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MOTTO

When there is a will, there is a way

(Anonymous)
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ABSTRACT

Fajar Puspitasari. 2003. A Descriptive Study of the Students' Vocabulary
Achievement through Puzzles of Pre Elementary One
Class at Eddy’s English Center Jember in the 2002
2003 Academic Year.

Thesis, English Education Program, Language and Arts Department,

Faculty of Teacher Training and Education.

Consultants: 1) Dra. Siti Sundari, MA
2) Dra. Made Adi Andayani T, MEd

Key Words: Vocabulary Achievement, Young Learners, Puzzles.

Learning vocabulary has been regarded as something difficult by
many students in Indonesia. To make the teaching and learning process of
vocabulary might be effective and interesting, the use of puzzles as one of the
teaching techniques can be applied. This research was intended to describe the
students’ vocabulary achievement through puzzles. It was conducted at Eddy’s
English Center Jember. The respondents were 45 students in the Pre Elementary
One Class in the period of April- July 2003. The primary data were collected by
using vocabulary test through puzzles and analyzed by using descriptive
quantitatively. The findings showed that puzzles might be effective for teaching
English vocabulary. In general, the students’ vocabulary achievement through
puzzles was good (80,00). Specifically, on the average, the students’ vocabulary
achievement of verbs was good (80,7), nouns was good (80.,9), adjectives was
good(80,4) and adverbs was enough (77,8). The results suggest that puzzles might
be effective for teaching English. It is better for the English teacher to use puzzles
as a variety of teaching technique to improve the students’ vocabulary
achievement and to make the teaching and learning process more effective and
interesting.
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I. INTRODUCTION

1.1 Background of the Study

English is learned by students as a foreign language in Indonesian schools.
At Junior High School, English has been learned as the compulsory subject for
years. In the 1994 English curriculum. it is stated that the aim of the English
teaching in Junior High School is to enable the students to speak, listen, read and
write English and the mastery of language components, such as grammar,
pronunciation, punctuation and vocabulary. Both the language elements and skills
cannot be separated; they have to be taught integratedly. The statement shows that
vocabulary becomes one of the English components that i1s essential to be
mastered.

It is impossible for the students to build sentences in communication
without mastering vocabulary. Tarigan (1989:2) says that the quality of
someone’s language skills depends on his quality and quantity of vocabulary
mastery. The richer a student possesses the vocabulary, the bigger his possibility
to learn the language skills. Meanwhile, according to Nursito (1992:33) the
students of Junior/Senior High School are not yet able to use English in general,
as a means of communication either in oral or written form, they just master the
grammatical patterns. In other words, the students face some difficulties in
learning English as a foreign language, which is caused by limited vocabulary.

As one of the language components, Koestaryo (1988: 19) states that
vocabulary and the language skills are firmly tied, they cannot be separated from
each other. Vocabulary follows the structural device of the language, such as
regular and irregular verb forms, the countable and uncountable noun forms, the
derivational verb forms, especially the irregular verb forms, bring more problems
to the students.

Based on the explanations above, it is assumed that the students still have
weaknesses in using the vocabulary either in speaking or writing. They get
difficulties to choose the appropriate vocabulary used in a conversation or written

composition. For this reason, the English teacher has to make an effort to
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understand, to repeat accurately and to use whole range of known language in
conversation or written composition. The effort is required every moment and
must be maintained over a long period of time. This means that the teacher should
select the techniques that help and encourage the leamners to sustain their
motivation and work. In this case, Adenan (1992:9) states that motivation 1S one
important factor in foreign language teaching. Without motivation, the English
teaching cannot be done well. So it is the task for the teacher to create the
students’ motivation, to avoid boring situation, such as a technique which is
monotonous and to set up the conducive situation.

Actually there are several techniques in teaching English as a foreign
language to increase the learners’ motivation to pay attention to the items being
taught. The techniques, such as the use of puzzles and games, serve to increase the
learners’ attention to the lesson material to produce better learning. Adenan
(1992:9) states that puzzles and games are obvious types of self-motivating
material. They have a strong appeal because they offer a challenge that can
commonly be met successfully. In this case, Rodgers (1981) identifies five basic
characteristics of puzzles as follows, they are competitive, sO the learners will
motivate themselves to be the best; they are rule governed that is they have a
limited number of specific and clearly defined rules; they are goal defined; having
a limited number of specific and well defined objectives; they have closure; that is
there is a predetermined point at which a game is finished; they are engaging in
that they seem to challenge and engage the participants.

By considering the characteristics of the puzzles above, the use of puzzles
in teaching vocabulary is a good teaching technique to improve students’
vocabulary achievement. Besides, by using puzzles, the teacher can create
contexts in which the language is useful and meaningful. Wright (1983:1) says
that the need for meaningfulness in language leaming has been accepted for some
years. A useful interpretation of meaningfulness is that the learners’ responses (o
the content in a definite way. If they are amused, angered, challenged, intrigued or

surprised, the content is clearly meaningful to them. The meaning of language
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they listen to, read, speak. and write will be more experienced and better
remembered.

The advantages of the English teaching technique by using puzzles are to
encourage the learners to learn vocabulary and to break the monotonous situation,
and to make the conducive situation (Dobsonl1985: 7). In addition, Devies
(1978:18) explains that the students that are accustomed to doing puzzies seem to
stimulate interest and participation in a course because they constitute a form of
play and recreation, and puzzles have long been accepted in language teaching as
a means of relieving the students of much strain, which result from work
demanding concentrated attention.

This study will focus on describing the vocabulary achievement through
puzzles that cover crosswords, wordsearch and anagrams. The three kinds of
puzzles have been applied in Eddy’s English Center. The English teachers there
often use puzzles in teaching vocabulary. The result of interview with the English
teacher and observation as a preliminary study show that the kinds of puzzles are
crossword, wordsearch and anagrams. Taylor (1992:30) states that crosswords
provide clues as usual but link the words in the crosswords via a common theme,
for example a sound a prefix. Wordsearch provides a list of words to be found
which is linked in some way or give a clue to the lexical set involved. Anagrams
provide some kind of unifying theme for your anagrams, for example by using
letters, which can form several words, or by using visual aids. From the
statements above, it is clear that the use of puzzles in teaching vocabulary is
useful to stimulate the students’ interest, to break the monotonous situation and to
create the conducive teaching situation. Based on the descriptions above, this
research will investigate the vocabulary achievement through puzzles of the first
pre elementary one class at Eddy’s English Center Jember in the 2002/2003

Academic Year.

1.2 Research Problems:
Based on the research background above, the problems are formulated into the

general problem and the specific problem:


http://repository.unej.ac.id/
http://repository.unej.ac.id/

a. The General Problem
In general, the problem is formulated as follows:
How is the vocabulary achievement through puzzles of the pre elementary one
class at Eddy’s English Center in the 2002/2003 academic year?
b. The Specific Problems
Specifically, the problems are formulated as follows:

1. How is the students’ vocabulary achievement of nouns through puzzles
of the pre elementary one class at Eddy’s English Center in the
2002/2003 academic year?

2 How is the students’ vocabulary achievement of adjectives through
puzzles of the pre elementary one class at Eddy’s English Center in the
2002/2003 academic year?

3 How is the students’ vocabulary achievement of verbs through puzzles
of the pre elementary one class at Eddy’s English Center in the
2002/2003 academic year?

4 How is the students’ vocabulary achievement of adverbs through
puzzles of the pre elementary one class at Eddy’s English Center in the
2002/2003 academic year?

1.3 Operational Definition of the Terms

The variable of this research is the students’ vocabulary achievement
through puzzles of the pre elementary one class.

To avoid misunderstanding between the writer and the readers, it is
necessary to define the terms used operationally. The terms that are necessary to

be defined operationally are puzzles and the students’ vocabulary achievement.

1.3.1 The Pre Elementary One Class
The Pre Elemntary One Class refers to the class level at Eddy’s English

Center that all the students are from the first year of Junior High School.
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1.3.2 Puzzles

In this research, puzzles mean any interesting, stimulating and challenging
activities by using some words to entertain, to motivate and to enrich the students’
English vocabulary (Wright 1996:3). The puzzles here cover: crossword,
wordsearch and anagrams. Taylor (1992:123) states that learners use crosswords,
wordsearch and anagrams to improve spelling. Learning vocabulary means
learning how to spell the words correctly.

In this research, wordsearch is constructed by hiding words in an array that
can take on any geometrical shape. The difficulty of this puzzles can be increased
by the camouflaged words go in various direction; left to right, right to left, up
and down, diagonally in any direction. It is used to test vocabulary about nouns,
verbs, adjectives and adverbs.

Crosswords mean words that are arranged so that they cross the
appropriate points. The arrangement is made to correspond to horizontal and
vertical clues. They are used to test vocabulary about nouns, verbs, adjectives and
adverbs.

Anagram consists of some letters. They are the simpler than crosswords
and wordsearch. There are two kinds of anagrams; letters and visual way. In the
anagrams which use letters, the teacher has to decide what letters given to the
learners, so they will make some words by using these letters. However, the words
that they arrange should be appropriate with the theme. In visual way, the teacher
has to draw a picture that you mean of your jumbled letters. From these jumble
words, students should arrange as many words as possible. Anagrams has a recall
and reinforcement function.. It is used to reinforce the students’ vocabulary about

nouns, verbs, adjectives and adverbs.

1.3.3 The Students’ Vocabulary Achievement

Achievement is how much the language someone has learned with
reference to a particular course of study or programme of vocabulary (Richard, J
et al :1985: 2). Based on the definition above the students’ vocabulary

achievement refers to how much of nouns, adjectives, verbs and adverbs through
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puzzles recognized and understood with succesfull effort that is done by the
students of the pre elementary one class at Eddy’s English Center in the
2002/2003 academic year. Their vocabulary achievement is indicated by their
scores of vocabulary test through puzzles that cover wordsearch, crossword and
anagram. The materials of vocabulary are taken from those having been taught by

the English teachers at Eddy’s English Center.

1.4 The Objectives of the Study
The objectives of the research cover the general objectives and the specific
objectives.
1.4.1 The General Objective
Based on the general problem, the general objective of this study is to
describe the vocabulary achievement through puzzles of the pre elementary one

class at Eddy’s English Course Jember in the 2002/2003 academic year.

1.4.2 The Specific Objectives

Based on the specific problems, the specific objectives of this research are as

follows:

a To describe the pre elementary one class students’ achievement of nouns
through crosswords, wordsearch and anagrams.

b. To describe the pre elementary one class students’ achievement of adjectives
through crosswords, wordsearch and anagrams.

¢ To describe the pre elementary one class students’ achievement of verbs
through crosswords, wordsearch and anagrams.

d  To describe the pre elementary one class students’ achievement of adverbs

through crosswords, wordsearch and anagrams.

1.5 Significances of the Research
The results of this research may give useful information for the following

persons:
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The English Teachers

The research results are useful for the English teachers as information to
know the students’ vocabulary achievement through puzzles. The
information can be used as an input to develop the teaching of vocabulary
by using interesting puzzles to arouse the students’ interest in learning
vocabulary and to improve their vocabulary achievement.

The Students

By using the puzzles in the vocabulary test, the students can learn
vocabulary more meaningfully and effectively.

Other Researchers

The results of this research maybe useful for other researchers as a reference
and the source of information to conduct a further research in the similar
area of the study by using a different research design, such as an action
research or experimental research by using puzzles in the teaching of

vocabulary to improve the students’ vocabulary achievement.
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1. RELATED LITERATURE REVIEW

Concerning the research problems, several related theories are reviewed to
support the research problems. The theories reviewed cover: characteristics of
young learners, puzzles in language learning, kinds of puzzles vocabulary
achievement, classification of vocabulary, choosing vocabulary, choosing puzzles,
the ways to present puzzles and the use puzzles in teaching vocabulary at Eddy’s

English Center.

2.1 Characteristics of Young Learners

Young learners have their own characteristics. In order to gain a
satisfactory result in teaching and leaming process, a teacher should realize their
characteristics. The characteristics of young learners mentioned by Scott and
Ytreberg (1990: 3-4) are as follows:

- They ask questions all the time.

- They are able to make decision about their own learning.

- They have definite views about what they like and don’t like doing.

- They are able to work with others and learn from others.

In addition, Clark (1990:6-8) states that characteristics of young learners
are as follows:

- Children get bored easily.

- Children are at an early stage of their education. Young children have
fewer inhibitions about learning a foreign language and less resistance to
the idea.

- Children forget quickly. The teacher should use repetition and drilling in
presenting the materials.

- Children are better mimics. In their ages, their elastic vocal organs help
them produce the sounds of their language that have not become fixed
through habit.

Since the first elementary level students are young English learners, the
teacher should consider their characteristics above in choosing the materials,

media and technique to create the pleasant and interesting teaching situation.
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2.2 Puzzles in Language Learning
Palmer (1983:15) states that puzzles have become more widely used in
recent years. He says that research on language learning has revealed that
students’ motivation and effective atmosphere in the classroom have great
influence on the acquisition of language competence.
Rodgers (1981:19) identifies five basic characteristics of puzzles, as follows:

1. They are competitive.

2. They are all governed; that is, they have a limited number of specific and
clearly defined rules.

3. They are goal —defined, having a limited number of specific and well-
defined objectives.

4. They have closure; that is, there is a predetermined point at which a game
is finished.

5 They are engaging in that they seem to challenge and engage the

participant.

There is a distinction between puzzles and games. Language teaching by using
puzzles can be defined as problem-solving activities requiring the individual
learner to formulate a solution. On the other hand, language teaching games is
defined as problem- solving activities involving interaction among learners.

Puzzles seem to stimulate interest and participation in a course because they
constitute a form of play and recreation. As Latorre and Baeza (1975:45) point out
puzzles have long been accepted in language teaching as means of relieving the
students of many activities that have a wide appeal, it cannot be assumed that
everybody will be motivated by them at all times. of strain, which results from
work demanding concentration attention.

However, a warning must be issued in using such activities solely as
recreational devices. As Omaggio (1982:11) stresses, puzzles should be used
judiciously and constructed with specific instructional objectives. Latorre and
Baeza (1975:46) say puzzles should have definite linguistic aim along with their
function as a welcome change activity. If puzzles are used only to fill the time,

both the teacher and the students will lose interest in them. But if they are

integrated into a basic program, it is highly likely that they will enjoy, promoting
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a lively and uninhabited learning environment. This will result in a more positive
attitude towards the language being studied.

A second waming that must be considered as well is that too much of a good
thing is bad. Puzzles, like any kinds of instructional devices, should be used
together with other techniques. Even though 1t seems that these activities have a
wide appeal it cannot be assumed that everybody will be motivated by them at all
times (Omagio 1982:14).

Finally, to keep the motivational value high, the teacher should always make
sure that puzzles are likely to be understood, enjoyed and solved by most students.
In other words, the puzzles should be “synchronized” with the students’
intellectual abilities and level of linguistic communicative competence. The
teacher must be able to choose the appropriate puzzles in specific situation. Many
puzzles can be simplified or made more difficult to reflect the age and capabilities
of the students. These activities are therefore applicable to all levels of education.
The teacher should also expect errors as an inevitable part of problem solving.
The idea is not necessary to get the right answer, but to be challenged. This
statement is supported by Hovanec (1978:10) that states puzzles are produced to
strive conceal the answer yet cry out to be solved, while solvers are challenged to
solve them. The underlying assumption is that both will derive pleasure from their
past time. Needless to say, errors and wrong guesses should be treated as an

integral part of the learning process.

23 Kinds of Puzzles

According to Danesi (1987:11); the types of puzzles that focus on the
knowledge of language forms or specific are designated discrete point. The
teacher should design their own discrete- point to fit the specific learning tasks
that come up in their classroom situation. Discrete -point puzzles are popular with
both teachers and students because they cast the practise of vocabulary and
isolated grammatical features into a challenging and recreational problem- solving

form. In other words, exercises are disguised as puzzles.
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The kinds of discrete-point puzzles are scrambled letters and words,
crosswords, word-search, word tic-tac-toe, word mazes, match up, cryptograms,
associations, word-wheels and anagrams. These have been reported in the
literature to be very popular and effective learning devices with students of all
ages and at all levels of linguistic competence.

The following parts will respectively review the three kinds of puzzles
used in the vocabulary test given to the pre elementary one level students at

Eddy’s English Course. They are crossword, wordseasch, and anagrams.

23.1 Crosswords

Danesi (1987:14) states that crosswords appeal to people of all ages and
have probably the largest following of any puzzles in history. The construction
technique consists simply in arranging the words so that they cross the appropriate
points. The arrangement is then made to correspond to horizontal and vertical
clues. Crosswords can also be constructed in various other ways to make them
even more interesting and diversified.

Crossword puzzles can obviously be based on a wide variety of discrete-
point objectives by using suitable clues. It can be employed, for instance, as an
exercise in grammar by providing such as “plural of apple” it can be used as well
as translation exercise by providing clues in the native language of the students.
Crosswords appear to be the most useful as a recall and reinforcement activity.

The following is the example of crosswords taken and adapted from
Vocabulary in Action (Taylor, 1992:30-32)

Crossword:
Clues Across: Clues Down:
1. very large person 1. kind and caring
2. liquid made from fruit - 3. fool
5. having high risk 4. this animal is enemy of mouse
7. bits of paper, bottles, 6. earth science
etc 8. person of no fixed address

9 large vehicle for

transporting goods
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Answer key:
Across: Down:
1. giant 1. gentle
2. juice 3. idiot
5. danger 4. cat
7. litter 6. geology
9. lorry 8. gypsi '

2.3.2 Wordsearch

Wordsearch is constructed simply by hiding words in an array that can take

on any geometrical shape. Danesi (1987:15) says that the difficulty of these

puzzles can be increased by the camouflaged words go in various direction ; left to

right, right to left, up and down, diagonally in any direction. The level of difficulty

should correspond to the age of the learner. To make word search more

challenging, they can be combined with other puzzle types such as scrambled

letters. It should be noted that word search is suitable for learners of all ages. Like

the puzzles already discussed, they have a recall and reinforcement function.

The following is the example of wordsearch taken and adapted from
Vocabulary in Action (Taylor,1992:30-32):
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Wordsearch: find six days of the week. Which one is missing?

E|O[N[W][T][H]|U|
F R I \ N|U|S
F R I D[A]Y]|A]
S,M|O]|N|D|A|Y |
A S | M | E o1 |-D |o]
T U EdiS A D] A[Y |
U|N|A | D]|O]| I |M
R | O] S S | VA UhiiaO
D | A|U|Y |[M]|Y]|N
A [ YN A T8 ] T (D

N 1 | D D[N|U/[A

Answer key:

Thursday

Six days of the week are Sunday, Monday, Tuesday, Wednesday, Friday,
Saturday.

2.3.3 Anagrams

Anagrams are constructed to people at all ages. Most of young learners
like anagrams. They are the simpler than crosswords and wordsearch. There are
two kinds of anagrams; letters and visual way. In anagrams which use letters,
teachers have to decide what letters given to the learners, so they will make some
words by using these letters. However the words that they arrange should be
appropriate with the theme. In this way, the teachers have to draw a picture that is
meant by jumbled letters. From these jumble letters, students are asked to form as
many words as possible. They have a recall and reinforcement function. But in this
research, the kinds of anagrams used at Edy’s English Course are anagrams which
us letters.

The following are some examples of anagrams taken and adapted from
Vocabulary in Action (Taylor, 1992:30-32):
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Anagarams: How many English words can you find for:
1. ENMA 2. ETAM
Answer key:

1. ENMA: MAN, MEN, AN, MEAN, NAME

2. ETAM: TEAM, MEAT, MET, AT, EAT, TAME

What are the words portayed by the pictures?

tacoteg

Answer key:
1. cottage 2. tulip
2.4  Vocabulary Mastery in Language Learning:

Vocabulary plays an important role in all language skills, namely listening,
speaking, reading and writing. Vocabulary might help the listener and reader to
understand the message. However, poor vocabulary may cause missunderstanding
or even failure to understand the spoken or written message. As Kustaryo {1998:3)
states that a student who does not know English vocabulary fairly well will have
problems when facing new reading materials.

For speaking and writing, vocabulary might help the speaker and writer to
express their ideas. For example, some students might fail to speak because of
their poor vocabulary. Further, they cannot start to write their sentences in writing.
In other words, when the sudents have a limited number of vocabulary, they would
be difficult to choose words that are appropriate to send out the message to the

listener and the reader. As Murdibjono{1989:42) states that a word does not
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always have one meaning, sometimes a word has two or more meanings and the
meanings of that word could be recognized when it is used in a sentence.
Chaudron(1995:72) notes that non-ative-speaking child who has more varied
vocabulary has more skilled in initiating interaction. This means that the more the
students have good vocabulary achievement, the better they understand the
language in all skills. It can be concluded that English vocabulary achievement is
important as a means of improving English skills ( reading, listening, writing and

speaking).

2.4.1 Classification of Vocabulary

Vocabulary concemns with the words under the topics given in the teaching
learning process, and it includes various parts of speech, such as nouns, verbs and
adjectives. William (1976:47) divides vocabulary into two groups; namely large
vocabulary that covers nouns, adjectives, verbs, adverbs and small vocabulary that
covers prepositions, pronouns, conjunctions, interjections and articles.

This research focuses on large vocabulary which covers nouns, verbs,
adverbs and adjectives. Hatch (1995:218) states that large vocabulary is
vocabulary which has a major function in communication. The following parts
present the explanations of the kinds of large vocabulary used in this research.

1. Nouns

Nouns in English are divided into two types: countable and uncountable
nouns. Murdibjono (1989:64) states that countable nouns have singular and plural
forms. Plural forms commonly end with “s” or “es”, like in the words *“ books™ and
“boxes”, but some others do not end with “e” or “es”, such as the words “child’
becomes “children “ and “ox” becomes “oxen” that is end with “ren” and “en”.
The examples of uncountable nouns are “sugar”, “coffee”, “water”, and so forth.

Bailey (1970:33) defines a noun as the name of a person, a thing or a
place. Further, Thomson and Martinet (1986: 78) divide nouns into five types:

M &L

a. Common nouns, such as “table”, “coffee”.

b. Concrete nouns, such as “girl”, “boy”.

I ke

C. Abstract nouns, such as “justice”, “happiness”.


http://repository.unej.ac.id/
http://repository.unej.ac.id/

d. Proper nouns, such as “John”, “Paris™.
e. Collective nouns, such as “committee”, “class”.

The kinds of nouns used as the indicator of the vocabulary test is common

nouns.

2. Verbs
A verb is an expression or an action of doing something. Bailey (1970:42)
states that a verb i1s a word that expresses an action or states of doing something.
Moreover, Murdibjono (1989:75) notes that verbs in English could be divided into
two groups; one word verbs, such as sleep and drink, and two word verbs, such as
“look- like” and “wake up”. According to Thomson (1986:105) there are two
classes of verbs. They are as follows:
a. Auxilary verbs that cover: to be, have, t do, can, could, may, might, must,
ought, shall, should, will, would, need, dare.
b. Ordinary verbs
There are two ordinary verbs, namely:
1. Regular verbs : verbs that have rules. For example: play-played-played,
want-wanted-wanted, etc.
2. Irregular verbs: verbs that have no rules. For example: write- wrote-
written, read- read-read, etc.
In this research, the kinds of verbs used as the indicators of the vocabulary
test are ordinary verbs.
3. Adjectives
The form of adjectives can be distinguished into:
A.Words that can be modified by adverbs, such as quite, interesting.
B.Nouns modifier that doesn’t take an adverb modified, such as rainy (Krohn,
1984:56-57).
In this case Thomson and Martinet (1986:55) state that adjectives are
classified into:
a.  Qualitative Adjectives, such as good, fat, dry.

b. Demonstrative Adjectives, such as this, that, these.
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c. Distributive Adjectives, such as each, every, either.
d.  Quantitative Adjectives, such as some, any much.
e Interrogative Adjectives, such as which, what, whose.

f. Possessive Adjectives, such as my, your, its.

In this research, the kinds of adjectives used as the indicator of the
vocabulary test are qualitative, distributive, quantitative and interogative
adjectives.

4. Adverbs
An adverb is a word to add more information about a place, time, circumstance,
manner, cause, degree, etc. to a verb, an adjective a phrase or another adverb
(1987:14). There are eight kinds of adverbs (Thomson, 1986:47), they are as
follows:
a. Adverbs of manner well, slowly, carefully, carelessly, etc.
b. Adverbs of place: here, there, far, near, etc.
¢. Adverbs of time: today, tomorrow, yesterday, yet, now, etc.
d. Adverbs of frequency: usually, often, always, rare, etc.
e. Adverbs of sentence: certainly, surely, etc.
f. Adverbs of relative: who, whom, whose, etc.
g. Adverbs of interrogative: when, where, why, etc.
h. Adverbs of degree: very, rather, too, etc.
In this research, the kinds of adverbs used as the indicator of vocabulary

test are adverbs of manner, place, time, frequency and adverbs of sentences.

2.4.2 The Choosing of Vocabulary

Since there are many vocabularies in English, it is important to choose
vocabulary that will be used. As Haycraft(1978:44-46) has suggested that there are
certain guidelines for the choice of vocabulary, such as commonest word, students’
need, students’ language, word building, topic areas, cross reference and related

study. Each line will be discussed in the following parts:
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1. Commonest Words

It i1s important to choose the vocabulary that students already know. The
teacher will be helped by the text book where vocabulary is graded, and the list of
the commonest words is also available.
2. Students’ Need

A teacher must consider the students’ need when he/she chooses the
vocabularies. The students will feel frustrated if the materials are too difficult for
them because they are beyond their comprehension ability.
3. Students’ Language

If the teacher is teaching a class from one language group, he must
consider the students’ language as well. First, the teacher needs to be careful with
words that are similar to the words that sound the same as those in the students’
language.
4. Word Building

It is often worth choosing a word because a general rule can be formed.

5. Topic Areas

Generally, it is easier to teach vocabulary which belongs to one area of
sequence, as the students will be able to form a pattern of related words in their
mind based on the certain topic.
6. Cross Reference

A lot of words are applicable to different situation or specialization, for
example, a teacher is choosing vocabulary connected with cars, it is worth
choosing terms that are also common to other means of transportation, such as
truck, bus, etc.
7. Related Structure

Many structures ‘demand’ their own vocabulary. Thus, if the teacher is

teaching ‘going to’ he/she is likely to introduce a vocabulary connected with plans.
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2.4.3 The Choosing of Puzzles

Puzzles are kinds of games. The teacher should select the games, especially
puzzles which are appropriate with the students for presenting the materials. In line
with the statement, Gerlach et al (1980:83) give ideas for using games as follows:

a. Game can be used to give pupils awareness of the subject being studied.

The teacher must construct his own objective before using games.

b. Some teachers have succeeded in developing their own games. Frequently, they
involved the pupils in the development.

c. The activity is not likely to be successful unless good instructional objectives
are prepared first.

2.44 The Ways to Present Puzzles:

Adenan (1992:9) states that puzzles and game are self motivating because
they offer a challenge that can commonly be met successfully. However, for the
learners of English only puzzles and games meet the requirements. In language
teaching, puzzles and games need to meet some requirements. They are among
others:

a. In the vocabulary and sentence, structure should be in a controlled range so that,
the challenge they offer can be met by the learner.
b. The focus should be on the language. The learner should be able to make good
use of the language.
¢. The puzzles and games should offer much opportunity for the learner to practice
and repeat the sentence pattern and vocabulary.

In conclusion, teaching vocabulary using puzzles can be fun, motivating and

relaxing. However, the teacher should be aware that the success of using puzzles in
teaching learning needs to meet requirements. In term of the students level,
teachers needs and the choice of vocabulary materials by using puzzles of the

factors must be done carefully in order not to cause constraints to the students.

2.5 The Teaching of Vocabulary at Eddy’s English Course :

Teaching English at Eddy’s English Center is based on the basic course
outline of the 1994 English Curriculum for SLTP. The teaching of English covers
reading, writing, listening and speaking skills which should be taught in integrated
way with the main focus on the reading skill (Depdikbud:1995:1). The objective of

teaching vocabulary at the Junior High School students is to master vocabulary
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related to the themes of reading given the students in the level of 750 vocabulary
by the end of their learning.

From class observation done by the researcher at Eddy’s English Course
during the English learning process (as the preliminary study), it is known that the
English teacher at the school usually teaches reading first, and then asks their
students to memorize the vocabulary in the reading and answer the questions
given. This technique sometimes causes the students feel bored because there is no
variation in learning.

In order to avoid the students boredom, once a while the English teacher at
Eddy’s English Center has applied puzzles as a technique of teaching vocabulary,
especially crosswords puzzle, wordsearches and anagrams. The teacher gives the
reading text first and then gives the puzzles which are appropriate with the reading
theme for teaching vocabulary. The teacher usually asks the students to do the
puzzles in groups or individual work. It seems the students enjoy the lesson
through puzzles. They are engaged more actively in learning vocabulary through

puzzles.
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III. RESEARCH METHODS

This chapter presents the research methods covering the research design,
the area determination method, the respondent determination method, the data
collection methods and the data analysis method. The details are explained in the

following parts:

3.1 The Research Design

This research was intended to describe the students’ vocabulary
achievement through puzzles. Related to the research objectives, the appropriate
design chosen was descriptive. In this research, the procedures were as follows:
1. Determining the respondents by population method.
Constructing the research instruments (vocabulary test through puzzles).
Collecting the main data by giving vocabulary test to the respondents.
Analyzing the collected primary data (quantitatively).
Classifying the results of the data analysis qualitatively.

2t N

Drawing a conclusion to answer the research problems.

3.2 The Area Determination Method

The area to conduct the research was determined by purposive method.
The research was conducted at Eddy’s English Center. The institution was chosen
as the research area because the English teachers there have used puzzles
(crosswords, wordsearch and anagrams) in the teaching of vocabulary. So the data

needed could be gained.

3.3  The Respondent Determination Method

This research used population method to determine the respondents. The
respondents were the students of first pre elementary one class at the Eddy’s
English Center Jember in the 2002/2003 academic year. There were three classes
at there and each class consisted of 15 students. All the classes were taken as

respondents.

21
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3.4 The Data Collection Methods
The data of this research consisted of the main data and the supporting
data. The methods that were applied to collect the data are test and interview. The

following parts discussed the methods used in this research:

3.4.1 Test

Vocabulary test was used to measure the students’ vocabulary achievement
through puzzles that cover crosswords, wordsearches and anagrams. Achievement
test was used in this research because it was intended to test the students’
vocabulary achievement through puzzles after they had learned vocabulary
through puzzles from the English teacher. The test material was constructed based
on the materials had been learned by the students and was consulting to the
English teacher. The test items were constructed based on the research indicators
used, namely nouns, verbs, adjectives and adverbs and the puzzles used cover
crosswords, wordsearch and anagrams.

The form of the test was objective in the form of completion. In the test, the
students should complete the blank square in the puzzles. Completion was chosen
as the test form because it was unambiguously identified. Hughes (1989:19) says
that if no judgement is required on the part of the score, then the scoring is
objective.

A good test requires validity and reliability. In relation to the test validity, this
test used content validity in which the test items were constructed based on the
research indicators used as described above, the vocabulary materials stated in the
1994 English curriculum, and the test were consulted to the English teacher. In
addition, it was intended to measure the students’ vocabulary achievement
through puzzles. So, the test was valid based on its content and it measured what
was intended to measure. Hughes (1989:42) states that if the test 1s valid, it must
be reliable. Dealing with reliability test, Heaton (1987: 160) says that reliability is
a characteristic of any good test, for the valid test must be first reliable as a
measuring instrument. Based on the idea, since the test was valid based on its

content, it was reliable as well.
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The number of the test items was 40 items which consisted of equal
distribution of each indicator, that was nouns (10 items), verbs (10 items),
adjectives (10 items) and adverbs (10 items) through puzzles that cover
crosswords, wordsearch and anagrams. The time for the test was 90 minutes.
Dealing with the scoring, each correct item was scored 2, 5. So, the total score of
the test items was 100. The items of the test and the answer key were enclosed on

Appendices 2 and 3.

3.4.2 Interview

In this research, interview was used to measure the approach and the
technique used by the English teacher in teaching vocabulary, the kinds of puzzles
used in teaching vocabulary and the problems faced by the students in learning
vocabulary. It was conducted with the English teacher at Eddy’s English Center.

In this research, semi structured interview was used because while
interviewing the English teacher, a list of questions was prepared by the
interviewer that was asked and developed to get the information needed (Mc

Millan, 1992:133). The interview guide was enclosed on Appendix 4.

3.5 Data Analysis Method
The collected primary data were analyzed statistically in the percentage by
using the following formula:
Z=n_X100%
N

Notes:

2= The students’ vocabulary achievement of each indicator through
puzzles.
n= The scores of each indicator obtained by the students.
N= the total score of the test items.
(Adapted from Ali,1987:186)
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After finding out the percentage of the students’ vocabulary achievement

of each indicator, the results were classified qualitatively based on the following

classification of the score level:

Table L. Classification of the Score Levels

Vocabulary Score (%) Category

Indonesia English
90-100 Bagus sekali Excellent
80-89 Bagus Good
70-79 Cukup Enough
60-69 Kurang cukup Not enough
50-59 Buruk Bad
40-45 Buruk sekali Very bad
<39 Gagal Failed

(Adapted from Karnadidjaja et al,1986:114)
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IV. RESEARCH RESULTS ANDDATA ANALYSIS
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This chapter presents the research results that cover the results of the
primary data and the results of supporting data. The primary data were obtained
from vocabulary test, while the supporting data were taken from the interview and

documentation.

4. 1 Results of the Primary Data

The primary data were obtained from vocabulary test that was conducted
on 7 July until 9 July, 2003 at Eddy’ s English Center Jember.This test was used
to collect the data dealing with the students’ vocabulary achievement through

puzzles that cover crosswords, wordsearches and anagrams.

4.1.1 Results of Vocabulary Test

In this research, vocabulary test was given to the Pre Elementary One class
students. The vocabulary test included the research indicators, namely verbs,
nouns, adjectives and adverbs. The number of the test items was 40 items with
the equal distribution of each indicator (10 items).Dealing with the scoring, each
correct item was scored 2,5. So, the total score of the test items was 100.

The collected data were analyzed statistically. After finding out the
percentage of the students’ vocabulary achievement of each indicator, the result
were classified qualitatively.

The following Table presents the analysis results of the students’ scores of
vocabulary achievement test of each indicator.

Table 2. The Analysis Results of the Students’ Scores of Vocabulary
Achievement Test of Each Indicator.

No Yocabulary Indicators T
Verbs Nouns Adjectives | Adverbs
n N S n N S n N S n N S
1 175 (25 |70 [225[25 |90 [225]25 |90 [20 [25 |80 |825
2 |225|25 [90 [225[25 [90 [20 [25 [80 [175|25 |70 [825
3 [225[25 |90 [20 |25 |80 [225[25 [90 [225|25 |90 |[875

25
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e 22.5:|.25 90 22,5 | 25 90 22 2S5 90 225" |[°25 90 90
5 22.5:1 25 90 175 25 70 20 25 80 17,5 |:25 70 77.5
6 225 (.25 90 17,5 | 25 70 20 25 80 750125 70 77.5
7 20 25 80 17:5: |25 70 TS {25 70 20 25 80 T5
8 2251 |28 90 20 25 80 20 25 80 225 125 90 85
9 17,5 | 25 70 20 25 80 22.5 1'25 90 175 ] 25 70 77,5
10 17.5 |25 70 22501 25 90 20 25 80 23 |25 90 82,5
11 20 25 80 D |25 70 2251 25 90 22,5425 90 82,5
12 17550 [ 25 70 20 25 80 20 25 80 17.5 |'2% 70 75
13 20 25 80 20 25 80 225 | 25 90 20 25 80 82,5
14 225 1r25 90 20 25 80 20 25 80 20 25 80 82,5
15 20 25 80 20 25 80 20 2 80 20 25 80 80
16 20 25 80 2258 125 90 22,5 |25 90 20 25 80 85
17 20 25 80 1755725 70 17,5 | 28 70 20 25 80 75
18 20 29 80 225 |25 90 17.5 | 25 70 LisSul 25 70 77,5
19 20 25 80 22,5425 90 20 25 80 250125 70 80
20 20 25 80 N 25 70 225 28 90 17.5°] 25 70 77,8
21 o 25 70 L7.5 125 70 22.5 135 90 2257 25 90 80
22 20 25 80 LTS (25 70 22.51 25 90 Lo (E2S 70 77,9
23 225 | 25 90 20 25 80 20 25 80 175 | 25 70 80
24 225125 90 20 25 80 175 125 70 20 25 80 80
25 7.5 | 25 70 175025 70 2250425 90 20 25 80 7.5
26 225025 90 17,5 | 25 70 20 25 80 22:501 25 90 82,5
27 228,125 90 17,5 125 70 20 25 80 22,5 1'25 90 82,5
28 17 3%:23 70 22,5 | 25 90 20 25 80 17.57] 25 70 77,5
29 20 25 80 17,525 |79 22,5 | 25 90 20 25 80 80
30 20 25 80 20 25 80 FSEZD 70 17,5 025 70 75
31 20 25 20 20 25 80 20 25 80 20 25 80 80
32 17,5 | 25 70 125 |25 70 20 25 80 225 |25 90 T1.5
33 2251125 90 173 |} 23 70 V25 |25 70 V7,5 | 23 70 75
34 225 1 25 90 225 123 90 175 |25 70 17.5 | 25 70 80
35 22.5) 25 90 225 | 25 90 1953125 70 17,5 | 23 70 80
36 17,5 1l 25 70 |20 25 80 20 25 80 20 25 80 77,5
37 17,5 | 25 70 17.5 1 25 70 20 |25 80 175 | 25 70 TS
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38 22,5 |25 90 20 25 80 17,51 25 70 20 25 80 80
39 175 (25 |70 |225 |25 |90 175 |28 |70 175125 [70 |75
40 20 25 80 22.5 |25 90 22,5 1125 90 17.5 | 25 70 82.5
41 20 25 80 17.5 |25 70 20 25 80 7.5 | 25 70 75
42 175 | 25 70 22,5 | 25 90 ol 25 70 17,5 | 25 70 75
43 225 | 25 90 20 25 80 17.5 "3 70 20 25 80 80
44 20 25 80 17,5 |25 70 22.5 Il 25 90 225 | 25 90 82,5
45 17.5 | 25 70 20 25 80 20 25 80 20 25 80 77,5
s 887, 3630 | 870 3640 | 905 3620 | 875 3500 | 3595,
5 : 5
M 80,7 809 80,4 778 | 799
Notes:

No= The number of respondents

n= The score of each vocabulary indicator obtained by the respondents.
N= The total score of the test items of each vocabulary indicator

S= The students’ final scores of each vocabulary indicator.

T= The students’ final scores of vocabulary

M= The mean score of each vocabulary indicator.

4.3 Data Analysis

The students’ scores of vocabulary test were analyzed to know the students
vocabulary achievement through puzzles.

Based on the results of the data analysis presented in Table 2 above, the
mean score of each vocabulary indicator could be classified in Table 3 below:

Table 3: The Mean Score and Classification of Each Indicator of the
Respondents through Puzzles

No Indicators M (%) | Range Score Classification
1 Verbs 80,7 80-89 Good
2 Nouns 80.9 80-89 Good
3 Adjectives 80.4 80-89 Good
4 Adverbs 77.8 70-79 Enough
5 Vocabulary Achievement | 80.0 80-89 Good

In brief, the following chart will give clearer information to the reader

about the sudents’ vocabulary achiement through puzzles.
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After analyzing the students’ vocabulary scores based on the indicators,

the next step is finding the score frequencies achieved by the students based on

the classification of the score level proposed by Karnadidjaja (1986;114).

vocabulary achievement obtained by the respondents.

The following section presents the score frequencies of each indicator and

The first was the score frequencies of verb vocabulary achievement

through puzzles.

Table 4: The Score Frequency and Classification of Vocabulary Achievement
of Verb

No Score Frequency Y% Score Classification

1 90-100 16 35.6 Excellent

2 80-89 16 356 Good

3 70-79 13 289 Enough

- 60-69 Not enough

5 50-59 Bad

6 40-49 Very bad
<39 Failed

Total 45 100

Based on the Table above, among 45 students there were 16 students who

had scores between 90-100. After being consulted to the Table of the score
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classification, 35,6% of the students’ scores of verb was excellent. There were 16
students who had scores between 80-89 or had good category. There were 13
students or 28,9% of the students’ scores were between 70-79 or had enough
category.

To clanfy the results of the students” verb achievement through puzzles is

presented by using the following chart:

FREQUENCY

o

1. score:35.6%
2 score: 35.6%
3.score: 28.9%

FREQUENCY

The second was the score frequencies of noun vocabulary achievement

through puzzles.

Table 5: The Score Frequency and Classification of Vocabulary Achievement

of Nouns

No Score Frequency Y% Score Classification
1 90-100 13 289 Excellent
2 80-89 15 333 Good
3 70-79 17 37.8 Enough
4 60-69 Not enough
5 50-59 Bad
6 40-49 Very bad
7 <39 Failed
Total 45 100

Based on the table above, among 45 students there were 13 students who
had scores between 90-100. After being consulted to the table of the score
classification, 28.9% Of the students’ scores of verb was excellent. There were 15

students or 33.3% who had scores between 80-89 or had good category. There
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were 13 students or 37,8 % of the students’ scores were between 70-79 or had

enough category.

To make clearer understanding for the readers, the results of the students’

verb achievement through puzzles is presented by using the following chart:

30
20

10~

%

frequency

-._frequency
| %

1. score: 28.9%
2. score: 33.3%

3. score:37.8%

through puzzles.

The third was the score frequencies of adjective vocabulary achievement

Table 6: The Score Frequency and Classification of Vocabulary Achievement

of Adjective

No Score Frequency Yo Score Classification
1 90-100 14 31.1 Excellent
2 80-89 19 422 Good
2 70-79 12 26.7 Enough
4 60-69 Not enough
5 50-59 Bad
6 40-49 Very bad
7 <39 Failed
Total 45 100

Based on the Table above, among 45 students there were 14 students who

had scores between 90-100. After being consulted to the table of the score

classification, 31,1% Of the students’ scores of verb was excellent. There were 19

students or 42,2% who had scores between 80-89 or had good category. There
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were 12 students or 26.7% of the students’ scores were between 70-79 or had

enough category.

To make clearer understanding for the readers, the results of the students’

verb achievement through puzzles is presented by using the following chart:

@ frequency
W%
1. score: 31.1%

2. score: 42.2%
3. score: 26.7%

The fourth was the score frequencies of adverb vocabulary achievement

through puzzles.
Table 7: The Score Frequency and Classification of Vocabulary Achievement
of Adverb
No Score Frequency % Score Classification
1 90-100 10 222 Excellent
2 80-89 15 338 Good
3 70-79 20 44 4 Enough
4 60-69 Not enough
5 50-59 Bad
6 40-49 Very bad
7 <39 Failed
Total 45 100

Based on the table above, among 45 students there were 10 students who

had scores between 90-100. After being consulted to the table of the score

classification, 22,2% Of the students’ scores of verb was excellent. There were 15

students or 33,3% of the students who had scores between 80-89 or had good

category. There were 20 students or 44,4% of the students’ scores were between

70-79 or had enough category.
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To clarify the results of the students’ verb achievement through puzzles is

presented by using the following chart:

frequency
%

1. score: 22.2%
% 2. score: 33.3%
frequency 3. score: 44.4%

The last was the score frequencies of vocabulary achievement through

puzzles.

Table 8: The Score Frequency and Classification of Vocabulary Achievement

No Score Frequency % Score Classification
1 90-100 1 2.2 Excellent
2 80-89 25 55,5 Good
3 70-79 19 425 Enough
4 60-69 Not enough
5 50-59 Bad
6 40-49 Very bad
7 <39 Failed
Total 45 100

Based on the table above, among 45 students there was only 1 student who
had score between 90-100. After being consulted to the table of the score
classification, 2,2% Of the students’ scores of verb was excellent. There were 25
students or 55,5% of the students who had scores between 80-89 or had good
category. There were 19 students or 42,5% of the students’ scores were between
70-79 or had enough category.

To make clearer understanding for the readers, the results of the students’

verb achievement through puzzles is presented by using the following chart:
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o frequency
H%

ERi) 1. score: 2.2%
% 2. score: 55.5%
frequency 3. score: 42.5%

4.2 The Resuts of the Supporting Data

In this research, the supporting data were obtained from the results of

interview and documentation.

4.2.1 Result of Interview
The interview with the English teacher to get the supporting data was
conducted on July 05, 2003 for 30 minutes. The interview was conducted to get
the supporting data about the English teaching, mainly vocabulary teaching in
Eddy’s English Center Jember. From the interview, it was found the information
that in teaching vocabulary through puzzles, the teacher gave the reading text,
after that he/ she discussed vocabulary about the topic through puzzles. The types
of puzzles used by the teachers were crosswords, wordsearches and anagrams.
According to the English teacher, they are some advantages of teaching
vocabulary through puzzles. There are as follows:
1. Puzzles could attract the students’ interest and motivation in learning
vocabulary.
2. Puzzles were useful for vocabulary recalls. The teacher could use them as the
review of the previous materials and reinforcement.
3. Puzzles were challenging for all students because they could be designed based
on the students’ level and the ability in learning English.
4. Puzzles could increase the students’ vocabulary because the students are easier

to memorize a number of vocabulary givem.
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5. Puzzles could avoid the students’ boredom in learning English because it was
fun for them to solve the puzzles.
6. Puzzles could enhance the students’accuracy in spelling the words.

Based on the advantages abovethe teacher said that there was
improvement on the students’ vocabulary achievement after using puzzles. It can
be seen from their good scores of vocabulary test. In general the students had no
problem in doing vocabulary exercises through puzzles because they were
applicable and understandable. The students were very happy and enjoy the lesson
when the teacher gave the puzzles as the teaching technique in learning
vocabulary.

Dealing with the book, the English textbooks used by the English teacher
and the students were Encounter 1 which was published by Longman (1980).

4.5 Discussion

Based on the results of the data analysis, the students’ vocabulary
achievement through puzzles could be described as follows:

The students’ average score of vocabulary test was in the category of good
(M=79.9). This result was supported by the results of the students’ vocabulary
achievement of each indicator as follows: It means, on the average the students’
vocabulary achievement of verbs was in the category of good (M= 80,7), the
students’ vocabulary achievement of nouns was in the category of good (M=
80,9), the students” vocabulary achievement of adjectives were in the category of
good (M= 80,4), the students’ vocabulary achievement of adverbs was in the
category of enough (M= 77,8).

The results showed that the students were more familiar with nouns, verbs
and adjectives than adverbs because the students used nouns, verbs and adjectives
more often than adverbs. Their adverbs’ achievement were in the category of
enough because some adverbs were not recognized by the students although they
were stated in the textbook. Although the results of the indicators were different in

the category level, they were almost balance.
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Based on the score frequencies, it was found that 55.5% of the Pre
Elementary One Class students was in the category of good; 42.2% of them was
in the category of enough; and 2,2% was in the category of excellent.

Besides, based on the data analysis (enclosed on Appendix 6), the most
appropriate of the kind of puzzle to the pre elementary one class at Eddy’s English
Center could be described as follows:

The students’ average score of vocabulary test by using crosswords was
85,13, by using wordsearches was 79,67 and by using anagrams was 67,30. From
the results we know that the respondents had good vocabualry achievement
through crosswords than wordsearches and anagrams. It means that the most
appropriate puzzle to the pre elementary one class students was crosswords.

But in general, the most of the respondents have good vocabulary
achievement through puzzle. In other words, puzzles give positive contribution to
the students to improve their vocabulary achievement. The students could increase
their vocabulary through puzzles and they could enjoy leaming vocabulary

through puzzles.
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5.1 Conclusions
This research was intended to describe the students’ vocabulary
achievement through puzzles. Based on the results of the data analysis and

discussion described above, the results could be concluded as follows:

5.1.1 General Conclusion

In general, the student’s vocabulary achievement through puzzles was
categorized as good (M= 80,0%).

5.1.2 Specific Conclusions
In particular, the results could be concluded as follows:

1. On the average, the student’s vocabulary achievement of verbs was in
category of good (M=80,7%).

2. On the average, the student’s vocabulary achievement of nouns was in
category of good (M=80,9%).

3. On the average, the student’s vocabulary achievement of adjectives was in
category of good (M=80,4%).

4. On the average, the student’s vocabulary achievement of adverbs was in

category of enough (M=77,8%).

5.2 Suggestions

Based on the research results above, some suggestions are given to:
5.2.1 The English Teacher

The vocabulary results can be used as information for the English teacher
to know the students’ vocabulary achievement through puzzles. He/she is
suggested to choose the appropriate and interesting puzzles and continue
developing the ieaching of vocabulary to create the communicative English

teaching.

36
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5.2.2 The Students

The students who still have lower scores of the vocabulary test are
suggested to study English harder and to do a lot of exercises of vocabulary to
improve the students vocabulary achievement.
5.2.3 The Future Researchers

The other researchers may use this research results as a reference or the
source of information to conduct a further research in the similar areas of the
study by using a different research design, such as an experimental or a classroom

action research for developing the students’ vocabulary achievement.
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Appendix 2:

RESEARCH INSTRUMENTS

List of Interview Questions

No A List of Questions Source

i What techniques do you apply in English Teacher.
teaching English?

2, Could you explain to me about the
technique used in teaching English?

3, Would you explain to me how you teach
vocabulary?

4. Do you use puzzies in teaching
vocabulary?

5. What kinds of puzzles do you use in
teaching vocabulary?

6. What techniques do you apply for
teaching vocabulary besides using
puzzles?

7. Do the students have difficulties in
playing the games, especially in doing
puzzles?

8. What problems do they have?

9. How do you usually overcome the
problems?

10 What reaction do the students show
when they are taught vocabulary by

. using puzzles?

11. What kind of handbooks do you use for
teaching English?

12. | What do you think of the advantages of

teaching vocabulary using puzzles?
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Appendix 3

Vocabulary test
Name :

Class:
Time: 2X45

1. Complete the blank of the boxes based on these sentences:

(T 4 >

- : : 7
[ 1 -

N I

A. ACROSS
2. Christine has got her tickets, traveller’s chequeand................ (8).
6. -.you are, Sir. That’s £ 8.50. (4).
9) I have two books. She has two books.
I have two books and she does ... ... (3)
10. Take it....... . Your guide will help you during your vacation. (4)
11. It’s very ....... for her to arrive late (5)
12. What time does our flight .. e 2(8).
B. DOWN
1. Thave walked very ......... so I am tired now.(3)
3. I'm.. -we haven’t got blue one. (5).
4. In the af‘temoon / evening. (2).
5. This one or . ...one? (4).
7. If you want to stay at the hotel, you have to... .....the room first. (4)
8. She has .......money to buy a ticket to watch movie.(4)
13. Opposite from departure. (7)
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IL. Find the 20 words about nouns, verbs, adjectives and adverbs from the jumbled

letters in the box. It can be vertical or horizontal:

I I 2 TS o2 PSS TS5 - 1=~ | S Y O R [ A PO |-~
Qe INA[ET >0 mk(alald=
2 =2 (<O 2 |w > W n |~ L a < >
<l e Bl<plolglolz|zlnlD|n o |x
H N [2 O m (> <=z o= obg
Z O |< | m@mm(X(B[T>(zZa>>
“ H DI ZZ <A le|b|> |~
>IN A =B mx = =0
RE Qe Rz m|-m|zoB D
~ R IN O |Z2 [ Q|+~ |Z|Z |[< |~ |T |m|<
MEZE M- 0D~ w|Z o
—~ [P |Z |« |D[O|> Q|0 I|¢[>|-|3|m
O |2 1A | |- ™| |wn 0|2 (T~ D g
A> = |Z 00 a|T[Q[Plnal|Z|l0olulS
O IN M@0~ Dz |T|<|N |z >

you find for:

1. ATEM
2.WEKA

I1I. Anagrams: How many English words can
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Appendix 4:

Answer Key:
I. Crosswords
No | Indicators Items number (answers) Amount
Across Down
1. Noun 2(passport) 13(arrival) 2
2, Verbs 12(leave) 7(book) 2
3. Adjectives 10(easy) 3(sorry),5(that), 8(some) | 4
4. Adverbs 6(here),  9(too), | 1(far), 4(pm) 5
11(often)
IL Wordsearch
No Indicators
Nouns Verbs Adjectives Adverbs
1. Nut Stop Some Always
2 Ticket Care Now Well
S Train Need Late Yesterday
4. Table Plan Near Very
) Hotel Look That Why
Amount 5 5 3 5
III.  Anagrams
Indicators
1. Atem Nouns Verbs Adjectives Adverbs
Mate Eat Tame
Meat
Team
2. Weka Wake Weak
Amount 3 2 2
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8.5

Vocabulan’ test

Name - m“’-ﬂ“f Galvh .

Class: Pe 1
Time: 2X45

I. Complete the blank of the boxes based on these sentences:

T I
A
[P A S| sTPef o F |75
0 M H
u(\[e’ B 2 A % 7
F_ 8 T 9 0 9]
|2 s [y onl FRETZ [nY
K

lzlo |

u_lZI ¢ al3 vV

A. ACROSS
2. Christine has got her tickets, traveller’s chequeand................ (8).
6. --you are, Sir. That’s £ 8.50. (4).
9. 1 have two books. She has two books.
I 'have two books and she does ... ... (3)
10. Take it....... . Your guide will help you during your vacation. (4)
11. It’s vely ....... for her to arrive late (5)
12. What time does our flight ... ol el (5
B. DOWN
1. I have walked very .. .50 I am tired now.(3)
3. I'm.. e .we haven t got blue one. (5).
4. In the aftcmoon / evening, (2).
5. Thisoneor. ...one? (4).
7. If you want to stay at the hotel, you have to... ... ..the room first. (4)
8. She has .......money to buy a ticket to watch n movie.(4)
13. Opposite from departure. (7)
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Jjumbled

I1. Find the 20 words about nouns, verbs, adjectives and adverbs from the

letters in the box. It can be vertical or horizontal:

Gl Lo L o B A T (= I V-0 1= TS Y N N 3 PO =
AEINBA|EE >R |walalg el
U‘LACMSYESTERDA\v/
,MLTW/M:!W,.JW\W/CNNBUEH_R
LZLGEVAJTNCRIGUE
N@IAR)BE\XW.HYN\L/UV
STHATMN\ADR\WREVT
SYZDAITWM/KLMT,OC.
LC_ﬂP AWCETBNOWU
BZ~ONR\LTNN4AJMW\BA
TNgT KATICJ%, =] R.NE
UNﬁ\LUOVDM\\KR\YJMB
NDRJYFSOMEHIUL_
VINOGpr\USMOCM
RZKLCTUVM\NHAZNY

@
2.5,

you find for:
Mo TAME

£A
= WAkE ) We af

y English words can

= MEAT 5

I1I. Anagrams: How man
1. ATEM
2.WEKA
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Vocabulary test

Name:'QEr'\\rﬁv ki jee

Class: Po-)q
Time: 2X45

I. Complete the blank of the boxes based on these sentences:

= 1
A
FEP: s3 | .z T97 0L T3
% M
Lﬂ6| ~ ez A g7
T ¢3 TG [0
i
PREEIESINNES
A. ACROSS
2. Christine has got her tickets, traveller’s chequeand... .. .. ... .. . (8).
6. .-you are, Sir. That’s £ 8.50. (4).

9. I have two books. She has two books.
I have two books and she does __

-3

10. Take it....... .Your guide will help you during your vacation. (4)
11. It’s very....... for her to arrive late (5)
.1 (5).

12. What time does our flight ..

B. DOWN

. I'have walked very ... ... so | am tired now.(3)
I'm.. h -we haven’t got blue one. (5).

In the aftemoon / evening. (2).

If you want to stay at the hotel, you have to

the room first.(4)

She has .......money to buy a ticket to watch movie. (4)

3
4.
5. This one or . ...one? (4).
7
8.
13

3. Opposite from departure. (7)
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11. Find the 20 words about nouns, verbs, adjectives and adverbs from the jumbled

letters in the box. It can be vertical or honzontal:

QX [0 [0~ w0 |(alzlxg|®
A INAE[T>aRWalalal<d|= |
ULACMSYJESTERDAﬁﬂ
\rnﬂulN,«AlelSR,CNNBUEHR_F
= N |2 |10 @[> (< =2 |0 ||~ oD EJ
NW]MIMMBEXWHYN]DUT.'_
STHAT%NJWIAER.HR .E\VT
v > N |8 Tuvl\K = ﬂﬂnn =P TITU o
BLC__H%\A«NCB_TB..N_OIMWQU
= RN O Z [Zl]la |~ = Ail,mm\B <
KﬂLNTK. IC_KJ]EJ m (M |Z |m
JMLN.LUOVDOKRYJMB
ctDRJYFsU\MEHIUL
B.VlNOGPH_LUSMOCM
O le N oo e b vz lz < x|z s

you find for:

CTAME e AT

TEA M
2WEKA _ \WAKE | WgAk

1. ATEM =

I11. Anagrams: How many English words can
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. . Vocabulary test
Name : AHIE() (Df ho
Class: Y€
Time: 2X45

I. Complete the blank of the boxes based on these sentences:

b = |
A
YT 8T O[S T Po [ R]|T5
o M H
RE AR 2 B7
S8 T 0| ©
€] B[S [ 3 D oM & T A ]
(7} K
W[ 23 V]EZ
2
F\ /’/l’fH-\\
) Zﬁrg
vV
[}
A. ACROSS
2. Christine has got her tickets, traveller’s chequeand......... . . . (8).
6. ............youare, Sir. That’s £ 8 50. (4).
9. I have two books. She has two books.
I have two books and she does ... ... (3)
10. Take it....... . Your guide will help you during your vacation. (4)
11. 1t’s very... ... for her to arrive late (5)
12. What time does our flight ... ... 9 (5).
B. DOWN
1. Thave walked very ... so I am tired now.(3)
3. Pm..................we haven’t got blue one. (5).
4. In the afternoon / evening. (2).
5. Thisoneor. . .. .. . one? (4).
7. If you want to stay at the hotel, you have to.........the room first.(4)
8. She has .......money to buy a ticket to watch movie.(4)
13. Opposite from departure. (7)
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I1. Find the 20 words about nouns, verbs, adjectives and adverbs from the jumbled

letters in the box. It can be vertical or horizontal:

AIM (30| m|BO|kh|z|lx B
DRZDRHVDerMi.M!HLAT
ULACMSWIA,HSTE‘R..DJMY
ALWAYSQMJCNNBU_EHR
= N |2 (O jm 1> e (Z o |~ o [D||m ]
NCAREBEXWHYNLU,W___
“ HAT‘MJMADQRWEREVT
SYZDAIKW_‘.E.MKML_M,TOC_
BLCwP M.H_.NJwC_E._T,BwﬁN (@) 2 |o
LBZONWR%L TFNIMN,A“_JFBA
KTNVW..AW“.ISIC , [lm | |z |w
-~ [Pz |« |2 |0 > |a & > |- |2 |m
CWKDRJYFSUWMIJEHIUL
sl el o - (= =2 - = = N e T £ S = [ T (ST >~
Ol N M Q[0 [ |DIM|[Z|T|<|N|Z >

2,5

3y MO

P
rJ L e
L

glish words can you find for:
b
\
.

1AM

Qakt
A A -

1. ATEM -

I1l. Anagrams: How many En
2. WEKA
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Appendix 6

NO Puzzle Indicators
Crosswords Wordsearches Anagrams
n N S n N S n N S i §
1 30,0 32,5 [923077 40 50 80 12,5 176 [714286| 825
2 30 32,5 |92,3077 40 50 80 12,5 175 |71,4286| 825
2 25 325 [76,9231| 475 50 95 15 17,5 |857143| 875
4| 325 32,5 100 45 50 90 12:5 17,5 |71,4286| 900
2l 275 325 |846154 40 50 80 10 175 157.1428] 71755
6 25 32,5 |76,9231 40 50 80 12,5 175 [71,4286]| 775
7 25 325 |76,9231 40 50 80 10 17,5 [57,1429| 750
8 25 325 [76,9231| 475 50 95 125 17,5 |71,4286| 850
9] 27,5 325 [B46154 35 50 70 125 17,56 |71,4286| 750
10 27.5 32,5 |84,6154 40 50 80 15 17,5 |85,7143| 825
1| 25 325 [76,9231] 475 50 95 10 17,5 |57,1429( 825
12 30 325 |92 3077 40 50 80 10 17,5 |57,1429] 80,0
13| 30 325 |923077| 42,5 50 85 12,5 175 ]71,4286| 850
14| 25 32,5 |76,9231 35 50 70 10 175 157.1429| 700
15] 30 32,5 |92,3077 40 50 80 10 17,5 |57,1429( 800
16 30 32,5 [923077 40 50 80 12,56 17,5 |71,4286| 825
17 30 325 (923077 375 50 75 10 17,5 |57.1429| 775
18] 2725 325 | 846154 40 50 80 10 17.5 |167.1429] 775
19| .27.5 325 |846154| 375 50 75 125 17,5 |71,4286| 775
20| 27,5 32,5 (84,6154 40 50 80 nes 175 |71,4286| 80,0
21 30 32,5 [92 3077 40 50 80 10 176 |57,1429| 80,0
22| 275 325 |846154| 375 50 75 12 5 17,5 |71,4286| 775
2310275 32,5 | 846154 40 50 80 125 17,5 [71,4286| 80,0
24| 30 325 |923077 40 50 80 10 17,6 | 57,1429| 80,0
25| 2¢.5 325 |846154| 375 50 75 12,5 17,6 |71,4286| 775
26| 30 32,5 [92 3077 40 50 80 12,5 17,5 |71,4286| 825
271 25 325 |76,9231| 475 50 95 10 175 |57,1429| 825
28| 25 32,5 |76,9231 40 50 80 H29 17,5 [71,4286| 775
29| 27.5 325 [846154 40 50 80 12.56 17,5 |71,4286( 800
30] 25 325 |76,9231 40 50 80 10 7.5 |:571428l 750
31| 27,5 325 (846154 40 50 80 12,5 175 |[71,4286| 80,0
32| 25 32,5 |76,9231 40 50 80 12.5 17,5 [71,4286| 775
331 a0 325 |923077 35 50 70 10 175 [57,1429]| 75,0
34| 275 32,5 | 84,6154 40 50 80 12.5 17,5 |71,4286| 80,0 -
35 30 32,5 [92,3077 40 50 80 10 17,5 |57,1429| 80,0
38| 25 32,5 |76,9231 40 50 80 12,5 17,5 |71,4286| 775
37| 20 32,5 |61,5385| 37,5 50 75 12,6 17,5 |71,4286| 70,0
38| 30 325 1923077 375 50 75 125 175 [71,4286| 80,0
39( 30 325 |92.3077 35 50 70 10 17,5 |57.1429( 750
40| 275 325 |846154 40 50 80 15 17,5 |185,7143| 825
41 25 325 [76,9231| 37,5 50 75 12,5 17,6 | 71,4286 750
421 30 32,5 |92 3077 35 50 70 10 17,5 |57,1429| 750
43| 27,5 32,5 (846154 40 50 80 12:5 17,5 |71,4286| 80,0
44| 30 32,5 |923077 40 950 80 125 175 [714286| 825
45| 27.5 325 |846154| 375 50 75 12.5 17,5 |71,4286| 775
12450 3830,8 17925 35850 |530,0 30286 | 35955
85,1282 79,6667 67,3016] 799
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