1f teachers mtend o0 ask questrons they'

i should plan the pattem of those questrons partrcularly those at hrgher '

cogmtlvelevels Wl e E e e ;

kBalancmg questlons ] ; , B e :

i xBalancmg questlons desxgned to strmulate th1nk1ng w1ll enhance the
possxblhty that a greater range of student cogmtlve abrlrtles will be developed.
,Research has demonstrated that teachers at all levels tend to ask
predormnantly lower level questlons w1th an empha51s on Level I convergent t

~ questions. Convergent questions should serve the purpose of determining

i '_students basrc understandmg s0 they can apply their knowledge by engaging L 1

“in subsequent hlgher level thmkmg Crmcal and creative thinking is
‘strmulated with dxvergent questrons y LT

. Probrng response i

’Students sometlmes lack sklll and conﬁdence in expressmg themselves at the

g hrgher cogmtlve levels Resultmg responses to questlons can be amblguous

L 1ncomplete or superﬁc1a1 In these cases teachers need to follow up with

probmg questlons or comments to encourage students to complete clanfy
: ‘:expand, or support thelr answers. Probes are ‘often useful to encourage
| students to elevate thmklng to hlgher cogmtxve levels Comments begmmng
w1th such phrases as ”What zf’ “Suppose”, or “How about” are common
durmg dxscussmns 1n ‘which teachers are challenglng students thmkmg :

' Probably the most common probes durmg dlscusswn are those | that request

e students to support thelr pomts of v1ew oplmons or ]udgment w1th evidence

‘ ﬁom mtemal or external sources Comments such as “Why” “What evidence = :

fdo you have?” -and “How can you support your vzew7” are common in
'reﬂectrve drscussrons Tlns mean that learners 1n1t1a1 responses tofquestions -

,k must be heard before probes can be used
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6 Wart tlme .

0 Students requrre more tlme to formulate thoughtful responses particularly :k

durmg dlscussrons because of the complexrty of thmkmg requlred by
" teachers’ drvergent questions. Rowe as quoted by Wllen (1996 204) stated that :

, although students need more tlme to thmk, research shows that teachers wait

" only approxrmately one second aﬁer askmg a quwtron before callmg on a f
student and one second after a student responds before probmg thc response,

‘, rephrasmg the question, redlrectmg to another student, or provrdlng the
answer Teachers can use wait trme at least two different ways to increase the
probablhty that the students responses will be more acceptable Frrst post

v questron wait tlme is the pause after a teacher asks a- questlon and before a
| student responds and the second, post response walt time, 1s the pause after a

student responds and before the teacher reacts. L : i
7 Use questions that encourage student partrcrpatlon %e | f ‘ k
It can be increased by balancmg responses from volunteenng and non-
. volunteenng students redlrectmg mltlally unanswered questlons to other
students, and encouragrng student-student mteractmn Another useful
approach to stnnulate a response and thlnklng is to d1rect one ‘question to
‘ several students. ‘The redlrectron could be prompted by an unanswered
‘ questron, an mcorrect response ora desxre to get add1t10na1 responses to
| students. Redlrectron can mvolve volunteenng and non volunteenng students.
‘ ,Part1c1patlon durmg d1scuss10ns partrcularly, can be stlmulated by
.’ encouragmg students to 1nteract with each other. Sometrmes there is a delicate
balance between teacher mterventlon and teacher faclhtatlon “Jtm how do
you react to Mwy S pomt of view that The Cathter in the Rye is an example of
. pornography?” is one way to. stlmulate students-students 1nteract10n Most
S 1nteract10n is of the teacher-student—teacher type. Students-student interaction
' rnvolves more students 1ncreas1ng the probablhty ofa great d1versrty of ideas,
1 i, perspectives, and Judgments that are appropnate during a dlscuss1on Thus the

’ way mteractron is encouraged and conducted commumcates expecta’nons to
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o the students More students w111 get mvolved in mteractron 1f they_l are
encoufalged by the teacher ' : s S , |

-8 Encourage student questlons S

o Students generally expect to answer questrons in most classes not to have to
| ask them They rarely ask questlons except When they do not understand
: somethmg or need more mformatlon. Students should be encouraged to
T ‘formulate questlons because they become more active 1nvolved m the -

|
|

: 'leammgprocess el Lo e, S A S

2 6 The Teachmg of Four Enghsh Skllls » : | ,
- ‘The most essentlal verbal commumcatlon skxlls necessary m Enghsh are
: speakmg, wntmg, hstemng, and readmg Speakmg and writing may be regarded
as more relevant to the commumcator and the last two to the recerver‘

: ‘ Teachmg has been deﬁned as an attempt to help someone acqulre or
change some skrll attrtude knowledge 1deal or apprematlon The goal of Tv
= teachmg of four English skills is to brmg out the desxred learmng in students that f
s the students are able to speak, to write, to hsten, and to read y l By
‘ Hughes (1989 101) stated the ob]ectlve of speakmg abthty skill i is the
| development of the ablllty to mteract successfully in Enghsh, and that involves
comprehensron as well as productlon In speakmg, students are reqmred tobe able
‘ ;to ask and answer questxons and partrcrpate in s1mp1e conversatlons or dlscussron,
f",;-j,for example how to express thank, requlrements opmrons, comment, attitude,

‘conﬁrmatron, apology, want/need, mformatlon, complamts reason, to ehcrt

o mformatlon, dlrectlon, service, clanﬁcatlon, he]p, permlssxon to drrect order or

instruct (how to persuade adv1ce and warn) There are some ways of structurmg‘
1 ‘talk for learmng in the Speakmg classroom The examples are as follows
a Talkpartners L | SN N s
i -V,Thrs strategy can be used to 1nclude all students in a whole class‘ -
d1scuss1on srtuatron Instead of askmg a questlon or posmg a thought for

dlscussron in order to ehc1t views to statt a tople ascertam what the

j_student knows Ask the questlon but explaln that you do not want hands- ( S
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o
,,

kup answers. Instead allow trme for all members of the class to drscuss the k, o

k questron w1th the person 51ttmg next to them a talk partner Drscuss the

.toprc for a glven time and then ask for feedback into the whole class

-~ situation. Students wﬂl then have had chance to tlnnk through thelr v1ews |
tgarmng practice in expressmg therr 1deas to one person and becormng k
S more prepared to offer spoken response ina Iarge group srtuatlon
b ‘

- This is a popular method of mmatmg a toprc and generatlng ideas and |

Bramszorm

T oplmons Itis based on free ﬂow assocxatlon of ideas where students offer

o :words phrases 1deas in connectlon with a partrcular subject This may

‘ begm asa whole class activity based on voluntary responses or short word,

: ‘phrase or sentence ﬁ'om each individual. The teacher may srmply recerve

£ these as oral offermg wrthout discussion, or record them on the board for

@ i future reference Small groups can then be formed to bramstorm the topic,

“or to select a partrcular 1dea to follow through. The idea is to collect quick,

» short responses valumg the contnbutlon of all members of the group

Roleplay . S, WS ey \

k Thrs structure is based on the sharmg of 1deas and actlve dlscusswn The

class is drvrded 1nto groups with a parttcular assrgnment ThlS could be to
|

i ‘drscuss a poem, an aspect of a novel, or play what they are studying, or

'_any issue. After glven amount of tlme the group should summanze the
~ key pomt of their debate, issues arising, questions remammg ‘unanswered. k
4 One person from the group is chosen to act as the leader. All the leaders

‘move groups and report the drscussron of their ongmal group to the new 8

group Thrs may contmue untrl all Ieaders have vxsxted all groups although

b thrs is tlme consummg and may not be necessary dependmg on the task. |

: The leader then returns to be original group w1th new knowledge gamed,

' Jquestlons answered drfferent views.
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d Oral Presentatzon : o : ; v
o .Students are expected to give a. short talk on toprc has been g1ven The
. teacher then initiate questron and act as a moderator to mvolve other
i students partrcrpatron to ask a questron to that student | l o
~In wntrng, students are reqmred to be able to write a paragraph or an s
' vessay to descrrbe explam, compare and contrast, and argue for. Students are rnore:'
| motrvated if they are asked to wnte wrth a genume say in what they are to write :
about and if there isa genume purpose for wntmg For mstance teachers need to -
. ;help students 1dentlly situations where they can write to appropnate people- such

~ as local pohtrcrans- to express thetr own vrews on genume local tssues They can

i be encouraged to wnte toa newspapers magazrnes and televtsron as‘ an outlet for .

their views. The students then recalled in presentmg their wntmg to the class, and
the teacher can evaluate the wrrtrng by questtomng them to know the rmstakes of
7 thetr wntrng Thrs 18 the mostly actrvrtles used in wrrtmg classroom ; e |
Ltstemng 1s not ]ust a matter of hearmg sounds but it 1nvolves catchmg
~ the patterns of thought and giving meanmg to the words or phrases It 1rnphes that 5
'lrstemng involves comprehensron or understandrng The ob]ectrves of teaching 7
’ lrstemng are students are able to hsten for specrfic mformatlon, to obtam grst of

'y that is bemg satd to follow dlrectrons to follow mstructton, to interpret

o 1ntonatron patterns for example recogmtlon of sarcasm, to recogmze functton of

;',-structures such as: mterrogatlve as request, for example b ‘Could you pass the /
salt?. In most Lrstemng classroom, teachers chose to play a tape that typlcally i

‘ﬁcontam chunks of spoken language Wthh take three and seven mlnutes to play

2 The playmg of the tape is sometimes mtended to be prefaced wrth some remarks

.on its content' and occaswnally, by explanatron of some ‘dtfﬁcult vocabulary

1tems whrch will be encountered in the text. The students are then expected to,
‘ hsten to the tape (about two or three ttmes) Itis normally the case that they are -
. then requrred to answer a senes of questrons on the factual content of the text.

Often these questlons are presented as multrple choice questrons In some cases :

: the student has a wntten transcnpt of the text which he/she can refer to. In others

o f”he/she is expected to remember what 1t is that he/she has heard The questrons are[‘ S
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typically eyenly distributed -throughout  the text, . usually at inteﬁﬂs which

comrespond to every three or four lines of a written transcript of the :tapfe. o
Reading is a selective process taking place between the rea_der and the
text, in which background knowledge and various types of language,knowledge
interact with information in the text to contribute to the text ;conjaprehension.
Reading. skills. involves skimming text: to, obtain the gist, scanmng to locate
specific = information, understanding main ideas and imporiant detail,
understanding inferred meaning: understanding text by gong ouftside it, for
example, by -making inferences; deducing meaning of Iexical “items - for
morphology and context, understanding. communicative functions ,witihout explicit
indicators, distinguishing fact from opinion, recognizing attitudetd_ reader and
topics, for example,  persuasion . or: explanation, . understandidg .concepts
(grammatical notions) such as::cause, result, purpose, comparison, uuderstanding
syntactic structure of sentence and clause, understanding discourse fnarkers, and
understanding lexical -and/or. grammatical cohesion. There are tﬁree part of
reading. The following are the strategies designed to develop skills ef reasoning
and self questioning in understanding the text: .
a. Cloze procedure : . 1 S L R
We can select a section of text and delete certain words. Read the passage
aloud and share with students for the missing words. Ask the students then
predict the most appropriate words to fill in the gaps, either individually or
in groups. This task can be differentiated according to the needs of
students. A jumbled list of possible words could be supplied to support
less able students Predicting the missing words and then companng their
version w1th the original provides the need to reason and understand the
function of words within a sentence and how writers construct language to
create meaning. Students can also be involved in choosing words to delete
in preparing a piece of text for fellow students; - |
b. Sequencing
This is a popular strategy and again students can be involved in preparing

the materials. Basically, a piece of appropriate text, a prose extract or a
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om RESE AR cnmmons &

Thrs chapter rncludes the research methods used in thrs research They
are research desrgn, area determmatron method, respondents determrnatron

= method data collectron method, and data ana]ysrs method Here are the detarls

g
. [
o

"31Research1)esrgn o e L e T |

- The desrgn used in thrs research was descnptrve qualrtatrve The research) o

B }f-was not 1ntended to establrsh hypothesrs but it was mtended to. descnbe teachers’ 3

techmques rn dehverrng questrons m four Enghsh skrlls dunng the classroom

- interaction. ey S A Y P &5

i oy The procedure of the research are as follows - B |
Y Observmg the teachrng learnrng process in Llstemng I[ Wrrtmg II Speaking
o, and Readrng II and ‘made - some notes about teachers techmques in

: dehverrng questrons durlng classroom mteractlon (using cassette recorder and
2 ’"Transcrrbrng the questromng actrvrtres based on the class observatron
3. QAnalyzrng the data collected usrng descnptlve analysrs based on eren s

B classrﬁcatron of techmques in questromng ; j =
4. Makrng conclusron ‘ s l
= k 3. 2Area Determrnatron Method v : |
- The research area rs Englrsh Educatron Program of FKIP—Jember}- =
o VUmversrty The research area was chosen purposrvely consrdermg some factors

~ Firstly, srtuatron and location had been known Secondly, it was possrble to have

‘ ,k the pernussron to do the research Thrrdly, trme and fund also became the reasons E

o choose the research area. Dn e

33 Respondent Determmatron Method ,
‘ There were five lecturers to be the respondents of the research Thrs',

k chorce was done under some consrderatrons Frrst consrderatron was tlme 1n domg -

l
27 | |
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neps

the research Second consrderatlon was the subject Four Engllsh skrlls Lrstenmg L 5

" '."II Speakmg I, Readrng I, and Wntmo o, courses were chosen under the o

consrderatron that they are mterrelated and necessary for commumcatron Thrrd
‘ consrderatron was the level of the students The 2003 level of students were
chosen to be partrc1pant The con51deratlon to choose thrs level of students is that
there is a probabrhty the teachers techmques in dehvermg questrons would be
Vcongruent to students abrhty level . The 2003 students are consrdered as attending

o thelr ﬁrst course of lectures in Enghsh wrll still percelve the new expenence m r

R understandmg the Iectures |

{
|

f 34 Data Collectlon Method _ : |
" The methods used in collectmg the mtended data ‘were classroom

; observatronanddocumentatron | e e B e

' 3.410bservation S iy s L
‘ In this research, the researcher sit in four Enghsh skills for Speakmg II,
ertlng ]I, Llstemng I, and Readmg o classes observmg the ‘teachers in

: dehvenng questlons dunng classroom 1nteractron Speakmg I, Wntrng I, and
Lrstemng I[ were taught ina team Relatlng to that, there were 7 classrooms to be
observed The observatron was done three trmes for each classroom The
g researcher drd a partrcrpant observatron It meant that the researcher partrcrpated /8

o in classroom acttvmes but made her clear that she was domg a research The

researcher made no effort to mampulate varrables or to control the actrvmes of

o3 lecturers but srmply observed the teachmg leanung process and recorded only the

. questromng actrvrt1es and noted the techmques of questlomng used.. The :

researcherobserveddurmgthelessons i e =
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343Documentatlon o e BT

, The documentatron in thls research referred to the data about names of

- the lecturers of four skills classroom for th1rd semester in Enghsh‘ Education
: Program of FKIP J ember Umver31ty and time schedules of four language skills. .

: s i | L
;‘35DataAnaIySlsMethod : .v ~ S ‘
~The obtalned data from observatron and documentatxon were analyzed by
o applymg descnptxve quahtatrve analysrs of Wilen’s classrﬁcatxon of techmques in

| ; questlomng The analysrs was done by makmg descnptlon of the teachers’ |

{ : techmques in- dehvenng questrons in four Enghsh skllls durmg classroom

mteractron gy SNy S ATy . 0
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Y 2004 The data found were as follows

 IV.RESULTS AND DISCUSSION |
: ’ The data were col ected from class observatlon and documentatlon

| The results of the data are presented as follows e

AL IRcsults ofObservatlon i :"~ SR :
' The observatron was done on September 14th to December 16th 2004

1_ in thrrd semester in the acadermc year 2004 - 2005 The observatlon was done in

SpeakmgII WrmngII ReadmgII and LlstemngIIclasses FETY '_; ‘;
- First observat.\on was done in Wntmg IIA class on September 14th

‘The. topxc was about concludmg sentenc >In teachmg wntmg, he asked hJS 3 i
students to wnte a paragraph in prev10us meetmg, then, he discussed the students

- work in next meetmg He used questlons in drscussmg the students work. The

I
|
|
1

o techmques of questioning used were as follows

1. He phrased the questions.

He did not adapt questlons , :,‘ : ¥4 | g g
\ ~,He asked questrons sequentrally \ I -
- He d1d not balance questlons he used more convergent questrons

He probed xmtlal student (] response o ‘
~ He used walt nme after askmg questrons and after students responses

SNV S R D

i volunteermg and non volunteerlng students " ‘
i

8 He did not request students to ask questlons : ‘
. The second observatlon was done on October 1st 2004 in L1stemng -

ER "IIA class Based on the result of observatlon, the data found were as follows ‘

,  The topic was about condmonal .In teachmg Llstemng, matenal of the lesson .
s glven in preVIous meetmg The procedure of the teachmg Lrstemng was, she
L played a cassette that contains the matenal then, she asked her students to review

He did not encourage student mvolvement by balancmg responses from

S what is bemg spoken and try to ﬁnd the answer on the wntten text glven before e - v,
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Tembesl -

| She dlscussed the matenal one by one She revxewed to play one matenal problem

o _ifher students st111 can not ﬁnd the answer for several tlmes g l
The tane scm)t ‘, ' , '
| If John had hzs way, he would .spend all of hzs nme playmg tenms

o Multxgle chorce v : , L ey
- ‘A John wezghts less now that he is playmg Iennzs aIl of his tzme ; -

B John wants to play tenms often

C John knows the way to play tennzs :

i D. John spends 100 much money on pIaymg 1enms :
The techmques of questlomng used were as follows

e 1 She phrased questions. |
‘ Sheadaptedquestlons oy 2o Fie o

2
= g 5. TShe asked questrons sequentlally S sy
4. She did not balance questlons ~all questrons were asked at low order

Convergent

|
[

l5,: She did not probe mmal student s response to questions.-

6. ib‘She used wart txme she paused aﬁer asklng questlons and aﬂer students

lgresponse' B e N oA S |
A She encouraged student mvolvement by balancmg responses from

; volunteermg and non. volunteenng students e f :

|

. 8 ; She dld not request students to ask questlons - =7
| Tlnrd observatlon was done on October 4th 2004 in Readmg II class.

: The results of the observatron were as. follows _ : i
,The toprc was about summanzrng/text structure type In teachmg Reading, he
- d1v1ded the students into groups Each group was glven dlfferent article to
- summanze He wrote on the board about how to start in summanzmg He stated
i ~thatthere arefourways ofsummanzmg p— LT “ ‘ ; V‘
- S L Asin hzs artzcle “eeenn”, he states/explmns/says/argues/descnbes .....
L 5 .:'2 In his ﬁrst chapter of his book “ | authorA states...... ... '
> 3. AccordmgtoA in hzs/her arttcle report entztled RN ,
o £ j4 171e authorof “..;'..; ....... Explams/says : : | e .,7: B
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In the next meetmg, he asked each representatrves of students group to show thelr : '
summarxzxng usrng OHP to the class He used questrons in dlscussmg the

students work to the class The techmques of questromng used were as follows

L

NS w N W N

’ fHe drd not balance questlons more convergent questrons ‘
He did not probe student S response to questxons ; '

He used wart tlme ' o R :
He did not encourage student mvolvement by balancmg responses ﬁom

He d1d not request students to ask questlons

He phrased the questlons
He adapted the questlons v
He asked questrons sequenually

. ‘volunteermg and non volunteenng students

T
[

The fourth observatlon was done on October 4"’ 2004 in Speakmg A

‘ class The results of the observatron were as follows ‘
 The toplc was about socrahzlng In teachmg Speakmg, she drscussed a text
book, then, she asked her students to descnbe what is on the text. book usmg some

expressrons used . 1n Soc:ahzmg The techmques of questromng used were. as :

IIB class The data found were as follows

| ‘volunteermg and non volunteenng students SLE O

o f« follows: = I
1 She phrased questrons - ' ;
2 She did not adapt questlons k : k
3. ‘She asked questions sequentlally A > J
4. She did not balance questrons more convergent questtons 1, "
- 5 She probed mmal student 'S response to questron Tk ‘ ;
= _6.‘ | She used wait trme after asking questxons and after students responses
7. She did not encourage student mvolvement by balanclng responses from -

: She requested her students to ask questrons

~The fifth observatron was done on December 4th ‘2004 in Speaklng

i
|
|
/

The topic - was about expressmg “one’s oprmon and asklng for someone s

L »opu»non In teachmg Speakmg, he explamed how to express oprmon and o

B SR TS F e ST S L f
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| 'expressrons used then, he drvrded students mto groups Each group had therr own o

. topxc to drscuss aﬁer that they must gave cornment or opmron about the other

group’s toprc usmg the expressrons explatned before by the lecturer The

-techmques used Were as follows ' ‘
1. He phrased the questrons

He did not adapt the questrons

He asked questions sequentrally .

“He did not ‘balance the questions: more convergent questrons

- He did not probe initial students response

-He used wa1t trme aﬁer askrng questrons and after students response <

He did not encourage student involvement by balancrng responses from

B - NV R N WR N S

g volunteermg and non volunteermg students ;
8. He requested students to ask questtons 1 B : |
: The srxth observatron was done in Llsterung IIB class on December.
10", 2004. The data found were as follows: 5 *J o

The toplc was about comparattves In teachmg lrstemng, he played all the
» matenal first whrle the students were asked to try to find the answer on the Wntten
text glven before He played the cassette about two or three tlmes He used

: o
questtons to drscuss the answer :

Tape scnpt : e A .
4 steak dznner cost I 0 doIIars in most restaurants but onIy 3 dollars m Ctty Steak

House restaurant

» Multmle chorce , _ _

44 steak dmner is more expenstve than other restaurant

B. A steak dinner at Ctty Steak House restaurant is cheaper than at most
restaurants k s : - ‘

C Czty Steak House restaurant has expensrve dmners

D Most restaurants have steak dmner S

' The techmques used were as follows: o

1. He drd not phrased the questrons

i 2 He drd not adapt the questtons e
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k3 He asked questlons sequentlally ‘
\4 He drd not balance the questlons more convergent questlons 7
et 55 He did not probe student sresponse to questlons G l i
e 6. He used walt tlme aﬁer asklng questrons and aﬁer students response
8 '7 He did not encourage student 1nvolvement by balancmg responses fromv

olunteenng and on volunteerlng students I

- 8 He drd not request students to ask questrons i

, ' The seventh observatron was done on December 16“‘ 2004 in Wntmg |
: .I[B class The data found were asfollows e €0 '

| § The toprc was about ‘wrxtmg a paragraph” lIn teachmg wntmg, he asked the

_ students to wnte a paragraph at prevrous meetmg He rev1ewed the materral about

' fhow to write a paragraph He used questrons in. dlscussmg the students work f

' assrgned before The techmques used were as follows i B J .-‘_ “

'1.iHe dld not phrased the questlons

: b—‘

| 3
-
i

2. He adaptedthe questions. - - 5 7 l
3. He asked questrons sequentrally “ | 3 :
4 He dld not balance the questrons rnore convergent questlons } |
o 50 He probed xmnal student’s response i p
6 He used wait trme aﬁer asklng ques’nons and aﬁer students responses
7.

 He encourage student mvolvement by balancmg responses fromv

l
N
| =o
i

w,volunteermg and non volunteenng students

Ch 8. He requested students to ask questlons

: It can be summanzed that the teachers used several techmques in

7 questromng Frrstly, questrons were phrased to the students. Secondly, adaptmg
‘questlons rarely found Thrrdly, teachers asked questlons sequentlally The

- sequences of questromng were started thh lower level questrons and progressed -

- to stlrnulatmg hrgher level thmkmg Fourthly, teachers dld not balance questions o

5 " ata varlety of levels Questlons were pnrnarlly engaged in convergent thlnkmg to

' have the students to recall or recogmze 1nformatron and demonstrate, «

o 'understandmg of the materral grven Frﬁhly, probmg initial student s response to

questrons rarely found erthly, teachers used purposrvely wart t1me aﬂer askmg :

S i i e 1
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s

questrons and aﬁer students responses Seventhly, usmg questlons to encourage
“ ‘students mvolvernent by balancmg responses from volunteermg and non ,, " :
volunteermg students rarelv found Teachers chose to glve the same chance to all

students ﬁrst or volunteenng Fmally, encouragmg student s questrons rarely

T s L

|

ATRE! .
|
A

4 1. 2 Documentatlon , v ;
_There were ﬁve lecturers to be the respondents of the research The ‘

’ names of the lecturers of four skllls class for th1rd semester m Enghsh Education - :

: Program of FKIP-Jember Umversrty were as follows : ; ;
gL ‘SpeakmgII | - Dra AanE. Fardhani, MPd(Monday,840—
’ ;‘ ; 1030am) 3 ). 5'
: -Drs Annur Roﬁq,MSc (Saturday, 7 00 8 50
2. |Readingl "-Drs Bambang AryaWP(Monday,700 340
S LR o am) : gy -
e 3. |Writingll -Drs Bambang Suhaqrto MEd (Thursday,

1030 1130am) T ‘
-Drs Bambang Arya WP (Thursday, 10 30 -

SN e L 1130am) | :
4 L‘isteningIIr‘, r ', - Eka- Wahyumngsrh, SPd (Frlday, 850 1
Sl nedbamy L s
Lo R | -Drs Bambang Suhaleto MEd (Fnday, 850
] e e
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e Phrasing Questions :’

mbess

“‘.’42Di‘s‘c‘u‘ssion' -

 Based on the observatron result, questlons were phrased well to the

~ abrhty level of the students that the response expectatlons clearly commumcated ~

" to the students. For example P ROy ‘

& a In excerpt 1, in tum 3, “Take a Iook at thzs pzcture Where does thts event |
b In excerpt 2 in tum 1 “Can you make a sentence usmg the pattem of i
" think....’?". ’ f L : '

c.In excerpt 3, in turn 5 “How many supportmg sentences are there?”' ~

’ d In excerpt 5 in tum 5, “Dzd you summarize this? Is it your summary? -

e In excerpt 6 in turn 5, “Do you stzll remember Condztzonals? How many are

there? i i ; l
Adapting Questions

" Based on the observatlon result, adaptmg questlons rarely found It

_can be found in excerpt 5and excerpt 6. For example

a. In excerpt 5, in turn 9, “What is your opmzon about your ﬁlend S work class?

. What kmd of summary is zt7 Narrattve or descriptive?”. . 1 ‘

b, In excerpt 6 in turn 13 “What type is.it? The ﬁrst second or thzrd t}pe of i
condmonals?”" i el N 3 ' '

L
o
(r

B Ouestwnm_g Seguence :
: ' Based on the observation result teachers asked questrons sequentrally
| The sequences of questlomng were started with - lower level questxons and
o progressed to strmulatmg lngher level thmkmg For example AR
¢ a.In excerpt 1, “Have you got topzc of Socralzzmg in SpeakmgI ?” then, “Take a )
S Iook at thls picture. Where does this event happen?” T ; : o
o b, In excerpt 2, “Can you make a sentence usmg the pattem of ‘I lhmk '?"’r‘ -

S then, “OK. Nowwhatabout ‘IfeeIthat ede e A ‘f -~ |
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‘Balancmg Ouesttons |

answer with ‘yes or no

_Example questlons

c. In excerpt 3, “What do you thmk of thls paragraph? Do you ﬁnd concludmgk '

o 'sentence? What do you thmk of the writer’s concludtng sentence? Is that’

concludmg sentence?” then, “Good. Do you want 1o grve more comment orto -

'y

o add some more mformatzon?’, and “Need more mformatzon OK. Such as-
what?”. e e ‘ ‘ |

d.In excerpt 4 “thch is the topzc?" then, “What do you mean by technolog is

= changmg our i fe in three 1mportant areas7 Do you thrnk that technology is )
- only occur nowadays? ........ Now how do you expose your zdea mto another

' sentence? ”

- e.In excerpt 58 “What is your opmzon about your ﬁ'zend s work class? What kmd
’ of summary is 1t? Narratzve or descrzpttve?” then, “How can you dzjferentzate b

descrzpnve and narratzve on your understandmg? How do you know? y.

fIn excerpt 6 “What type is It? The ﬁrst second or third t)me of condztzonals7 !
- g In excerpt 7, * What is compared here?” then, “Whlch one is cheaper?” and ,

4 Whlch one is the answer? B

|

Based on the observatlon result questlons were mostly stimulated

. prlmanly convergent thmkmg in whlch the students are requested to recall or
,recogmze mformatlon and demonstrate understandmg of the matenal given. For

"example in expert 1 from 8 questlons were asked, 6 questions 1ncluded in level

L Teacher s 1ntent10n was to have the students recall or recogmze mformatlon and

1L Have you got toplc of Soc1ahzmg in Speakmg I‘7 ey |
. Where does thls event happen? ” |
. ‘How many person are there? | o

‘Who are they? -

,',Any questlons'?

o @ ".4> w '.N |

;Where isit happen‘7 E
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| ',\-Example questions:

38

2 questrons were asked in level I[I Teacher s mtentron was to havef

x|

“ the students analyze mformatron to dlscover reasons or causes

l
i
i
|
i

L. Very. good mdeed Why drd you say that?
2. Not very good Why‘? What was happemng? k L :
In excerpt 2, one question mcluded in level L Teacher s mtentxon was

. to have the studentstoanswerwnh ‘yes” or “MoT T :
kExamplequestron - 1 e ™N
L Questlons? Do you have any questlons before you do the work‘? k
" 45 questlons were asked in level II Teacher s 1ntentton was to have the
students to provide an example ' dh B N
Example questlons
1. Canj you: make a sentence usmg “1 thmk |
2 What about “1 feel that... ety L & {
3. What expressron do you have for thrs “As far as I concern...;..or As far asI

In excerpt 3 3 questlons were asked in level L Teacher s intention
was to have the students to deﬁne recogmze 1dent1fy answer w1th ‘yes or “no”.
'Examplequestrons EREEE o / '
1 Did you get somethmg to present today? N f 3
2 - How many supportmg sentences are there? o 4
3 thch one is the concludmg sentence? Is that concludmg sentence? ‘
' One questton was asked i in level II Teacher s mtentron was to have
‘thestudentstoexplam V ol et O o J
: ‘Example questron . e 1 ) S o
1 Is there anythmg you want to explam'? v 20 e J :
k 3 questtons were asked in level IIL Teacher s mtentxon was to have
L the students to provrde ev1dence support ldeas analyze mformatlon ' ‘
‘ Example questlons i L R : l
' 1 0K, class ‘What do you thmk of th1s paragraph? Do you ﬁnd concludmg
o sentence‘? What do you thmk of the wnter s concludmg sentence" :

i
|
|
!
l
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s Example questron

, 39.‘7 i

2 Good Do you want to g1ve more comment or to add some morev Z
mformatron? e R o ‘
3 Need more rnformatlon OK Such as what? | | v 7
B In excerpt 4, from 10 questlons were asked 7 questlons were asked in
: level I Teacher S mtentlon was to have the students ~recall, recognize
7'1nformatlon, and answer w1th yes or no N L
Example questions: '
1. Do you st111 remember what paragraph 1s?
. What is the 1mportant in paragraph‘7 7'
How many supportmg sentences are there?
.- Can you mentlon them? ;
: Show me whrch one is the toprc sentence” s
l ':Whrch is the toprc? ' '

'aThecontrollmgrdea? YRR W |

«

i.ﬂf.m"yr T

2 questlons were asked in level III Teacher s 1ntentxon was to have
: the students analyze rnformatron to dlscover reasons or causes or to ﬁnd evrdence i
in support their oplmon e, ' ' I
‘ :',Example questrons '_ | | : |
w1 What do you mean by technology 1s changmg our life i in three rmportant
o areas? | o , :
2 Do you thrnk that technology is only occur nowadays‘7 5

B One questlon was asked i in level IV Teacher s xntentron wasto have k

the students to make solutron, devxse and des1gn

’ 1 How would you expose your idea mto another sentence? :
- S ~In excerpt 5, from 6 questlons were asked, 3 questrons were asked in
level L Teacher ] mtentlon was to have the students to deﬁne or 1dent1fy answer e
. Ainth “yes or * ‘no’ e : ‘
E ‘Example questrons | e
o 1. Are you ready for the presentatlon?
2 Dxd you summanze thrs? Is it your summary‘7 :
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3 What is your oplmon about your fnend’s work‘7 What kmd of summary is -
i Is it narratxve or descnptlve? s k ', - j o '
One questxon mcluded in level II Teacher s mtentlon was to have the o

i 7 students to relate and demonstrate understandmg of the matenal glven k :

Example questlon S e o -
' 1 ‘What is the 1mportant to know the text. structure type? Why do we need to .
knowthe text structuretype‘7 e o , f ' ‘

2 questlons were asked in level L. Teacher s mtentlon was 10 have
/ . .

g the students to support 1deas analyze 1nformatlon, provxde ev1dence o
S Example questlons - SR & ‘
101 a long summary Any argument do you want to say about thl ?, -

2 How can you dlﬁ‘erentlate narratlve and descnptlver on your
understandmg" How do you know‘7 A - 7 L f 1t
In excerpt 6, all questlons were asked in level L Teacher s 1ntent10n B

. was to have the students to recogmze 1dent1fy and answer w1th ‘yes or n0”.

. or“no”.

, Examplequestlons A S | ’, e iy g '

:,1"' LDo you have the paper‘7 o, o ‘
| ','Dldyoureadltathome‘? ‘ A "
k‘ Do you remember any condmonals? How many are there? i "‘
;’Doyougetlt'? \ el o e Coha
JWhat type is it? The ﬁrst second orthlrd? w

o A W

So, whatlstheanswer? o N N ]
A ’ In excerpt 7 all questlons were also asked in level I Teacher s
: mtentton was to have the students to recogmze mformatlon and answer with ‘yes

e Examplequestxons SR - e e
. L1;;'Haveyoubeenfamrharwnhthlstoplc?'k‘ R 1
”"2.,'Doyougettheanswer? LG l |
~3;;7Whlch part of this is dlfﬁcult foryou? o o |
4. What is compared here?
5. ;:AWthh one is cheaper? -
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. 4‘,1 : .

R 26, So,Whi,choneistheanswer? ERR S I

: Probt:gResjponse AR ~\ L |
Based on- the observatxon result teachers rarely probed initial

student s response to questlons It can only be found in- excerpt 2 and excerpt 3.

4 Forexample S , : s :
a. In excerpt 2, “Good Do you wanl 1o give more comment or 1o add some more

mformatzon?” and, “Need more mformatzon OK. Such aswhat7” 5

o b In excerpt 3, “What do you mean by technology is. changmg our l fe in three

tmportant areas? Do you thmk that technology is only occur

nowadays? ...Now how do you e,\pose your zdea into another sentence? ”
|

x Us1 Wath'me Yy g
o Based on the observatlon result teachers used purposxvely wait time
aﬁer askmg questlons and after student sresponses For example :
- aInexcerpt ], intum 9, turnll andtumZO B J
- b InexcerptZ 1nturn3 turnS andturnll : . oY J

cInexcerpt31nturn7 turn9 tumllturn13 andturnl5 N
d. Inexcerpt4 mtumS turn7 andturn12 'y % g |
. In excerpt 5, in turm 5, turn 9, tum 11, and tum 13, g
£ Inexcerpt6 1nturn5 turn13 turn17 andturnZO =) ‘

| g. Inexcerpt7 mturn?andturnll

Usz@Questtons to encourage students parttapanon caad
~ Based on the observatlon Tesult, teachers rarely used questrons to

, encourage students mvolvement by balancmg responses from volunteenng and
o non volunteermg students. Teacher chose to give the same chance to all students

- . first or volunteenng It can only be found in excerpt 4 and excerpt 6. ‘
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|

!

- .
|
1

]

!

\

~‘Encour¢y_r_t_g Students’ Ouesttons , L
Based on the observatlon result teachers rarely requested students to

' ask questlons It can only be found 1n excerpt 1, excerpt 2, and excerpt 4. In
addition, from the ﬁndmg of observatlon, students are rarely asked questlons
although the teachers Tet them to ask questxons In line with this 1nformat10n,

Wilen (1996: 201) stated students generally expect to answer questldns in most_‘ S
- classes not to have them to ask They rarely ask questlons except when they do
not understand somethmg or need some more- mformatron For example in
excerpt 4, in turn 24 “Is it posszble gf we put the topzc sentence in the bottom of
paragraph?’, and m excerpt D 1n turn 8, : “Do you thmk that thts expression
should in formal or mformal srtuatzon?” and mturn 10, “How many awards?” \

. i

y
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V. CONCLUSION AND SUGGESTION

S. 1 Conclusnon k , r |
The research result has descrrbed a prcture of teachers techmques in

'dehverrng questron in four Enghsh skills class. Teachers used several techmques‘ “

| rn questromng Frrstly, teachers phrased quesnons well to the ablhty 1evel of |
students Secondly, teachers rarely adapted questrons Thrrdly, teachers asked , ’
k ’questrons sequentlally The sequences of questlomng were started ‘wrth lower

level questrons and progressed to strmulatmg hlgher level thrnkmg Fourthly, -

d-pteachers drd not ’balance questrons at vanety of levels Questlons were prrmarrly
: engaged m convergent thmkmg to ‘have the. students to recall or recognize
, information and demonstrate understandmg of the material grven F 1ﬁhly, teachers
rarely probed 1mt1al student s responses ‘to questrons Sixthly, teachers used
kpurposrvely wait time aﬂer asking  questions and aﬁer students responses
Seventhly, teachers rarely used questlons to encourage student s mvolvement by
_ ‘balancmg responses from volunteermg and non volunteenng students Teachers
chose to give the same chance to all students ﬁrst or volunteenng Eighthly,
' teachers rarely requested students to ask questrons Finally, through the techmques'
in questromng used teachers made questrons comprehensrble and answerable by

i §

r the students

.2 Suggestlons L , : T
1 For the English teacher G e N f ,
The teachers are suggested to develop the techmques m questromng
especrally in encouragntg students to formulate questrons in | order to the
students become more actively mvolved in the teachrng learmng process i
2. Fortheotherresearcher o e T ( : '

We suggest to conduct ﬁthher research hke an expenmental research on the '

. 'drfferent combmatlon of some techmques questromng to see whlch have the

most mrpact on students’ mvolvement and responses in classroom interaction.

43 ;
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