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SUMMARY 

An Analysis of Core Components of A Teaching Module Based on The 

Ministry of Education Guidelines And Their Alignment with Learning 

Objectives: A Descriptive Quantitative Study; Putri Muri Widhi Astika; 

180210401078; 2025; 89 pages; English Education Study Program, Language and 

Arts Department, Faculty of Education, University of Jember.  

This thesis investigates the structure and internal coherence of a Grade X 

English teaching module, focusing on the extent to which its components—learning 

objectives, activities, assessments, and media are complete and aligned according 

to standards outlined in the Merdeka Curriculum.  

Using a quantitative descriptive approach and a document analysis design, 

the study evaluates the module through checklists and assessment rubrics to 

determine both completeness and component alignment.  

The analysis reveals that all mandatory components (learning objectives, 

activities, assessments, and learning media) are present and well-developed. The 

learning objectives are clearly stated, measurable, and reflect cognitive processes 

across Bloom’s revised taxonomy. Learning activities are organized systematically 

over two meetings using the Problem Based Learning (PBL) model, integrating 

engaging and student-centered strategies such as video analysis, group discussions, 

and storytelling. The assessment component includes both formative and 

summative measures with clear rubrics for skills, knowledge, and attitudes, 

ensuring alignment with instructional goals. Learning media include a variety of 

tools (e.g., YouTube videos, PowerPoint, Google Forms, mobile phones) that 

support differentiated and technology-integrated instruction. The results show a full 

alignment between objectives, activities, and assessments, with each component 

scoring the maximum score of 3, resulting in a total of 9classified as “Excellent.” 

This confirms the module’s high quality and classroom readiness. 

The study contributes practically by offering a replicable framework for 

teachers to self-evaluate their instructional materials. It also adds to the empirical 

literature by addressing the often-overlooked issue of structural alignment in lesson 

planning. While limited to a single module and document-based data, the research 

provides clear insights into best practices for creating coherent, goal-driven 

teaching modules that support active and meaningful learning.



 

CHAPTER 1. INTRODUCTION 

 

This chapter consists of four sections: the background of the study, the 

research question, the research objective, and the research contribution. 

 

1.1 Background of the Study 

Lesson plan is one of the important components in an effective learning 

process. Lesson plan is one of the most essential components in organizing an 

effective and goal-oriented learning process. The shift from the traditional RPP 

(Rencana Pelaksanaan Pembelajaran) to a more integrated and flexible teaching 

module reflects a paradigm change in curriculum implementation, aiming to 

provide teachers with greater autonomy while ensuring that learning remains 

systematic and student-centered. A teaching module serves not merely as a formal 

requirement, but more importantly, as a pedagogical tool that helps teachers manage 

classroom activities, sequence instruction, and align learning experiences with 

intended outcomes. However, in the implementation of classroom practices, there 

are still many cases where teachers still lack knowledge in compiling teaching 

modules, and lack the ability to ensure meaningful integration between objectives, 

activities, and assessments (Nisak, Hariandi, & Risdalina, 2022). This often results 

in fragmented learning experiences that fail to support the development of student 

competencies in a measurable and purposeful way. 

According to Richards and Bohlke (2011), “A well-structured lesson plan 

helps the teacher manage time efficiently, stay focused on objectives, and provide 

meaningful learning experiences.” In line with this, Schmidt and Brown (2017) 

stress that effective lesson plans are those that clearly reflect instructional goals 

through carefully selected objectives and activities that are achievable and 

assessable. They argue that the design of curricula and lesson plans directly 

influences student engagement and learning success. Similarly, Bower and 

Richards (2017) emphasize that learning objectives must be tightly aligned with 
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instructional strategies and assessment methods in order to shape intended learning 

outcomes. They also highlight the importance of technology as a supporting tool in 

aligning pedagogy and content delivery in the classroom. 

Moreover, Anderson and Krathwohl (2001), through the revised Bloom’s 

taxonomy, emphasize that instructional planning must integrate the cognitive 

dimensions (Remembering to Creating) with the knowledge dimensions (Factual to 

Metacognitive) to ensure that learning objectives, learning tasks, and assessments 

are cohesively connected. Without this integration, learning activities become 

disconnected, and evaluation processes become less meaningful. This aligns with 

Tyler’s (1949) foundational principle that educational activities should be selected 

based on their relevance to defined objectives, and that evaluation should be an 

extension of both planning and instruction. 

Despite a growing body of literature emphasizing the importance of well-

aligned lesson planning, there remains a significant gap in studies that critically 

evaluate how teaching modules are structured in relation to their objectives, 

particularly in daily classroom practices. Many modules appear complete on paper 

with clearly written objectives, listed materials, and assessment items but upon 

deeper examination, lack the logical coherence needed to ensure pedagogical 

effectiveness. Taba (1962) points out that curriculum development should begin 

with specifying clear objectives, followed by the selection of learning content and 

activities that serve those objectives. If this sequence is not followed, even a 

structurally "complete" lesson plan may fall short of facilitating student 

achievement. 

This concern becomes particularly relevant in the context of teaching 

narrative text to Grade X students, a topic that forms a core component of English 

instruction at the secondary level in Indonesia. Narrative text is not only essential 

in developing students’ reading comprehension, but also plays a crucial role in 

enhancing their understanding of plot structure, character development, and critical 

thinking. However, existing teaching modules often treat narrative text 
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superficially, presenting it as a textual product rather than a meaningful 

communicative genre. This results in a lack of depth in learning activities and 

assessments, which tend to focus on surface-level understanding rather than deeper 

interpretation or production. 

In addition, many teachers struggle to independently evaluate and revise 

their teaching modules due to the absence of practical and easy-to-use analytical 

tools. This leads to a repetitive use of modules without critical reflection on whether 

the objectives, materials, activities, and assessments are still relevant or effective. 

As Ornstein and Hunkins (2018) argue, curriculum and instruction should be 

flexible, reflective, and open to ongoing revision based on classroom realities and 

student needs. 

In response to this issue, the current study seeks to fill the gap by conducting 

a simple but systematic analysis of a Grade X teaching module based on narrative 

text. The study will examine the internal structure of the module and the logical 

connection between objectives, materials, activities, and assessments, using 

analysis criteria derived from established educational frameworks. By applying a 

descriptive qualitative approach to a limited sample, the study aims to generate 

practical insights that can help both current and prospective teachers improve the 

pedagogical quality of their lesson planning. The findings are expected to contribute 

to the development of more coherent, goal-oriented, and student-responsive 

teaching practices, particularly in the context of English language learning at the 

secondary level. 

1.2 Research Question 

1. How is the availability and completeness of core components of the 

selected teaching module according to the regulations set by the Ministry 

of Education and Culture? 

2. How suitable are the core components of the selected teaching module? 
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1.3 Research Objective 

Based on the two research questions there are 2 research objectives, to 

analyze the completeness and organization of the components in selected teaching 

module based on standard teaching module structure, and to evaluate the alignment 

between learning objectives and the corresponding activities and assessments in the 

teaching modules. 

1.4 Research Contributions 

 

1. Practical contribution 

This research is expected to provide direct contribution for teachers and 

prospective teachers in improving the quality of teaching modules. Teachers can 

get an idea about the importance of compiling teaching modules that are not only 

complete in terms of components, but also in line with objectives, activities, and 

assessments. The results of this study can also be used as a reference in teacher 

training or teaching module compilation workshops to focus more on the suitability 

between learning objectives and designed activities. In addition, simple assessment 

instruments such as checklists or rubrics used in this study can be adapted by 

teachers to conduct independent evaluations of their teaching modules. 

 

2. Empirical contribution 

Empirically, this study enriches the literature review on learning planning 

analysis, especially on the aspects of structure and alignment between teaching 

module components. This study provides real data from the practice of compiling 

teaching modules in the field that can be used as a basis for developing a more 

effective learning planning model. In addition, the findings of this study can also 

be a reference for other researchers who want to conduct further studies in the fields 

of learning evaluation, instructional design, or curriculum development.



 

CHAPTER 2. LITERATURE REVIEW 

 

This chapter consists of seven sections: definition of teaching module, 

function of teaching module, teaching module components, learning objectives, 

Bloom's Taxonomy and Revised Anderson & Krathwohl (2001), Connection 

between Objectives, Activities, and Assessment. And previous related studies. 

 

2.1 Definition of Teaching Module 

 

Teaching modules are one of the teaching tools designed to assist teachers 

in carrying out learning that is structured, directed, and in accordance with learning 

outcomes. In the official document of the Merdeka Curriculum issued by the 

Ministry of Education, Culture, Research, and Technology (Kemendikbudristek, 

2022), teaching modules are described as "a number of media tools or means, 

methods, instructions, and guidelines that are systematically and attractively 

designed." Teaching modules are designed as a learning implementation guides that 

provide flexibility for teachers in customizing learning content according to the 

needs and characteristics of students. 

Moreover, Permendikbud No. 16 of 2022 states that teaching modules are 

part of teaching tools in the implementation of the Merdeka Curriculum which are 

developed in reference to the learning outcomes (CP) and profiles of Pancasila 

learners. Teaching modules are flexible and can be developed by teachers 

themselves, adapted from available modules, or adapted from various sources, as 

long as they adhere to the principles of differentiated and learner-centred learning. 

According to experts, teaching modules have a definition that is not much 

different. According to Majid (2011), teaching modules are "learning packages that 

are arranged systematically and attractively which contain materials, methods, and 

evaluations to be used independently or guided in achieving certain competencies." 

Daryanto (2013) also states that teaching modules are "a form of teaching material 

that is systematically arranged, including learning content, learning strategies, and 

assessment tools to support the active learning process." This definition emphasises 
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that teaching modules are not just a collection of materials, but rather a whole 

device that aligns objectives, content, activities, and evaluation. 

 

2.2 Functions of Teaching Modules 

 

The main function of the teaching module is to guide learning activities in 

the classroom. According to Majid (2011: 173), the teaching module functions as a 

teacher's tool in carrying out learning activities so that the learning process can take 

place effectively, efficiently, and purposefully. Teaching modules provide clear 

direction for teachers in structuring the flow of activities, choosing strategies, and 

managing learning time. Modules also function as a systematic learning resource 

for students, so that they can follow the learning process more independently and 

purposefully. In the context of the Merdeka Curriculum, teaching modules help 

teachers implement differentiated learning and ensure students' active involvement 

in learning activities. 

In addition, according to Kemdikbud (2021) in the Independent Curriculum 

guide, the teaching module functions as an operational document developed to 

assist teachers in translating learning outcomes into concrete learning steps. 

Teaching modules in the Merdeka Curriculum also function to provide flexibility 

for teachers in adapting learning according to the characteristics of students and the 

context of the education unit. Well-designed teaching modules also facilitate the 

process of reflection and evaluation of learning, both by teachers and students. This 

is in line with the principle of competency-based learning which is the foundation 

of the Merdeka Curriculum. 

 

2.3 Teaching module components 

 

In implementing the Merdeka Curriculum, teaching modules act as teaching 

tools designed to assist teachers in carrying out structured learning and in 

accordance with learning outcomes. According to the Ministry of Education and 

Culture's Learning and Assessment Guidelines, teaching modules contain at least 

four main components: 
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●  Learning Objectives: This is a statement about the competencies that 

learners must achieve after following the learning process. This objective is 

formulated based on the learning outcomes and the flow of learning 

objectives that have been set. 

● Learning Steps: Contains the sequence of learning activities designed to 

achieve the learning objectives. These steps include introductory, core and 

concluding activities that are adapted to the characteristics of the learners. 

● Learning assessment: Covers the methods and instruments used to assess 

learners' competence achievement. This assessment can be formative or 

summative, and is designed to provide constructive feedback. 

● Learning Media: A tool used in the learning process to facilitate learners' 

understanding of the material. This media can be in the form of printed 

materials, audio, visual, or other multimedia. 

 

In addition to these four main components, teaching modules can also be 

equipped with additional components to enrich the learning process, such as: 

● General Information: Includes module identity, such as the author's name, 

institution, subject, grade/phase, and topic or subtopic covered. 

● Pancasila Learner Profile: Describes the dimensions of the Pancasila learner 

profile that are developed through learning, such as faith and devotion to 

God Almighty, global diversity, mutual cooperation, independence, critical 

reasoning, and creativity. 

● Meaningful Understanding: A statement that explains the meaning or 

significance of the material learnt, so that learners can relate the learning to 

everyday life. 

● Sparking questions: These are questions designed to stimulate critical 

thinking and discussion among learners, and encourage further exploration 

of the material. 

● Learning Activities: Describes in detail the activities that will be carried out 

by teachers and students during the learning process, including the strategies 

and methods used. 
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With these components, the teaching module is expected to be a comprehensive 

guide for teachers in designing and implementing effective and meaningful 

learning, in accordance with the principles of Merdeka Curriculum. 

 

2.4 Learning Objectives 

 

Learning objectives are statements that describe the expected learning outcomes 

after learners follow the learning process. Gagné (1985) states that learning 

objectives are descriptions of changes in learners' behaviour that can be observed 

and measured after following the learning process. Gagné emphasises that learning 

objectives should reflect five categories of learning outcomes: verbal information, 

intellectual skills, cognitive strategies, attitudes and motor skills. 

Meanwhile, Robert Mager (1984) states that learning objectives should be 

written in a specific and measurable form. Mager suggests that each learning 

objective should include three main elements, namely: 

● Performance (expected behaviour): What the learner must do. 

● Conditions: In what situations or conditions learners should show the 

behaviour. 

● Criteria: How well or to what extent the behaviour should be performed. 

An example of an objective according to Mager: "Students can name five types 

of alternative energy without looking at a book within five minutes." The objective 

is specific, measurable, and describes observable learning outcomes. 

2.5 Bloom's Taxonomy and Revised Anderson & Krathwohl (2001) 

Bloom's Taxonomy is a framework developed by Benjamin Bloom and 

friends in 1956 to classify learning objectives into several domains. This taxonomy 

is very influential in the world of education, especially in designing instructional 

goals, formulating questions, and evaluating student learning outcomes. Bloom 

divides learning objectives into three main domains: cognitive, affective and 
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psychomotor. However, it is the cognitive domain that is most widely developed 

and used by educators in developing learning objectives. 

The cognitive domain in Bloom's original Taxonomy consists of six levels 

of thought processes, namely: Knowledge, Comprehension, Application, Analysis, 

Synthesis, and Evaluation. These levels are arranged hierarchically, ranging from 

low-level to high-level thinking processes. Each level reflects a different level of 

cognitive complexity, so it can help teachers in determining the level of difficulty 

of a learning objective. 

In 2001, Lorin Anderson (Bloom's former student) and David Krathwohl 

revised Bloom's Taxonomy. This revision aimed to adapt the taxonomy framework 

to the development of learning theory and the needs of 21st century education. The 

main changes in this revision include: 

● Use of active verbs to indicate a more dynamic cognitive process. 

● Changes in the order and structure of cognitive levels. 

● Addition of knowledge dimension. 
 

Anderson and Krathwohl's revision classify the cognitive domain into six categories 

as follows: 

● Remembering: Recalling information that has been learnt. 

● Understanding: Understanding the meaning of information. 

● Applying: Using information in a new context. 

● Analysing: Distinguishing information into parts and understanding the 

relationships between the parts. 

● Evaluating: Judging based on certain criteria and standards. 

● Creating: Combining elements to form something new. 

 

In addition, the knowledge dimension in this revision is divided into four 

categories: 
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● Factual Knowledge: Basic knowledge of specific terms and details. 

● Conceptual Knowledge: Knowledge of systems and relationships between 

concepts. 

● Procedural Knowledge: Knowledge of how to do something. 

● Metacognitive Knowledge: Knowledge of thinking and learning strategies. 

 

This revision of Bloom's Taxonomy is more flexible and contextualised, so 

it is more in line with modern learning practices, including in the preparation of 

teaching modules. A good teaching module should reflect learning objectives that 

match the cognitive levels in this taxonomy, so that the learning process can run 

structured and in-depth. By using this taxonomy, teachers can develop learning 

outcomes that are challenging, varied and appropriate to the characteristics of the 

learners. 

2.6 Connection between Objectives, Activities, and Assessment. 

 

 In developing an effective teaching module, the relationship between 

learning objectives, learning activities, and assessment is a fundamental principle 

that cannot be separated. These three components support each other in forming a 

learning process that is meaningful, systematic, and orientated towards achieving 

learner competencies. 

According to Wiggins and McTighe (2005) in the Backward Design 

approach, a good learning planning process starts from formulating clear and 

measurable objectives, continues with designing relevant assessments to measure 

the achievement of these objectives, and ends with designing learning activities that 

support learners in achieving these objectives. Thus, assessments and activities 

must be aligned with the objectives that have been set from the beginning. 

In the context of the Merdeka Curriculum, learning objectives are 

formulated based on Learning Outcomes (CP) which are then derived into Learning 

Objectives (TP) and Learning Objective Flow (ATP). These objectives must be 

described in the form of learning activities that are concrete, active, and contextual, 

and able to encourage meaningful involvement of students. The activities arranged 
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in the teaching module must provide opportunities for learners to develop the 

competencies contained in the TP, both in aspects of knowledge, skills and 

attitudes. 

Furthermore, assessment in the teaching module serves as a tool to measure 

the achievement of learning objectives. Assessment is not only summative, but also 

formative, which can provide continuous feedback for learners and teachers. A 

well-designed assessment should reflect the indicators of the learning objectives 

and be in line with the activities carried out in the learning activities. Therefore, 

alignment between objectives, activities and assessment needs to be maintained in 

order for the learning process to take place in a purposeful and effective manner. 

The alignment of these three components is also emphasised in 

Permendikbudristek Number 16 of 2022 on Primary and Secondary Education 

Process Standards, which states that the learning process must be designed and 

implemented systematically, interactively, inspiring, fun, challenging, and 

motivating learners to actively participate and provide sufficient space for initiative, 

creativity, and independence in accordance with the talents, interests, and physical 

and psychological development of learnersThus, the close relationship between 

objectives, activities, and assessments in the teaching module is one indicator of the 

quality of learning planning that is not only structured, but also oriented towards 

holistic development of learners' competencies and characters. 

2.7 Previous Related Studies 

 

Research by Putri (2021) entitled Evaluation of Components of High School 

English Teaching Modules Based on the 2013 Curriculum Structure and the 

Independent Curriculum examines the extent to which the components in the lesson 

plan are complete and organized. The results show that several teaching modules 

still do not meet the completeness of components such as the Pancasila student 

profile, learning differentiation, and teacher reflection. 

Meanwhile, Sari and Prasetyo (2022) in their research entitled Analysis of 

the Suitability of Activities and Assessments in English Teaching Modules with 

Learning Objectives highlighted the importance of integration between learning 
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objectives, learning activities, and assessment instruments. They found that in 

several modules, although the learning objectives were clearly written, the activities 

and assessments designed did not fully support the achievement of these objectives. 

Another study by Lestari (2023) entitled Application of the Backward 

Design Principle in Compiling English Teaching Modules in the Independent 

Curriculum shows that a learning planning approach that starts from learning 

objectives is very important to ensure that activities and assessments are on target. 

This study also shows that teaching modules that are designed without considering 

the principles of systematic learning design tend to be less aligned between their 

important elements. Based on the three studies, it can be concluded that there are 

still challenges in ensuring the completeness and organization of components in 

teaching modules, as well as in aligning learning activities and assessments with 

learning objectives. Therefore, this study was conducted to strengthen previous 

studies by focusing on document analysis of high school English teaching modules.
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CHAPTER 3. RESEARCH METHODS 

This chapter explains the research methodology that was used in this study. 

It consists of research design, research context, data collection method, data analysis 

and data validation. 

 

3.1 Research Design 

This study uses a quantitative descriptive approach, which aims to provide 

an objective picture of the completeness and suitability of the components in the 

English language learning module. The data collected will be analyzed numerically 

to determine the general tendency of the structure and quality of the learning module 

based on certain categories. This approach is considered appropriate because the 

expected results are in the form of a numerical summary, such as scores and 

percentages, of certain aspects in the analyzed document. 

According to Sukardi (2009), quantitative descriptive research is a research 

method used to describe or depict a phenomenon or condition that occurs when the 

research is conducted, the results of which are presented in the form of numbers or 

statistics. In this context, the learning module document becomes the object of 

analysis using measuring instruments in the form of checklists and assessment 

rubrics to produce quantitative data. 

This type of research is documentary research, namely research that relies on 

documents as the main data source. The document analyzed is the English language 

learning module for class X which has been compiled based on the Merdeka 

Curriculum. According to Moleong (2017), documentary research is very suitable 

for use in qualitative and quantitative approaches, depending on the objectives and 

analysis methods applied by the researcher. 

3.2 Research Context 

The subject of this study is the English teaching module document for Grade 

X used in secondary education units. Specifically, the research focuses on a module 

implemented at SMAN Pronojiwo, which serves as the subject of this study. SMAN 

Pronojiwo was chosen for this research for several reasons: it is representative of 

secondary schools in the region, providing insights into the practical application of 
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the Merdeka Curriculum. The school also offered an ideal context for exploring how 

teaching modules align with the curriculum standards, particularly in enhancing 

English language learning among students. Moreover, the school’s willingness to 

participate in the study and provide access to the teaching materials made it a suitable 

candidate for the research. 

The object of this study is twofold: 

1. Completeness of the Teaching Module Components: This includes the 

examination of whether all mandatory components are present in the module. 

These components include learning objectives, learning activities, 

assessment plans, and learning media. The analysis will assess whether these 

components are appropriately integrated in line with the educational 

standards outlined by the Ministry of Education. 

2. Suitability of the Module Components: This aspect evaluates the alignment 

between the teaching module components—specifically how well the 

learning objectives are aligned with the designed activities and assessments. 

Ensuring this alignment is crucial for maintaining coherence and achieving 

effective learning outcomes. 

Arikunto (2010) defines the subject of the study as the entity or source from 

which information is collected, which in this case is the teaching module used at 

SMAN Pronojiwo. The object of the study, according to Arikunto (2010), refers to 

the key aspects of the study, which here are the completeness and suitability of the 

module’s components. By focusing on this particular module, the study aims to 

provide an in-depth and thorough analysis, rather than spreading the research across 

multiple modules, ensuring that a detailed evaluation is possible. 

The decision to focus on one module document is based on the desire for a 

more focused and manageable analysis. By limiting the scope to a single module, 

the study can provide a detailed examination of its components—learning 

objectives, activities, assessments, and media allowing for a clearer understanding 

of how well the module meets the curriculum’s requirements. This approach not 

only allows for a comprehensive analysis of a real-world teaching tool but also 

ensures that the research remains feasible in terms of time and resources. 
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This focused approach provides valuable insights into the practical 

application of teaching modules in real classrooms and serves as a reference for 

future module development in similar educational contexts. 

 

3.3 Data Collection Method 

The data collection technique in this study was the documentation technique. 

The analyzed teaching module documents were reviewed based on official 

guidelines from the Ministry of Education, Culture, Research and Technology, 

especially in terms of the completeness and arrangement of components. According 

to Sugiyono (2018), documentation is a data collection technique used to obtain 

information from written documents, either in the form of notes, reports, modules, 

or official archives. 

The instruments used in data collection consisted of a checklist to assess the 

existence of mandatory components in the teaching module and an assessment rubric 

to measure the level of suitability between components. The rubric used consisted 

of a three-point scale, namely a score of 3 for the category "Excellent" or very 

appropriate, a score of 2 for "Good" or quite appropriate, and a score of 1 for "Needs 

Improvement" or needs improvement. This rubric was compiled with reference to 

the backward design approach from McTighe and Wiggins (2005) and Brookhart 

(2011), which emphasizes the importance of alignment between learning objectives, 

learning activities, assessments, and learning media. 

In addition to the core components of learning objectives, activities, and 

assessments, learning media was included in the evaluation to assess its role in 

supporting the teaching and learning process. Media such as videos, presentations, 

and digital tools were considered for their contribution to the overall effectiveness 

of the module. 

 

3.4 Data Analysis Method 

Data analysis was conducted using quantitative descriptive methods. Data 

obtained from the checklist and assessment rubric were calculated and summed to 
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determine the total score of each component analyzed. Furthermore, the score was 

categorized into certain classifications, such as excellent, good, or needs 

improvement. For example, if a module obtains a maximum score of 12 from the 

four aspects analyzed (learning objectives, learning activities, assessments, and 

learning media), then the module is categorized as excellent or very feasible. 

According to Sudjana (2005), descriptive analysis is used to present data in 

the form of numbers, tables, and graphs to provide an overview of certain conditions 

or tendencies found in the study. Therefore, the data in this study will be presented 

in the form of frequency tables and interpretive narratives based on the results of the 

score calculation. With this approach, researchers can explain the extent to which 

the teaching module has met the completeness and suitability standards set by the 

Ministry of Education, Culture, Research, and Technology. 

To facilitate the interpretation of assessment results, the total scores obtained 

from the four components (learning objectives, learning activities, assessments, and 

learning media) were classified into three levels of suitability. A score range of 10–

12 is categorized as highly appropriate, indicating that the module is of high quality 

and ready for implementation. A score range of 7–9 is classified as appropriate, 

suggesting that the module is generally suitable but may require minor revisions. 

Meanwhile, a score range of 1–6 is considered less appropriate, meaning the module 

needs significant improvement before it can be effectively used. 

 

3.5 Data Validation 

The validity of the data in this study was maintained through the use of valid 

instruments that had been adjusted to the official guidelines of the Ministry of 

Education, Culture, Research and Technology. In addition, researchers conducted 

cross-checks between sections in the teaching module to ensure consistency of 

content and relationships between components. Discussions with supervising 

lecturers and mentor teachers were also conducted to avoid bias in scoring. 

According to Arikunto (2010), data validity can be improved by using the 

right measuring instruments and conducting repeated data checking processes. In 
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this case, the instruments used in this study have gone through a validation process 

by education experts and practitioners so that the results obtained can be 

scientifically accounted for.
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CHAPTER 4. FINDINGS AND DISCUSSION 

This chapter provides some aspects related to the description of the findings. 

It consists of the findings of the study and discussions related to the findings.  

 

4.1 The Completeness of The Teaching Module Components 

 

The teaching module analyzed in this study is an English module for Grade 

10 students, focusing on the topic of narrative text. This module was developed by 

an English teacher with the initials M.M. and is intended to be used in the context 

of implementing the Kurikulum Merdeka. The analysis in this chapter focuses 

specifically on the four core components of the module as outlined by the Ministry 

of Education, namely: learning objectives, learning activities, assessment plan, and 

teaching materials/media (Kemdikbudristek, 2021). These components are 

examined in terms of their completeness and their alignment with the stated 

learning objectives. In conducting this study, researchers repeatedly checked and 

analysed the teaching module documents, using a checklist table based on the 

completeness of the teaching module components according to Kemendikbudristek. 

According to the Ministry of Education and Research, the teaching module 

components must at least include: learning objectives, assessment plans (at the 

beginning and end), learning steps, and learning media. 

 

4.1.1 Learning Objectives 

 

Table 1. Learning objective of the teaching module. 

Component Checklist Description 

 

Learning Objectives 

 

✓ 

There are 3 learning objectives 

included in the learning objectives 

flow. Learning objectives are 

explicitly and completely listed at 

the beginning of the teaching 

module. 
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Based on the analysis of the teaching modules used as the object of research, 

it was found that the learning objectives component was explicitly and completely 

listed. There are three learning objectives written at the beginning of the module, 

which reflect the learning outcomes to be achieved by students. The three objectives 

are as follows: 

● 10.A.4: Analyse and contextually infer the social functions, text structures, 

and linguistic elements of fictional and nonfictional narrative oral and 

written texts critically, creatively, and politely related to the topic of 

Indonesian cultural diversity with optimal fluency and accuracy. 

● 10.B.2: Analyse, infer meaning, and evaluate the social function, text 

structure, and linguistic elements of fictional and nonfictional narrative 

oral and written texts critically, creatively, and honestly related to the topic 

of Indonesian cultural diversity with an optimal level of fluency and 

accuracy. 

● 10.C.2: Design written texts and orally present fictional and nonfictional 

narrative texts related to the topic of Indonesian cultural diversity by paying 

attention to social functions, text structures, and linguistic elements 

according to the context politely, critically, creatively, and independently 

with an optimal level of fluency and accuracy. 

 

 

Picture 1. Learning objectives of teaching module. 
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These objectives show that the module developers have referred to 

important elements in English learning, namely social functions, text structures, and 

linguistic elements, and have considered the dimensions of the Pancasila Learner 

Profile such as critical, creative, polite, honest, and independent attitudes. 

Thus, it can be concluded that the learning objectives component in this 

teaching module is available and fulfils the criteria for the existence of components 

as expected in the preparation of teaching modules based on the Merdeka 

Curriculum. 

 

4.1.2 Learning Activities 

 

Table 2. Learning activities of the teaching module. 

Component  Checklist Description 

 

 

Learning Activities 

 

 

✓ 

There are learning activities that are 

divided into 2 meeting sessions. Both 

learning activities last 2 x 35 minutes. 

The activities are written in a 

complete and structured manner, 

including introductory activities, core 

activities, and closing activities. 

 

 

Picture 2. Learning activities of teaching module. 

The results of the analysis of the English teaching modules of class X 

studied show that the learning activity component is available in a complete and 
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structured manner. This component is found on pages 4 to 9 of the teaching module, 

and includes two learning meetings, each of which lasts 2 x 35 minutes. 

Learning activities are arranged in accordance with the learning stages 

commonly used in the Merdeka Curriculum, which starts from introductory 

activities, core activities, to closing activities. This activity also implements the 

Problem Based Learning (PBL) learning model which encourages active 

involvement of students in the process of critical thinking and problem solving. 

In the first meeting, learning activities began with class orientation, 

apperception, and delivery of learning objectives. The core activities include a 

series of activities such as observing pictures, listening to the video story "Timun 

Mas", group discussions, and filling in the LKPD. Learning is completed with 

presentation of discussion results and reflection on the material that has been 

learned. 

Whereas in the second meeting, students listened to the video story 

"Bawang Merah dan Bawang Putih" and analysed the elements of narrative text. 

The activity continued with making summaries in groups and presentations through 

story telling techniques. At the end of learning, learners reflect and reinforce 

through feedback and filling in the Google Form as an evaluation. 

Thus, it can be concluded that the learning activity components in this 

teaching module are presented completely, with a clear structure, appropriate 

content, and activities that are in line with the principles of active and differentiated 

learning in the Merdeka Curriculum. 

 

4.1.3 Assessment  

 

Table 3. Assesment of the teaching module. 

Component  Checklist Description 

  

Assessment 

 

✓ 

There is an assessment plan in the 

teaching module, including formative 

and summative assessments. The 

module also provides systematic 

assessment guidelines and rubrics for 

various aspects. 
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Picture 3. Assesment of teaching module. 

 

In the teaching modules analysed in this study, the assessment plan 

component has been compiled completely and in detail. This shows that the module 

authors have understood the importance of assessment as an integral part of the 

learning process. The assessment plan is found on pages 10 to 27 of the module, 

which includes various forms of assessment both formative and summative. 

The formative assessment in this module is designed to support process-

orientated learning. Assessment is carried out continuously through various 

activities, such as filling in the Learner Worksheet (LKPD), group discussions, 

observation of learning activities, and presentation activities such as storytelling. 

The main purpose of this formative assessment is to provide direct feedback to 

learners during the learning process, so that teachers can monitor the development 

of student competence and take corrective action if necessary. This assessment 

covers various dimensions, namely attitude, knowledge and skills assessment, each 

of which is accompanied by a clear assessment rubric. For example, attitude 

assessment uses indicators such as piety, independence, critical thinking, creativity, 

and global diversity, all of which reflect the profile of Pancasila learners. 
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Meanwhile, summative assessment is used to evaluate learners' final 

achievement of the learning objectives. Summative assessment in this module is 

conducted through various forms of tests, such as written questions (essays and 

multiple choice), narrative text summary writing tasks, and oral presentation 

activities. This assessment aims to measure the extent to which learners have 

mastered important elements in narrative text, such as text structure, linguistic 

elements, and social functions, in accordance with the learning outcomes of phase 

E. In addition, summative assessment is also adjusted to the learning indicators that 

have been set and implemented through contextual and authentic activities. 

The module also provides systematic assessment guidelines and rubrics, 

including assessment criteria for each aspect, a rating scale of 1 to 4, and a formula 

for calculating the final score. The assessment rubrics for writing and speaking 

skills, for example, include aspects of content, text organization, mechanics, 

vocabulary, pronunciation, fluency, and grammar. All of these components reflect 

teachers' efforts to ensure that the assessment process is objective, transparent, and 

orientated towards the development of learners' competencies as a whole. 

The existence of a structured assessment plan in this module shows that the 

preparation of the module has referred to the principles of developing teaching 

modules in the Merdeka Curriculum, especially in terms of alignment with students, 

comprehensive learning, and diagnostic, formative, and summative assessments. 

Assessment is not only used as a means of measuring end results, but also as part 

of a meaningful learning process. Thus, the components of the assessment plan in 

this module can be said to be complete, relevant, and in accordance with learning 

needs. 

4.1.4 Learning Media 

 

Table 4. Learning media of the teaching module. 

Component  Checklist Description 

 

Learning Media 

 

✓ 

There is an explanation of the learning 

media used during the implementation 

of learning, including YouTube videos, 



 
 

ii 

power points, assignment sheets, 

google forms, and mobile phones. 

 

One of the important components in the teaching module is learning media, 

which plays a role in supporting the achievement of learning objectives through the 

use of tools or sources that are in accordance with the characteristics of the material 

and students. Based on the teaching module documents studied, the learning media 

component is found in Appendix 9: Learning Media Development Design, which 

is located on page 32. 

In the appendix, the list of learning media used is clearly presented, as 

follows: 

● YouTube video - shown at the beginning of the lesson using a projector as 

an introduction to the material in visual and audio form. 

● PowerPoint - used after the video as a presentation media containing further 

explanation of the narrative text material. 

● Task Sheet (LKPD) - provided in printed form and distributed to learners to 

support practical activities and independent understanding. 

● Google Form - used for reflection and evaluation activities as a form of 

technology-based formative and summative assessment. 

● Mobile phones - used by learners to check vocabulary in digital dictionaries, 

both online and offline. 
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Picture 4. Learning media of teaching module. 

 

The existence of this learning media component shows that the teaching 

module has fulfilled one of the important elements of the completeness of the 

teaching module according to the principles of learning development in the 

Merdeka Curriculum. The use of varied and multimodal media also supports the 

achievement of learner competencies through an interactive and contextual 

approach. In addition, the media used are relevant to the characteristics of students 

at Vocational Highschool level and support Problem Based Learning (PBL) based 

learning applied in this module. 

 

The results of the completeness analysis are shown in the following table: 

Table 5. Summary of Completeness of Teaching Module Components 

No Component Checklist Brief Explanation 

1 Learning Objectives ✓ Three learning objectives are 

written explicitly and 

completely, reflecting learning 

outcomes. 

 

2 Learning Activities ✓ Activities are divided into two 

sessions, consisting of 

introduction, core, and closing 

according to Merdeka 

Curriculum. 
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3 Assessment Plan ✓ Contains formative and 

summative assessments 

complete with indicators and 

assessment rubrics. 

4 Learning Media ✓ Using media such as videos, 

PPT, worksheer, Google Form, 

and mobile phones that support 

PBL. 

 

All components in the teaching module are fully available as required by 

the Ministry of Education and Culture (2021). Therefore, this teaching module can 

be categorised as complete in terms of component structure. Thus, it can be 

concluded that this teaching module has included complete and appropriate learning 

media components, which support the achievement of learning objectives and 

facilitate meaningful learning experiences for students. 

 

4.2 Suitability of Teaching Module Components 

 

The analysis of the suitability of the components in the teaching module was 

carried out using an assessment rubric based on instructional quality standards, 

including Brookhart’s (2011) framework, which emphasizes alignment between 

objectives, activities, and assessments. Although Brookhart focuses on these three 

components, learning media is included in this analysis as it plays a vital supporting 

role in achieving learning outcomes. Learning media, such as videos and digital 

tools, enhances activities, reinforces assessments, and ensures that the objectives 

are effectively communicated and experienced by students. Therefore, including 

learning media ensures a holistic evaluation of the teaching module. 

4.2.1 The suitability of learning objectives 

 

Table 6. The suitability of learning objectives. 

Criterion Excellent  

(3 points) 

Good  

(2 points) 

Needs 

Improvement 

(1 point) 

Score 
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Learning 

Objectives 

 

Objectives are 

clear, 

specific, and 

measurable. 

 

Objectives are 

clear 

but may not be 

fully 

measurable. 

Objectives are 

vague 

or unclear. 

 

 

3 

 

 

Picture 5. The suitability of learning objectives 

 

Based on the analysis of the learning objectives in the teaching modules 

reviewed, it can be said that the learning objectives have been written clearly, 

relevant, and measurable with the material to be taught, namely Narrative Text on 

the topic of Indonesian cultural diversity. The objectives have mentioned the 

expected abilities, such as analysing, inferring, evaluating, designing, and 

presenting. 

The objectives are written in operational form such as analyzing, inferring 

meaning, evaluating social functions and linguistic elements, and designing and 

presenting narrative texts. In addition, each objective is equipped with a specific 

topic context, namely "Indonesian cultural diversity" and is accompanied by values 

that reflect the Pancasila Student Profile such as "polite, critical, creative, and 

independent". 

The measurability aspect of the objectives is strengthened by the learning 

indicators in the next section of the module, which elaborate the objectives into 
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learning activities and learner learning products that can be concretely observed and 

measured. For example, learners are asked to arrange random sentences into a 

summary of narrative text, find linguistic elements from a video, and create and 

present a summary in the form of storytelling. Thus, learning objectives that 

initially appeared general have been supported by specific indicators and forms of 

assessment that enable systematic assessment of learning outcomes. 

Based on these considerations, it can be concluded that the learning 

objectives have been written clearly, specifically, and measurably, so they deserve 

a score of 3 in this assessment category. 

 

4.2.2 The suitability of learning activities 

 

Table 7. The suitability of learning activities. 

Criterion Excellent 

(3 points) 
Good 

(2 points) 
Needs 

Improvement 

(1 point) 

Score 

 
Learning 

Activities 

Activities are 

well- 

aligned with the 

objectives and 

designed 

to achieve them. 

 

Activities are 

mostly 

aligned but 

may be 

slightly 

disconnected 

from the 

objectives. 

 

Activities are 

not 

aligned with the 

objectives. 

 

 

 

3 

 

Based on the results of the analysis related to the suitability of learning 

activities with learning objectives in the teaching module, it can be said that the 

learning activities designed in two meetings in the teaching module have been 

arranged systematically and are oriented towards achieving learning objectives and 

relevant indicators in accordance with Phase E Learning Outcomes in the Merdeka 

Curriculum. Each activity in the core activities refers directly to the predetermined 

indicators. 
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Picture 6. The suitability of learning activities (First meeting) 

 

In the first meeting, the learning process begins with observing a video of a 

fictional story entitled Timun Mas. This activity is aimed at building learners' 

understanding of the context of the story, as well as encouraging them to analyse 

the social function, text structure, and linguistic elements of oral narrative text. This 

activity is relevant to learning outcomes 10.A.4 and 10.B.2, which emphasise the 

importance of critical thinking and the ability to understand narrative text 

thoroughly. 

Next, learners work on  student worksheet (LKPD) 1, which contains the 

task of organising random sentences into a story summary. This activity is in 

accordance with indicator 10.A.4.1 because it develops students' ability to organise 

information coherently and logically from the stories they listen to. 

Then, students are invited to analyse the linguistic elements found in the 

video through LKPD 2. They identify action verb (second form verb), adverb of 

time, time conjunction, and direct speech. This activity directly supports the 



 
 

ii 

achievement of indicator 10.A.4.2, as well as strengthening the understanding of 

the linguistic characteristics of narrative text. 

Still at the first meeting, students work on LKPD 3 which focuses on 

analysing the social function and structure of narrative text, including orientation, 

complication, resolution, and re-orientation. This activity strongly supports 

indicators 10.B.4.1 and 10.B.4.2 because students are trained to analyse the content 

and structure of the text and answer questions based on detailed information from 

the text. 

 

Picture 7. The suitability of learning activities (Second meeting) 

 

In the second meeting, the core activities began with listening to the video 

of the Bawang Merah and Bawang Putih folktale, which was then followed by the 

task of making a summary of the story. This activity was aimed at achieving 

indicator 10.C.2.1, where students were asked to write a summary of the story by 

paying attention to the structure and content of the text appropriately. 
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The summary that has been made is then read out in front of the class in the 

form of storytelling. This activity reflects indicator 10.C.2.2, which requires 

students to present their work orally by paying attention to fluency, pronunciation 

accuracy, and expression. This activity not only develops speaking skills, but also 

builds confidence and communication skills. 

The activity is closed with a discussion and reflection session, where 

students give responses to their friends' presentations. Although not explicitly listed 

in the learning indicators, this activity strongly supports the development of the 

Pancasila learner profile, especially in the dimensions of critical thinking, 

creativity, and the ability to cooperate and respect the opinions of others. 

Thus, all learning activities designed in these two meetings are appropriate and 

support the achievement of learning objectives optimally. The Problem Based 

Learning approach used, supported by video media, LKPD, and group discussions, 

provides a meaningful and contextualised learning experience for students. 

 

4.2.3 The suitability of assesment 

 

Table 8. The suitability of assesment. 

Criterion Excellent 

(3 points) 
Good 

(2 points) 
Needs 

Improvement 

(1 point) 

Score 

 
Assessment 

 

Assessments are 

directly 

aligned with the 

learning 

objectives and 

clearly 

measure student 

outcomes. 

Assessments 

are 

somewhat 

aligned, but 

could better 

measure 

the objectives. 

 

Assessments 

are not 

aligned with 

the 

objectives or 

not 

clearly 

defined. 
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Picture 8. The suitability of assesment 

 

The assessment presented in the range of pages 10 to 27 in the English 

language learning module for grade X with the Narrative Text material has been 

designed systematically and comprehensively to ensure the achievement of the 

learning objectives that have been set, namely 10.A.4, 10.B.2, and 10.C.2. All 

assessment instruments, both formative and summative, are in line with learning 

indicators that refer to the ability to listen, read, write, and present narrative texts 

that are relevant to the Indonesian cultural context. 

The formative assessment in the form of LKPD 1 to 4 gradually measures 

students' cognitive aspects, starting from the ability to rearrange random sentences 

into a story summary, identify linguistic elements (such as action verbs, adverbs of 

time, time conjunctions, and direct speech), to analyzing the text structure and 

content of the narrative presented through learning videos and written texts. This 

shows that the assessment not only tests basic understanding, but also encourages 

critical thinking skills and skills in analyzing linguistic contexts in depth. 
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Furthermore, in the skill aspect, summative assessment is carried out 

through summary writing and storytelling activities, which directly measure 

students' writing and speaking skills with clear indicators. The skills assessment 

rubric has also been prepared with concrete and measurable indicators, such as text 

organization, vocabulary, mechanics, and fluency, grammar, and pronunciation for 

presentation activities. This ensures that the assessment process is carried out 

objectively and can show students' learning achievements as a whole. 

All forms of assessment used have reflected a direct relationship with the 

learning objectives to be achieved. The emphasis on the Indonesian cultural context 

also makes the assessment not only academically relevant, but also socially and 

contextually meaningful for students. Thus, it can be concluded that the assessment 

in this module is appropriate and effective in measuring student learning outcomes 

clearly and in a focused manner 

 

4.2.4 The suitability of learning media 

 

Table 9. The suitability of learning media. 

Criterion Excellent 

(3 points) 
Good 

(2 points) 
Needs 

Improvement 

(1 point) 

Score 

 
Learning 

media 

 

The media is 

appropriate, 

relevant, and 

highly supportive 

of achieving 

learning 

objectives.the 

material. 

Media is quite 

relevant, 

supports some 

learning 

objectives. 

Media is not 

relevant or 

does not 

support 

learning 

objectives. 
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Picture 9. The suitability of learning media 

 

The learning media in the teaching module is a critical component in 

ensuring the effective delivery of content and supporting student engagement. In 

this study, the suitability of the learning media was evaluated based on its alignment 

with the learning objectives, the appropriateness of its use in the learning activities, 

and its role in assessing student understanding. 

The module incorporates a variety of media tools, including YouTube 

videos, PowerPoint presentations, Google Forms, and mobile phones. These media 

were chosen to cater to the diverse learning needs of students and to support the 

Problem-Based Learning (PBL) model applied in the module. The media is used 

strategically to introduce content, provide context, and engage students in active 

learning. For instance, video resources are used to present narrative texts, which 

students then analyze and discuss in group activities. This multimodal approach not 

only aligns with the learning objectives but also enhances students’ ability to 

critically engage with the material. 

The Google Forms integrated into the module provide a platform for both 

formative assessments and reflection, allowing students to apply the concepts they 

have learned and receive immediate feedback. Furthermore, the inclusion of mobile 

phones as a tool for vocabulary checks and quick research reinforces the module’s 

commitment to integrating technology into the learning process, making the 

learning experience more interactive and responsive to students' needs. 

In terms of alignment, the learning media effectively supports the learning 

activities outlined in the module. The videos and digital tools are directly tied to the 

instructional goals, providing students with the necessary resources to achieve the 
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learning outcomes. Additionally, the use of media enhances the overall learning 

experience by offering students varied ways to interact with the content, from visual 

learning through videos to active participation via online quizzes and group 

discussions. 

Overall, the learning media in this module is highly suitable, as it aligns well 

with the module's learning objectives and supports the delivery of activities and 

assessments. The use of diverse media enhances the engagement and effectiveness 

of the learning process, ensuring that students can achieve the intended learning 

outcomes in a dynamic and interactive manner. 

Based on the results of the assessment of the suitability between components 

in the teaching module, the following results were obtained: 

The assessment was carried out based on a three-level rubric (Excellent = 3, Good 

= 2, Needs Improvement = 1) for each main component, so that the maximum score 

for each component is 3. 

 

Table 10. Module component suitability score 

Component Maximum 

score 

Obtained 

score 

Category 

Learning objectives 3 3 Excellent 

Learning activities 3 3 Excellent 

Assesment 3 3 Excellent 

Learning Media 3 3 Excellent 

Total 12 12 Highly Appropriated 

 

Based on the assessment with the three rubrics above, all components 

received maximum scores. This assessment shows that there is a high alignment 

between learning objectives, learning activities, and assessments designed in the 

teaching module. This reflects systematic learning planning and is oriented towards 

learning outcomes. 

 

 

4.3 Discussion 
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The results of this study indicate that the English teaching module for Grade 

X with the analyzed narrative text material has fulfilled the mandatory components 

according to the standards set by the Ministry of Education, Culture, Research, and 

Technology (Kemdikbudristek, 2021). Completeness of components such as 

learning objectives, activities, assessments, and learning media are essential 

prerequisites for the effective use of the module in the learning process. 

The analysis also revealed a good match between these components, 

particularly between learning objectives, learning activities, and assessments, 

demonstrating that the module compiler has applied systematic and integrated 

planning. This alignment is crucial for ensuring that the learning experience is 

cohesive and that students achieve the intended competencies (Arikunto, 2010). 

Moreover, this module integrates various cognitive domains from the 

revised Bloom’s taxonomy (Anderson & Krathwohl, 2001), from understanding 

and applying to analyzing, evaluating, and creating. Activities such as analyzing 

the social function and structure of narrative texts, as well as designing and 

presenting these texts, focus on developing Higher Order Thinking Skills (HOTS). 

This shows that the module does not merely aim for rote memorization but fosters 

critical and creative thinking, essential for 21st-century learners. 

Additionally, the inclusion of learning media enhances the overall 

alignment by supporting the delivery of content and facilitating student 

engagement. The varied media, such as videos, presentations, and digital tools, 

serve to reinforce the learning objectives and provide students with multiple ways 

to interact with the material. This integration of media ensures a richer, more 

engaging learning experience and better supports the intended outcomes. 

The module also adheres to the principles of formative and summative 

assessments, which are in line with effective evaluation practices that serve as both 

diagnostic tools and mechanisms for continuous feedback (Brookhart, 2011). The 

detailed assessment rubrics included in the module not only evaluate student 

performance but also contribute to reinforcing learning through timely feedback. 

This study provides a practical contribution by showing how the narrative 

text teaching module for Grade X was carefully designed, paying attention to the 
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integration of key learning components. This approach addresses a common gap 

found in many teaching modules, where the alignment between objectives, 

activities, assessments, and media is often overlooked. Through a simple but 

systematic analysis, this study offers valuable insights into the quality and structure 

of the module. 

Ultimately, the results of this study serve as a foundation for teachers and 

module developers, encouraging improvements in narrative text learning planning 

and offering a basis for further research in the field of curriculum design and 

evaluation in schools.
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CHAPTER 5. CONCLUSION AND SUGGESTION 

This chapter presents some aspects related to the research that has been 

conducted. It provides two sessions such as a conclusion and suggestions. 

 

5.1 Conclusion 

 

This study set out to analyze the structure and alignment of components in 

an English teaching module for Grade X, with a specific focus on narrative text 

material. The findings demonstrate that the teaching module fulfills all essential 

components as required by the Ministry of Education, Culture, Research, and 

Technology. Key elements including learning objectives, learning activities, 

assessments, and learning media were not only present but also cohesively 

interconnected. 

The learning objectives were articulated clearly, measurably, and in line 

with the expected learning outcomes of the Merdeka Curriculum. Learning 

activities were systematically designed to reflect and support these objectives 

through meaningful, student-centered strategies. Likewise, the assessment 

instruments both formative and summative were well-aligned with the objectives 

and appropriately measured various domains of student competencies. The overall 

score of 12 out of 12 confirms that the module is highly appropriate and ready for 

classroom implementation. 

These results affirm the importance of aligning learning objectives, 

activities, and assessments to ensure the quality and effectiveness of teaching 

modules. Furthermore, the findings provide practical insights for teachers and 

curriculum designers on how to design coherent, well-structured instructional 

materials that promote active learning and measurable outcomes. 

 

5.2 Limitations 

 

While this study provides valuable insights, it is important to acknowledge 

several limitations. First, the analysis was limited to a single teaching module 

focusing on narrative text for Grade X. Therefore, the generalizability of the 
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findings may be restricted, particularly for different grades, subjects, or module 

formats. 

Second, the assessment was conducted using a checklist and a three-point 

rubric, which, although effective for basic analysis, may not capture the full 

complexity and nuance of pedagogical design. More refined or varied instruments 

might reveal deeper insights. 

Third, the analysis relied solely on document review without triangulation 

through classroom observation or teacher interviews. As a result, this study does 

not capture how the module is actually implemented in real teaching contexts or 

how students respond to the learning experiences it proposes. 

 

5.3 Suggestions 

 

Based on the findings and limitations of this research, the following suggestions are 

offered: 

1. For teachers and practitioners: When developing or revising teaching 

modules, it is crucial to ensure alignment between objectives, learning 

activities, and assessments. Employing frameworks such as Backward 

Design or Bloom’s Taxonomy can guide this alignment more 

systematically. 

2. For future researchers: Further studies should consider analyzing a 

broader range of teaching modules across various subjects and grades. In 

addition, triangulating data through classroom observations, interviews, or 

student feedback would provide a more comprehensive understanding of 

how module design influences actual learning. 

3. For curriculum developers and policymakers: Providing training on 

practical module analysis and design especially concerning component 

alignment can help teachers independently assess and improve their 

instructional planning. The use of simplified rubrics and checklists, such as 

those in this study, could be incorporated into professional development 

programs.
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APPENDIX 

Appendix 1 : Research Matrix 

RESEARCH MATRIX 

 

 

Title Research question Indicator Data Resource Research Method 

A Basic Analysis 

Of Lesson Plan 

Structure And 

Alignment With 

Learning 

Objectives 

1. How complete and organized are 

the components of the selected 

lesson plans based on standard 

lesson plan structure? 

2. To what extent do the learning 

activities and assessments align 

with the stated learning objectives 

in the lesson plans? 

 

1. Teaching 

module 

components. 

2. Suitability of 

activities and 

assessments 

with learning 

objectives 

English teaching 

module document 

for grade X used in 

secondary 

education units 

1. Research Design : 

Quantitative descriptive 

approach 

 

2. Data Collection Method : 

Documentation. 

3. Data Analysis Method : 

Data obtained from the checklist 

and assessment rubric were 

calculated and summed to 

determine the total score of each 

component analyzed. 

Furthermore, the score was 

categorized into certain 

classifications, such as excellent, 

good, or needs improvement. 



 
 

44 
 

Appendix 2 : The completeness of the teaching module components 

 

Component Present/absent Description 

Learning Objectives Present There are 3 learning 

objectives included in the 

learning objectives flow. 

Learning objectives are 

explicitly and completely 

listed at the beginning of the 

teaching module. 

Learning Activities Present There are learning activities 

that are divided into 2 

meeting sessions. Both 

learning activities last 2 x 

35 minutes. The activities 

are written in a complete 

and structured manner, 

including introductory 

activities, core activities, 

and closing activities. 

Learning Media Present There is an explanation of 

the learning media used 

during the implementation 

of learning, including 

YouTube videos, power 

points, assignment sheets, 

google forms, and mobile 

phones. 
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Appendix 3 : Suitability of Teaching Module Components 

 

Criterion Excellent  

(3 points) 

Good  

(2 points) 

Needs 

Improvement 

(1 point) 

Score 

 

Learning 

Objectives 

 

Objectives are 

clear, 

specific, and 

measurable. 

 

Objectives are 

clear 

but may not be 

fully 

measurable. 

Objectives are 

vague 

or unclear. 

 

 

3 

Learning 

Activities 

Activities are 

well- 

aligned with 

the 

objectives and 

designed 

to achieve 

them. 

 

Activities are 

mostly 

aligned but may 

be 

slightly 

disconnected 

from the 

objectives. 

 

Activities are 

not 

aligned with 

the 

objectives. 

 

 

 

3 

Assessment 

 

Assessments 

are directly 

aligned with 

the learning 

objectives and 

clearly 

measure 

student 

outcomes. 

Assessments 

are 

somewhat 

aligned, but 

could better 

measure 

the objectives. 

 

Assessments 

are not 

aligned with 

the 

objectives or 

not 

clearly 

defined. 

 

 

 

 

 

3 

Learning 

media 

 

The media is 

appropriate, 

relevant, and 

Media is quite 

relevant, 

supports some 

Media is not 

relevant or 

does not 

 

 

 



 
 

ii 

highly 

supportive of 

achieving 

learning 

objectives.the 

material. 

learning 

objectives. 

support 

learning 

objectives. 

 

3 
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Appendix 4 : Teaching Module  
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