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MOTTO

“True intuitive expertise is learned from prolonged experience with good

feedback on mistakes”

(Daniel Kahneman)*
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SUMMARY

Students’ Grammatical Accuracy on Writing Descriptive Texts: An
Action Research of Teacher’s Written Corrective Feedback; Solfiyatuzzahro,
140210401039; 39 pages; English Language Study Program, Language and
Arts Education Department, The Faculty of Teacher Training and
Education, University of Jember.

This classroom action research was intended to improve the tenth MIPA
3 grade students’ grammatical accuracy on writing by using Teacher’s Written
Corrective Feedback at SMA Negeri Rambipuji, Jember. Based on the
preliminary study, it was found out that the main problem of tenth MIPA 3 grade
students was in grammar that made them produce errors when they constructed a
piece of writing. It happened because the students experience difficulties in using
appropriate tenses and teacher only gave feedback to some students as the
example for the whole class. However, this technique did not seem to be effective
to be implemented during writing activity. It made difficult for the students to
correct their errors. Students still feel confused because when the case is on
grammar, students might face situation which they could not correct the errors by
themselves as the teacher did it only to some students’ work instead of individual
feedback. It was proved by looking at the percentage of students who could
achieve the standard score (71) was only 67% students (Appendix A p.77).

The data collection methods used were students’ writing and
questionnaire. The students’ writing product was conducted in each cycle to gain
students’ grammatical accuracy scores, while the questionnaire was to know about
students’ perceptions towards the feedback given. The study was done in two
cycles to check the consistency of the research result. Each cycle covered two
meetings of the implementation of the action and one meeting for administering
the test. Besides, the questionnaire consisted of 6 indicators, namely 1) students’
perception of the importance of writing in learning English; (2) students’
perception of the meaningfulness of teacher’s written corrective feedback; (3)
students’ perception of their awareness of their mistakes; (4) students’ perception

of the ease in understanding their teacher’s written corrective feedback; (5)

Xiii
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students’ perception of the benefit of teacher’s written corrective feedback; (6)
students’ perception of their self-carefulness to the errors in their future.

This research was considered to be successful if at least 71 % of X MIPA
3 students achieved the standard score of the school, that is, 71. The result of this
research was categorized as successful because in the first cycle, the result of
students’ grammatical accuracy was 72 % or 26 students who got score at least or
higher than 71. In other words, Cycle 1 fulfilled the criteria of success because
71% of students achieved the research criteria.

Then, the action was continued to Cycle 2 to check the consistency of the
students’ achievement. The second Cycle showed much better result. It reported
that 78% or 28 students passed the standard minimum score. It indicated that the
percentage increased as much as 6% from Cycle 1 (72%) to Cycle 2.

Moreover, the result of questionnaire on students’ perception towards
written corrective feedback revealed that the score level was 774 in which it was
categorized as strongly positive. It can be concluded that teacher’s written
corrective feedback gave many contributions to the development of students’
writing ability and improvement on students’ grammatical accuracy. Furthermore,
since the students’ perception to the teacher’s written corrective feedback was
positive, it was highly recommended for teachers to apply written corrective
feedback in teaching and learning process, especially in teaching writing.

Based on the result above, it can be concluded that the action in Cycle 2
had achieved the criteria of success of the research. The result of Cycle 1 to Cycle
2 showed an improvement as well as achieved the criteria of success. Finally, it
can be summarized that the application of Teacher’s Written Corrective Feedback

could improve the tenth MIPA 3 students’ grammatical accuracy.

Xiv


http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/

CHAPTER I. INTRODUCTION

This chapter discusses the topic of the research. It consists of research
background, research problem and research contribution. Each section is

explained in the following part respectively.

1.1 Research Background.
Writing is seen as a complex and difficult skill to learn which requiring students
to master not only the linguistics aspects but also the cognitive one. Richards and
Renandya (2002) stated that writing is the most difficult skill to master for the
English language learners. Bashyal (2009) added that writing is a complex task
that requires a variety of skills such as mastering vocabulary, grammar, and
organization of the text. Besides, Aliakbari (2009) said that writing requires an
accurate knowledge of grammar system. The emphasis on accuracy is justified to
the production of structurally correct and to prevent inaccuracy that may result of
structurally erroneous sentences. Furthermore, Gottséter (2018) also said that lack
of knowledge of grammar increases the risk of communication breakdown.

Based on the preliminary study done in January 2018 by interviewing the
English teacher of SMA Rambipuji, the researcher found out that the students’
major problem in writing was they still did not know how to structure their
writing in accurately. The teacher said that students were better in other
components of writing such as mechanics and organization. However, they failed
to recognize and use the appropriate grammar in writing. They were confused
either using present tense or past tense. Teacher commonly gave feedback on the
students’ work by using one or two students’ work as the example for the whole
class. Then he wrote the work on the white board to be corrected together with the
students. By knowing their friends mistakes, other students were hoped to be able
to revise their own errors. it could be said that teacher had tried to give students
feedback on students’ work. Nevertheless, the feedback given was less effective
because students still felt confused. There are some errors that are untreatable to
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self-correction such as sentence structure and word choice (Ellis,2019). When the
case is on grammar, students might face situation which they could not correct the
errors by themselves as the teacher did it only to some students’ work instead of
individual feedback. In other words, students’ might not be able to revise their
owm work by observing on their friends’ work only. It might became the reason
of the tenth MIPA 3 still made most errors on their grammar that led to the low
mean score in writing. The result indicated that the percentage of the students who
achieved the standard score (71) was only 67% students or 24 students of 36
students.

Regarding the problem found in the preliminary study, providing the
effective feedback on the students’ errors was very crucial for students’ writing
improvement. By giving individual correction, students knew their mistakes in
order to fix their next writings to be better. Further, the demand for corrective
feedback cannot be disregarded. Ferris (1999) had showed L2 student writers
want, expect, and value teacher feedback on their written errors. The main reason
might be that their subject teachers require accuracy in students’ L2 writing in
their writing classes.

Hendrickson suggested that some errors that obstruct communication or
those that students made frequently might have higher priorities for correction
than others (Ekinci, 2017). Teacher should decide which errors would be
corrected to make the best use of providing written feedback to the students. In
this research, the researcher gave written corrective feedback on grammar because
students made frequently errors on grammar when they constructed text.
Grammar was emphasis more than other errors to make the students concentrated
more on grammar first before the other components of writing.

There has been a growing interest in applying teacher’s feedback on
teaching and learning writing process. Using different research designs and
different participants, this issue has been investigated by a number of researchers
(e.g Sheen, 2007; Farrokhi, 2012; Shirazy and Shekarabi, 2014; Hasan, 2014;
Hosseiny, 2014, Saadi and Saadat, 2015; Khanlarzadeh and Nemati, 2016. Ekinci,

2017). Based on the research findings, it convincingly proved that teacher’s
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feedback could improve students’ grammatical accuracy and writing skill.
Moreover, there were also some supports of using direct corrective feedback as
the effective technique to improve students’ grammatical accuracy.

Each study had different characteristic with this present study. First, most
of the previous researches used experimental research. Two researches
implemented classroom action research with the implementation of error
codes/indirect and conference/oral feedback. This research applied classroom
action research with the implementation of direct written feedback. Second, most
of the previous studies were concerned in the cognitive aspects, only a few studied
on the affective aspects. Next, the grammar aspects were addressed between the
previous research and this research. The last, the participant of those studies
ranging from preparatory school students, elementary EFL learners, junior high
school students up to University students, and also L2 students. However, this
reseach involved the tenth grade of MIPA 3 of SMAN Rambipuji.

Therefore, the researcher was interested in conducting a classroom action
research entitled “Students’ Grammatical Accuracy on Writing Descriptive Texts:

An Action Research of Teacher’s Written Corrective Feedback”

1.2 Research Problems
Based on the explanation above, this research is aimed at giving answer on
the following questions.
1. How can teacher’s written corrective feedback improve the students’
grammatical accuracy in writing descriptive texts?

2. How are students perceptions about teacher’s written corrective feedback?

1.3 Research Contributions

The results of this research are expected to give some contributions.

1.3.1 Theoretical Contribution
The results of this research were expected to be the information to the

theory underlying this study. The results might have clear information dealing
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with whether the present study results confirmed or disconfirmed the theoretical
basis of the study.

1.3.2 Empirical Contribution

The result of this research helped the future researchers who had the
same interest in dealing with the implementation of written corrective feedback to
improve students’ grammatical accuracy as the reference and inspiration for
further research. It was expected to apply whether or not the same research design
with different aspects of writing other than grammar. Further, the students’
perception which were studied only a part of the research. Thus, it could be

studied more comprehensive in the future research.

1.3.3 Practical Contribution

The result of this research was useful for the English teacher as the
information about written corrective feedback to improve students’ writing skill.
Hopefully, teacher is able to apply written corrective feedback more effectively by

using certain procedures or steps to improve students’ writing achievement.
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CHAPTER 2: RELATED LITERATURE REVIEW

This part discusses about the research literature review consisting of 1)

theoretical framework, 2) conceptual review, and 3) previous research study.

2.1 Theoretical Framework:

This sub chapter presents the theory of Teacher’s Written Corrective
Feedback consisting of Formative Assessment and Written Corrective Feedback.
2.1.1 Formative Assessment

Hendrickson & Truscott (cited in Chiu & Tam, 2013), Written Corrective
Feedback is also called error correction or grammar correction originated from the
field of Second Language Acquisition (SLA). Before 1960, language experts who
believe in the Contrastive Analysis Hypothesis claim that learners make errors in
the second language because they are affected by the first language. In other
words, their errors can be avoided if they realize the difference between the two
languages. Thus, error correction is needed for this reason. He added that, the
audio-lingual approach in 1960s also encourages the teaching of second language
by memorizing dialogues, studying all the grammatical rules, avoiding the making
of errors. Additionally, the socio cultural theory by Vygotsky’s (1987), cognitive
development is a result of social interaction between people. Learning happens
when a less knowledgeable person interacts with a more knowledgeable person.

Likewise, feedback and its kinds were also discussed under the topic of
formative assessment. Formative assessment is defined as encompassing all those
activities undertaken by teachers or students which provide information to be used
as feedback to modify the teaching and learning activity in which they are
engaged, Black & William (cited in Gottsater, 2018). Tuttle (cited in Gottsater,
2018) stated that formative assessment is something which teachers use in order to
find out how much a student has achieved so far, and what the student could do in

order to improve their knowledge. He further argued that to know if the students
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Have understood the assessment, teacher can do some forms of a follow up
activity, either in the shape of a hand-in of a revised version of the same text, or
another text where similar structures are targeted. Tuttle (cited in Gottséter, 2018)
explained that one way to engage in formative assessment is through written
corrective feedback. However, for the written corrective feedback to be formative,
it has to be done in a certain way which is time consuming. The written corrective
feedback becomes formative when teacher presents students with a way to
increase their knowledge that could be in the form of informing them of how a
specific grammatical structure is supposed to be constructed. However, only
informing students what they did wrong is not formative. It is the step after it
which might qualify the corrective feedback as formative. He further explained
one example of how written feedback could be formative is by first giving the
students valuable input of how the grammatical structures is constructed
accurately, and giving possibly additional exercise that connected to the target of
grammatical structure, followed by students handing in a written assignment, and
then giving students corrective feedback with a focus on grammatical errors in the
written assignment. He also argued that, however, as formative feedback requires
the teacher to inform the students of how they can improve which in this example
can be done through presenting students with the correct answer and along with
an explanation from the teacher. Teacher can do a follow up activity, either in the
shape of a hand-in of a revised version of the same text, or another text where

similar structures are targeted.

2.1.2 Written Corrective Feedback

Mobini & Khisravi (2016) stated that written corrective feedback is a
teacher’s input to a writer’s composition in the form of information to be used for
revision. Ellis (2008), teacher can use different types of written corrective
feedback on students” work: (1) direct corrective feedback; (2) indirect corrective
feedback; (3) metalinguistic corrective feedback; (4) the focus of the feedback; (5)
electronic feedback; and (7) reformulation. Additionally, there are various

alternatives for students to respond to the feedback either redrafting or learners
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need to attend to the corrections. The alternatives exist are: (1) revision required,;
(2) no revision required. It can be in the form of: a) students are asked to study
corrections; b) students just given back the corrected text. In deciding the choice
of errors to correct can be proposed in some ways either addressing all errors
types that the students commit or one or two types of errors. Ellis (2009)
suggested that corrective feedback be directed at marked grammatical features or
features that learners have shown they have problems with. He further added that
the correction of written feedback is always delayed to allow teachers to collect

written work and respond to it.

2.2 Conceptual Review

This sub chapter presents the conceptual review of Teacher’s Written
Corrective Feedback. Each concept is explained in the following part respectively.
2.2.1 Teacher’s Written Corrective Feedback

Teachers are advised to take responsibility to provide correction for
students’ writing improvement. Teachers provide a reaction to students’ efforts, to
help them improve as writers and to confirm the grade they have been given
(Hyland & Hyland, 2006).

In the context of this research, teacher’s written corrective was given in
the form of direct corrective feedback. Ellis (2009) states that direct corrective
feedback is the way to inform students about the location and the correct forms of
the errors. He also generally illustrates direct correction on students’ works. It
takes a number of different ways; crossing out an unnecessary word, morpheme,
inserting a missing word or morpheme, and writing the correct form above or near
to the erroneous form. Teacher, then, provides the students with correct form. The
following illustration belongs to the model of direct corrective feedback by Ellis.

a a the
A dog stolegbone fromfbutcher. He escaped with havingf{bone. When the dog was

over a a Saw a

going skseuak(bridge over e river he fewse dog in the river.
Source: Ellis (2009)
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Likewise, Hosseiny (2014) states that direct corrective feedback consists
of an indication of the error and the corresponding correct linguistic form. Ferris
and Robert (2001) defined it as the correction made by a teacher. Another group
of scholars, Bitchener et al. (2005) indicates that direct feedback is the
identification and the correction of errors provided by teachers to students.
Additionally, Shekarabi and Shirazi (2014), direct feedback focuses on overt
correction of error which can be accompanied by metalinguistic explanations to
vividly clarify the errors.

Different studies proposed some procedures in implementing direct
feedback. Sheen (2007) used 9 steps in his procedure of implementing written
feedback: 1) giving the students the story with an empty writing sheet attached to
it; 2) asking students to read; 3) explaining the key words and moral value ; 4)
asking the students to tear off the story part; 5) reading the story aloud. It is done
by the teacher. 6) asking students to rewrite the story.; 7) collecting the students’
written work ; 8) correcting the students’ work; 9) asking the students to check
over their written work carefully for 5 minutes. In this procedure the students
were only asked to study the corrections rather than to redraft their written
narratives. The result showed that students have positive effect after being given
feedback.

Another procedure was proposed by Nemati and Khanlarzadeh (2016)
examined the effectiveness of written corrective feedback in the improvement of
EFL learners’ grammatical accuracy. There were 5 steps as follows: 1) providing
students with an acceptable writing sample; 2) asking the students to produce
writing assignment; 3) asking the student to submit it; 4) giving back the students’
scored drafts in the next session; 4) giving students enough time to consult during
in-class revision; 5) asking the students to revise it. The result revealed that the
students who got feedback (experimental group) performed much better than
those in control group.

Thus, this research adapted the procedure of giving direct feedback by
adapting from those two previous researches, Sheen (2007) and Nemati and
Khanlarzadeh (2016)
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2.2.2 Descriptive Text and Its Features.

In line with 2013 Curriculum, students are required to be able to make an
oral or written descriptive text, short and simple, about tourism and historical
place, by paying attention the social function, text structure and language features
correctly (Permendikbud, 2016:2). Regarding to this, writing must be taught to the
tenth grade students in the content of descriptive text writing. Kane (2000:351)
states that description is about sensory experience-how something looks, sounds,
and tastes.

Additionally, descriptive text is a text to describe a particular person,
place or thing. Its social function is to describe a particular person, place or thing.
The generic structures include identification and description. Besides those
elements, it has language features focusing on specific participant, using simple
present tense, using attributive and identifying process, and using adjective (Gerot
and Wignel, 1995).

2.2.3 Text Writing Achievement

Writing achievement deals with the students’ ability to write the target
knowledge in which it is measured by writing achievement test. According to Mc
Millan (1992:117), an achievement test has characteristic to measure the present
knowledge and skill of related educational experiences. Further, Arikunto
(2002:127) stated that a test is a list of questions or exercises or other tools which
are used to measure skill, intelligence, ability or aptitude owned by an individual
or group. Hence, a test is a tool to measure the proficiency in the form of
questions, exercises or other tools about what has been learned by the students in
one or more areas of knowledge. Text writing achievement means the students’
ability in writing a text that covers some aspects of writing. There are five
components of writing; grammar, vocabulary, mechanics, content, and
organization (Hughes, 2003:101).

However, the focus of this research is the students’ grammatical
accuracy. Accuracy is emphasis on the sense of leading to produce structurally

correct (Aliakbari, 2009). He added that accuracy also prevents the production of
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structurally erroneous sentences. It means accuracy refers to how correct learners'
use of the language system is, including their use of grammar, pronunciation, and
vocabulary. The target of the grammatical structures in this research is the
grammar used in Descriptive text covering present tense/ verb, noun/pronoun,

adjective, and conjunction.

2.2.4 Students Perceptions on Written Corrective Feedback.

Mazkowitz and Orgel (cited in Pratiwi, 2013) defined perception as a
global response to a stimuli or a set of stimuli. Dobkin and Pace (cited in Pratiwi,
2013) described three stages of perceptual process, it begins with attention which
is called as selection process, the next stage is called perception, after that it is
followed by reaction. The experts claimed that perception itself is affected by
several factors that are both internal and external. The internal factors come from
the students’ themselves like feeling thought, willingness, needs, and motivation.
While, the external factors come from the outside of students such as educational
background, experience, environment, culture and belief. At last, Dobkin and
Pace emphasizes that perception is a selection, organization, and interpretation of
sensory data.

Some studies showed that the learners themselves wanted to be corrected
in writing by their teachers. Students were more in favor of a direct approach
(Ferris & Roberts, 2001). In line with this, comparative study between EFL
teachers’ and Intermediate High School students’ perceptions of written corrective
feedback on grammatical errors (Farrokhi & Gozhi, 2011) showed that both
teachers and students agreed that they strongly valued grammatical accuracy and
written corrective feedback on students’ writing. From those previous studies
above, teacher and students have positive perception toward the written corrective
feedback. However, the students’ perception towards teacher’s written feedback
may be different from one to another; it can be positive or negative. Thus, it is
necessary to continue to conduct study on students’ perceptions of written
corrective feedback to improve the effectiveness of corrective feedback in writing

classes.
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2.2.5 The Advantages and Disadvantages of Teacher’s Written Corrective

Feedback.

According to Ellis (2009), teacher’s direct corrective feedback has some
advantages such follows.

1. Direct corrective feedback is beneficial in providing learners with explicit
guidance about how to correct their errors.

2. Direct corrective feedback can be used by the teacher to help the students’
difficulties such as using appropriate, accurate and complete responses, correct
spellings and punctuation and grammatical accuracy in writing activity.

3. Direct corrective feedback may be appropriate for beginner students or in
situation when errors are not amenable to self-correction such as sentence
structure, and when teacher wants to direct students’ attention to error patterns
that require students correct them

Furthermore, Chandler (2003) claims that direct corrective feedback
serves fast and easy way for students to instantly make revision. In line with this,

Bitchner and Knock (2009), direct corrective feedback reduces the type of

confusion that the language learners may experience and it provides language

learners with information to help them resolve more complex errors. Direct
corrective feedback can be effective in promoting acquisition of specific
grammatical features (Sheen, 2007). Hence, direct corrective feedback is fruitful
to improve students’ grammatical accuracy on writing achievement since it
provides students with explicit information on how they correct their errors.

On the other hand, direct corrective feedback also has disadvantages.

Ellis (2008), a disadvantage is that it requires a minimal processing on the part of

the learner. It might help them to produce the correct form when they revise their

writing, but it may not contribute to long-term learning. Error correction often
regarded as the most exhausting and time consuming of teacher’s work (Ferris,

2002). Additionally, Hosseiny (2014) says that some students do not pay attention

to the feedback given by the teacher. To overcome these disadvantages, Ferris (in

Ellis, 2009) argues that if the correction was clear and consistent it would work

for acquisition. It means teacher should be clear and consistent in correcting
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students’ errors in order it contributes to long-term learning so that, students
remember. Also, if they have learned the rule, it may have a long term effect on
learners’ ability to avoid the errors. Teacher should give enough information and
treatment about errors so that, students can notice their errors and build up the
information helping them to write better (Ekinci, 2017). He also gives suggestion,
teacher shouldn’t see error correction as a heavy load, and they should keep on
dealing with students’ errors to gain the expected writing level. Teacher should

teach the students oh how to use the given feedback.

2.2.6 The Steps of Giving Written Corrective Feedback in Teaching Writing
The procedure was adapted by combining the steps from Nemati and

Khanlarzadeh (2016) and Sheen (2007). The steps of giving direct corrective

feedback were as follows.

1. Providing students with a passage consisting of an acceptable writing sample.

2. Asking the students to write a draft of a descriptive text based on the topic
given. The draft should consist of the title, the generic structure and the
language features of descriptive text.

3. Collecting the students’ draft to be corrected at home.

4. Giving written corrective feedback in the form of direct corrective feedback by
crossing out and circling the errors and then giving the correct form explicitly
on the students’ errors. The focus of the corrective feedback was the language
features covering tenses, conjunction, adjective, and noun/pronoun.

5. Giving back the draft that had been given the feedback to the students in the
next session. It was given after the teacher finished correcting the draft.

6. Asking the students to look at the corrections in their first draft carefully.

7. Asking the students to ask question about what they did not understand from
the feedback. It was conducted during the in-class writing revision.

8. Giving enough time to discuss the students’ errors that the students make in
writing with the whole class. This additional oral explanation was aimed to

give clearer explanation about the students’ difficulties.
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9. Asking the students to redraft by revising the first descriptive text based on the
written feedback given by the teacher.
10. Asking the students to submit the revision to the teacher after the students

finished in revising the draft by following the written feedback given.

2.3 Previous Research Review

There were several studies reviewed related to the issue on the
implementation of written corrective feedback.

The first research was done by Mithat Ekinci (2017), School of Foreign
Languages Osmaniye Korkut Ata University, Turkey. The research was
undertaken using an action research that investigates the effect of Written
Corrective Feedback and Error Codes in improving writing skill. It was conducted
over 8 weeks during 2014-2915 spring semesters. It covered all the aspects of
writing however, the emphasis was on grammar. The findings showed that giving
written feedback and using error codes improved the writing skills of the students.
Additionally, the students developed positive ideas about giving written feedback
and using error codes to correct their writing paragraph.

The other research is presented by Khanlarzadeh and Nemati (2016). The
article presented the effectiveness of direct unfocused in the improvement of
learners’ grammatical accuracy. It focused on an experimental research and EFL
context. The participants included 33 male elementary students of a private
language institute in Tehran, Iran. There were 8 tasks included descriptive text
and narrative a picture of series. The result indicated that the experimental group
significantly outperformed the control group in the revision of three writing tasks.

The next article was presented by Mobini and Khosravi (2016),
University of Zanjan, Iran. The design of this research was an experimental
research that presented the effects of four types of teacher’s written corrective
feedback on intermediate EFL writing performance. The participants were 120
students at private language institutes in Iran. The significance result showed that
unfocused direct corrective feedback is the most effective technique for teaching
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English writing. Additionally, learners also had positive response to the attitude
questionnaire.

Hasan, A (2014), Jember University. The design was a classroom action
research. He presented the role of written feedback to improve the seventh grade
students’ participation and present tense achievement in writing a descriptive
paragraph. The focus of this research was on students’ present tense achievement.
The results proved that the giving of written feedback could improve students’
simple present tense achievement and participation.

Another research was presented by Hosseiny (2014), Islamic Azad
University. He investigated the role of direct and indirect written corrective
feedback in improving the Iranian EFL students’ writing skill. The research was
done under the experimental research. The participants were sixty pre-
intermediate students in Iranian institutes in Ardabil. The target structure is an
article system in term of definite and indefinite articles. The result showed that the
direct feedback groups outperform the control group with no feedback. This study
also supported for using direct and indirect feedback to expand learners’
grammatical accuracy.

Additionally, Shekarabi and Shirazi (2014), University of Tehran also
investigated the effect of direct and indirect corrective feedback to enhance the
linguistic accuracy on Iranian learners’ writing performance. The research was
done under an experimental research. The participants were 60 Japanese students.
It focused on Japanese as foreign language and three linguistic categories; noun
phrases, adjective phrases, and prepositions. Students were required to compose
expository essays. The result revealed that direct feedback enhanced the linguistic
aspects of students’ written essays.

The last research was done by Sheen (2007), American University. He
examined the effect of direct only and direct-metalinguistic feedback and
language aptitude on the acquisition of articles. The participants were 91
intermediate ESL learners. It was found that the feedback group performed much
better than the control group with no feedback in the immediate test. It was also

found a significant positive association between students’ gain and their aptitude
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for language analysis. The results showed that written corrective feedback which
targeted a single linguistic feature improved learners’ accuracy,especially when
metalinguistic feedback was provided and the learners had high language analytic
ability.

Based on the previous study above, it was concluded that written
corrective feedback gave positive effects on the students’ writing achievement.
All the results showed the students who got written corrective feedback achieved
good improvements and their grammatical accuracy more obtained. Moreover,
there were also some supports of using direct corrective feedback. Thus, written
corrective feedback was used as a technique to improve students’ grammatical

accuracy in writing text.
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CHAPTER 3: RESEARCH METHODOLOGY

This part discusses about the research methodology consisting of (1)
research design, (2) research context, (3) research participants, (4) data collection

method, (5) data analysis method.

3.1 Research Design

This research applied a classroom action research. The researcher
identified the problems happening in the classroom especially about writing skill
and then proposed a way for an improvement. Teacher was involved in action
research. The researcher invited the English teacher as a collaborator to conduct
the research and share information. According to Mc Millan (1992:12), action
research is a specific type of applied research. Its purpose is to solve a specific
classroom problem. The goal is to improve practices immediately within one or
few classrooms. Hence, action research refers to a solution from the teacher
focuses on the improvement of teaching-learning quality, particularly students’
achievement.

The researcher used a classroom action research with cycle model and it
consisted of planning, acting, and analyzing the result of the action. Below is the
figure of the design of action research from Lodico et al (2010).

Figure 3.1: Figure of Action Research

Get data
Reflect_ . _d > a. fact finding
Reflectina and identifvina a problem b. considering the action
N — v
Revising some points that make the
. : Plan
action fail .
a. constructing lesson plan
A b. preparing the instrument such as
The result does not achieve the target The material, the writing test, documentation and
score of the action the auestionnaire auide.
N v
Analyze Act - o _ _
Analvzina and reflecting €= 2. teaching writing by giving written corrective
v feedback technique
b. aivina a writina test
The result achieved the target score
of the action
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Based on the design of the research above, the procedure of the research

was as follows.

1.

Doing a preliminary study by interviewing the English teacher of grade X for
finding out information related to the current condition in the teaching learning

of writing.

. Getting the data such as the students’ score and the research subjects then,

determining the action based on the preliminary study.

. Planning the action. It included constructing the lesson plan for cycle 1 and

cycle 2 that consisting of meeting 1 and meeting 2 in the collaboration with the
English teacher and preparing the instrument such as the material, the writing

test, questionnaire guide, and determining the criteria of success.

. Implementing the action. The researcher taught descriptive text writing, gave

“direct corrective feedback” technique, and then gave a writing test in the form
of descriptive text to obtain students’ grammatical accuracy scores. In this step,

the researcher collaborated with the English teacher.

. Analyzing the students’ score of grammatical accuracy on their descriptive text

writing.

. Reflecting the result of the students’ descriptive text writing collaboratively

with the English teacher

. Giving the questionnaire guide on students’ perception about the technique

given in the class.

. Analyzing the results of the questionnaire.

3.2 Research Context

The research was conducted at SMA Negeri Rambipuji, Jember. There

were three reasons of choosing SMA Negeri Rambipuji as the research area. First,

the teaching of English was guided by Curriculum 2013 and applied scientific

approach in the classroom. Second, the headmaster of the school gave permission

to the researcher to conduct the research. The last, the researcher had experienced

teaching at SMA Negeri Rambipuji, Jember.
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3.3 Research Participants

The participant of this research was tenth MIPA 3 students of SMA
Negeri Rambipuji. There were 36 students in this class. The researcher chose that
class based on the suggestion from the English teacher that most of the students of
class tenth MIPA 3 had difficulties in writing skill especially in grammar aspects.

It was proven from the score of their writing is still low.

3.4 Data Collection Method
Data collection method was method used to get the data of the research.
The data collections used are writing test and questionnaire.

3.4.1 Writing Test

Test was used to measure students’ abilities in certain fields of
knowledge. The researcher applied achievement test in this classroom action
research to measure the tenth grade students’ grammatical accuracy on writing
descriptive texts. The writing test in this research referred to writing a descriptive
text. The form of the test was a writing test consisting of approximately 150
words based on the topic given. The topic was tourism or historical places in
Jember. The students were required to compose a descriptive text based on the
topic given completed with correct generic structure and language features of
descriptive text. The writing test was lasted for 45 minutes. The writing test was

conducted to get the score of students’ grammatical accuracy.

3.4.2 Questionnaire

This research used questionnaire as a method to collect data about
students’ feelings or perceptions of using teacher’s written corrective feedback.
Students’ questionnaire about their perception on writing skill was adapted from
Ekinci (2017). Likert Scale was used in questionnaire consisted of six questions.
The range was from number 4 shows the highest frequency (strongly agree) up to
1 shows the lowest one (strongly disagree).
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There were some criteria or characteristics for each option in Likert
scale:

1. Strongly agree

The students thought that all the written feedback given by the teacher in
their descriptive text writing gave many contributions of the students’
development to their ability in writing descriptive text.

2. Agree

The students thought that the written feedback given by the teacher in
their descriptive text writing played an important role on the students’
development to their ability in writing descriptive text.

3. Disagree

The students thought that the written feedback given by the teacher in
their descriptive text writing just give them less contribution on the students’
development to their ability in writing descriptive text.

4. Strongly disagree

The students thought that the written feedback given by the teacher in
their descriptive text writing did not give any contribution on the students’
development to their ability in writing descriptive text.

(Arikunto: 2006)
The specification of students’ questionnaire is presented in the table

below.

Table 3.1: The Specification of the Questionnaire.

No | Variables Indicators Item
number
1 The students o Students’ perception of the importance of writing in 1
perception learning English
toward the e Students’ perception of the meaningfulness of teacher’s 2
teacher’s written corrective feedback
Written. e Students’ perception of their awareness of their mistakes 3
corrective o Students’ perception of the ease in understanding their
feedback teacher’s written corrective feedback 4
o Students’ perception of the benefit of teacher’s written
corrective feedback
e Students’ perception of their self-carefulness to the 5
errors in their future writings. 6
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3.5 Data Analysis Method
Data analysis method is used to analyze the data gained in the research.
1. Students Grammatical Accuracy

To score each paper, the researcher used the formula by Sheen
(2007:266). Each student’s work was scored according to Sheen’s suggested
formula four times by the researcher that were respectively scoring tense,

adjective, noun/ pronoun, and conjunction. Below is the formula.

Score:

n correct suppliance in context 100

n obligatory contexts + n suppliance in non — obligatory context N
Notes:
Obligatory context= the correct use of the target use.
Non-obligatory context= in appropriate of the target use.
(Sheen, 2007:266)

First, the correct use in obligatory context was scored. Then, the score
became the numerator of the ratio. The denominator was the sum number of
obligatory contexts and the number of non-obligatory contexts. After scoring each
student’s work, the score was analyzed using descriptive statistics by calculating
the number of students who have achieved 71 and below 71. The target of success
criteria was 71% of the students achieving the minimum score which was at least
71 or more in the test. Then, the scores of students’ test in cycle 1 were compared
to students’ test in cycle 2. This aim was to know whether or not there was the
improvement of scores made in the first and second cycles.

2. Students’ Questionnaire.

The data of questionnaire was analyzed statistically by using the formula

below.
The total scores of answers the questions:
Lower Fence (B) = total number of respondents (N) x Lowest score (1) x items

Upper Fence (A) = total number of respondents (N) x Highest score (4) x items
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After that:

Range (n) = (A-B)

Quartile 1 (Q1) =B +n/4

Quartile 11 (Q2) =B +n/2

Quartile 111 (Q3) =B +n3/4

Note:

B s/d QI = strongly negative
>Qlupto<Q2 = negative
>Q2upto<Q3 = positive

> Q3 = strongly positive

21

(Adopted from Atmodjo, 2006:41)
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CHAPTER 5: CONCLUSIONS AND SUGGESTIONS

This chapter presents the conclusions and suggestions. The suggestions

are expected to give theoretical, empirical, and practical contribution.

5.1 Conclusion

Based on the results of data analysis and discussion, there are two things
that can be concluded. First, teacher’s written corrective feedback and the
procedure implemented can improve students” grammatical accuracy on students’
descriptive text writing. The included procedures supported the success of written
feedback such as; additional explanation session from the teacher and revision
session after students got their paper back. The improvement of students’
grammatical accuracy can be seen from the percentage of the students who
achieve the standard score in both of cycles, Cycle 1 and Cycle 2. Second,
students also have positive perceptions toward the teacher’s written corrective

feedback given.

5.2 Suggestions

As the results of this research show that teacher’s written corrective
feedback can improve students’ grammatical accuracy on descriptive text writing
and students also have positive perception toward the teacher’s written corrective
feedback. The researcher gives some suggestions in order to give theoretical,
empirical, and practical contribution.
1. Theoretically, through the findings of this research, it is found that the

application of teacher’s corrective feedback can be maximally done when it is

supported by good or proper procedure.

39
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2. Empirically, the results of this research can be used as a source of information
for the future researchers who want to conduct a further research dealing with
the implementation of teacher’s written corrective feedback. They can apply
whether or not the same research design with different aspects of writing.
Additionally, future researcher can also conduct more comprehensive research
about students’ perception on Written Corrective Feedback.

3. Practically, the results of this research are useful for the English teacher as the
information on how to implement written corrective feedback to improve
students’ grammatical accuracy. Teacher could apply written corrective
feedback more effectively by following the procedures or steps to improve

students” grammatical accuracy and their writing skill.
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TITLE PROBLEMS VARIABLES INDICATORS DATA RESOURCES RESEARCH METHOD HYPOTHESES
Students’ 1. How can teacher’s Independent: Teacher’s corrective feedback: 1. Research 1. Research design: 1. The implementation of
grammatical written corrective Teacher’s written - Giving students the example of participants: Classroom action research with the teacher’s corrective

accuracy on
writing descriptive
texts: An action
research of
teacher’s written
corrective
feedback.

feedback improve
the students’
grammaticl
accuracy in
writing descriptive
texts?

2. What are the
students’
perceptions
about teacher’s
written
corrective
feedback?

corrective feedback
in teaching
descriptive writing
text

Dependent:
Students’
grammatical
accuracy on writing
descriptive texts

descriptive text

- Asking the students to write
drafts

- Asking the students to handed
their drafts to the teacher.

- Giving corrective feedback on
the students’ grammatical
errors; tense, noun/ pronoun,
adjective, and conjuction by
locating the errors and giving
the right form.

- Giving back the drafts that have
been given the corrections to
students in the next session.

- Asking students to look at the
corrections in their drafts
carefully

- Asking the students to revise
their first written drafts
following the feedback given

- Asking the students to submit
the revision to the teacher.

- Giving questionnaire on the
implemention of written
corrective feedback in teaching
writing.

The aspect of the students’ writing
product focuses on grammar
covering tense, pronoun/noun,
adjective, and conjuction.

The students at
class X MIPA 3 at
SMAN RAMBIPUJI

2. Document:

- The initial name of
the research
subjects

-The previous writing

scores of class X

MIPA 3 from the

English teacher.

cycle model. The stages of each

cycle cover the following activity:

a. Planning the action

b. Implementing the action

¢. Observing and evaluating the
action

d. Data analysis and reflection of
the action

. Area determination method:

Purposive method

. Research participant determination

method:
Purposive method

. Data collection method:

Main data:

- Writing test
- Questionnaire
Supporting data:
-Documentation

. Data Analysis Method:

The data will be analyzed
quantitatively by using formula from
Sheen (2007:266). Each student’s
work is scored four time times by
the researcher that are scoring

tense, adjective, noun/ pronoun, and
conjunction.

Score:

n suppliance in context

nO0C+nsupN —0C

x100

feedback can improve
students’ grammatical
accuarcy on writing
descriptive text.

2. Students have positive
feelings on the
implementation of
teacher’s written
corrective feedback.

Note:

OC= Obligatory context= the correct
use of the target use.

Non-obligatory context= inappropriate
of the target use.
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APPENDIX B Interview Guide for Preliminary Study for Teacher
No | Question (Researcher) Answer (English Teacher)
1 How is the teaching and learning writing | In teaching writing usually at first time |
so far? teach grammar and the mechanic, after that |
give exercise to them and | invite to them
write the answers in front then we discuss
together. After the students understand more, |
evaluate by giving exercise to them.
2 What method do you use in teaching | I divide the students into group. In that group,
writing? I ask them to discuss for about 10 minutes and
share their writing in front of their friends. At
the end, they will have individual works.
3 How is the students’ writing achievement | The first time, the students score were still
so far by using your method? low. When they get individual work is hoped
their achievement higher than before.
4 How do you score the students’ writing? To score, | use the grammatical errors,
dictions used in construction the sentences
5 Is it based on the five aspects? Depend on the discussion | used in that day.
Usually, in writing rubric | focused on the
grammatical and then dictions and appropriate
subjects and predicates in each sentence
6 Do the students have difficulties in | Every | teach students, they always have
learning English especially writing? difficulties. The common problem that the
students faced is understanding the sentences
especially in tenses present or past tense. They
are still confused in using in the sentences, but
they are better choosing words and others.
8 How do you overcome the students’ | | usually review the materials for about 10
problem? minutes. | revise and give them exercise. If
the achievement higher means it is success.
9 How do you correct the students’ errors in | | correct the students by revising the
writing? materials. | always revise the materials. I only
take one or two works only.
10 | Have you ever given written feedback | Yeah, | take one or two students work as the

briefly on their writing?

example. | write on the white board to be
discussed together due to the limitation of
time.
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APPENDIX C
A Questionnaire on Writing Skill for Student

This questionnaire is designed to learn students’ perspectives about error
correction. There is no right and wrong answer because there are many different
ways that work for different students. The goal is to better understand how you
feel about error correction. You are expected to read the sentences carefully, and

choose the best answer considering your feelings.

What do you think about these | Strongly | Agree | Disagree | Strongly

sentences about writing skill? Agree disagree
1. Writing is a vital part of learning
English.

2. | learn more from the correction
provided by the teacher.

3. I learn from my own errors.

4. | think error correction is easy to
learn.

5. | think using error correction in
writing helps me to focus more
on my errrors.

6. When | get back my paper with
correction provided by the
teacher, | check them to avoid
doing the same errors again.
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APPENDIX D
LESSON PLAN CYCLE 1(Meeting 1)
Subject : English
Level/Semester - X/1
Language Skill : Writing
Language Focus : Descriptive Text
Theme : Tourism and Historical Place.
Time Allocation 12x45

A. CORE COMPETENCE

KI 1. Menghargai dan menghayati ajaran agama yang dianutnya.

KI 2.Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi,
gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan
sosial dan alam dalam jangkauan pergaulan dan keberadaannya.

K1 3. memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan
humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait
penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

Kl14: mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu menggunakan

metoda sesuai kaidah keilmuan

B. BASIC COMPETENCE AND INDICATORS

Kompetensi Dasar

Indikator

3.4 Membedakan fungsi sosial,
struktur teks, dan unsur
kebahasaan beberapa teks
deskriptif lisan dan tulis dengan
memberi dan meminta informasi
terkait tempat wisata dan
bangunan bersejarah terkenal,
pendek dan sederhana, sesuai
dengan konteks penggunaannya

3.4.1 Identify the social function of descriptive text
3.4.2 ldentifying the generic structure of descriptive text
3.4.3 Identifying the language features of descriptive text

4.4 Teks deskriptif

4.4.4.2 Menyusun teks deskriptif lisan
dan tulis, pendek dan
sederhana, terkait tempat
wisata dan bangunan bersejarah
terkenal, dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks

4.4.2.1 Write a descriptive text with the theme tourism
and historical place,
4.4.2.2 Revise their writing based on the written feedback
given.
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C. LEARNING OBJECTIVES
Learners are expected to be able to
4.4.2.1 Write a descriptive text with the theme tourism and historical place.

4.4.2.2 Revise their writing based on the written feedback given.

D. LEARNING MATERIALS
1. The definition of Descriptive text
Descriptive text is a text that describes a particular person, thing and place
2. The Social Function
The social function of descriptive text is to describe a characteristic of person, thing and place.
3. Generic structureof descriptive text:
a. Identification: Introduce the subjects of the description, the time and the place
b. Description: In this part contain explanation about the characteristics, quality, size, physical
appearance, ability, habit, daily life, etc.
4. Language features of decsriptive text:
1. Simple present tense
2. Using noun
3. Active verb
4. Using adjective
5

. Conjunction (and, or, but, ....)

E. MEDIA AND RESOURCES

Media : LCD, laptop. video, and white board.
Resources : (https://pakpuguh.wordpress.com/2011/08/12/description-
text/)

F. LEARNING APPROACH AND STRATEGY
Approach : Scientific Approach.
Technique : Teacher’s Written Corrective Feedback
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- Teacher checks the attendance list.

- Teacher gives a riddle

- Teacher shows picture of Borobudur.
- Teacher asks leading questions:

a. do you know this place?

b. did you ever visit this place?

c. where is it located?

d. what can you say about this place?

- Teacher states the material that will be
learned and the learning objective

- Students raise their hand as sign of
presence.

- Students guess the riddle

- Students pay attention.

- Students answers the question
- Students answer the question
- Students answer the question
- Students answer the question

- Students pay attention

Activity Teacher Students Time
Allocation
1. Set - Teacher Greets the students - Students answer teacher’s greeting. 5minutes
Induction - Teacher asks the students to pray | - Students pray together.
together

2. Main Activities

80’

Observing
-Teacher provides the students with a
descriptive text about Borobudur temple

- Teacher asks the students to read the text.

- Students pay attention.

- Students read the texts

15’

Questionning

Teacher guides students to ask questions
about things that they don’t understand
from the topic.

Teacher asks the students to mention the
example of the generic structure and
language features of descriptive text used
in the text ?

a. Can you find the generic structure of
the text?

b. Can you find the language features of
descriptive in the text?

- With teacher’s guidance, students ask
questions about things they don’t
understand from the topic.

- Students mention the generic structure
and language fetaures.

5

Experimenting

Teacher asks the students to do tasks with
the topic is descriptive text about
Borobudur temple.

The tasks are:

1. finding two examples of the language
features of descriptive text used in text

2. underlining the generic structure of
descrriptive text

- Students do the tasks

5

Associating
- Teacher asks the students to discuss the
answer together.

- Students discuss the answer together

Communicating

Teacher asks the students to write their
first draft.

- Teacher gives direct corrective feedback
in students’ draft focusing on present
tense/verb, noun/pronoun, adjective, and
conjunction by crossing out or circling
the errors form and writing the correct
form on it.

- Students write their first draft

45’

3.Closure

t Teacher asks the students to make a
conclusion about the topic that has been
discussed.
Teacher

hamdalah.

asks the students to

say

- Teacher closes the class by saying salam.

Students make a conclusion about the
topic that has been discussed.
Students say hamdalah.

Students answer teacher’s salam.

3
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H. ASSESSMENT
1. Process Assessment (Appendix 4)
2. Product Assessment (Appendix 4)

Jember, August 7™ 2018

The English Teacher Researcher,

Febri Hidayati, S.Pd Solfiyatuzzahro

19710213 199601 2 001 140210401039
APPENDIX 1

Pre- Instructional Activity
1. I am a great building. | am composed with many Stupas. | am very historic. I am in

Central Java. Many people either local or international visit me. Who am 1?

2. Showing Borobudur temple’s picture?

a. Do you know this place?
b. Have you ever visited this place?
b. Where is it located?

c. What can you say about this place? Can you describe it?
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APPENDIX 2:
Material:

- Descriptive text is a text that describes a particular person, thing and place
- Purpose is to describe a characteristic of person, thing and place
- Generic structures:

c. ldentification: Introduce the subjects of the description, the time and the place

d. Description: In this part contain explanation about the characteristics, quality, size,

physical appearance, ability, habit, daily life, etc.
Language features:

1. Simple present tense
2. Using noun
3. Active verb
4. Using adjective
5. Conjunction (and, or, but, ....)
Example:
Borobudur Temple
(ldentification)

Borobudur is one of the most wonderful legacies of the ancient human which
Indonesia has ever had. A lot of people come to visit Borobudur to see how wonderful
this temple is
(Description)

Borobudur, or Barabudur, is Mahayana Buddhist Temple in Magelang, Central
Java, Indonesia. The temple consists of nine stacked platforms, six squares and three
circulars, topped by a central dome which is decorated with 2,672 relief panels and 504
Buddha statues. The central dome is in the center of 72 Buddha statues, each seated inside
a perforated Stupa. It is the world's largest Buddhist temple often considered as one of the
greatest Buddhist monuments in the world.

Built in the 9th century during the reign of the Sailendra Dynasty, the temple was
designed in Javanese Buddhist architecture blending the Indonesian indigenous culture of
ancestor worship and the Buddhist concept of attaining Nirvana. The temple is also
influenced by Gupta art reflecting India's influence on the region, but there are a lot of
indigenous elements incorporated that make Borobudur very Indonesian. That is why

almost all Indonesian need to go there for a visit.
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APPENDIX 3 (Students’ worksheet)
a. Find two examples from each language feature of descriptive text used in the text!
1. a. present tense:
b. verb:
C. noun/prounoun:
d. adjective:
e. conjuction:
2. Underline the generic structure of the text which includes the identification and

description.

b. Please choose one of the pictures below. Then write a description in
approximately 150 words by following the generic structures and language features

of the descriptive text.

a. ljen Creater (Banyuwangi) c. Tancak Waterfall (Jember)
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Name:
Student Number:

Identification

Description
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APPENDIX 4:

1. Process Assessment
- Technique: Observation
- Instrument: Rating Scale is used to assess students’ enthusiasm, honesty,
responsibility, responsiveness, and participation in teaching learning process.
RATING SCALE

Name | Enthusiasm | Honesty | Responsibility Responsiveness | Participation

1 72 |3|1)2(31 (2 |3 |1 |2 |3 |1 |2 |3

1
2
3
4

Notes: 1: fair, 2: good, 3: very good

Gott
How to score : 2 %100

2. Product Assessment
Type of test  : Written test
Method : Giving written task
Instrument : Target-Like Use (TLU).

Score:

n correct suppliance in context 100

p p " - X
n obligatory contexts + n suppliance in non — obligatory context

Note:
Obligatory context= the correct use of the target use.
Non-obligatory context= inappropriate of the target use.
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APPENDIX E
LESSON PLAN CYCLE 1 (Meeting 2)
Subject : English
Level/Semester : X/1
Language Skill : Writing
Language Focus : Descriptive Text
Theme : Tourism and Historical Place.
Time Allocation 12x45

A. CORE COMPETENCE

KI1. Menghargai dan menghayati ajaran agama yang dianutnya.

KI2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi,
gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan sosial
dan alam dalam jangkauan pergaulan dan keberadaannya.

KI3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora
dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

Kl4.  Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu menggunakan
metoda sesuai kaidah keilmuan

B. BASIC COMPETENCE AND INDICATORS

Kompetensi Dasar Indikator

3.4 Membedakan fungsi sosial, 3.4.1. Identifying the social function of descriptive text
struktur teks, dan unsur 3.4.2. Identifying the generic structure of descriptive text
kebahasaan beberapa teks 3.4.3. Identifying the language features of descriptive text

deskriptif lisan dan tulis dengan
memberi dan meminta informasi
terkait tempat wisata dan
bangunan bersejarah terkenal,
pendek dan sederhana, sesuai
dengan konteks penggunaannya

4.4 Teks deskriptif
4.4.2 Menyusun teks deskriptif lisan 4.4.2.1 Write a descriptive text with the theme tourism

dan tulis, pendek dan and historical place
sederhana, terkait tempat 4.4.2.2 Revise their writing based on the written feedback
wisata dan bangunan bersejarah given

terkenal, dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks



http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/

56

C. LEARNING OBJECTIVES
Learners are expected to be able to:
4.4.2.1 Write a descriptive text with the theme tourism and historical place,
4.4.2.2 Revise their writing based on the written feedback given.

D. LEARNING MATERIALS
1. The definition of Descriptive text
Descriptive text is a text that describes a particular person, thing and place
2. The Social Function
The social function of descriptive text is to describe a characteristic of person, thing and
place.
3. Generic structure of descriptive text:
a. ldentification: Introduce the subjects of the description, the time and the place
b. Description: In this part contain explanation about the characteristics, quality, size,
physical appearance, ability, habit, daily life, etc.
4. Language features of decsriptive text:
1. Simple present tense
2. Using noun
3. Active verb
4. Using adjective
5

. Conjunction (and, or, but, ....)

E. MEDIA AND RESOURCES
1. Media : Board Marker and White Board.

F. LEARNING APPROACH AND STRATEGY
Approach : Scientific Approach.
Technique : Teacher’s Written Corrective Feedback
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G. TEACHING AND LEARNING ACTIVITIES

S7

together.
- Teacher checks the attendance list.

- Teacher recalls the previous
materials about descriptive text.

- Teacher states the material that will
be learned and the learning
objective.

- Students raise their hands

- Students review the previous
materials about descriptive text

- Students pay attention

Activity Teacher Students Time
Allocation
1.Set - Teacher greets the students - Students answer the teacher’s | 10’ minutes
Induction greeting
- Teacher asks the students to pray | - Students pray together

conclusion about the topic that has
been discussed.

- Teacher asks the students to say
hamdalah.

- Teacher closes the class by saying
salam.

the topic that has been discussed.

- Students say hamdalah.

- Students answer teacher’s salam.

2. Main Activities 75 Minutes
Observing 5
- Teacher delivers the students’ first | - Students pay attention.
draft from the previous meeting.
- Teacher asks the students to look
over the corrections in their written | - Students look over the corrections | 5’
work carefully. in their written work carefully.
Questioning
- Teacher stimulates students to ask | - Students ask questions about | 15°
questions. things they don’t understand from
the feedback.
Experimenting 20’
- Teacher discusses most mistakes | - Students pay attention
made by students on their draft by
giving additional oral explanation
to the whole class.
Associating
- Teacher asks students to revise their | - Students  revise  their  first
first descriptive texts based on the | descriptive texts based on the | 30°
feedback given. feedback given.
Communicating
- Teacher asks the students to recheck | - Students submit the draft.
their revision and submit the draft.
3.Closure - Teacher asks the students to make a | - Students make a conclusion about | 5 minutes
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H. ASSESSMENT
1. Process Assessment
2. Product Assessment

Jember, August 9™ 2018

The English Teacher Researcher,
Febri Hidayati, S.Pd. Solfiyatuzzahro
19710213 199601 2 001 140210401039
APPENDIX 1
Material:

a. Definition of descriptive text: Descriptive text is a text that describes a particular person,
thing and place
b. Social function of descriptive text: Describtive text is to describe a characteristic of person,
thing and place
c. Generic structures of descriptive text:
1. Identification: Introduce the subjects of the description, the time and the place
2. Description: In this part contain explanation about the characteristics, quality, size,
physical appearance, ability, habit, daily life, etc.
d. Language features of descriptive text:
1. Simple present tense
2. Using noun
3. Active verb
4. Using adjective

5. Conjunction (and, or, but, ....
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Name:
Student Number:

Revise your first draft and submit it as your final draft!
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APPENDIX 3:
1. Process Assessment
- Technique: Observation
- Instrument: Rating Scale is used to assess students’ enthusiasm, honesty,
responsibility, responsiveness, and participation in teaching learning process.
RATING SCALE

No [Name | Enthusiasm | Honesty Responsibility Responsiveness | Participation

1 (2|3 |1(|2|3}1 |2 (3 (1 |2 |3 |1 |2 |3

Al W N

Notes: 1: fair, 2: good, 3: very good

Gott
How to score ~: 2 %100

2. Product Assessment
Type of test  : Written test
Method : Giving writing task
Instrument : Target-Like Use
Score:

n correct suppliance in context {ofl

X
n obligatory contexts + n suppliance in non — obligatory context

Note:
Obligatory context= the correct use of the target use.

Non-obligatory context= inappropriate of the target use.
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Name:

Student Number:

Write a description about Papuma Beach in approximately 150 words by
following the generic structure and language features of descriptive text
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APPENDIX G
LESSON PLAN CYCLE 2 (Meeting 1)
Subject : English
Level/Semester - X/1
Language Skill : Writing
Language Focus : Descriptive Text
Theme : Tourism and Historical Place.
Time Allocation 12x45

A. CORE COMPETENCE
KI1. Menghargai dan menghayati ajaran agama yang dianutnya.

Kl12. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi,
gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan sosial
dan alam dalam jangkauan pergaulan dan keberadaannya.

KI3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora
dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

K14. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu menggunakan

metoda sesuai kaidah keilmuan

B. BASIC COMPETENCE AND INDICATORS

Kompetensi Dasar Indikator

3.4 Membedakan fungsi sosial, 3.4.1 Identify the social function of descriptive text
struktur teks, dan unsur 3.4.2 ldentifying the generic structure of descriptive text
kebahasaan beberapa teks 3.4.3 Identifying the language features of descriptive text

deskriptif lisan dan tulis dengan
memberi dan meminta informasi
terkait tempat wisata dan
bangunan bersejarah terkenal,
pendek dan sederhana, sesuai
dengan konteks penggunaannya

4.4 Teks deskriptif
4.4.4.2 Menyusun teks deskriptif lisan | 4.4.2.3 Write a descriptive text with the theme tourism

dan tulis, pendek dan and historical place,
sederhana, terkait tempat 4.4.2.2 Revise their writing based on the written feedback
wisata dan bangunan bersejarah given.

terkenal, dengan
memperhatikan fungsi sosial,
struktur teks, dan unsur
kebahasaan, secara benar dan
sesuai konteks
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C. LEARNING OBJECTIVES
Learners are expected to be able to
4.4.2.1 Write a descriptive text with the theme tourism and historical place.
4.4.2.2 Revise their writing based on the written feedback given.

D. LEARNING MATERIALS
1. The definition of Descriptive text
Descriptive text is a text that describes a particular person, thing and place
2. The Social Function
The social function of descriptive text is to describe a characteristic of person, thing and
place.
3. Generic structureof descriptive text:
a. ldentification: Introduce the subjects of the description, the time and the place
b. Description: In this part contain explanation about the characteristics, quality, size,
physical appearance, ability, habit, daily life, etc.
4. Language features of decsriptive text:
a. Simple present tense
b. Using noun
c. Active verb
d. Using adjective

e. Conjunction (and, or, but, ....)

E. MEDIA AND RESOURCES

1. Media : LCD, laptop. video, and white board.

2. Resources : https://www.youtube.com/watch?v=txujgGtB_6qg
http://blogbahasainggrisku.blogspot.co.id/2016/01/descriptive-text-about-
bali.html?m=1

F. LEARNING APPROACH AND STRATEGY
Approach - Scientific Approach.
Technique : Teacher’s Written Corrective Feedback


https://www.youtube.com/watch?v=txujqGtB_6g
http://blogbahasainggrisku.blogspot.co.id/2016/01/descriptive-text-about-bali.html?m=1
http://blogbahasainggrisku.blogspot.co.id/2016/01/descriptive-text-about-bali.html?m=1
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conclusion about the topic that has been
discussed.

- Teacher asks the students to say
hamdalah.

- Teacher closes the class by saying
salam.

topic that has been discussed.

-Students say hamdalah.
- Students answer teacher’s salam.

Activity Teacher Students Time
Allocation
Set induction I Teacher greets the students - Students answer teacher’s greeting. 10 minutes
I Teacher asks the students to pray |- Teacher and students pray together.
together.
I Teacher checks the attendance list. - Students raise their hand as sign of
F presence.
| Teacher gives a video about Bali - Students pay attention.
I Teacher asks leading questions:
a. What Is the video about? - Students answers the question
b. Did you ever visit this place? - Students answer the question
c. What can you say about Bali? - Students answer the question
I Teacher asks the students about the |- Students state the previous material.
previous material.
3. Main activities 75 minutes
Observing
I Teacher provides the students with a | - Students get the text 2’
descriptive text about Bali
I Teacher asks the students to read the  Students read the texts
text 3
Questionning 5
I Teacher guides students to ask  Students ask questions about things they
questions about things that they don’t | don’t understand from the material
understand from the material.
I Teacher asks students to mention the { Students answer the questions
generic structure and language features
of descriptive text used in the text?
a. can you find the generic structure of
the text?
b. can you find the language features of 5
descriptive in the text?
Experimenting 8’
I Teacher asks the students to do tasks | Students do the tasks
with the topic is descriptive text about
Bali.
The tasks are:
1. making 2 sentences from 5 words
provided by the teacher
2. underlining the language features of
descriptive text)
Associating v
I Teacher asks the students to discuss the | Students discuss the answer together
answer together.
Communicating 45’
I Teacher asks the students to write their | Students write their first draft.
first draft.
- Teacher asks the students to submit
their draft. Students submit their draft
I Teacher gives direct corrective
feedback in students’ draft focusing on
present tense/verb, noun/pronoun,
adjective, and conjunction by crossing
out or circling the errors form and
writing the correct form on it.
3.Closure - Teacher asks the students to make a | - Students make a conclusion about the 5
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H. ASSESSMENT
3. Process Assessment (Appendix 4)
4. Product Assessment (Appendix 4)

The English Teacher

Febri Hidayati, S.Pd
19710213 199601 2 001

APPENDIX 1

Pre- Instructional Activity

1. Showing a video about Bali

2. Asking leading questions:

a. what does the video describe about?
b. did you ever visit this place?

¢. what can you say about Bali?

APPENDIX 2:
Material:

Generic structures:

Jember, 21%, August 2018

Researcher,

Solfiyatuzzahro
140210401039

Descriptive text is a text that describes a particular person, thing and place

Purpose is to describe a characteristic of person, thing and place

c. ldentification: Introduce the subjects of the description, the time and the place

d. Description: In this part contain explanation about the characteristics, quality, size, physical

appearance, ability, habit, daily life, etc.
- Language features:
1. Simple present tense
2. Using noun
3. Active verb
4. Using adjective
5. Conjunction (and, or, but, .... )

Example:

65
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BALI
(Identification)

Bali is a beautiful tropical island in the country of Indonesia. It is located between the
island of java and Lombok and it is a tourist destination for people around the world.
(Description)

Surfers and non-surfers alike have been drawn to Bali to experience its beautiful beaches,
interesting culture and gorgeous landscapes. Especially popular with tourists is Kuta Beach. On the
southern coast of Bali, Kuta is a long, golden beach with many resorts. North of Kuta is Ubud, a
small, cool town in the mountains famous for arts and crafts.

Unlike most of indonesia, Bali’s population is majority Hindu. There are many wonderful old
stone temples in Bali, including the famous Tanah Lot. These temples, along with other cultural

performances and ceremonies are big attractive for tourists. Bali is truly a sparkling jewel of Indonesia.

APPENDIX 3 Students’ worksheets
a. Answer the questions below correctly based on the text!
1. Underline the language features of descriptive text used in the text above.
2. Make two sentences using present tense from the words below.
a. Draw
b. Tourist
c. Between
d. Attractive

b. Please choose one of the tourism places below. Then write a description in approximately
150 words by following the generic structures and language features of the descriptive
text.

1. Red Island (Banyuwangi)

2. Mount Bromo (Probolinggo)

-

3. Rembangan (Jember)
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Name:
Student Number:

Identification

Description
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APPENDIX 4:
1. Process Assessment
- Technique: Observation
- Instrument: Rating Scale is used to assess students’ enthusiasm, honesty,
responsibility, responsiveness, and participation in teaching learning process.
RATING SCALE

No | Name | Enthusiasm | Honesty | Responsibility Responsiveness | Participation

1 /2 |3|1)2(31 (2 |3 |1 |2 |3 |1 |2 |3

Al W[ N

Notes: 1: fair, 2: good, 3: very good

Gotten score

How to score —=——x100
2. Product Assessment

Type of test ~ : Written test

Method : Giving written task

Instrument : Target-Like Use (TLU).

Score:

n correct suppliance in context {0

X
n obligatory contexts + n suppliance in non — obligatory context

Note:
Obligatory context= the correct use of the target use.

Non-obligatory context= inappropriate of the target use.
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APPENDIX H
LESSON PLAN CYCLE 2 (Meeting 2)
Subject : English
Level/Semester - X/1
Language Skill : Writing
Language Focus : Descriptive Text
Theme : Tourism and Historical Place.
Time Allocation 12x45

A. CORE COMPETENCE
KI 1. Menghargai dan menghayati ajaran agama yang dianutnya.

KI 2.Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong
royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan sosial dan alam
dalam jangkauan pergaulan dan keberadaannya.

KI 3. memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora
dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah

KI4: mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu menggunakan

metoda sesuai kaidah keilmuan

B. BASIC COMPETENCE AND INDICATORS

Kompetensi Dasar Indikator
3.4 Membedakan fungsi sosial, 3.4.1. Identifying the social function of descriptive text
struktur teks, dan unsur kebahasaan 3.4.2. ldentifying the generic structure of descriptive text

beberapa teks deskriptif lisan dan tulis | 3.4.4. Identifying the language features of descriptive text
dengan memberi dan meminta
informasi terkait tempat wisata dan
bangunan bersejarah terkenal, pendek
dan sederhana, sesuai dengan konteks
penggunaannya

4.4 Teks deskriptif
4.4.2 Menyusun teks deskriptif lisan 4.4.2.4 Write a descriptive text with the theme tourism and

dan tulis, pendek dan sederhana, terkait historical place
tempat wisata dan bangunan bersejarah | 4.4.2.5 Revise their writing based on the written feedback
terkenal, dengan memperhatikan fungsi given

sosial, struktur teks, dan unsur
kebahasaan, secara benar dan sesuai
konteks
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C. LEARNING OBJECTIVES
Learners are expected to be able to:

4.4.2.1 Write a descriptive text with the theme tourism and historical place,
4.4.2.2 Revise their writing based on the written feedback given.

D. LEARNING MATERIALS
1. The definition of Descriptive text
Descriptive text is a text that describes a particular person, thing and place
2. The Social Function
The social function of descriptive text is to describe a characteristic of person, thing and
place.
3. Generic structure of descriptive text:
a. ldentification: Introduce the subjects of the description, the time and the place
b. Description: In this part contain explanation about the characteristics, quality, size,
physical appearance, ability, habit, daily life, etc.
4. Language features of decsriptive text:
a. Simple present tense
b. Using noun
c. Active verb
d. Using adjective

e. Conjunction (and, or, but, ....)

E. MEDIA AND RESOURCES
Media : LCD, Laptop, and White Board.

F. LEARNING APPROACH AND STRATEGY
Approach : Scientific Approach.

Technique : Teacher’s Written Corrective Feedback
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make a conclusion about the

- Teacher asks the students to
say hamdalah.
- Teacher closes the class by

saying salam.

topic that has been discussed.

conclusion about the topic
that has been discussed.
- Students say hamdalah.

- Students answer teacher’s
salam.

Activity Teacher Students Time Allocation
1. - Teacher greets the students - Students answer the 10’ minutes
Set induction - teacher’s greeting
- Teacher asks the students to - Students pray together
pray together.
- Teacher checks the - Students raise their hands.
attendance list.
- Teacher recalls the previous - Students review the
materials about descriptive previous materials
text. about descriptive text.
- Teacher states the material - Students pay attention
that will be learned and the
learning objective
2. Main activities 70 minutes
Observing - Students pay attention. 5%
- Teacher delivers the
students’ first draft from the
previous meeting.
- Teacher asks the studentsto | - Students look at the 5’
look at the corrections in corrections in their written
their written work carefully. work carefully
Questionning
- Teacher guides students to - Students ask questions
ask questions about their
mistakes from their feedback
Assosiating
I Teacher discuss the students’ | - Students pay attention 25°
questions with the whole
class.
Experimenting
- Teacher asks students to - Students revise their first 30°
revise their first descriptive descriptive texts based on
texts based on the feedback the feedback given.
given.
Communicating
I Teacher asks the students to - Students recheck and 5
recheck their revision and submit the draft.
submit the draft.
3. Closure - Teacher asks the students to | - Students make a 10 minutes
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H. ASSESSMENT
1. Process Assessment
2. Product Assessment

Jember, 23", August 2018

The English Teacher Researcher,
Febri Hidayati, S.Pd Solfiyatuzzahro
19710213 199601 2 001 140210401039
APPENDIX 1

Material:

a. Definition of descriptive text: Descriptive text is a text that describes a particular
person, thing and place

b. Social function of descriptive text: Describtive text is to describe a characteristic of
person, thing and place

¢. Generic structures of descriptive text:

1. Identification: Introduce the subjects of the description, the time and the place

2. Description: In this part contain explanation about the characteristics, quality, size,
physical appearance, ability, habit, daily life, etc.

d. Language features of descriptive text:

1. Using simple present tense

2. Using noun

3. Active verb

4. Using adjective

5. Conjunction (and, or, but, so...)

72


http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/

APPENDIX 2: Students’ worksheet (final draft)

73

Name:
Student Number:

Revise your first draft and submit it as your final draft!
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APPENDIX 3:
1. Process Assessment

- Technigue: Observation

- Instrument: Rating Scale is used to assess students’ enthusiasm, honesty,

74

responsibility, responsiveness, and participation in teaching learning process.

RATING SCALE

No | Name | Enthusiasm | Honesty | Responsibility Responsiveness | Participation

1 2 3 1112|131 2 3 . 2 3 1 2 3
1
2
3
4
Notes: 1: fair, 2: good, 3: very good
How to score GOLLen SOT€ X100
2. Product Assessment
Type of test  : Written test
Method : Giving writing task
Instrument : Target-Like Use
Score:
n correct suppliance in context 1hd

X
n obligatory contexts + n suppliance in non — obligatory context

Note:
Obligatory context= the correct use of the target use.

Non-obligatory context=inappropriate of the target use.
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APPENDIX I Post Test of Cycle 2

Nama :

Student Number:

Write a description about Payangan or Teluk Love in approximately 150 words

by following the generic structure and language features of descriptive text.
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APPENDIX J The Result of Previous Writing Score of X MIPA 3

1 AH 72
2 AFA 54
3 ALP 67
4 AW 65
5 ANSM 77
6 AF 82
7 DML 77
8 DAK 67
9 DEW 54
10 HVGP 62
11 IAK 82
12 IF 62
13 ISAH 67
14 IGA 62
15 IYA 67
16 KB 82
17 MBAS 72
18 MIWH 67
19 MRPS 54
20 MDZHR 52
21 NF 67
22 ND 67
23 PW 54
24 RAZ 62
25 RRP 67
26 SN 67
27 SQA 77
28 SIA 67
29 SA 62
30 TBP 77
31 TCNA 72
32 VCP 82
33 VA 72
34 WAB 57
35 YRN 62
36 YRA 67
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APPENDIX K The Scores of Students’ Grammatical Accuracy in Pre-Cycle

No Name Grammatical Aspects
Code | TN | NP | ADJ | CONJ X |WS =)=
1 AH 86 83 100 100 369 92 \
2 AFA 50 95 100 0 245 61 v
3 ALP 38 90 90 100 318 79 \
4 AW 83 78 83 100 344 86 \
5 ANSM 62 75 85 86 308 77 \
6 AF 12 96 100 0 208 52 v
7 DML 67 83 85 0 235 59 \
8 DAK 73 17 85 10 185 46 v
9 DEW 10 84 100 70 264 66 v
10 HVGP 25 60 83 50 218 54 '/
11 IAK 56 94 80 100 330 82 '/
12 IF 14 82 100 75 271 68 '/
13 ISAH 54 95 100 100 349 87 \
14 IGA 20 75 100 33 228 57 \/
15 IYA 50 75 100 0 225 56 '/
16 KB 78 93 100 100 371 93 \/
17 MBAS 83 78 83 100 344 86 \/
18 MIWH 0 100 100 0 200 50 \/
19 MRPS 0 92 100 83 275 69 '/
20 MDZHR 71 92 100 0 263 66 v
21 NF 71 76 78 50 275 69 '
22 ND 22 83 85 90 280 70 '
23 PW 0 17 60 50 127 32 v
24 RAZ 50 95 100 0 245 61 \
25 RRP 71 76 100 0 247 62 '
26 SN 29 96 100 0 225 56 '
27 SQA 60 75 83 75 293 73 '/
28 SIA 20 40 50 77 187 47 '/
29 SA 86 100 100 100 386 96 '/
30 TBP 75 25 60 67 227 57 '/
31 TCNA 50 97 100 100 347 87 '/
32 VCP 25 75 60 100 260 65 '/
33 VA 50 85 100 100 335 84 '/
34 WAB 0 78 100 0 178 44 '/
35 YRN 17 85 0 100 202 50 '/
36 YRA 11 95 100 0 206 51 '/
Total 1548 2854 3150 2016 9568 2389 12 24
Average 43 79.3 87.5 56 265.8 66.4 33% | 67%
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APPENDIX L THE RESULTS OF STUDENTS’ GRAMMATICAL ACCURACY of CYCLE 1

Initial Rater 1 Rater 2 Category
No Names Grammatical Aspects > Wws Grammatical Aspects > Ws AS
T/V N/P ADJ CONJ T/V N/P ADJ CONJ A NA

1 AH 50 78 100 100 328 82 33 79 100 100 312 78 80 N

2 AFA 60 92 100 100 352 88 50 92 100 100 342 85.5 87 N

3 ALP 50 85 83 100 318 79.5 50 90 83 100 323 81 80 N

4 AW 90 100 100 100 390 97.5 40 100 100 100 340 85 91 N

5 ANSM 25 85 100 100 310 77.5 25 77 100 100 302 75.5 76.5 N

6 AF 57 96 100 90 343 86 43 96 100 90 329 82 84 N

7 DML 50 84 100 100 334 83.5 50 84 100 100 334 83.5 83.5 N

8 DAK 25 57 90 100 272 68 25 57 92 100 274 68.5 68 N
9 DEW 39 91 82 100 312 78 31 87.5 73 100 291.5 73 75.5 N

10 HVGP 42 75 79 80 276 69 60 57 79 80 276 69 69 N
11 IAK 33 80 89 100 302 75.5 40 93 80 100 313 78 77 N

12 IF 50 57 80 84 271 68 51 62 85 84 282 70.5 69 N
13 ISAH 10 90 100 100 300 75 10 90 100 100 300 75 75 N

14 IGA 50 68 60 90 268 67 50 68 60 90 268 67 67 N
15 IYA 56 91 80 100 327 82 56 91 80 100 327 82 82 N

16 KB 80 93 90 100 363 91 75 92 89 100 356 89 90 N

17 MBAS 0 95 100 100 295 74 0 95 100 100 295 74 74 N

18 MIWH 60 58 75,5 78 271.5 68 60 58 75.5 78 2715 68 68 N
19 MRPS 60 57 80 80 277 69 60 57 82 80 279 70 69.5 N
20 | MDZHR 18.7 83 80 85.7 267 66.7 19 86 80 86 271 68 67 N
21 NF 50 60 82 77 269 67 50 60 82 77 269 67 67 N
22 ND 35 60 90 85 270 67.5 42 78 70 90 280 70 68 N
23 PW 25 79 79 85 269 67 25 79 79 90 273 68 67.5 N
24 RAZ 50 94 100 83 327 82 50 94 100 83 327 82 82 N

25 RRP 50 85 100 100 335 84 37.5 81 100 100 318.5 80 82 N
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26 SN 25 90 100 100 315 79 37.5 90 100 100 327.5 82 80.5

27 SQA 91 96 100 100 387 97 91 96 100 100 387 97 97 N
28 SIA 83 96 100 100 379 95 83 96 100 100 379 95 95 \
29 SA 33 100 100 100 333 83 33 100 100 100 333 83 83 \
30 TBP 50 93 100 100 343 86 45 85 100 100 330 82.5 84 \
31 TCNA 40 93 80 100 313 78 40 93 80 100 313 78 78 \
32 VCP 30 95 100 100 325 81 30 94 100 100 324 81 81 \
33 VA 50 96 100 100 346 86.5 40 96 100 100 336 84 85 \
34 WAB 0 91 100 100 291 73 0 91 100 100 291 73 73 \
35 YRN 50 96 100 100 346 86.5 40 96 100 100 336 84 85 \
36 YRA 63 93 100 100 356 89 54 87 100 100 341 85 87 \
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itial Rater 1 Rater 2 Cat

No I\llr:rtrlraes Grammatical Aspects > ws Grammatical Aspects > ws AS SRCERTY
T/V N/P AD)J CONJ T/V N/P ADJ CONJ A NA

1 AH 69 100 100 100 369 92 78 100 100 100 378 94.5 93 \/

2 AFA 43 100 100 100 343 86 57 100 100 100 357 89 87.5 N

3 ALP 92 96 100 100 388 97 92 93 100 100 385 96 96.5 N

4 AW 89 96 100 100 385 96 89 100 100 100 389 97 96.5 N

5 ANSM 75 92 100 100 367 92 84,5 92 100 100 376.5 94 93 N

6 AF 81 100 100 100 381 95 81 100 100 100 381 95 95 N

7 DML 22 90 100 100 312 78 22 90 100 100 312 78 78 N

8 DAK 20 80 86 90 276 69 20 80 90 90 280 70 69.5 \/

9 DEW 20 90 100 100 310 77.5 20 90 100 100 310 77.5 77.5 N

10 HVGP 50 80 80 70 280 70 50 80 80 70 280 70 70 N

11 IAK 96 96 92 100 384 96 86 96 92 100 374 93.5 95 N

12 IF 0 91 100 100 291 73 0 91 100 100 291 73 73 N

13 ISAH 56 93 100 83 332 83 56 93 100 67 316 79 81 N

14 IGA 22 80 90 90 282 70.5 20 80 90 88 278 69.5 70 N

15 IYA 71 100 100 100 371 93 71 97 100 100 368 92 92.5 N

16 KB 50 93 100 100 343 86 50 93 100 100 343 86 86 N

17 MBAS 87.5 92 100 100 379.5 95 87.5 92 100 100 379.5 95 95 N

18 MIWH 0 85 90 100 275 69 0 85 90 100 275 69 69 N

19 MRPS 33 100 100 100 333 83 44 100 100 100 344 86 84.5 N

20 MDZHR 33 84.8 100 54.5 272 68 33 85 100 54.5 272 68 68 N

21 NF 22 90 71 90 273 68 22 80 90 86 278 69.5 69 \/

22 ND 44 80 85 70 279 70 44 80 85 70 279 70 70 \/

23 PW 30 82 80 86 278 69.5 30 80 80 86 276 69 69 N
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24 RAZ 42 94 100 83 319 80 50 94 100 83 327 82 81

25 RRP 81 96 71 71 319 80 81 98 86 71 336 84 82 \
26 SN 86 96 80 100 362 90.5 86 92 80 100 358 89.5 90 N
27 SQA 94 100 100 100 394 98.5 93 100 100 100 393 98 98 N
28 SIA 73 97 100 100 370 92.5 73 100 100 100 373 93 93 N
29 SA 71 100 100 100 371 93 71 97 100 100 368 92 92.5 \
30 TBP 83 80 71 100 334 83.5 83 80 86 100 349 87 85 N
31 TCNA 50 90 100 100 340 85 50 86 100 100 336 84 84.5 N
32 VCP 53 93 100 85 331 83 56 93 100 85 334 83.5 83 N
33 VA 56 96 100 85 337 84 56 96 100 85 337 84 84 N
34 WAB 54 90 90 100 334 83.5 54 87 90 100 331 83 83 \
35 YRN 58 73 100 100 331 83 67 81 100 100 348 87 85 \
36 YRA 83 87 86 100 356 89 83 87 86 100 356 89 89 \
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Total

19
19
20
23
24
24
24
22
22
20
22
20
21

23
24
23
23
22
21

22
22
20
21

21

21

19
23

20
20
22
22
20
23
20
21

21
774

Item 6

130

Item 5

125

The Results Of Analyzing Students’ Questionnaire

APPENDIX N

Item 4

123

Item 3

131

Item 2

127

Item 1

138

Student

10
11
12
13
14
15
16
17

18
19
20
21
22
23
24
25
26
27

28
29
30
31

32

33
34

35

36
Total
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The formula are as follows:
The total score of respondents who answers the questions:

Lower Fence (B) = total number of respondents (N) x Lowest score (1) x
items

Upper Fence (A) = total number of respondents (N) x High score (4) x

items
After that:
Range (n) = (A-B)
Quartile 1 (QI) =B +n/4
Quartile 11 (Q2) =B +n/2
Quartile 111 (Q3) =B +n3/4
Note:
B s/d QI = strongly negative
>Qlupto<Q2 = negative
>Q2upto<Q3 = positive
> Q3 = strongly positive

(Adopted from Atmodjo, 2006:41)

Upper Fence (B) =36 x 1 x 6= 216
Upper Fence (A) = 36 x 4 x 6=864
After that:

Range (n) = (864-216) = 648

648

Quartile 1 (Q1) =216 + - - 378

648

Quiartile 2 (Q2) =216 + - = 540

648 x 3
4

Quartile 3 (Q3) =216 + =702

83
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Note:

216 s/d 378 = strongly negative
>378 up to < 540 = negative

> 540 up to < 702 = positive

> 702 = strongly positive

The results were on the table below.

84

Score level Students’ Questionnaire Category

216 s/d 378 Strongly negative
>378 up to < 540 Negative

> 540 up to < 702 Positive

> 702 774 Strongly positive
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APPENDIX O

The Example of Direct Written Corrective Feedback on Students’ Draft in Cycle 1

Students’ Worksheet

Students’ Worksheet

Name: $p | ¢l &\X‘(‘OJ'("Q Ala
Student Number: 95

X Sukorumbi Botasical Gacden
@t Bornoical Garden T ofie of the popular
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Sea tevel -

\J

Description .
Cuwrampy Botanizal Goeden bhat muny Faciliviel Such
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There 265" also a very Large Pool -The yGisrr Zbee_tot
teel aprd 0 swim becavse the pool T Shaaflows -

e Vikors can Pat and ‘}‘%( ) '
. Botang Garden  aléo e "oy fndS o atunalc
e 3 rovhite  hocses , peatseks s and Swakes . there are
dlgo glarts  plowes cand Varwous  nesbs

ourlst spots o Jember €y - Sdlgocamp:, Botnical Geeded

Toe New pacility 1€ barbeque aea .1 ‘he restaurand

Name: M. Daas  2utéa H.e
Student Number: 2 ¢
S’k'}“‘sf ﬁbhr‘kal. 65"-1“
Identification LN
! i
Sukorans Bdt.n:(w v den y(' lacales n Sborani;
I 5
Uilaye 7 JGI“SH'. /' L){ Lery bth‘f.,' . 5\,‘“"“‘;

" : 19 .
Bo bxn: cal c7lt~.\¢b\ A L"'w'\.l‘,s t, Wet  Pie {reid.

(S

Descriptl

Varing

an; "‘ﬂ(é. T'lm tn\l‘n ~S SMl

s at PL phop B

, Eleflapt ¢ Jitatte M

A;M‘l w 4 fk& 1

alfo

T ocodite .
s o 25“"7 tongf W i ‘Vh’""“ﬁ Bokun;ca
Wery (44p'7_ " Yy visck  k l{"c’ Yoo

-

5
B - K
o 3K 4 ptar st ik Jember A p%“éu,

85


http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/

The Sample of Students’ Descriptive Text in Cycle 1

Highest Score
Scorer 2 (The English Teacher)

Name: Sela &urm‘za #ia

Studént Number: J?—

Write a description about Papuma Beach in approximately 150 words by following

Scorer 1 (The Researcher)
Name: Sela &U(‘foﬁa 4101

Student Number: ,.2?-

Write a description about Papuma Beach in approximately 150 words by fol fowing
the generic structure and language features of descriptive text. the generic structure and language features of descriptive text.
X ?aeo«m Beadn x

X Yapoma Beada W&z sk P W Loufisk S pot
Papoma beadh T one o the olar boufisy  Spoks apoma beach T one o the POPULAR S0 ;

ia %‘;mber ety - Yapuma c‘E!—ot:adu T Located in Lojeser ia ’:i,mber aby - faguma beach s Located Lemgee
Vlage /\Wulvhan gob- diskrick - fapoma beach apgess s  nage ,\Wulwhan  fob- diskich - fapuma beach eprees Tts-

beavtipul patural  cham . _ beavtiil natural chaem . e it _
) A-LongJ he papuma beach +here lﬁ)(ﬁea__vﬁfvz, end ﬁlon‘g} e papuma beach Haere u@ea__vhfub fmo‘
clean “white taqd . There are many foeign tourists clean "whe <aad .\ There are maey Foeign todrists

JERIg faguma beach Jusk 4o sunbathe and ejoy JERIG fapuma  beach Jusk 4o sunbuthe and ejoy

- BeavBipul naturml beauty- besdes e taw@lviadyl e pogutip
G beadh T ale (idn »chgaq tuda  as monkeds, e beach T
tomodo  dtagons deer ebc . kemodo  dragons ,deer otc . L e
[n €0 beach come <o oing Fadlities are Prouidet{ (n 4% beadh come _S.u‘:?oﬁrfng Fadlities are (xzwided
for thae who waek +o'enpy he avmasphere of for thee who want 4o enpy the avmacphere of
g for tonger sudh as lodging and campses. | [T foc  Longer ok as lodging and campsebes.
When +the  gon ﬁdmn ~the abmasphece i Pagoma U{hen the  tun own he attnagphece T Fapoma
“";i e bmong beaoﬁ{:u(/ 0 Edjay - ’ “"lgs be bmofe W{Fu(/ ‘o &djoy - :
RS A beach that hag AL L 3 a beach that hag {ggcf, L@

ond has been managej asa qw;‘fﬁ@i““;?mﬁfﬁﬁf?‘ and fas been mc:ruage;{6 af a —taur‘(giah::&rachon,
Capoma  beach has been equipped by Several Loppeting apoma  beach has tega equipped vy Several Loppsrting
P acdlities yor -the condinience Wsitors - Thase Fadlidsl, | acilities yor —he condinieoce op Visitoge - Thase Fad Ures
Salls ASilets , prager- | flaclude playgronds  campsies , foad Stalls Adilets, Prager -

U naturl Wg,eeﬁies s natul beaoty
als ridh o pavng Suda @s monfeys,

lnciude  play groonds., camfs'(bes '
fooms  and  facking  Lots - (ws  and  farfing  lots - < ¥
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The Sample of Students’ Descriptive Text Writing in Cycle 1

Lowest Score

Scorer 1 (The Researcher)

Scorer 2(The English Teacher)

Name: M- Dimas  2,6a H- R
Student Number: 20

Write a description about Papuma Beach in approximately 150 words by following

the generic structure and language features of descriptive text.
faluing seﬁch
B beache ¢
FﬁPU“\g ; 5@«& S 3 one 13 m in Jew ber

0is bnick 2 S
. Patop, beasl 3%  locoted tn o Seman

Vitage o€ Jember 4.y Tansug
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Locx) t’—ouvx'fi And
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Peacl S £l Sho o1
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{
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- -
i (R BF e
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(s Very ﬁiz/n_ to Play | = : be(q.
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ally & Loy g

t
fooa . Most o " )@ hat Soel cé(l(( ¢
= .
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RS L L - B a,
P 47 b S k d e
& Yone eac[,\ iz - ) m‘kerCS«'{(’nﬁbrt\’ 6
i .

Name: M- Dimay  2,0fa  H- P
Student Number: 20

Write a description about Papuma Beach in approximately 150 words by following

the generic structure and language features of descriptive text.
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APPENDIX P

The Sample of Direct Written Corrective Feedback on Students’ Draft in Cvcle 2

Students’ Worksheet

Name: {ela (QOT{‘CFG A
Student Number: ,,’l?

Promo  Mauntata
Identification

Bromo & Lacated 0 Probolinggo Fase 3ava (adenesa .
brome hal @ heTthc about 2.229 M . Brome (s among
Fouc regions ,those are Frobolinggo s fasurvan , Lamgang
and NézLang-Thig nourt Tdoding an acive mouat -

Description

Brome T¢ a meuntain that has  beactipur <cenery .
A Lov of pecple Come +0 Vicit Brome and o climb vhy
Mourtain - Nourt Brome Seave a cratec - The weathec therp
T very cold. the temperature reacher [5°c - THES dlace
s PRrfect for geelng the cunfise dnd Cunget - To arrwve
Nthe top op the Meuntan (we Must climb the staic .
Bromo hale Cim\!anna “There are lots & green hilkte
Ve waet toydit Bromo. £ T axd 0 qumner 4 totof
Pm;g THag a hosse to fee e scenery There afe also

eople Thesrn B i o~
and Frﬂteagg &ﬁﬁﬂ roms by camging with FAMTY

Students’ Worksheet :

Name: M. Dppus 2 g« H. E

Student Number: 2, .
Reld }s'«&l

Identification
Fas 15lud 15 |0l in &'m; , an -1*,
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Ald o Mg (e 4 vier Har
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2 . WM. R F7 I Bt fomel in bk
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@t : .
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Thae g?\

C - ~ 5
Pace, Rey isting va one of X ot g | ?'dai i Beneas
Pes sty fmﬁ.fﬂﬂ
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% ! X ¢ ,Xlﬁl‘t‘fl Sond

Mreq. ped a X ale [
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The Sample of the Students’ Descriptive Text Writing Cycle 2

Highest score

Scorer 1 (The Researcher)

Scorer 2 (The English Teacher)

Nama &e{a (QU((OEQ A”m(’

Student Number: g'}

Write a description about Payangan or Teluk Love in approximately 150 words by
following the generic structure and language features of descriptive text.

X thyangan  Beach % A
tyangan  beadh & one he popular +ourst atkracaons
0 %gm&?a cily - Pagangan bgfmh r:sPJxawd o Sumbere)e villuge,
Woulvhan tub-digteick - To geb do the wcation can te reached
by car or mokorcgele .Pagqngan beada T Gbout 32 km from
he ly cenb . The price op partdig Tn %agargan each

Y only Rp.5.c00
_ 10 this bead, many VERors ome prom vafiouf fegioas
W [ndonesiq and even” man £oreiyn visiwors come O
emjog e becw{ci O +he ﬁe«%'\@( beadn . Payangan beack
alse  provides Faclives gudh as eabin places , worship
Places «Sage parfag cand Spots 4o Fage many plotos
Trom  various dngles - The yeadn ¢ bordeced by the
lndlan oclan which & pamovs For s Sovkhern Cock-
lae and feoclous waves - Payangan beada lnas verg
Clean wader . Ty beach dlfo , has black Land /ble
® e beau{:('gut wih the ' water Tredh .

Avother abbrackicn fayangan beada T-tne edsene
OF abif| that (& qua{eoic‘gh arovpd  the wast- Frym
thic Wil we can edjoy -the charm op Pagangan beach

T a helght (This T one of beaches that T +the

Centle o} fisher‘meq' athvides -

AT (il o
Tlslefele ™

loo 100 44 1W=2

Nama: {elq (ﬂurrofa Kl
Student Number: g’}
"Wiite a description about Payangan or Teluk Love in approximately 150 words by
following the gereric structure and language features of descriptive text.
X Pagangar\ Beach %

Ruangan beadn & one Ae popular  tourist q—%,tmc&'ons
i %es‘;&fia cfy - fayangan beach T Pngrted To Sumberg)o village,
Wulvhan (up-dicteick - To geb 4o the Wcat@r can be reached
({‘j car or mobocregele .&Bqngan beada T Ubout 32 ftm From
the <ty cent@ . The price of paeiig n fagangan bead
Y oaly Rp.5.000
& ln ths bead, many
0 Indoaestgq and even” maaq
M0y e bequby Of +he beavtipul beadh . Payangan beach
alss  provides pacllicies sudn as eating 'fm‘eg'wors\u{)
Places «sage parfeg « and Spots 0 Lage many phobos
from  yaertou Qogles - The beacdh ¢ bordeced \03 +the
ladlan ocean  which & pamovs por s Southern cosk-
Uag and €e0cious waves- fayangan beadn lnas very
clean water. Thy beach dlfo SHhas black Laad bt
LR beauﬂ}ut with thef axer _Lheds .

Another avbracklon oji ?agangan beada E-&;e@&m%
OF abil Hhat s quite WGR aroond the ©ast- From
s hill we can erjoy -the chamm of Pagangan beach
fom o height (This © one of beades ot T the
Centle o} :F(;he,rmeq' Calbvies - ’

k= lov
N/P: lso
Ad 92
¢ OV)I e 2593

VOO (ome  prom vafioul  regioa
£o0eign visitors come 0

+ 98
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The Sample of the Students’ Descriptive Text Writing Cycle 2

Lowest score

The First Scorer (The Researcher)

The Second Scorer (The English Teacher)

Nama: M. Dimg  20lfa . R
Student Number: 20

Write a description about Payangan or Teluk Love in approximately 150 words by

following the generic structure and language features of descriptive text.
Clyk leve

bk Llove  beach 5 Nocakey in Jember. Telu L

‘?dach A
e, Telok Lo‘:,iwiil&< - Fed_the €ky  Colour 15 blue,
KA&A‘} L\.lké w e T 5, b

Telk  love  bea ; Jeo M §nd a rg i
k ike

78 (DVG, Telue Lo\l: ‘X’a{L 0Si & beazk
Teluk tove alse /‘f\ Lallpd -
Love b 1, bx 2. PM“M T
ny kAR . Joy Play

R Son d
‘}ﬁ You #ay not éur Crsum fl"e Irsupnd

chauSe ¢ v i

e is Sé
" ‘ bo “L’a ; ’ Lv% M e oy A I‘Wlif‘y
here )\ﬁ rany foo fal”\ Mif Jeu, climb  the “1{!

o el fa oM it G L
fonm  See  bhe Vew o Teluw Love b%& The v( ’?av
few s

So beatteed . Telc love [’“’0‘“‘ b’é;_ Many  farlcng

Nt;\%\. The Parleng  ares L atsg Clegp . We
ar
f oo {maslordakon  AnY Lhere , Ay fino | o

Aky day . Tedue  Love is 2

and Swim

Wondor 4( Placgy\

Nama: M.  Dimes ' 20lfa ¢l R
Student Number: 20

Write a description about Payangan or Teluk Love in approximately 150 words by

following the generic structure and language features of descriptive text.
Clok leve

el Love beach s Vocatey iy JCMBcr_. Telok Love

Ans—Telk Lo‘z,iw‘:d( Sea. Mad— bhe  Sky Colour 15 blue,
ave  Many Ly . f le
j"“ 50 f:n

Tebt love bea
v ac Yoo @ ‘?l"f\d @ rO(,k 'lk(

a love., Telue lov, Be“L is & be“ll

alse gfallpé Paﬂfﬂgq;, elolo
Fﬂc‘-(‘:tfu. jou Eeih P‘ﬂ‘1 ot
B Yoo ke not bar frpe bl

Lc lau Se ‘c Le baye T
g ey je
L{A‘,n? . Bad—) Joy

bescl,

Telok tove

Love @ "'Vin)
ald T a
91‘5\;;1,,1

fosd % i
00 !‘a!J‘ AT ¢ Dw“ clinb  the ln{“

art
@) bay
@ 69“ H‘u“né 2 tn éL@ ‘oP OF tle L{l( You

(= D Teo e o
5 ew 1S

o beatbreot . Teloe love beacl, (gvp%d Patl<cng

AV“GA} The Parlcng  ane, {([ngé Cleyzp  We i

?&v(a F'"bu(r € tors Porta fah ArY where
ary day . Tedue Love i) 2

, My ke |, auna

Won dop ol N«e/
i '
Tk no . 28
TR o B 25
&y |- Ul

Cony: L |5 5.5 )
Fas

48
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The Sample of Students’ Draft

91

Name i leo Aule W

Student Number

Sukoromb Bolenta\  Goden
The - Suk " Lac M\“’h
e e b.o“;mb Botonicet Bordor i cve @ e meny Yalhs n Jember . W@
Woremb  Botonieol Govwden i g X Iy
M iy st Sohbw_ en is tn dhe disknict suleoromb . s lacakion ﬁhok for  prom
In to ‘}m <
S 9erder ?(hel TOR 90pPlY @ toothg, bk also avelloblo of -y ;\hd'
Al v .~
% ietkors o wiat (S pork: The admise: -
on Price s "e\a‘m\p_(.’

Ch:oP alvo n
Crecsimgly el
In tre ond o L».qnjm_ @ ot e¢ Vistkors come do Spand Kme Ok Ave gomily

UM\L’ Auet,
-— . adequote
N temilios wie tcke a tor In Ak . Lo iy
“%E Levolly woko Visikore * ‘;:,rk e pc\\\\-&
feel comper tople Vistking ke pork . The gorder s

higqu
0 r?tm"\qd«‘
Ure Witk Lvo " for Xhe s op Jember wive woert 4,
WY i e grd o L o € b or soad
© weook 4 P
e

.6 (hosul Nor A oang

Name
Student Number . 3\
Cukorompi  Brtanical Garden
L Jorrbes

Qakeramb’ . poranical aaeden s ofe ok {e Famous
Q\U\(Nm(\] QO('\‘ “\' Jombor Yo (A0S Lomeanaan a(\d Lakemon .
vt ¢ lotatedd W Qukoramsis | cobor S
c}o(dot\ hat wany ﬂﬁoc’uik(@c & O
Cutmmina pos|, Barbeque eut door ORa , Ttaur sk, § 7
W\ -6 ack L ylp teilet and’ dfable tailet -
Wt goig cart - UIR (4 W XDor t0 swm

bl QQ%?M feel afd sl
W Guimming peOl + etaute the watet \§ ’ \,'gh?d\
Cwt™itg pool 0 bokan a\ goreér \%CE‘\(\'E)“C;?\(; @2?&9;
ueek potucal water ~The now SS &cxo\;tlsk Fan en(c
Ve Latkeque C\f\‘gkft aea | QQ(\CN((\M e

( \ S'"

X0 a* (\(\r{ .\dr\ﬂ

Qukcm Mbl  eranical
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APPENDIX Q
Research Permission Letter from the Dean of the Faculty of Teacher Training
and Education

KEMENTERIAN RISET, TEKNOLOGI, DAN PENDIDIKAN TINGGI
UNIVERSITAS JEMBER
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN
Jalan Kalimantan 37 Kampus Bumi Tegalboto Kotak Pos 159 Jember 68121
Telepon (0331)-330224, 334267, 337422, 333147 * Faximile (0331)-339029
Laman : www.unej.ac.id

Nomor © 5497 /UN21S/LT/2018 A
Lampiran -
Perihal : Permohonan Izin Penelitian

Yth. Kepala SMA RAMBIPUJI
Jember

Diberitahukan dengan hormat, bahwa mahasiswa FKIP Universitas Jember di bawah ini.

Nama : Solfiyatuzzahro

NIM : 140210401039

Jurusan : Pendidikan Bahasa dan Seni
Program Studi : Pendidikan Bahasa Inggris

Berkenaan dengan penyelesaian studinya, mahasiswa tersebut bermaksud melaksanakan
Penelitian di Sekolah yang Saudara pimpin dengan judul: “Students’ Grammatical Accuracy
on Writing Descriptive Texts: An Action Research of Teacher’s Written Corrective
Feedback”. Sehubungan dengan hal tersebut, mohon Saudara berkenan memberikan izin
dan sekaligus memberikan bantuan informasi yang diperlukan.

Demikian atas perkenan dan kerjasama yang baik kami sampaikan terima kasih.
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APPENDIX R
Statement Letter of Accomplisimg the Research from the Principle of SMA
Negeri Rambipuji

PEMERINTAH PROVINSI JAWA TIMUR

DINAS PENDIDIKAN
SEKOLAH MENENGAH ATAS NEGERI
RAMBIPUJI
J1. Durian 30 Pecoro, Rambipuji Telp. 0331-711173 - Email: smara30jbr@gmail.com

JEMBER Kode Pos 68152
Nomor : 422/ ¢51 /101.6.5.16/2018
Hal : Penelitian
Kepala
Yth : Dekan

Fakultas Keguruan Dan Ilmu Pendidikan

Universitas Negeri Jember

Tempat.

Berdasarkan surat Dekan No. 5422/UN25.1.5/LT/2018 tentang penelitian, atas :

Nama : SOLFIYATUZZAHRO
Nim : 140210401039

Jenjang + ST

Program studi : Pendidikan Bahasa Inggris

Yang bersangkutan benar — benar telah melaksanakan Penelitian pada kelas X MIPA 3 semester genap
pada tanggal 7 Agustus — 11 September 2018 dengan judul :

” STUDENTS’ GRAMMATICAL ACCURACY ON WRITING DESCRIPTIVE TEXTS : AN
ACTION RESEARCH OF TEACHER’S WRITTEN CORRECTIVE FEEDBACK ”.

Demikian surat keterangan ini dibuat agar dapat digunakan sebagaimana mestinya

Rambipuji, 16 Agustus 2018

e::vb@pgetahui :
oVi
/R ROVikg R

ala Sgkolah

aka Kupikalym
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